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NMPOrPAMMA

Napaokeun 8.5.2015
17.30-18.00 Xatpetiopot

18.00-18.30 AwdAe€n Zuvroviotig @. BAdyog
0 &€vog tou AApmép Kapd. Mua katafubion otov KOGHO TOU aUTLOOU
- A. AdevtouAidou
18.30-20.30 AldAe€n 2uvtoviotng Xp. AAe€iou
Current understanding of autism spectrum disorders and progress in
meeting the needs across the lifespan - R. Jordan

Zapparo 9.5.2015

09:30-11:00 zupumoocto Xuvtoviotpla |. Towolpn
Teaching Reading Skills to Children with Autism: Challenges
and Effective Strategies - E. Tyler

Teaching Numeracy Skills to Children with Autism using
Adapted Maths Recovery - C. Grindle

11.30-13.00 Zuumooio Zuvtoviotig X. Notog
‘OpLa Kall TPOOMTIKEG EVTagNG MaLSLWV TOU auTloTikol ¢pdopatog /
Aomnepykep oTo EAANVLKO CXOAEio - H. Koupkoutag

NapaAAnAn Ztpi§n padntwyv nou Bpickovrol oto GpACHA TOU AUTLGHOU:
Enavanpoodiopilovtag Toug 6poug EVAG GTOLXHHOTOG -Z. 20U0ANG

NAYEYZ: ‘Eva Euduég NAnpodopLako Tuotnua Yrootnpeng
Atopwv pe AAD - B. Boutowag

14.00-15.30 upumdolo Tuvroviotng B. Maupéag
NELTOUPYLEG TNG OTEPEOTUTILKAG CUUTIEPLPOPAG - R. Mellon

Positive Behavioural Support: Origins, Evidence Base & Application - P. Baker
15.30-17.00 supumoolo Juvtovioti¢ N. SKevtépng

AntokAeiovtag Toug yoveig, Ekmaidsvovtag toug yoveig, Odsvovtog

ME Toug yoveic: H Emtotnuovik O8Uoosia tng Zuvepyaoiog Movéwv —

Edkwv yia to roudi pe AAD - A.Teva

WuxoeKknaidsuon YoOVEWV MALSLWV LE AUTIOUO:
H Bepaneutikr) 8Uvaun tng opasdog - |. TowoUpn

MeyaAwvovtag pe évav adeAdpo | adeddr) pe Alatapoyn Tou AUTLOTIKOU
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DAcHATOG: £€va MOVTIEAO yLa TRV EUAOKN TWV adeAdwv pe Baon tn
Nontwonoinon - 2. Notag, . NauAomovUAou

CYGNET Npoypaupa Wuxoeknaidsuong Novéwv
- T. Zuykouvag, A. Znlou, M.ZlokoUAn, Z.MntoUAa

17.30-18.30 AwdAeén suvtoviotrg: R. Mellon
What might Acceptance and Mindfulness bring to supporting
carers’ work? -S. Noone

18.30-19.30 AldAeén Zuvtoviotpla @. Midouya
The psychological well-being of parents and siblings of children
with autism - R. Hastings

Kupuakn 10.5.2015

09.00-10.00 Epyaoctrplo 1 Zuvtoviotpla I. Tololpn
Numeracy Skills - C. Grindle
Epyaotnplo 2 Tuvtoviotpla E. l'epdon
Acceptance and Commitment Therapy -S. Noone
Epyaotiplo 3  Yuvtoviotpla @. Mibouyxa
Understanding Challenging Behaviour - P. Baker

10.00-11.30 uumoaoto Tuvtoviotpla A. leva
How Rainbow School uses ABA and Skinner’s Analysis of Verbal

Behaviour to teach young people with autism - L. Love

Evtatiki aAAnAenispaon otnv Npwipn Napéupaocn - M. ZwakoUAn
2.MntoUAa, A.ZrRlou, IN.Zuykouvag

12.00-13.30 Zuumoéolo Zuvtovioteg 2. Mmakoupag, K. Mmovotng
Differential diagnosis in Autistic Spectrum Disordres - P. Bolton

H AttioAoyia twv MpopAnpatwv Wuyxikng Yyeiag otn AAD
- B. A. Manayswpyiou

14.30-16.00 Zupumndoto Zuvtoviotpla B. Mamayswpyiou

Cognitive Behavioural Therapy for people with autistic spectrum
Conditions - Dr Peter Langdon

Autism and the criminal justice system - G. Murphy
16.00-17.30 Jupumdolo Tuvtoviotic A. Znpopepitng

Genetics Factors in Autistic Spectrum Disorders - P. Bolton
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MpoAoyog

Me peyaAn xopd mapoucldloUpEe Ta TPAKTIKA Tou Emiotnuovikol uvedpiou «TO
MAZA TOY AYTIZMOQY 10 Xpovia Metd... E€eAi€eLg kat Mpoomtikégy», eAmilovtag OTL To
EYXEPIOL0 autd Ba amoteAécel €va onuaAvilikd PBondbnua yla emayyeAUATIEC,
doltnTtég Kal yovelg. To eyxelpnua HaAG aUTO €XEL OKOTMO va TPowbnoeL Tnv
KATAvVONGON Kol TN yvwon 00wV aoXoAouvtal He TNV BepameuTikn napéupaon, tnv
eknaidevon, TNV ppovtida KoL TNV KOWWVLKNA EVTOEN TWV OATOUWY UE AUTIOUO.

H BaButepn katavonon pe tnv mapodo Twv XpOvwy TnG dtatapaxng Kat n availuon
TWV EMPEPOUG XOPAKTNPELOTIKWY KOL OVOYKWY TWV OTOUWV HE OUTIOPO EXEL
ETNPEACEL KATA TIOAU TLC TIPOOEYYLOELG Kal TG peBodoug napépufaonc. Xto Zuvédplo
ouTo Bewpnoape okomipo va 600l éudaon OxL povo otn Bewpntikn €peuva aAAd
KOL OTOl TIPOAKTLKA TPOBAAUOTO TIOU OVTIUETWT{OUV KaBNUEPLWVA TO ATOMA HE
OUTLOMO KOlL Ol OLKOYEVELEC TOUC. Embiwape va 600l Eudaon ot MPOKANOELG TTOU
OVTIUETWITI{OUE OOO0L, HE TOV £va 1 AAAO TPOTMO, PooTtaBoUpE Vo CUVOECOUE TO
mall Tou auTlopol Kol avalnToUPe Ta KOUHATIO Ttou Ba pag odnyrnoouv otnv
oAokArjpwon Tou.

Ek pépoug tou cuAAoyou pag Ba nBela va suxaplotiow Bepud Toug K.K. ITEPYLO
Nota, Qwtewvr) Mibouxa, Xplotiva BakdAn, Eva Mepaon, Mavva Toloupn, BayyéAn
Makpn yla TI§ amopayvnTtodwVAOELS TWV EEVWYV OMIANTWY KOBWC Kol Ta HEAN TNG
OPYOVWTLKAG KAl ETILOTNOVIKAG ETLTPOTNG TOU cuvedpiou.

ISlaitepeg euxaplotieg otnv ka Qwtevy Mbolxa yla TNV EMLOTNUOVIK ETLUEAELD
™M¢ €kdoong oAAG kol ylwa tnv OAn cUpPoAn NG OTNV Tpayuatonoinon Tou
ouvedpiovu.

‘Epn KaAoyepomouAou

MNpoebpog ZUANOYoU
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XAIPETIZMOZ

E. KaAoyepomoUAou
Npoedpog ZuAAOyou Nvéwv Knd. kot Didwv
ATOpwV pe Autiopo N. Adploog

ALLOTIOL ETTiONLOL TTPOOKEKANEVOL,
Kupleg kat kUploL ouvedpot,
Ayarmnntol yoveig kat pilot

Ek népoug tou cuAAOYou Ba Bela va oag EUXAPLOTACW yLa TNV TLUNTIKA Topouaia
00G OTO CUVESPLO KAl yla TN CUMHETOXN oag. Oa nbela emiong va euXapLOTAOW T
HEAN TNG ETUOTNUOVIKAG KOl OPYOVWTLKAG EMITPOMNAG KAl YPOUMOTELOG, TOUG
€LONYNTECG KOL OUVTOVLOTEG. Elval mpaypatikn TR Kal Xopd mou amodéxtnkav tnv
TMPOOoKANON Hag. Euxaplotw Bepud yla tTnv moAUTIUN cuvepyacia to latpko Tunua
Kat To  MNawdaywylkd Tunua Ewwkng Aywyng tou Mavemotnuiov Oecoaliag, tnv
MNawdlatpikn kot Wuytatpikn KAwikn tou Noookopeiou, to Kévtpo Wuxikng Yyeloag
Adploag, tn Aloiknon tou Mavemnotnuiokol Noookopeiou yla tn phofevia kabwg
Kall TV Texvikn Ynpeoia yla TNV EKMANKTLKN UTTOOTHPLEN.

Slaitepn T oamoteAel n mapoucia TG Ka¢ Aavang AnuntpakomoUAou
dloktATpLlag tou Anuootoypadikol Opyaviopol EAEYOEPIA pe tov omoio pag
ouvdéouv Loxupol Oeopol w¢ peyalo euvepyEtn Tou OUAAOyou. To 2001 pe
npwtoBouAia Tou aeipvnotou Takn AnUNTPAKOTOUAOU, O AnUOCLOYPAPLKOC
Opyaviopog EAEYOEPIA xpnuatodotnoe tnv avéyepon Tou Zevwva EAEYOEPIA. ANG
KOl apyotepa n Ka Aavan umootrnplée KaboploTikd TNV MPoomabela Hag yla thv
idpuon tou Kévtpou Huépag XAPA.

Oa nbeAa emiong va guXAPLOTHOW TNV EEALPETIKN EMIOTNMOVLIKN UOG OUVEPYATN Ka
Qwrtewv Mibouya n omnoia cuvéBale KABOPLOTIKA OTN TIPOETOLUOOLO TOU CUVESPILOU
Kal vo. avadepBw oTnNV EMIOTNUOVIKA MaG cuvepydtn gpyoBepaneltpla ka Mapia
TQuoUAn mou amo mapadpoun dev avaypddbnke w¢ HEAOC TNG EMLOTNUOVIKAG
ETUTPOTIAG.

Avotuxwg b6ev pmopecav va mapoPfpebBolv, aAAd Kal Oev UMOpwW va Un TOUG
avadépw, ayannuévoug ¢iloug kat cuvepyateg, tov Puxiatpo Mavvn Towolpn, ou
WOTO0O0 HOG EOTELNE TIG EUXEG TOU KOL TNV OLKOVOULKN TOU umoothplEn amod tn Néa
Yopkn, tov Aoyonedikd Mavvn Boywdpouka, emomtn tou K.H. XAPA Il mou BorBnoe
ONUAVTIKA OTIG TPOETOlpaoie Ttou ouvebplou kal TV Kabnyntpla Zodia
MauporoUAou n omola av Kal JoKpLd, oTAPLEE KoL AUTH TNV MPOoTIABELd pag.
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H avadopd pou oto Mavvn kat tn odia, pe yupilel miow. Aéka, Swdeka xpovia
nipwv. OL mepLocoTepol lowg yvwpilete otL To 2003, 0 cUAAOYOC OpPYAVWOE OTOV (810
Xwpo He efaupetikn erutuyia, to AleBvég Emiotnuoviko Zuvédplo TO NMAZA TOY
AYTIZMOY oe ouvepyacia pe to Mavemotiulo OsoocolAioag, to Mavemotnulako
Noookopeio Adploag kat to MNatdoPuytatpikd Nocokopeio Attikig. Muia moxr mou
otnv EAAada, 600l a.oxoAoUAOTE e TO BEUA TOU QUTIOMOU, YOVELG, EMayyEAUOTIEG
PUXLKAG LyElag, EKMOLSEVUTIKOL, KAVAUE OVELPA. ZAUEPQ, UTTOPOUE VO KAVOULE pia
oUYKPLON TWV UTINPECLWV KOL TWV avoykwv kalt pia olvtoun ektipnon tng
UTIAPXOUCOG KATAOTAONC.

To 2003 amnd autov 6w To XWPO, OTNV OUIAla pou, ixa emonuavel tnv ENAen
€€eIOIKEVUEVWVY  ETLOTNUOVWY OTOV QUTIOPO HE OTOTEAECHO VoL N Yivovrtal
Slayvwoels. INuepa auto €xel BeATwOEel katd mMOAU. Av KoL aKOUN, TTAPATNPOULE
€l61koU¢ ota SloyvwoTika Kévipa mou dlotalouv va dwoouv tn Sldyvwon otoug
YOVEIC, UE QMOTEAECHA OL YOVEIC va Un HUMOPOUV va TPOCAVOTOALOTOUV OTNnV
avalitnon Koat@AAnAwv umnpeocwv yla to maldl Toug, va Un Umopouv va
avalntioouv UTOoTAPLEN OO KAMOlo OUAAOYO YOVEWV 1 Omw¢ ouvnBilouv
TeAeutala, OTO WVTEPVET, OE EMLOTNUOVIKEG OEALSEG I o€ blog yovéwv.

To 2003 avadépbnka otnVv avAaykn CUCTNUATLIKAG UTIOOTAPLENG TWV YOVEWV HECW
ekmaidbevong Kkalt oupPouleuTiknG. Xwpic t™ Ponbsla Twv yovuwv, n oOmola
napéupaon ota nmadld Oa amodelyBel apeoa r apyotepa avVAMOTEAECUATIKA. Ta
TALOLA XPELALETAL VO YEVIKEUOUV TIC YVWOELG TOUG OTO OTILTL KAl O€ KATIOLOUG TOMELG,
elval oL yoveic mou Ba ta ekmatdevoouv. Opwg yla va ekmaltdevoouy, xpeltalovral
YVWOEL, ylo va avteéouv TNV KaBnuepwvotnta Kol OxL povov,  xpeldlovtal
umootnpEn. OnMwg Kol TOTE, £TOL KOL OAMEPO — EKTOCG gAaxioTwv efalpEcewy - Ta
SlayvwoTika KEvtpa Kot Kupiwg ta dnuoéota divouv tn dtayvwon, cuvtayoypadolv
Bepameieg kal oL yovelg eykataleimovtal oto €Aeog Tou Beol pe eAdyloTn €wG
KaBoAou umootApLen, OUTE Kav yla TNV QVILHLETWIILON TOU OTlyHATOG, TTOU ard TNV
eunelpia pag daivetat otL Bacavilel €vtova QKOPN KAl OTIC MEPEC MAC TLC
OLKOYEVELEC. MNa va unv avadEpw OTL UTIAPYXOUV ELSLKOL TTOU CUGTIVOUV OTOUG YOVE(C
va KpuBouv tn Slatapayn tou matdlov Toug amd Toug SaoKAAOUC, avTi va Toug
otnpi{ouv va TO KOWOTOLoOUV KAl Vo OVILHETWIioouV TIG SUOKOALEG TNgG
oTlypotomnoinong.

O oUM\oyo¢ pag bivel blaitepn €udaon otnv ekmaideuon Kal uMoOoTHPLEN TNC
OLKOYEVELOC HMEOW EKTMOLOEUTIKWY TIPOYPOUUATWY, AAAQ KOl CUOTNUOTIKA OTOUG
yovei¢ Twv madiwv tou Kévtpou Huépag XAPA. EEaAAou, to 2006 ulomoinoe éva
oo Ta MAEOV ONUAVTLKA Tipoypappata ekmaibevong 360 OLKOYEVELWV OTOUWY OTO
daopa Tou autopou, tou Yroupyeiou Maldeiag, os 30 MOAELG, O CuUVEpPyOOLA LE
e€alpeTikoUG emOTAMOVEC. OL YOVELG KATA TN SLAPKELX TWV 6 cuVAVTHOEWV £8gLXVaV
evbouolaopévol kot oUpudpwva pe pla atumn avatpodpodotnon mou elyops, n
gTIKOWVWVia pe to Tatdl toug koL n Saxeipon ocuumnepldpopwv BeATiwOnke yla
KATIOLOUG UNVEG. TN CUVEXELQ, NV £XOVTAC UTIOOTHPLEN APXLOE va XAveTal. Ao
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autn tn paon dnuoupyndnkav 4 véolL cUANOYOL YOVEWV O SLOPOPETIKEG TIOAELS,
ekmovnOnkav U0 €peuveg amo TG Kupleg Meva, Mamayswpylou Kol CUVEPYATEC,
ekb0Onkav téooepa PPAla kot éva CD HE TG TIO ONMOVTIKEG EPWTNOEL TIOU
TEONKAV Ao TOUG YOVELG KAl TG AMAVTAOELG TOUC. Ta BLBALa KoL OL EPWTATIAVTACELG
elval avaptnuéva otnv LotooeAida pag.

To 2003 ovelpeuopaotav Tn dSnuovpyla KEVTIPWVY NUEPAC yla TpWLUN TtapéuBaon.
IAUEPA EVUTUXWG Snuoupyndnkav kamola otnv EAAada. O cuAAoyo¢ Asttoupyel To
Kévtpo Huépag XAPA Il pe mpoypappo mpwing mapepBaong yla moadld 2-6 twv Kot
UTIOOTNPLENG TWV TOLSLWV OE QMOYEUMOTIVA TUAUOTA HEXPL T SEKA TOUG XPOvLaA.
AuoTUXWC OTO TAQLOLO TNG OLKOVOMLKAG KPLonNg Kol TOU «OUMUAZEUATOCY, TO
Yroupyeio Yyelag mpoxwpnoe o€ ULO OELPA QVILETILOTNUOVIKWY aMoACEWV OE OTL
adopa ™ Asttoupyia Twv Kévipwv HUEpag Omwe, TNV NUEPA TIOU O YovLOG SEXETaL
oupBouleuTikn, To matdi Sev dikatovuTal va TapakoAouBroeL TO MPOYPALA TOU OTO
K.H. yiati éxel e€avtAnBel To nueProLo SIKALOUUEVO TTOGO TNG OLKOYEVELAG.

Kai, onwg ta meplocdtepa mpaypata otnv EANGSa otav epdaviletal Katl
Kalvoupylo, £tol kot 6w, OAoL pAoUv Kot epapuolouv TpwiUn TapéuBacn, mou
TIPAYMOTL €lvol €€ALPETIKA ONUAVTLIKA, OUWC OL QVAYKEG TwV TALSLWV KoL TNG
olkoyévelag Oev efavtdovvial edw kal Siadopomolovvtal kabwg Ta maldld
pueyoAwvouv. Etol eival g€loou onpavtikn n nAwkia tng nposdpnpPeiag r epnPeiag,
TOOO ylO TNV UTTOOTNPLEN Tou Tadlol 000 KL TNG OLKOYEVELAG. X' auth tn ¢aon, ol
yoveig eival nén apketd Koupaopévol alAd ouyxpovwg eAmilouv OTL alplo Ba
Enuepwoel plo KaAUtepn Hépa. Kat  fadvikd avakaAUTTouv OTL €XOuv va
OQVTIUETWITIOOUV VEEG TIPOKANCELS. Tou maldlov oto ddopa aAAd kat Twv adeAdpwv
Tou mou Tbava Bpiokovtal og kovtvr) nAkia kat eivat Aén emBapupéva. H ebnPeia
Aoutov eival akoun Hia mepiodo¢ mou OAn n olkoyévela xpelaletal wdlaitepn
dpovtida.

O oUAAoyog dnuiovpynoe to K.H. XAPA | yia matdid nAkiag 16 €twv Kol avw, to
omoio ouvtopa Ba petadepbel otn Adploa, amd to xwplo XAPA omou oteyaletal
ONUEPQ, UETA TNV EYKPLON OVEYEPONG VEOU KTLPLOU OO TIPOYPAUUA TNG TTEPLDHEPELOG
Oeooaliag. Etol To XAPA | Ba pmopel va unootnpifel meploodtepa maldld kot Ba
OVOUOPPWOEL TO TIPOYPAUHUATA TOoU. Euxaplotolpe Bepud tov MNepidepeldpyn oG K.
AyopaoTo yUauTo KL yLa TNV GUVEXN OLEPLOTN UTIOOTHPLEN TOU.

Amo 1o 2003 otnv ekmaibeuon €ywvav onUAvIKA PAUOTO OE YEVIKEC YPAUUEC. To
Yroupyeio Maideiag i6puoe oxolela e8KA yla QUTIONO, Snuoupyndnkav TALeLg
gvtaéng, 600nkav meploodtepeg MopAaAAnAeg otnpifelg, ol omoieg duoTtuxwg Ta
televtalia SUo xpovia apxloav va petwvovtat. Opwc to mPoBAnua TnG emavépwaong
TWV OXOAelwv EyKalpa, HE HOVIHOUG €KMALOEUTIKOUC Kol OXL ME aVATMANPWTEC oL
omolol avaAaupavouv umnpecia to @OePpoudplo, Mapopével Kol SUOKOAEUEL
adavrtaota ta madla evw BETeL og amioteutn aywvia TIC olkoyeveles. Emiong, éva
ONUAVTIKO TPOPANUA OTO Ywpo Tng mawdeiag elvat n  eknaibsvon Twv
ekmMadeVTIKWY, KaBw¢ OAo koL Tmeploocotepa  maldld péong kat  udPnAng
AettoupykotnTag | AcTiepykep doLTOUV OE YEVIKA OXOAELQL.
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To 2003 ovelpeudpactav OtL Ba opyavwOel kamote otnv EAAASa €vag TouAdyLotov
XWpPog Bpaxelag voonAeiag yla maldia ] evALKeG 0to GACHA TOU QUTLOUOU O Kpion.
Znuepa to MawdoPuylatpikd Noookopeio ATTIKAG €kAEloe. AvT auTOU UTIAPXOULV
KAToLleG eAAxLoTeC KAlveg oto AyAdia KuplakoU Kol ZLOUOVOYAELO KOl KATIOLEG O€
PUXLOTPLKEG KALVLKEG VOGOKOWEIWV YLa TOUG EVAALKEG, SUOTUXWCE Xwplg e€eldikeupévo
TIPOOWTILKO — KUPLWG VOONAEUTEG — KOL XWPLC EMAPKEG MPOoWTILKO. OL EPLOCOTEPOL
eVAALKEG KaTadeUYOUV OVOYKOOTIKA O LOWWTIKEG KAWVIKEC yla Bpaxeio 1 pakpd
voonAeia, 0o TIG TEPLOCOTEPEC PopEC edapudletal n yvwot HEBodoC: KataotoAn
ue Stadopoug tpomouc. Ot yovelg, ameyvwouEVol, arnodEXovTal TNV KATAoTaon ylati
amA@ 8ev UTIAPXEL TUTOTA KAl €KTOC OO TI EVOXEG Kal To Spapa mou Blwvouy,
volwBoUV EVYVWHOCUVN YLOTL KATIOLOG XWwPOoG SEXTNKE TO TtaLSL TOUG KAl CLWTOUV.

Ovelpevopaotav OtL Toug Eevwveg EAEYOEPIA tng Adploag, EAENH IYPA tng Zitoag,
Ay. NikoAao tng ABrvag 6a akodouBouaoav kat dAAoL. H xpnuatodotnon oTiG OTEYEG
umootnplopevng dafiwong tou Ymoupyeiou Epyaciag ival avemapkig yla atopa
He Bapyl N LETPLO QUTIOWO. ETOL N OTIAPAKTLKA aywvia TwV YoVIwV «TL Ba amoyivouv
Ta moudla pog otav Sev Ba UTIAPYXOUUE» TIAPAUEVEL EVTOVOTEPN OO TIOTE PETA Kal
TN OUYKUPLA TNG OLKOVORLKNG Kplong.

To 2003 eixa Kkavel pia euxn: yovelg kal e€ldlkol TaOPEVOL XEPL — XEPL va
SlekSIknoouv T SIKALWUOTA TWV ATOHWY 0TO GACHUA TOU auTlopou. MExpL Kal
ONUEPA N EMLOTNHUOVIKI KOWVOTNTA OLWIA. AKOUN KOL OE CUVTOPAKTIKA B€épata Sev
elbape va Aappavel Béon, onwg n mepimtwon twv Agxawvwv. OL povol Tou
aoxolouvtal eivat ol Snuocloypadot.

Zuvoyilovtag, Ba €Aeya OtTL petd and Swdeka xpovia KAamoLla tpoBARHATa OTH Xwpa
pog, BeAtlwdnkav aAAd kamola oAU onupavtikd, mou Bétouv umd audlofritnon
OKOWUN KAl TNV OELOTIPEMELN TWV ATOUWY 0TO GACHO TOU QUTLOHOU, TIAPAUEVOUV KOl
Sloykwvovtal, kabw¢ auvfdvetal o aplOpo¢ twv atopwv oto dpdaopa. Kamolog
TIOALTIKOC KATIOTE Mag €lMe OTL 0 AUTIOUOG elval akplBr Slatapaxi. Mmopel kat va
elval, aAa epeic ot yoveig dev tnv emé€ape kal Ba ocuveyiocoupe va aywvilopaote
HOVOL HaG ) OE CUVEPYAOLa PE TNV EMLOTNUOVIKN KOWVOTNTA YLO TA SIKOLWUOTO TWV
matdlwy Hag.

To mMpOPANUA TOU QUTIOMOU Ttaykooula dev eival amAd kowwviko. Eival Babla
TIOALTIKO KOlL TIOALTLOMIKO. Kal mwg va pnv givat adou ol avBpwrol mou Bpiokovral
OTO TIOALTIKO OTEpEWHA Sev elval mapA KATOLOL amo €A Kol KaBpedtilouv T
otaon Kot Tig amoPelg ¢ kowwviog pag. O Babuog amodoxng kat oeBacuol e
SL0POPETIKOTNTAC AVTAVAKAATAL TEALKA OTNV KABNUEPLVOTNTA ULaG KOwwviag aAld
KOl OTO EMIONHO KPATOG, OTOUG VOLOUC KAl TIG amodACELG TOU.

Eldlkd yla tTo oUA\OYO HOC, OE TOTIKO eminedo otnv TOAN pog, opoloyw OTL O
Kavovac Bprke tnv e€aipeor tou. TOoo n Kowwvia tne AAPLooG 000 KoL Ol TOTILKEG
OPXEG CUUTOPAOTEKOVTOL AKOUPOLOTA OTLG CUVEXELG TPOOTIAOELEC oG, avayvwpilouv
TO £PYO HOG KOL ELLOOTE EVYVWHOVES YU AUTO.
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AKOUN KOl TO YEYOVOG OTL BPLOKOMOOTE OHHEPA €W, ELVOL ATTOTEAECUO LLOG KOLVG
npoomnadelag OAwv. ZupmoAltwv, ¢iAwv, eBehoviwy, BepameuTwy, CUVEPYATWV,
OLKOYEVELWV, ETLOTNOVIKNC KOLVOTNTAC KOL TOTIKWY O PXWV.

KAeivovtag 6ev pumopw va pnv euxaplotnow ExwpLotd Toug ¢piloug Tou cuAldyou,
ToUG £0EAOVTEC, TOUG CUVEPYATEC Kol BEPATIEUTEG TWV SOUWV HOG, TOUC CUVEPYATEG
oto ypadeio NikoAéta, MNwpyo, Altoa, Toug Yovei¢ kal Tov yupvaotn pog MNwpyo
Xuta mou anodeixbnke e€apeTikO¢ okNVoBETNC Tou PBivteo ou Ba akoAouBroel pe
pLoL cUVTOUN Ttapouciach Twv §pAcewv Tou CUAAOYOU Hag.

Ek pépoug Tou cUAAOYOU PaG, 0OG EUXAPLOTW OAOUC amo ta Babn tng Yuxng Lou.
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O Zévog tou AAurtép Kauu, Mo kataBUdion otov K6ouo tou autiopuou?

Avva Adevioulibou

O Zévog tou AAumép Kapl eival éva amo ta o yvwoTtad, oAU UETAdPPACUEVA KOl
eUBANUaTIKA puBloToprpata tou 20 al Baolwlopevol 0TV yvwon Tou E£XOUUE
ONUEPA YLA TOV OQUTIOMO KoL n omola dgv umnpxe tnv enoxn mou £lnoe o Kauu,
SLOMIOTWVOUHE OTL 0 Z€vo¢ Tou, 0 Mepow eival €vag Avbpwrmog PE QUTLOTIKA
XOPOAKTNPLOTIKA, YU aUTO Kal 8ev emKOVwvoUOoe e TO TMePLBANAOV TOU HE TOV
oupBatika amodekto Tpomo. Autd nmpoomnabw va amodeifw otn peAétn pou O Z€vog
ToU AAumép Kauu, uta kataBudion otov koouo tou autiouou. Avayvwpilovtag ta
XOPAKTNPLOTIKA TOU CUVOPOUOU ACTIEPYKEP OTA AOYLA, TG MPAEELG KAl TOV TPOTO
okePNC Tou Npwa.

Av Sl0BACOUUE TPOOEKTIKA KOl GAAA  ONUAVIIKA £pya Tou onuadsav tnv
naykoopla Aoyotexvia, Ba Swamotwooupe nmw¢ pag divouv tnv dla eviimwon.
Avaloya mpoowna voullw mwg eivat o Mplyknmag Mivoklv otov HAiGo tou
NtootoylEdokt, 0 xwpopetpng otov MMUupyo tou Opavtg Kadka r o Acep otnv lMtwaon
Tou lMupyou twv Acep tou Evtykap AAav Moe.

AN ylati KATL TEToLo va pag eviladEpel;, Oswpw MwE eival oAU onuavtiko 1. Mati
Selyvel To MOoO ATAV MAPWV TTAVIOTE 0 AUTIONOG ot {wn Twv avBpwnwv kat 2. lNa
TO TOCO0 €lAKUCE TNV TPOCOXH TWV UEYOAWV SLOPATIKWY AOYOTEXVWY, OL omoliol,
mapoAo mou dev yvwplwav TMOTA yla QUTAV TNV, OG TNV XaPOKTnploOUUE,
«TOpEKKALON», TNV eméle€ov w¢ Tpomo Slepelvnong tou avBpwrivou Yuxlopou,
Stapopdwvovtag AoyoteXVIKOUG NPWEG ToU €ywvav cUMPBoAa tng avBpwrivng
Hoilpag, TNG oX€0oNG TOU ATOMOU HE TNV Kowvia Kal TIG cUMPBACELS TNG.

BeBaiwg dev Ba mpémel va Eexvolue MwG TPOKELTAL YL LUBOTMAQOTIKA TIPOoWTA,
Kol OXL yla peaALOTIKA-PpwToypadikn amewkovion «aAnBvwv» mpoownwyv. N’ auto
Kal o Kapo ,yla mapadelypa, Balel Tov Z€vo Tou va BLWVEL LA OPLOKH KATAoTaon,
KAvovtag €vav ¢ovo, o omoiog evw adnynUATIKA TAPoUCLAleTal WG «eE apeAeiagy,
WOTO00 O KOWWVLIKOG TEPLYUPOC KOl O UNXOAVIOUOG KATAOTOANC OTMeVSEL val TOV
katadlkdoel wg Evav Sododovo-tépag, akplPwe ylati eivat StadopeTikog Kal Sev Tov
kataAaBalvel.

! Napouoiaon thg opndTITANG LEAETNG amd TG €kS. poema 2014, Etcaywyr) Baytag Namayswpylov,
MpoAoyog ANEENC Znpag
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AN\G G TAPOUKE Ta Tpaypata and Tnv apxn: O AAunép Kapb yevviétal to 1913 oto
AAyEpL, XAVEL TOV TIATEPQ TOU MOALG 8 pnvwv otnv Sldpkela tou A' MNMaykoopiou
MoA€pou kat Buwvel pla Wlaitepn oxéon UE TNV UNTEPA TOU TOU WG AvOpwiog
TiEPLypAdETAL APKETA OLOPPUOUOG. O HIKPOC AAUTIEP Ba KaTAPEPEL VA TEAELWOEL TO
oxoAeio e T utotpodieg mou Ematlpve w¢ opdavo moAEpou, Ba YATwoeL and tnv
dupatiwon oe nAkia 17 eTwv, €xovtag VOooKopeLaKn TepiBaAn aAL yia tov idlo
A6yo. H Twn otnv yaAAkn AAyepia, omou yevvnBnke, 8ev ntav €UKoAn yla ta
KOTWTEPA KOWVWVIKA otpwpata. Mall pe tov katd dVo xpovia peyaAltepo adepdo
TOU KOl TNV YlAayld TOU amo TNV MAEUPA TNG UNTEPAC TOU Ba yvwploouv apKETEC
otepnoels. Qotoco Ba katadépel va omouddoel. Oa apBpoypadrioel o TOAAEG
ednuepldeg ¢ NaAAiag kat tou Alyepiou, Ba ypa et ektog amd tov Z€vo, aAAa Suo
eUBANUOTIKA puBLoTtopnpata: TtV MNavoukAa kal tnv Mtwon. Oa BpaBeubel amnod tnv
Youndikn Akadnuia pe to BpaPBeio NoumeA. Kat Ba okotwBOel o€ AUTOKLVNTLOTIKO
Suotuxnua pall pe tov ekdotn Tou, MLo€A MkaAudp to 1960 otn MaAAia.

To €pyo tou AAunep Kapu kataypddnke otnv Lotopia tng mMayKOOULOG YPOUMOTELOC
LE TOV XAPOKTNPLOUO «Aoyotexvia tou Napaldyou». MNati Opwe £xel xapaktnpLobel
0 KOOMOG TWwV €pywvV Tou Kapl w¢ mapaioyog; AotL o AGYoC TwV TPOCWTWVY TOU, N
B€a0on TOUu KOOUOU, N OMTIKN TOUG MAVW OTNV emikowvwvia kat tTnv aAnAemnidpaon
TwV avBpwnwy, eivat SLadopeTIKA Ao auTo OV £XOUUE cuvnBIoEL va amoKOAOUE
pnéoov oOpo. Kat'ouolov Opwg O6ev UTIAPXEL TIAPOAOYLOHOC. YMAPXOUV TIOAAEC
S10PpOPETIKEG AOYIKEG, LE OLoPOPETIKOUG TPOToUG ékdppaong. MapdAloyog eival o
avBpwmocg mou aduvatel va KAtavonoel authv TNV SladopeTikoTNTO KoL va TNV
arnodexOel wg UTIAPKTH, AVAUEVOUEVN KoL PUCLOAOYLKN.

O A. Kap oAokAnpwvel Tov Z€vo tov Mato tou 1940 kat tov ekdidel to 1942. Evav
XPOVo WETA, To 1943, o Kanner Ba dnpooleUoeL TNV aclyvwotn onfuepa Epeuva yLa
tov "mpwipgo Ppedikd auvtiopo" kot dvo xpoévia apyotepa, to 1944, o Hans
Aspergerfa SnUOOCLEVOEL TA ATIOTEAECUATA TNG EPEUVAC TOU TAVW OFE Hla opada
natdlwy mou mapoucialav pla popdr avamtullakng datapaxng, MIAWVTAC yla
"autlotikn Yuyxomabela". Tapavra oxedov xpovia apyotepa, to 1981, n Lorna Wing
Ba LARoEL yla ouvépopo Asperger Teplypadovtag pia opada modlwv Kot eVvnAikwy
HE TIAPAEEVEC KOLVWVIKEC, YAWOOLKEG Kol yVwolakeg de€lotntec. O Kapu, mapoAlo mou
6ev yvwplle TMOTE yla TOV QUTIOUO Kal TIOAU TEPLOCOTEPO NTAV EVIEAWC aduvaTtov
va yvwpilel otidnmote yla to ouvdpopo Asperger, wotoco Puyoypadwvtag tnv
TIPOOWTILKOTNTA TOU Z€VOU, KAVEL Ula TANPn oklaypddnon Tou TVEUUATIKOU Kol

ouvalocOnuatikol KOCUOU Tou AuTLoTLkoU avBpwrou, Wolaitepa autou ou dev eival



Y 14

iz,
g, S Mpaktkd Emotnovikou Tuvedpiou

FONEQN KHAEMONQN KAl

BRC ATO N AT IEME TO NAZA TOY AYTIZMOY 10 Xpovia peTd .... ESeAi&eLg ka MpooTtikég

N. AAPIZAZ

g€UKOAa avayvwpiolpog, yott Slabétel Snuioupylkd Adyo kot uPnAd vontiko
OTMALOMO.

Amo Ta oOTolEld TOU OUYKEVIpWVOUUE amo TG Oladopeg Ploypadieg Tou
mBavoAoyoupe OtL n untépa Tou Katpiv EAév lowg S1€BeTe TETOLA XOPAKTN PLOTIKA,
arnod Ta onoila AvtAnoe kamota dedopéva yla tnv adriynon tou.

M.x. O Bloypddoc tou OABLE Tovt avadEpeL yla TNV UNTEPOA TOU:

H Katpliv EAEv, xnpa Kauu (kat untépa tou AAUmep)...w¢ mawdi ntav evaiodntn. Exet
karoto poBAnua akorc, Sev EEpel va ypapel kat va StaBalsl, mapa UOvo Ta YEiAn,
otav o cuvollAnTh¢ tN¢ eivatl urpootda tnc...0pLtouevol tnv Gewpouv KwEaAain n
caccio, dnAadn xaln. Na aAdouc auta eival oUVERELX UG unviyyitidacg mou Sev
Uepaneutnke. O AAUTTEP TILOTEVEL MW Elval ULOOKOUPN, UE KATTOLEC SUOKOALEC otV
outAia, peta amod tu@oeldny TUPETO...ltae dAdoug¢ maAt n Katpiv EAéw émade
EYKEQQAIKO, OTav Th¢ avakoivwoayv tov Javato tou ouluyou t¢. To Ae€iAdyio tne
elvat QTwyo...ekppaletal Ue xelpovouisc...llapovoa ki amouakpn...H EAEv Sev kAaiel
oUTE yeAael umpootd otou¢ Stkouc tn¢. AmAwc yauoyedael ...H untépa tou bev
ekppaletal kadd, Sivovtag tNG EVTUMWON ULOC ATTPOKATAANTTNG adlopopliog, UG
UovOTOoVNG AAAOKOTLAC...

Ta AdyLa Tou avtaAAGGOOoUVY HE TNV UNTEPA TOU €lval eAdxLoTa. 210 HUEPOAOYLO TOU
adnyeitat o idlog pia cuvopAia toug:

"Arté o mapaBupo UnaiveL maywUEVOC AEPALC.

Maua:-0 kopdg aAAalel.

-Nat.

-Oa EYOUUE TO WTA XOUNAC 000 KPATAEL O TTIOAELOC;

-MdaAAov.

-Eivat yewuwvac kat 9a' vo GABepo.

-Nat?

TéAog, OTav TG avakowwvouv Tov fadvikd Bdavato tou ANUMEpP Ot eKkeivo TO
TPAYLKO atuxnua, n Katpiv EAEv Kapb dev Ba kKAapet:

-Téoo véoc, tav to uévo nou &ine.’

ANA oG MEPACOUUE OTO HUBLOTOPNUA. ZUVIOUO MUBLloTOpnUa (lowg Kal €KTEVA
vouBéAa va tnv ovoualape oipepa) o Z€vog amoteAeital amnod 2 pépn. To mpwTto

2 OABLE Tovrt, Adumép Kauu, Mia Lwi, 6.1t.06eN.197

3 OMBLE Tovt, Alurtép Kapd, Mua Lwr, petadp. Pita Kolaitn, ek8.Kaotaviwtn,2009, oe\.687
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nephappavel 6 keddlala Kal To SeUTEPO 5. Oa avadépw KATOLA HUEHOVWUEVA
napadelypata ano tnv PeAETN, OToU avaAUeTal o TPOMog avtiAnyng tou Mepow.

3to lo ked. Tou Zévou, o Mepow Eekiva va adnyeital avadpepoOUeVog oTnV
avayyeAia Tou Bavatou TG UNTEPAG TOU Kal TV meplypadn tn¢ kndelag tng oto
ynpokoueio, oOmou OlEpeve Tta Tpla TEAEuTala xpovia NG Iwng g Me
npwtonpoéownn adnynon o Kapl paA¢ petadépel otov evdlaBeto Adyo &vog
avBpwrou Tou avtIAaUBAVETAL TA YEYOVOTA KOL TA TIPAYUATO AMAQ, KUPLOAEKTLKA,
XWPLG ouvaoBnuaTikéG e€dpoelg Kal apdlonuieg. H avtiAndn tou xpdvou eival
povodLlaotatn, He EUPacn oTnV UETPHOLUN TTAEUPA TNG IOV OXETI(ETAL E TLG ATIAEG,
BloAoylkéC pag Asttoupyleg: Umvo, koupaon, ¢aynto. AAMA TauToxpova €ival He
€vav £ekAaBapo Tpomo, mapagevn Kal amokAivouoa:

2nuepa niédave n uaud. lowc kat yGec, dev éepw. EAaBa eva tnAgypapnua amd to
aovldo: "Mntepa aneBiwoe. Knbeia avpto. Ospua cuAdumntripia.” Auto bev Lou
Aéet tinota. Mmopei va' tav kat y9e¢?

AUTO ou pag Eadvialel eival n onuacia mou Sivetal amo tnv pia otnv akpifela tou
XPOVLKOU TIPpOCSLOPLoMOoU: yOe¢ N onuepa KaBwG Kal otnv mpoomnadela e€aywyng
€VOG BEPBALOU CUUMEPACUATOC OO TIG ALlyoOoTEC TTANPOdOpPLeg Tou TNAeypadUATOG.
MNna va mel "onuepa” o Mepow, mpénetl va sival BEPatoc. Kat n BeBatdtnta dev
UMopel va TPOKUPEL QMO MO QITOCTIAOUATIKY Kal €AAUT) avakoivwon. Anmd tnv
AaAAn, ekeivo mou Eevilel gival To adoploTiko: Aev UoU A€sl TImMOTa, TOU yLla LG
QIOKTA KOl ouvaloOnuatiky xpold. Auto eival mou evlladEpeL KAMOLOV TOU
nmAnpodopeital yia tov Bdvato tng pntépag tou; To mote akplpwg méBave R to
YEYOVOG auTto KaBauto; OL cuvaloBnUATIKEG avTLOpACELS TTOU avadEpovtal o OAO
To umoAouto kedpalalo adopolv TAEUPEC TOU OXeTilovtal PE TO aloOntnplakad
6ebopéva kat eival meploodtepo "owpatikad": koupaon, voautia, vUoTa, TILACLUO OTO
OWHA. ITO UOVO onueio mou avadEpeL WG EVIWOE TAPAYUEVOC, ElvVaL pLaTi EMPETe v
'‘avéBw otou Eupavouél kat va davelotw pla uaupn ypaBarta..., ylati kel Empene va
€XEL ML KOWVWVLKN ouvaAAayr, omou o iblog Ba eixe tnv mpwtoPfoulia kot omou dev
Ba Atav olyoupog yla tnv €kBaon tnc. Efavaykalotav amd ta MPAYHOTA Vo
Slatunwoel éva aitnua mou dev eixe favadlatunmwoel, Xwpei¢ va umopel va
nipoPAEPeL €av o Eppavouél Ba Atav ekel, av Ba tou amavtoloe val 1 OxL Kot Tt
€VAAAOKTLKEG AUCELG Oa elXe HETA. AUTTAQ OTN VEKPH UNTEPQ TOU EKELVO TIOU TOV

4 Ta anmoonaocpata npoépxovrtal anod to BiBAio: AAunep Kapu, O Zévog, o petdadpacn Aiag
MNamadoVAn-Tkwaka, ekdooslc Npapupata, 1984.
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€KOVE VA VIWOEL OTEVOXWPA ATOV OTL VOULOE TIWG EUME KATL TOU OEV ETIPETE VA TIEL,
KaBw¢ Kal To OTL UTNPXE M oAAOKoTn, Sucepunveutn olwmh. Xapd, TEAOG,
avadépel OtL alobavetal otav to Aewdopeio Eumaive oto AAYEpL Kal OKEPTNKE OTL
Va éamAwva kot Sa kowuopouv éva dwdekawpo. OAeC aUTEC elval cuVALOONUATIKEG
avtidpaocelg "meplepyeg”, UN QVOUEVOUEVEG, TOU MTMOPEL v KAVOUV TOV HECO
avbpwro va okedBel 0Tl 0 Mepow elval €vag avBpwmog pe pnxo YuxLopo, He
EYWLOTIKA aloBnuata, kanwg adiadopog 1 kat amabng. Eival Opwg mpayuoTika
OWOoTH YLa TETOLO EPUNVELQ;

210 30 Ked. 0 Mepow WAA yla Tov yeitovd tou, Tov Pelpov ZIVtég, o omolog Ba
avadelxBel kataAutikn popdn yia tnv mopeia tng {wng Tou Z€vou, pia ou e€altiog
Tou Ba Bpebel ot ouvOnKeg ekelveg mou Ba tov odnynoouv otov potpaio ¢povo. O
Pebpov Atav évag avBpwrmog Tou UTIOKOOHoU, arm' O,TL paivetal mpoaywyos, ME
ouxva "umAe€ipata" kat Umonteg ocuvallayég. AMAA yla Tov Mepow auto Sev
onuaivel katt to olaitepo. Ekeivog kataAafaive 6, tL €BAeme Kal AKOUYE O (610G,
Bewpwvtag T Aoyl TOUu AANOU €LAKPLVA Kal pn avtlhapPfavopevog nmwg Oa
pUmopouoav AAAEG OKOTILUOTNTEC 1) KivnTpa va orpwéouv Tov Pelpdv va tou (A Kot
va Tou cupnepldpépetal €Tol. Aev elval wotdoo HOVO LA TIPWTOYEVAG adEAeLa TToU
Tov ekBEtel oe kivbuvo. Eival n eUkoAn mopaitnor Tou amo tnv mpoondadela va
napatnpnoet kat va avtiAndOel o Babla tnv avBpwrivn cupnepidpopd, KATL yLa
TOV (610 KOUPOOTIKO £wg Kol oampoomélaoto. H oAAnAemibpaocn poall Ttou
SLOMIOTWVOUHE OTL oTNpileTal o€ eVTEAWG EMPAVELAKA XAPOKTNPLOTIKA, OE eVOEIEELC
OKOPTILEG, TIOU aduvaToUV VO CUCYXETLOO0UV ETMAPKWE KOL VO OTOTEAECOUV £va
oUOTNUA OPYAVWHEVNG aéloAdynong:

Ouwc eUéva LoU UIAGEL CUXVO KOl UEPLIKEC (POPEC TTEPVAEL YLa Alyo arto To OTTiTL UoU,
ylati eyw tov akouw. Bpiokw OtTL autd mou AgsL Exouv evdiapépov. EEdAdou bev Exw
Kavéva AGyo va unv tou WAdw... Eival mavta VTUUEVOC EUNPENEoTata...Me pwtnoe
av ndsda va eiuot @ilo¢ tou. Eima nw¢ bev Sa ue mneipale: @AavnKe
EUXOPLOTNUEVOC....HOeAe va ualel mowa eival n yvwun pouv yt' auth thv Lotopia.
Anavtnoa Ott bev eixa kauld yvwun, cAda ot ntav evéiapépovoa...Mes pwtnoe Tt
Va ékava otn Véon tou. ToUu eima Ot mou va EEpel  Kavels, oAAd
kataAaBaiva...EBada ta Suvata pou va suxaplotiow tov Pebuov, ylati dev eixa
KQVEvVaV AOyo va Unv ToV EUXapLoTiow....MoU ntav adtapopo av fuouvva @iAoc Tou,
QUTOC OUWC LE TO UPOC¢ Tou ESelyve oT' aAndeia ot To ndeAe moAu.

210 50 Ked. 0 POIOTAPEVOG TOU TIPOTEiVEL oToV Mepow va eykataotabel oto Mapiot,
yla vo epyacBel ota ekel ypadeia tng etaipeiag. O Sldloyog Toug Eelval
OTTOKOAUTITIKOG TNG OTACNG TOU Z€VOU £VaVTL TNC aAAayNAG.
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Eina vai, adda kot nw¢ kata Badog bev u' évolale. Me pwtnoe Aoutov av u'
evbilEpepe kamota aAdayn otn {wn uou. Anavtnoa ott dev aAdalelg noté {wn, OTL €V
aon nepMtwoel 0Aeg aéillav kat ot n Sikn pou edw mépa S pou Ntav kadoAou
buodpeotn. Qavnke SUCAPECTNUEVOC, LOU EIMTE OTL amavToUOQ TAVTA UE TAdYLO
TPOTMOo, OTL OeV eixa PIA0S0EiEC KL OTL AUTO OTLG ETUXELPNOELG E(VAL OKETN KATAOTPOPN.
Oa npotiuovoa va unv tov eixa duoapeaotrioetl, aAda Sev éBAemta va untdpyeL Adyog
va aAAdéel n {wn pou.

H emloyn tou €vog 1 Tou G@AAou tpomou {wng, N amodoxn TNG HG i TG AAANg
KAlpokag aflwv eival ylo tov Mepow XwpLiG ouoLlaoTikO vonua, adol ot KaBe
TEPIMTWON OXETI(ETAL PE LEPOPYXNOELS, ETUAOYEG KoL VONUATOSOTIOELG TIOU EXEL
amobexOel e€wteplka xwpic Babutepa va Tig kataAaPaivel ) va Tig evotepviletal. H
Sladlkacio avayvwplong, MPocapUOYNG KoL EVOWHATWONG OE HLa KaBnuepvotnta
OTIOU OPKETA MO T OTOLXElo TNG €ival TAEov TMPOPAEPLUA KOl YU' OUTO OXETIKA
aodaln, kablotd moAU SUoKOAN pla amodaaon yla tnv aldayr tng, n orola Ba Balel
TO UTOKEIPUEVO Ot pla VEQ PUXLKN TIEPUTETELN KOWWVIKNG £vtoéng UE Ayvwota
amoteAéopata. Emiong o tpdémog mou avtidpd otnv mpodtoaon tng Mapi va
TIAVTPEUTOUV ELVOL ATMOKOAUTITIKOG TOU TIWCE OVTIUETWITEL TIC CUVABDELG KOLWVWVLKEG
OUMBAOELS YUpwW amd TIC SLATIPOCWTILKEG OXECELSG KAl TNV cupBiwon:

To Bpadu nple kat ue Bprke n Mapi kot pe pwtnoe av NIEAd va TNV MAVIPEUTW.
Eirna Ot pou nrav adtdpopo ki 0Tt o urmopoUoaue va To Kavaue av nOeAe. Tote
UéAnoe va uadel av tnv ayamovoa. Anavinoa onwc to giya kavelr aAAn uia @opa,
otTt auto bev onuatve tinmote aAdd oti Sev urnrpye aueiBolia nw¢ dev tnv ayarovoa.
Tote ylati va ue movipeuteic; ime. Tric e€nynoa ott auto Sev eixe kol onuooio Ki
ott av 10 NYeAe moAu, umopouoaue va mavipeutoUue. EédAdou ekeivn ntav mou to
{ntnoe kL eyw eina evyapiotwc. TOTE €KEIVN MAPATAPNOE MWE O YAUOG EIvVal KATL
00Bapo. Eyw anavrnoa: Oxi. MNa uta otyun Euewve auiAntn kat ue koitaée owwnnia.
Meta piAnoe. H9eAe andwce va égpet av Sa dexyououvva tnv ibia mpdtaon amo piav
aAdn yuvaika rmou Ba eiya uali tnc Evav nmapouoio Seouo. Eina : Quoikd. Tote
eKkelvn avapwtnnke av U’ ayamouoe ki eyw Sev urmopovoa va EEpw Timota navw o'
QUTO To onueio. Meta amo pla oTlyun olwrnic, LOUPUOUPLOE OTL HUoUVA MaPAEEVOC,
ott Sixwe auptBodia u' ayamovoe yi' autd akptBwg, alda (owg uta puépa Ba tnv
koupala yia tov (bto Adyo.

ZAUEPO TIOU UTIAPXOUV HEAETEG KaL 0dnyleg umooTtnpLENG yla Toug cuvtpodoug Twv
OTOHWV He ouvdpopo Asperger, yvwpiloupe TOCO TOLOTIK MIMOPEL va yivel n
oupBilwon pall touc. Emeldr) cuvnBw POKELTAL YLt ATOMO TTOU ETULSEIKVUOUV TILOTN
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KAl €umLoToouvn, Tou Oeiyvouv oegBacud kal eAKpilvela, Tou E€pouv va
adoolwvovtal Kal va amodExovial TIC LOLaLTEPOTNTEG Tou AAAou. AANG éva
neplBaAlov mou ayvoel, aloBAavetal ypriyopo QamoyonTeucn, Koupacon Kal ToAU
ouxva Bupod. Otdavel paAlota o onueio va Slakewtal exBpkd. To Sev xel kaula
onuaoio tou Mepow Sev €XEL VA KAVEL UE TNV UTIOTIUNON TNG TPOOWTKOTNTAC N TWV
ouvaLoONUATWY Tou AAAOU, aAAd HE TNV TPAyuatikn aia autou tou €idoug Twv
KOLWVWVLKWV CUVOAAQYWV YLO TG OXEOCELS Kal Tov Puxlopd twv avBpwrniwv. H Mapl
daivetal 6tL SUoKOAEVETOL va TO KOTAVONOEL, AV KOL TO OnMOSEXETAL O Evav
avBpwrno mapdaéevo, OmMwg Aéel, aAAG OOTIKO HPE TOV TPOMO TOu, auBopuNnNTO Kal
el\kpvn. EEaAAou, Otav ToU Aéel Exyw KATOU va ITAw KL EKELVOC SEV TN pWTAEL OV,
avtilapBavetal mwg Sev mpokettal yla adiadopia, aAAd yla  epmiotocuvn.
MpoKeLTaL Yl €vayv MPWTOYEVNA eV, aAAA ouclwdn oeBacuo.

"Aev OAeic va E€petg T elval auto nmou €yw va kavw;" Oa' Jeda nmoAu va néepa,
aAAd Sev to eixa okepTel KatL paAdov yt' auto pou naparmoviotay. Tote BAEmovtdc Ue
OOOTIOUEVO, VEAQOE TIOAL KL EYELPE TTPOC TO UEPOC UOU OAO TNG TO KOPUI, yla va Lou
SWOoEL TO oToU TN G.

Otav n Mapi pwtnoe tov Mepow nw¢ Ntav to Mapiol, ekeivog amavtnoe: Eivol
Bpwutiko. Exel meplotépla kat poUpec aUAEC. Ot avBpwitol Exouv dompo SEpUO.
MpoKeltal yla . KAQOLWKA amavinon avBpwrmou mou 8ev ToU elval €UKOAN n
yevikeuon kal n ouvduaotikr yvwon. To MNapiol mpaypatt unmopel va €xeL auta ta
XOPOAKTNPLOTIKA, OMWE Kol €KOTOVTIASEG AAAEC TTOAELG O OAO TOV TAQVATN, N Kal
XIALASEG KOLWVOTNTEG, €AV EVIAEOUE TIC KWHOTIOAELC KAl TA XwpLd. Agv gival auta,
ETMOPEVWG, TA ELOTOLA XAPOKTNPLOTIKA Tou. QoTO00 yla Tov Mepow €lvol apKeTa,
YlOTL QUTA TOV EVTUNMWOLOOAV, OUTA CUYKPATNOE N UVAUN TOU, autd Bewpel mwg
elval wavomotnTikd, yla va avarmopayayel kat o dAAog otn okéPn tou, auto mou o
16lo¢ avakaAel péoa anod tn LvnUOVLKNA Tou cuveibnon.

To OeUtepo HEPOG TOU Zévou Ospatikd, avadépetal otnv dadlkaoia Twv
OVaKploEWV TOU META amd 1o ¢oévo Kol tnv cUAANYR tou, Ot CuVONKEG TOU
gYKA£LOUOU Tou, otn Sladikacoia tng dikng £éwg Kal TNV KATASIKAOTLKN Tou anodaon.

21N SLapKeLla TwV avakpioewv o Mepow aduvatel va Katavonoel Tn coapdtnta tng
KOTAOTOONG KOL VO EKTLLAOEL TIG OTMTWTEPEC OUVETIELEC TWV O0WV EAEYE KOl EKOVE. Agv
€KpLVE Kav amapaitntn tnv kKAnon Siknyopou, ylati Bswpovoe v unodson tou
TTOAU artAn...
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Eixa kioAa StaBaoel uta napouola reptypapn o€ BiBAia kL OA' avta uoU @avnkav
mayvidl... OAa Ntav Tt000 PUOLKA TOOO KOAX KOVOVIOUEVX KOl TOOO OTTAQ TTALYUEVA
ntou giya tnv yedoio evtunwon nwc "fuouvva uEAOC tn¢ otkoyévetac”.>

Oa ¢avanaiéouv onuaivovta poAo n ecwoTtpEPELA KAl N OLWTA Tou,

To evélapépov mou Bpiokel kaveic oto va amacyoAel touc dAdoug Sev kpatael
TOAU... N xaunAn tkavotnta va dtaxelpiletal uia oultnon, vo ekEPAlel TIC OKEWELC
Kol T ouvalodnuata tou, va kavelr tov evdiadeto Adyo tou: Aéeic. Eyw eiya
anavdnosl ma va enavalauBavw v idla otopia kat HoU @atvotav OtL mote Sev
giya uAfost tOoo mOAU..° Aev umopouoe va katavorioel thv Badutepn
enikowvwviakn diaotaon twv Ag€ewy, OTL e autég ot avipwmot alAndoemnidpouy,
ntAnpo@opouv, entnpealouv tov dAdov. Eivat mou Sev Exw va nw timota onovdaio. I’
QUTO UEVW OLWTTNAOG...Aev katadaBa kadda ti mepiueve an' auto kot Sev anavinoa
tinota. 7 Kadoptotikry Sa givat kat n duokodia, mou eixe, va Sivel kataAAnAec kat
enapkeic amavrioel. Eixya yaoet kanwc tnv ouvnBela va UE pWTAVE Kol UOU ntov
duokoAo va tov mAnpooprow.... H amodlopyavwaon mou Biwve kdtw armo tnv mieon
TNC KOUPAONG, TO UOLKO LOU NTAV TETOLO TTOU Ol (PUOLKEC UOU avaykec Statapalov
ouxva ta oalwodnuata pou. Tnv nuépa mou kndsya tnv poua AuUouva oAU
koupaouévog kat vuotala. Etot mou bev kataAaBa Tt ouvéBauve...8

n SloAutikn enibpaon tng {€otng Kot n SlAomaon TNG MPOCOoXNG TOU Ao TPAYHOTA
aoAUavVTa GOLVOUEVLKA.

la va nw v aAndeta dev tov eiya mapakoAovdrosl kadoAouv oto ouAAoyLloud tou,
TPWTA ylati (EoTaVOUOUVA, KoL YIATI UECK OTO YPAPELO TOU UTIHPXAV KATL XOVIPEC
UUYEC mou kadovtay navw oTo MPOCWITO UOU, KL UOTEPA TOV oBououva ALyaxL.

> 0.1m.,0e\N.69,76

& ASuvaypia va katavoroet To (aUTloTKd)umtokeipevo OtL o Adyog eivarl éva péoo mou pmopetl
va xpnoldomolnBel, yla va mAnpodopnoeL Kal va eMnPeAceL Toug avBpwrouc. (Tager-
Flusberg 1989).

7 Aev KaTOVOEL TIC PoBEoelc Tou AAoU o€ pa oulAtnon, aAA eupével HOVO OTLC EPdAVELS
Kol emudpavelakég evbeilelg tng oulntnong (Eales 1993)

8 6.m.,0eN.71
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Ouwc ouvaua napadeyopovva OTL aUTO NTAV yeAolo yLlati onwe kot va' xe to mpayua
0 eykAnuartiac nuouv eyw... °

AN\G KoL n €TI0V TOU va A€eL TNV aAnBeLa, e Omolo Tiunpa. Tou NTav akatavonto
Kal ' autnv v évvola e€alpetik@ SUOoKoAo, va Tel PEpata. Aev pumopouoe va
amobexBel to yeyovog OTL oL avBpwrol, ol omoiol Aéve OTL €KTIHOUV TOCO TNV
aAnBela, Tov {ntouv va el PEpata Kat Bupwvouy, OTav To apveitaL:

UE pwTNOoE 0 SLkNYOPOC Qv UITopoUcH VA Tw OTL €KE(vN TN UEpa eixa Saudoel Ta
Quolkd pou atwodnuata. Tou gima: Oy, ylati eivat Yeéua. Me koitaée u' Evav tpomo
niepiepyo, oav va tou npokadovoa anéxdela...Epuye Suuwuévog.

ESw, otnv avakplon, otn ¢ulakni Kal otnv Sikn amoKaAUTTETOL yia TPWTn ¢dopd n
TPAYLKOTNTA TNG ECWTEPLIKAG TOU HOVAELAG, TO OGO OAn QUTH N HLKPN CUUHUETOXN
0TNV KOWWVLIKA cuvavaotpodr, ol XapunAEg embOoeLg Tou otnv aAAnAenidpacn Kal
™V ouvallayn He tou¢ AMAoug, dev ntav adiadopia kot amabela, Sev Atav
OKANPOTNTO, OMwC vouwov ot umoloutol. Ku autd o Kapl to Sioxelpiletal pe
WOlaitepn adnynuatiky de€loteyvia, adnvovrag tnv amokalvpn twv Babitepwv
OUVOLODNUATWY TOU Z€VOU Of OTIWYMEG OPLOKEC ylo TOV NPpwa, £TOL WOTE Kol
JuxoAoyLKA vl E(VaL TTELOTIKO KoL SPAUATOUPYLKA VA ELVOL OTTOTEAEGHATIKO.

Oa ndeda va tov otauatiow, va tou génynow ott Ya emduuovoa tn cuunadeld
TOU, O)L Ylo Vo UE UTIEPAOTILOTEL KaAUTEPQ, aAAd ETot puotloAoyika, da éAsya. Mavw
art' OAa EBAerta ot Tov eepva o SUuokoAn JEan. Aesv ue kartalaBaive kot ta gixe
Alyo padli puou. Eviwda tnv emiGuuia va tov dtaBeBaiwow nwc nuouvva onw¢ 0Aoc o
KOOUOC, EVTEAWC OmMw¢ 0Ao¢ 0 koouoc. Ouwc oAa auta kata Badoc dev wpelovoav
kot ToAu1°

OAn n akpoapatikn Stadikacio tng Sikng elval €va ouvexég paptuplo, TOCO
CWHUATIKO 000 KOl TIVEUUATIKO Kal Yuxko. Huouva {aAtouévoc amo 0Ao ekeivo tov
kOouo ueoa o' autnv tv kAswotr aidouvoa...KatakAuletal and tnv {éotn, and tov
B0pufo, and to MARBOG TWV MPOCWTIWY, ANMO TO OTL EMPENE VA OUYKEVIPWVEL
OUVEXWG TNV T{POCOXH TOU O€ TOOEG SLAdOPETIKEG TINYEC LNVUUATWY, OTIou OAa eival
oaudionua, mou oL MPoBEoelg KpuPBovtal Kal N onuacia Twv AETToOUEPELWV oANALEL
QVaAOYWE TNEG OKOTILUOTNTOG TOU TTOUToU ¢ Anpodopiac.

% 6.m.,0e\.74

10 6.1m.,06N.74
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Eyw napakodouvdovuoa kat dakouya OtL Ue €EBplokav €fumvo. Ouwg Sev moAu
kataAaBailva mw¢ ta mpotepnuata evoc ocuvndiouévou avBpwrou umopovoav va
YIVOUV OUVTPUTTIKEC KATNYOPIEC yia évay évoyo. 11

Apkel va oavaloyloBoupe moéoo amotpomala HA¢ daivovtol ta  PuxoAoyilkd
Baoaviotnpla: va EUMVOUV TOV KPOTOUHEVO PECA OTN VUXTA, evw Sev €xel TpoAdPeL
va EEKOUPAOTEL APKETA, yla va Tov avakpivouv fava kat avad, va tov BuBilouv yla
HUEPEG OTO OKOTASL, N VO LNV TOU ETUTPEMOUV va KAEIOEL TA PATLA, va Tov adrvouv
0pBLo yla PEpPeC N va Tou PopPoUV OKOUOTLKA ME €KKWAVTIIKOUG AXOUG, va ToV
e€avaykalouv va XAveL TNV aloBnon Tou XpOvou ToU TIEPVA, TNV eVaAAayr] TNG LEPAS
Kall TNG vuxtag, va tov BopBapdilouv pe epwTAOELS TTOU SEV UTTOPEL VO QTTAVTHOEL
HEXPL va ToV e€avaykAoouV va SWaoeL TIG amavtnoelg ou B€Aouv kKA. MapoAo mou
otov Mepow &ev aokouv Bila péoa amo TETOLEG MPALELS, OL CUVONKEG aVAKPLONG Kall
8ikn¢ amoteAoUV yla ekeivov €vav availoyo Bacaviopd Kot To aiobnua mou Blwvel
elvat akplpwg autdé 10 PacavioTtiko aicBnua. Efattiag  Tou evaioBntou
VEUPOGDUTIKOU TOU CUCTHATOG, TOU Omolou Ta opla eival evieAws StadpopeTika anod
TOV HECO OPO TOU avOpWIoU, OMWE ToV YWwPIloupe, Ttou n ouddc? avtidpaong Kat
AeLToupyLKOTNTAC Elval Pe €vav GANOV TPOTIO OTOBOULOUEVN, aloBAvVETAL GOV VO TOV
urtoBaA\ouv cuvexwg o SuoBdotakta Baoaviotipla. 13

Aev Bprika tov kaipo va okepdw. Me mipav, ue avéBaoav otnv kAoUvBa kot Ue
odnjynoayv otnv @ulAakn omou épaya. 2 EAAXLOTO XPOVIKO Slaotnua, eKel Tou apxtlo
va viwdw tnv koupaon uou, npdav mdaAt kat pe mnpoave. OAa Eavapyloov Ko
Bpednka uéoa otnv ibia aibouvoa, unpoota ota ibta mpoowna. H {eotn ntov moAv
o duvartn... Eyw nuouvva {oAiougvoc amd tnv {eotn kot amo v KatanAnén...To
QTTOYEULA Ol UEYAAOL QVEULOTHPEC avatapalov CUVEXELX TNV TVILYNPN OTUOOQALOO
™¢ alfouoac KL ol ULKPEC TMOAUXPWUEC BevtdAleg kwvouvtav O0Ae¢ mpoc tnv (Sla
katevBuvon. H ayopeuon tou Stknydpou mou eixa pou @avnke ottL dev Ga teAsiwve
Ttote...Ka9e t1 To dypnoto mou ekava kel MEpa, LoU avéBnke oto Aaiuo kot dev

11 4.m.,0eN.103

12 5nAadh n eAdylotn TLun, Omou éva epéBiopa (omTikd, Tieong, BeppotnTag, mToévou KtA.)
yivetal ouveldntd avtAnmto

B Napatnpolpe moAéC dopéc koUpaor, dyxocg mou Sev yivetat dpw avtAnmtd amnd Tov
niepiyupo, S10TL Sev ekdpaletal, anwAela autosAéyyou, e€altiog Twv SuokoAlwy POBAedNng
TOU QVOUEVOHEVOU KaL TWV CUVETTELWY TWV MPAEEWY, TOOO TWV SLKWV TOU, 0G0 KaL TWV YUpw
tou.(E.KakoUpoc- K.Maviaddkn 2002)
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avurnouovouoa yla tinote aAdo, mapd yia to nw¢ Ya teAstwvaue , wote va avaBpw
T0 KeAL pou padli ue tov unvo...

Oa omeVOEL N KOWWVIKI 0OpyAvwon HECA ATMO TOUG UNXAVIOUOUG KATAOTOANG Kal
neplbpolpnong tTnG, OXL amAd va QIMOUOKPUVEL amd TOUG KOATIOUG TNG TOV Z£Vo,
oM@ kal va tov efoviwoel, GopTwvovtag Tou OxL HOvo Ta odAApata Tou
mapeABOvVTOG aAAd Kot Tou HEANOVTOG TNG, apvoUpevn N (Sla omoladnmote euBuvn
Kall TTPoBAAAOVTOG TNV MOPASELYLATLKA SLA0TACN TNG TLUWPELAC yia OAOUG.

EAeye o eloayyeléac OtL oTnV mpayuatikotnta SV eixa kadodou Yuxn kat Timota to
avIpwrtvo Kat mw¢ oUTE pla oo TI¢ NKES apxég mou Staowlouv TV avipwrivn
kapdia b€ pou ntav mpootth...0Tt eyw Oev eiya kaula Jéon o€ pla Kowwvia tng
ornoiac reptppovouoa Toug 1o BaotkoU¢ KAVOVEC, OTL SEV UImopoUcH VA ETIKAAECTW
v avBpwrtvn kapdid, apou oyvoouod TI¢ OTOLXELWSELC avTIOPATELC T/C...

2ac¢ (ntw, €ine o sloayyeAEAc, thv KEQPOAN autoU TOU avBpWITOU Kol odc TN {NTw
elappa ™ kapdia...ard ™ @pikn mou atoBavoual umpootd o' eva avipwrivo
npoowrto onou bev dwaBalw timote dAdo mapa katt to teEpatwdec...¥a nw OTL 0
avtpag mou kavetal o' auto 1o €6wAlo €ival emionc €voxog Kal yla Tov povo 1ou
aUTO 10 SLkaoThplo Ba mpéEmeL va SIKAOEL aupLo...

‘Evag avBpwrog mou aloBdvetal OtL 8ev avrKel MOUBEVA, oav va TIPOEPXETAL OO
€vav AAAov KOOUO, OTou OAa eival amAd, eEnynoLia, KUPLOAEKTIKA, OTTOU OAoL Aéve
oKpLBWE O, TL okEMTovTal XWpIlc Ta PpiAtpa Tou KOoWwWVIKOU cuvaloOnuatog, Omou n
oken yla tnv okéPn eivat oAU o UKOAN amod tnv okePn yla tTnv Spaocn, 6mou o
XPOVOG €XEL TOUC SLKOUG TOU ECWTEPLKOUC pubpoug, 6mou oL avBpwrotl HAoUV Hovo
otav eivat avaykn r UAoUv Hovo yla O, TL MPAYHOTIKA emBUMOUV...kaL Eadvikd
Slamiotwvel Twg Pploketal avapeoa o€ ovia mou Oev evoyAolLvial Qo TOUG
Suvartoug BopuBoug, Ta éviova XpWHATA KAl TO GwC, Ta ormola HAALoTA TIOANEG
dopEéC Ta Bewpouv Kol w¢ UEPOC TG Puxaywylag toug, ou "aAAa Aéve kol GAAa
€vvooUV": TIoU ol A£EELC TOUC WG KUPLO HECO eTkowwviag, alAalouv onuooieg
oVAAOYQ LE TOV ETILTOVIOMO KOLL TNV XPOLA TN GwVN G Toug, To BAEUUA 1) TNV Ekbpaon
TOU TIPOCWTIOU, TLG XELPOVOULEG KOL TNV OTACN TOU CWHATOG: TIOU N ETIKOLVWVIA TOUG
kaBopiletal anod to molL Bplokovtal, molog elval 0 OKOMOG, TO HECOV, O ATOSEKTNG
TOU pnvoupatog, mou Ba mpémnel va kabopilouv To UPOC TOU ETKOLVWVLIOKOU TOUC
opyavou amo T KaBe dopd meploTAoElS. Evog KOOUOG TOOO TTOAUTTAOKOG, yLol val
emwOel akoOpa KoL To TILo arAo mpaypa...lMov Bpiloketal o MOALTLIOUOG Ao Tov onoio
niponABg; Tt uEANoV €xeL 0' €vav KOO0 TO00 SLadopETIKO, TTOU TOUG KAVOVEC TOU Oev
UTOpPEL va KaTavornoeL, oo HAAAOV va a.pOUOLWOEL, TIOU ToV alcBdvetal mapdAoyo
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KL EKELVOG TOV QVTIUETWNleEL wg =€vo; H amavtnon, Oonwg kal o€ TOAAEG AAAEG
QVAAOYEC TIEPUTTWOELG SV Umopel mapd va avalntnBel péoa amod tnv yvwon, tnv
ouveldntotnta, TNV avatomobétnon tou Eyw kat tnv amodoxr tou AAMou. Tnv
niapadoxn v TEAEL OTL O AUTIOUOG glval évag AANog Tpomog avtiAnyng kat okéPng,
elval évag aAAog tpomog umapéng, tov omoio odeiloupe va Mpooeyyicoupe, va
BonBriooupe, aAa kat va oeBaotolue!

Kt autd adopd OAoug pag, KAl TOUG TUTUKOUG I VEUPOTUTILKOUG avBpwroug Kal
autol¢ Tou Tapouclalouv autl N TNV AAAn  SLALTEPOTNTA, ML TIOU N
Sladopetikotnta anoteAel avadaipeto Sikalwpa TG UMAPENG Hag. Mia Tou o KAbe
dopa Zévog neplBwplomoleital n e€ovtwvetal and autoug ou dev pumopouv i dev
B€Aouv va Tov KataAdpouv.

M’ auto Kal n Kowwvia odpellel va MPooTaTeVoEL TNV WOLOLTEPOTNTA: KL QUTO UMOpPEL
va yivEL HOVO PE TNV yvwon, aAAd Kot TNV uloBgtnon tou oefacpol wg Bepeliako
KPLTPLO TNG CUUTIEPLPOPAC TNG TIPOG TIG OTOULKEG LOVASEG TNG. MaTl ekel v TEAEL
Kplvetal n molotnta TNG {wNG MOG KAl N afLlokr) TOUTOTNTA TOU TTOALTLOMOU HOG.

EAilw OTL N avayvwoTIK auTh TPOCEYYLon Ot €va €pyo TOoo dLadeSopévo Kal
yVwoto Ba mpoPaliel autiv akplBwg tnv Sldotaon, kKatoTWVTaG TOV QUTLOUO TTLO
OlKe(o Kot TTLo 0paTod ammd moté? yia 6Aoug pag

14 '0Onwg onuetwvel n Bayta Manayswpyiov otnv Elcaywyr tng HEAETNG



Y 24

®,
4,
IYAANOTOZ T

Mpaktkd Emotnovikou Tuvedpiou

ey gl b g o L TO NAZA TOY AYTIZMOY 10 Xpovia PeTd .... EEeNi§eLg ko MpooTTikég

N. AAPIZAZ

Current understanding of autism spectrum disorders and progress in
meeting the needs across the lifespan

By Rita Jordan

Ideas of autism have changed quite dramatically over the years and, although we still
have rather a narrow view, it is beginning to grow. My inspiration in understanding
autism has been Lorna Wing, who taught me a lot about autism but above all about
a broad approach. She was always convinced that we were talking of a spectrum,
which term she later introduced, and we have gradually come to understand that
she was right. We have begun to recognize the variety within the spectrum but now
we have another culture, the culture of scientific respectability, and how we can get
work published and recognized. There are good reasons for scientists wanting to
have a narrow, tight definition because they are trying to make sure that they are
talking about the same people when studies are compared. The trouble with that is
that it does not represent reality. So, when the scientific journals insist that the
groups we are working with have to be diagnosed in specific ways, using specific
instruments (often referred to as ‘the gold standard’) those instruments only
diagnose people with those narrow features and miss the broader group. Eventually,
we get to know more and more about fewer and fewer people. Then when we are
faced with real people, with real life, we find it difficult to apply this narrow
understanding of what autism is. As Lorna Wing always said: Nature never draws a
line without smudging it. We may say ‘this person has autism’, ‘this person does not
have autism’, but it is not that simple. When it comes to dividing the spectrum into
sub-categories, as we have recently discovered, it makes even less sense. We
cannot, for example, find a reliable way of distinguishing Asperger syndrome, from
‘High Functioning Autism’, so we need to know about the broad category (the autism
spectrum) and then look to individual differences in the way the autism is expressed.

In addition, autism seldom occurs on its own. You rarely get pure autism. Nearly
everyone on the spectrum also has other conditions, and how their autism is
expressed is going to be a function of the degree of their autism, whether or not
they have learning difficulties and whether or not they have other developmental
disorders that often go along with autism.

So we have to think about being as accurate as we can when we are making
descriptions but also to recognize the reality of the heterogeneity in the spectrum.
Otherwise we may get like theologians counting the angels on the head of a pin,
when really we need to reflect reality. DSM-V tried to move in that direction. Not
everyone is happy with the result, but it is a step towards not having categories —
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having dimensions instead. This recognizes that children and adults on the spectrum,
are going to vary along those dimensions. Of course, because the dimensions in
DSM-V have ‘cut off’ points when establishing a diagnosis, we are back with
categories in a way. But the intention is to give a more descriptive account of how an
individual’s autism is expressed, and to move a medical diagnosis closer to an
educational assessment, so that we are describing this individual in terms of how
they feature on a dimension for example of social and communication abilities or
how they feature on a dimension of flexibility.

DSM-V also recognized the role of sensory disorders in the autism spectrum for the
first time. People with autism themselves often identify their autism very much in
terms of the sensory effects but that was not reflected in the diagnostic criteria until
now. It is a crude description, but it is a beginning of the recognition of the role of
the sensory disorders and that has been very important. More controversially, DSM-
V got rid of the categories ‘Asperger’s syndrome’, ‘Kanner’s autism’ and the other
category ‘Pervasive Developmental Disorder-Not Otherwise Specified’. | doubt many
parents will miss this latter diagnosis, since it is not terribly helpful in understanding
your child. Once DSM-V removed ‘pervasive developmental disorders’ (PDD) as a
broad category, it was clear there could not be ‘PDD — NOS'. In fact ‘autism spectrum
disorders’ took over the space in the manual that had been ‘pervasive
developmental disorders’. Nevertheless, this does not mean that there is only one
autism. No-one thinks that. We recognize that there are many forms of autism. It is,
after all, a spectrum. What is apparent is that we cannot tell the difference in the
way we were defining it before. The difference between a person formerly described
as having ‘high functioning autism’ and someone said to have ‘Asperger syndrome’,
therefore, related to whether or not there were delays in language development. It
would seem to be common-sense to think that if someone does not develop
language until s/he is 6, maybe not even fully until s/he is 13, it should be possible to
tell the difference between them and someone who develops speech at the typical
age. Yet it turns out that, if that person goes on to develop language well, we cannot
detect a difference by late teens or as adults, between those that have started at
birth and those who have started at 6 or later. So we decided to stop pretending we
could, and to recognize that they are all part of the spectrum and that the most
important thing was to make better descriptions. We still haven’t heard what ICD-11
will do but it seems as if they will follow suit; it would be strange if they do not,
because then we would have some people receiving an Asperger’s diagnosis in some
parts of the world and not in others.



W 26

Somenteog. A Mpaktkd Emotnovikou Tuvedpiou
ey gl b g o L TO NAZA TOY AYTIESMOY 10 XpOviaL HET4 ... EEENLEELC KoL MPOOTTTIKES

N. AAPIZAZ

Some people have been worried about the loss of Asperger syndrome, including
people with Asperger syndrome themselves, because many individuals and many
parents were not happy to accept the diagnosis of autism but would accept Asperger
syndrome. However, | do not think this will be such a problem as is imagined. |
already have seen people being diagnosed by sensible clinicians saying “your child
(or you) has (have) an autism spectrum disorder of the Asperger type”. Thus the
person can still call him/herself an ‘Aspie’, can still go to the internet and make
friends and so on. It does not have to be a big barrier as long as we are sensible in
our approach.

The group that | do worry about, however, is the group of children who were in fact
a large proportion of the autism spectrum. It is this group formerly labelled ‘PDD-
NOS’ that did not meet full criteria for autism. In DSM |V they could have two of
what was then called the triad of impairments: the three areas of difficulty. Now,
DSM-V has made that into only two dimensions, putting social and communication
together, with the other dimension left as flexibility. Now, in order to have a
diagnosis within the autism spectrum you need to score on both dimensions.
Research has shown that children with PDD-NOS often do not develop those very
intense interests that characterize people with Asperger syndrome or the very
repetitive-type behaviours that characterize people with autism and learning
difficulties, until late childhood. In the early years, therefore, those children may not
score as ‘autistic’ on the dimension of flexibility and since they only then score on
one dimension they would not get a diagnosis of being on the autism spectrum.
Thus, they are at risk of not getting a diagnosis and not getting the support they
need.

The DSM-V has a new category called ‘social and communication disorders’,
originally developed for children with pragmatic language disorders. It could also be
a place where those children, formerly PDD-NOS, would fit. The problem would be
that they would then be divorced from the rest of the autism spectrum; these
children have something about them which makes us feel that they belong on the
autism spectrum but now they would be put in a category that did not have that
connection and we are back to the situation where we will be fighting for the rights
of these children to recognize that it is not the same as learning difficulties or
cognitive impairment or language disorder but that it was something different and
special. So | think that is the situation that needs to be monitored. What is
happening to those children who would have had a diagnosis? As yet, there is little
understanding of the needs of the group falling under this new diagnostic category;
we have not set up services for that group nor trained staff to support them, so their
future is uncertain.
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We now also have an increasing interest in females on the autism spectrum. For a
long time it appeared there were many more males than females on the autism
spectrum. We are now beginning to doubt that. We have got better at recognizing
what autism looks like in females and it seems it is different. Females often develop
more social strategies, which help to mask their autism. They imitate more, they
learn to play in a functional way, if not fully symbolic, but certainly functional toy
play is very common in this group and they may even use such play as a coping
strategy to avoid social demands. Girls on the spectrum don’t tend to ‘act out’ in the
same way as the boys. They may do the typical ‘girly’ thing of withdrawing and
turning their confusion inwards. We are now picking up a lot of females on the
spectrum but much later on. Many more women are now taking themselves to
services in the UK that specialize in diagnosing women on the spectrum and finding
at last that they have a place. When they used to read the literature on autism they
didn’t recognize themselves; that was not what they were like, but now descriptions
of girls on the spectrum give a picture with which they can identify. | don’t know if
any of you are familiar with Elizabeth Newson’s category of Pathological Demand
Avoidance Syndrome (PDA); it was said that the only people diagnosed with PDA in
the UK were diagnosed by people trained by her but now more is known. Some
people claim PDA as a separate category but my own feeling has always been that it
is so like Asperger’s syndrome that | couldn’t see it as a separate category; | am
wondering if the characteristics of females with autism might fit more what is known
as PDA because one of the things that has been found was that PDA, unlike most
developmental disorders, is much more common in girls.

We are still also very much locked into a Western European and American kind of
bias in how we see autism. If you look into many diagnostic tools, you will see a lot of
behaviours which are regarded as deviant in the West, but actually are appropriate
social behaviours in other cultural groups. One of my students did a study of
immigrants living in the UK going through social and communications tables with
them and of course there are things such as ‘does he look when you are talking to
him’ with a negative answer scoring towards an autism diagnosis. But in many
cultures, if you are an adult, the child will not look at you; it would be rude and
inappropriate to do so. Many parents reported to my student that they felt this
terrible dilemma; shall | teach my child so that he is comfortable and fits in with his
family or shall | teach him so that he gets on well in the English society of which he is
part?. They often felt tension between these different cultural expectations of what
is ‘normal’. | think we still need to look at the cultural bias in many of the
instruments we use and to try and think about what really is essential for social
functioning and what is just cultural habit.
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Prevalence

It seems there has been a big increase in the prevalence of autism. Does that mean
there has been a big increase in incidence? Prevalence is the number of existing
cases at any one time, but incidence is the number of new cases each year. We do
not know if there has been an increase in new cases occurring, because there has
also been a big increase in the number of people able to recognize and diagnose
autism and in the services provided. Thus, more people are certainly being
diagnosed but it is not completely clear whether that means that more children with
autism are being born. | went to Dubai a little while ago and in the autism center
there | was quite mystified, to find teams of people doing diagnoses but with almost
no services. There needs to be support and help or it is almost cruel, and certainly
pointless, to diagnose. It is still the case, internationally, that we are better at
diagnosing males, better at diagnosing people in western cultures and we are better
at diagnosing and supporting children. It is still often difficult to get services for
adults on the autism spectrum.

There has been a big research bias towards those who are more able, especially
those who can lie in an MRI machine and those who can report verbally; these are
far easier ‘subjects’ for some kinds of research. | have a friend with autism from
whom I've learned so much over the years. She has been to Cambridge where she
has participated in a lot of research over the years. On one visit, she met one of the
researchers who greeted her with: ‘it’s nice to meet you Ros; | am very familiar with
your brain but it’s nice to meet you.” Of course it’'s much more difficult to scan the
brain of someone who has got significant difficulties and so on. So we are in an
interim stage that we know a lot about this able group but we do not really have a
clear idea of how that represents those who are less able.

Issues on causation

Genetic research in autism is no longer concerned just with studying the actual
genes in DNA but also with looking at epigenetic processes (turning genes on and off
at the right time), since they seems to be the major source of dysfunction in autism:
genes are not turned on at the right time in development. We know that a single
gene (or even a single group of genes) are most unlikely to be the ‘cause’ of autism;
we are talking about a complex picture with a lot of interactions on a genetic basis
and in the interactions with the environment from the intercellular environment,
through hormones, and wider features of the environment. In spite of its complexity
we do need to try to make sense of the role of genetics, because | don’t think we do
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that enough. Often at research conferences, | want to say to the researchers, “So
what?” Sometimes there seems to be too much data, without anyone putting it
together and that is not real information unless we try to make sense of it. Eapen
(2010) talked about three major gene sources. One is where autism is connected to
other known medical disorders like Fragile — X or tuberous sclerosis and in those
cases (about 7 percent of the autism cases) there is a clear pathway from the
genetics via the medical condition to the autism. At the other extreme we have De
Novo cases with no family link to autism, no idea where the autism came from. Such
cases are also often more severe but again account for a small proportion of the
autism cases (perhaps 10%). This group provides some evidence of ‘damaged’ genes
arising from mistakes in the process of copying genes (copy variants) In the vast
majority of the cases, however, there is nothing wrong with the genes as such but
somehow the development of those genes over time and through particular
environments (including epigenetic differences — the markers attached to DNA that
determine when and how genes are switched on and off) different development
occurs.

We have now a group of people with autism who are very articulate in demanding
that they are treated with respect and that their difference be recognized as a
difference, not necessarily a disorder. It becomes a disorder because of the way we
treat it. We may produce disorder if we are not tolerant of difference as a society
because it is difficult and so we do not support people on the spectrum, nor their
parents, to understand how to get the best out of their child, how to support their
child and to make them happy. That is the way we ought to be looking forward,
rather than focusing on what is wrong and how it can be cured and so on. Such views
are inappropriate. Autism is not something to be ‘cured’ since, as Wendy Lawson
wrote, the world would be a poorer place without autism. Of course, especially if
help is insufficient, some individuals on the spectrum (and thus their parents) will
need a lot of support if they are to make the most of their talents and realize their
potential. But people with autism often add a different perspective to life and we
can learn from some of things that arise from their different perspectives. With the
use of new technologies, my feeling is that people with autism are getting closer to
the norm, or perhaps it is the rest of the population getting closer to people with
autism. Certainly my grandchildren will tell me they have 500 friends, but | don’t
recognize people you merely email as friends, that’s not what a friend means to me.
But this idea of friendship is now common in the young and is just what people with
autism will say. People with autism can often manage a social life on the internet. It
is at their pace, they dictate the interaction, they have ‘friends’, they can join in
Second Life, for example, with little avatars that they make perform social activities
and they can have a rich (if artificial) social life. In my experience people with autism
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are getting more like other children in this use of the internet. It is likely in the future
that the main divide will be between the people like me and young people, whether
or not they have autism, who engage with their social world in this way. In time,
therefore the divide between those who have autism and others should be less and
less.

We are now paying more attention to the heterogeneity within the spectrum. In the
past a lot of research almost seemed to pretend that people on the spectrum are all
the same. We can classify them as having autism, but then the danger is we talk
about them as if they were not human beings, as if they were not individuals with
great variation between them. So, we need to look at those variations, especially
when we come to treatment and services because if we don’t take account of the
variations, we will get it wrong. If we treat people with autism as one homogenous
group we may find that a treatment does not appear to work on the group as a
whole, but we may miss the fact that the treatment may be very effective for a small
sub-group. If we pay attention to differences within the group, then, we may also be
able to identify the subgroups for whom it would be an effective treatment.

An oncologist in France was involved in testing a new drug for leukemia but the
research had shown, through random control trials over a large population with
leukemia, that it was no better than the placebo. So, it was in danger of being
discarded. But this oncologist looked more closely at the data set and found that
within that data set this drug had been 100% effective for a small group and by
looking at those children who had responded well to the drug, he found, in fact, they
had a different kind of leukemia. This drug was wonderfully effective for that kind of
leukemia but of course if you put all the results together the effect is diluted and the
overall conclusion may be that the drug is ineffective. | think we are in similar danger
in testing treatments in autism. We have to look in a much more descriptive way and
we need a different approach; good case studies that actually explore how the
treatment works with different individuals may help us see the interventions that
work, but not for everybody; we need to understand that.

We also have grown more skeptical of grand psychological theories, which were the
fashion 15-20 years ago. Fewer people think there is going to be one theory that can
explain all in autism. It is good that we have given up the idea that there is one single
account for autism but we should recognize that psychology is still important in
understanding autism, yet is being squeezed by the dominance of behavioral
approaches. All the statistical analyses of the behaviors are in danger of forgetting
about what underlies those behaviors. There is nothing that people with autism do
that the rest of us don’t do, given sufficient provocation. We share behaviours with
people with autism because we are human, and there is no such thing as an ‘autistic
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behaviour’. My friend Ros (who has autism) often says to an audience in her training
sessions: “I have here my favourite chocolate bar and I'll give it to anybody if they
can tell me a behavior only people with autism have”. She has never had to give her
favourite chocolate away yet.

One of my students went round to situations where people are tense and took
photographs of their behaviours. She went to maternity wards where fathers were
waiting; she went to dentists’ waiting rooms and she went into football grounds
where people were watching their teams play. She compared her photographs of
people in these tense situations with a list of behaviours said to be symptomatic of
autism. She found clear matches between the two groups of behaviour. These are
the behaviours we show when we are excited, when we are tense, when we are
anxious. When | go to the dentist | self-mutilate; why? | dig my nail into the quick of
another nail and, it hurts. | can tolerate this self-inflicted pain but | would not let
someone else come and do it to me. Why is it ok for me to do it but not ok for you to
do it to me? Because | am in control. This is what people with autism are often
doing. When | am going to the dentist | start hurting myself because | know that |
can focus my attention on the pain | am causing and so, whatever the dentist does, |
will be able to manage. A lot of people with autism do those kind of things but we
pathologize it. We make it seem that it is not productive. Often behaviour is just
looked at in isolation and judged as not being adaptive behaviour, but it may in fact
be adapted to the circumstances. It may be helping the person control and manage
his/her life. We need to look at behaviour in a broader way.

| feel there is still a role for psychology within our understanding of autism because |
think what is important is not the behavior but why? Why these behaviours? That’s
where the autism difference is. In a typical environment they can be so stressed that
they show all these stress behaviors. If they have not developed social
understanding from an early age, social connectedness from an early age, then in
fact a lot of the behaviours, which later seem absurd, are natural consequence of
that.

For example, why do many people with autism have no sense of danger? Ros
certainly hasn’t; she is a bright woman, in her 40’s now. You might go out with her
and she suddenly sees a crane in a building site across the road; she will be over
there, unless you see it first and prevent her. She sees the crane and she doesn’t see
the road. She says that her road skills are “a bit ‘hit and miss’ and sadly more hits
than misses”. She has had a few bad road accidents. But that doesn’t deter her. She
also has dyspraxia alongside autism but that doesn’t stop her jumping up and
escaping onto roofs and running along the gables and if the police come and chase
her that’s even more excitement for her. So it will become a chasing game, a social
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game that people with autism often know and love. They may go to the school
playground where they thump someone and run off and the person they have
thumped often chases them. They take off their shoes and the teacher chases them.
Great! We say they don’t have any social games; well they have, we just don’t
understand why they are doing these things.

But why do they have such trouble establishing a sense of danger? How do little
children develop that sense? You put an exciting toy in front of an 18month or 2 year
old, with flashing lights and making noises, an electronic toy, perhaps. What will an
18month do? They will look first at the face of a trusted adult; they look at mum’s
face, say, and mum is smiling and encouraging, so the baby goes forward and starts
playing with the toy. If mum looks fearful and/ or disapproving, however, the baby
holds back. In other words, typically developing babies don’t have to do their own
risk assessment of the world. We do it for them. We help engender that sense of
something being safe, something else not being safe, and they need social support to
work that out. People with autism will not be looking at an adult’s face and, even if
they did look, they wouldn’t recognize the expressions. So they are literally on their
own trying to work out how safe the world is and think how difficult that would be.
Some of you may have been involved in doing risk assessment for other people, but
imagine if you were a baby with autism and had to do it for yourself. How would you
do it? Not surprisingly they don’t know how to do it. In fact we have to teach them,
like you teach other people doing risk assessments. You have to help them
understand what is safe and what is not explicitly. In addition, they don’t learn from
their mistakes and they have a different reaction to pain. We know that they feel
pain and they often do so from other sensations, loud noises or spicy food for
example, but we also know that they have delayed response to things like putting a
hand in the steam of the kettle. There are many children with many difficulties (or
none) who are attracted to explore that steam. They see the steam from the kettle
and they put their hand in it. All other groups only ever do it once; it is so painful
that they don’t do it again. Only in autism do you see people going back again and
again. There may be a big delay in responding to pain in autism. So they do not
connect the pain with their action. The recognition that it hurts may only occur half
an hour later, maybe an hour later, maybe a day later. They get the pain but with
great delays and therefore that learning mechanism connecting their action with the
pain, is not in place.

IT

I will talk a little about IT (information technology). We are beginning to get some
really big databases about autism. Some of them are beginning to allow us to see the

timeline of when and how autism shows in development. It is going to be exciting in



W 33

Somenteog. A Mpaktkd Emotnovikou Tuvedpiou
ey gl b g o L TO NAZA TOY AYTIESMOY 10 XpOviaL HET4 ... EEENLEELC KoL MPOOTTTIKES

N. AAPIZAZ

the next years to be able to work out when autism ‘begins’, if that is the same for
everyone or not. Although there are often some signs of autism at birth, in others

there are few signs during the first year of life; often the baby seems to be

developing typically and it is only later when certain differences to typical
development occur. Currently, we are not sure why and nor are we sure which
combination of ‘signs’ are important and whether we could do anything to put the
child on a more typical course of development. So it would be good to have greater
understanding of all these developments.

| have worked with the Institute of Virtual Reality at Valencia University with

Gerardo Herrera and his team on virtual reality projects. One of the things that

struck us is that in virtual environments children with autism are often better than
other people and at feeling, or seeming to feel, part of that environment. In fact they
do better in the virtual environment than they do in the real environment because
we know that one of the things that is difficult for people with autism is to feel part
of the environment, to recognize their own presence in that environment. They do
not appear to experience the real world subjectively, as most of us do, but much
more objectively, like a scientist, as Temple Grandin has reported. Temple Grandin (a
person with autism) talks about life being like a video for her, as happening ‘out
there’. She doesn’t get a feeling of herself within that environment, at first we were
puzzled by how much better the children with autism were in virtual environments.
Then, thinking about it, in a virtual environment the scientists have added very
definite cues so participants can accept and recognize their own presence. They
want people to feel part of that virtual environment so they put in positive, definite
cues and of course the person with autism, who is unable to pick up this feeling in a
real environment, are able to do it in a virtual environment because the cues are so
definite; thus, they are able to relate easily and manage better in the virtual
environment.

That is also possibly why they find it easier to work with robots, because again they
can clearly see agency. People with autism have problems seeing both their own
agency and other people’s. They see the behavior but they don’t see that it is goal
directed. When | was working in Japan, a friend sent me a little anecdote about her
work with children with autism, to cheer me up. She was working on joint attention
with a class of children with autism. She was teaching them to look where she was
looking, look where she was pointing and also to point things out to people
themselves and to comment on things and show people things - all those valuable
skills that people with autism don’t pick up automatically and have to be taught. So,
she was working with her class of children with autism and they went out for walk
one day and passed an area where the wheelie (rubbish) bins were out, waiting for
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the men to empty. So, these wheelie bins had been left on the pavement, and a
squirrel had got inside one of them and was pulling out the rubbish. One of the
children with autism pointed to the squirrel and said “oh look Miss - a squirrel”,
doing exactly what they had been teaching him to do: point at things, notice things,
draw other people’s attention, and comment. But then he said “Somebody has
thrown away a perfectly good squirrel”. What is it he has not understood? He knows
what a rubbish bin is. It is logically possible that you are going around with a squirrel
in your pocket that you don’t want anymore and you put it in the bin, but none of us
think that. We don’t think that at all. As soon as we see the squirrel in the rubbish
bin we recognize that squirrel is the agent of his actions. We recognize it as being
different from a toy-squirrel, a robot etc., but people with autism don’t. They see the
actions but not the intention or agency behind them. People with autism often say
to me that they don’t know where their hands are in space, until they see them. If
the hands are covered up they find it really hard to know what they are doing with
them. So many things they have to have explained to them deliberately because they
don’t see that goal directedness. If you have a robot, or a puppet, they can see who
is causing the actions — the mechanisms of the robot or the puppeteer for the
puppet — but if you do not understand mental states those inner intentions of people
are not understood because they are not visible.

There are a lot of apps available now to help in teaching and supporting those with
autism. A mother in Australia has reviewed many of the apps for people with autism,
and | think she is trying to get it published; that would be so useful because there are
so many now. It’s really hard to know what is worth using.

Of course now we also get to hear more from people with autism themselves; many
will talk at conferences, some of them are writing books and so on. So again we have
the problem of whether those that are able to represent themselves and explain
what their autism is like for them are also in a position to speak for people who have
no language, and perhaps have additional problems such as severe intellectual
impairment. Wendy Lawson (or Wenn Lawson as he is now, since she changed sex)
says “you need people with autism like me to keep you honest” and | think it is right
that people with autism are generally honest and they have a big contribution to
make. Their attachment to research centers reviewing research proposals, helps us
to concentrate on what is important, rather than what is going to make us
important.

There is not enough research on adults with autism although there is beginning to be
a little bit more now and we even have projects in the UK, and some international
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projects, on what happens to autism as people age. There is a lack of knowledge in
that we don’t know much about autism beyond 60... Are they developing dementia
conditions more often than others, or less often? We just do not know. We do not
know if the plans (such as we have) for care and support are adequate as they age.

What'’s special about autism?
The need for trained professionals

Why do we need to have specially trained people to work with and support
individuals on the autism spectrum? People on the spectrum need support from the
health services (especially as many will later develop mental health disorders) but
the big issue in autism comes from the fact that they have to learn all the things that
the rest of us just pick up, quite naturally. Thus, it is largely an educational problem.
If we don’t teach them, they don’t get it. They need education as the rest of us do,
but they need more, because all these early understandings need to be taught. They
need to be taught about themselves and other people because those two
understandings come together. You cannot understand yourself or other people on
their own, but in relation to one another. There is as much of a problem when you
do not understand yourself as when you do not understand others. A lot of people
with autism know things but they don’t know that they know them. If you don’t
know that you know it, then you cannot use it. So you have to help them become
aware. When you are teaching them something, you teach them and then you have
to teach them that they know this. Then you have to teach them when they are
going to use these things they know. So it is like a three step process instead of one
step.

Individuals with autism do not pick up social signals naturally and that goes on
through life:

Jesse Clayborne-Park’s mother wrote a book about her when she was 7 and then a
chapter of a book when she was 23. She is an American with autism and moderate
learning difficulties; she has language but she doesn’t use it a lot. She now makes her
living through painting and she loves numbers. She paints pictures of people’s
houses. She learnt to do this because her mother said people always like a picture of
their house so it would be a good source of income and she enjoys painting all the
bricks and the numbers on the front doors. She also paints the houses at night,
because she can get in the stars, and she likes constellations. But the time | went to
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talk about, she was 23, and she had a job in a mail sorting office. It was a good job
for people with autism like Jesse who enjoy posting. So, she had a sorting job in a
mail delivery office and she lived at home with her parents and her life was
comfortable. But Jesse wasn’t happy and she said she wasn’t happy because the
people she was working with were mean at her. She said no one smiled at her, no
one said hello to her, no one came near to talk to her, they didn’t sit with her at
coffee time and she felt unloved and unimportant.

Jesse’s mother was a lecturer in psychology so she had a lot of students around
needing projects. So she asked two of them to follow her daughter and see what the
situation was. The students came back and reported that in fact people were smiling
at Jesse and they were saying hello to her but Jesse wasn’t noticing. Jesse was
looking at the way the leaves bend over, the rays of sunlight and so many other
things that were more important to Jesse than social signals, which were just not
salient. If there is no natural meaning associated with social signals, then you have to
associate the social signals with something that it is meaningful. So they did it in a
very behavioural way, giving Jesse a golf counter. It is one of those things like a
watch and you give yourself a point to measure how many times you hit the ball
before it goes in the hole. So they gave Jesse this golf counter and told her that every
time she smiled back at someone who was smiling at her, or said hello back to
someone who was saying hello to her, she could give herself a point. Because she
loved numbers, she liked making the numbers change. Because she had autism she
wasn’t going to cheat and because she then had a reason to notice when people
were smiling at her and she had a reason to listen for people who were saying hello
to her, she became much more responsive. People had been getting fed up, thinking
she didn’t want to be contacted, but now it changed. It worked so well that after
about 18 months she was able to get rid of the counter. By then she had tuned into
the social interaction. We have to do such deliberate interventions since people with
autism are not going to be able to just pick it up.

People with autism also have difficulty understanding relevance and priority:

How do they know what you are talking about? You hold up something to a 5-month
old baby in a pram and you say ‘Look! A glass. The amazing thing is that the 5-month
old baby looks at what you are holding up. Isn’t that incredible? How does he know
that from all the stimulation coming into his brain, all that input, he should look at
what you are holding up? We know it must be something inbuilt that recognizes that
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holding something up is a communicative gesture, unless you have autism, and then
that inbuilt mechanism is not there. So later, when mum says ‘look darling it’s a
glass’ the typical baby knows that ‘glass’ refers to what is being held up, but the child
with autism may be looking anywhere — perhaps he is looking at your nasal hair — so
whatever he is looking at becomes a ‘glass’. Then we say that people with autism
have idiosyncratic reference. They do, but the referencing problems are not about
making up their own references but about not knowing to what people refer. They
haven’t got a natural way to understand the world as it is held up or pointed out to
them.

A further difficulty lies with social and cultural meaning:

In western cultures, for example, Christmas is often an important family festival.
Many parents report that Christmas is ruined every year by their child with autism.
They make a lot of effort to find something the child will enjoy and still the whole
occasion is ruined. Ros used to ruin her parents’ Christmas every year — causing
destruction of the decorations, the presents and so on —all the time in great distress,
herself. Hilde De Clercq, a Belgian lady, has written lovely books about her own son
with autism and is also an autism professional. Yet her own son always ruined
Christmas and she thought ‘I am supposed to be an expert on autism; | ought to be
able to solve this’. So, she decided to work out what it was about Christmas that her
son really couldn’t take. Now, it won’t be true for everyone with autism, because
they are all different. For her son she decided that it was the surprise element. So
she decided to take the surprise out of Christmas. She took him to the shops and
showed him what he was going to get. She showed him the paper in which it was
going to be wrapped. She showed him where he was going to find it on Christmas
morning. For the first time ever, he got up, saw what he was expecting to see, took
off the paper, found what he was expecting to find, and was able to play with it.
Before that it was just too much, too much uncertainty and too much difficulty.

The nature of communication:

Lots of people struggle with communication, not just those with autism. What is
special about autism is that it is the only group where you have to teach what
communication is, what it is for. With most people, where there is a problem, it is to
do with the means to communicate. In autism, you may have the means but still not
use them to communicate. Some on the autism spectrum do struggle with
developing language but many do not. So, they have language but they are the only
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group that can develop language without communication. In every other group,
communication comes first and provides the means to untangle and learn language,
but those with autism can develop language without being able to communicate. In
fact, that group often uses language to stop communication. They will talk at you
because they can’t do the two-way aspect of communication; they talk at you
nonstop. They make it so you can’t get a word in, because that is what they find
scary. They do what | am doing now and we think it is quite normal for lecturers to
stand up and talk on their own agenda but of course in social situations, in real life, it
is not. These are the children that get into the most trouble. If someone does not
have language, we may not know what the problem is, but at least we recognize that
they have a problem, and, if you are facing someone that is not speaking, you are
biologically programmed to adjust: you automatically slow down and have bigger
pauses between your phrases. Even 4year- olds do it. That mechanism is there to
help young children develop language. It is a natural mechanism. But of course if we
are facing someone who is talking constantly, we are not programmed to do that. In
fact it is very hard for people like teachers to even think that this child has
communication problems. Because we hear the language, we assume that the
communication is there. So then, if the child does not respond appropriately, we
think it is a behavioral issue. These are the children that are commonly reprimanded
for being disobedient, because we do not understand their difficulties.

Emotional consciousness is a developmental problem in autism.

People with autism have emotions just as we all do. Emotions are registered in the
brain at three different levels. The first level is arousal, and people with autism
definitely have that. In fact very often they have very high levels of arousal. It is very
hard for them to control the level of arousal because many have missed out that
early mother-child interaction where babies learn to control their levels of arousal.
Where a mother has been waiting for years to have this baby and then the baby is
there and she is excited, talking fast and loud and shouting excitedly to the baby,
then the baby has to back off, turn away, and let the mother calm down. It is too
much. Babies do that. If, on the other hand, mum has post maternal depression, she
is not doing enough work to engage the child and the baby actually does more. Of
course normally there is a wonderful balance, ‘the dance’ as it has been called, with
a beautiful rhythm between them. What the baby is learning is how to make and
break eye contact with people to modulate the level of arousal. In fact, if we teach
children with autism to have full eye contact with others (a state they usually find
uncomfortable, even painful) that often makes them vulnerable. There are only two
situations in western societies that we gaze into people’s eyes. One is sex, and the
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other is aggression; in both situations staring into someone’s eyes will make the
person vulnerable because they are giving out signals without knowing it. Most of
the time we do not stare at people; we make and break eye contact. That is what
people with autism have not learned to do and find so difficult. So individuals with
autism often experience high levels of arousal.

The next stage in experiencing emotions is when the hormones are triggered. These
in turn, depending on the emotion, trigger things like the heart beating faster, palms
sweating, legs trembling and the stomach churning. People with autism get that also.
But there is a third level, which does not happen in typical development until aged 2
and that is when the connection between the emotional and cognitive areas of brain
functioning are made, through the amygdala; it is this connection that enables you
to become aware of your emotion. Only when that connection takes place are you
able to identify your own emotions and to label them. That is the area that people
with autism struggle with. So, individuals with autism experience all the emotions
but do not necessarily know what they are experiencing and, certainly, not how to
deal with it. James Sinclair, a very able person with autism, explains how people
spent years trying to teach him to control his emotions and to recognize emotions in
other people. “If only” he says “they had told me what they were”. He didn’t know
what they were talking about and that is the problem with a lot of our programmes
designed to teach about emotions. We show children faces of people going like this
(huge grimace) and tell them this means ‘happy’. Is this ‘happy’? Most of us can cope
with that because we recognize it is a symbol. We already know what ‘happy’ and
‘sad’ are so we just say this is a symbol meaning ‘happy’ etc. But imagine if you did
not know that and you tried to identify emotions by looking for these strange faces.
Imagine looking for people with faces like these (huge grimace). Well you won’t find
many, and, even if you did, would they be happy? They are more likely to be
demented don’t you think? Weird. The same with ‘sad’. If it was that easy, people
with autism would get it. So, it is cruel, when they are struggling to understand the
world, to keep teaching them rubbish: things that are not true. Things that don’t
work. We have to help them understand their emotions, from the inside, from
themselves. Unfortunately, it is easiest to start with the negative emotions, because
you cannot always tell when people are happy, especially when they have autism. If
you are sure that the person is angry or scared, it is the easiest to start with helping
them recognize that emotion by tying those sensations with that feeling. We need to
help them feel the outside signs of the emotion (e.g. heart beating faster, sweating,
legs trembling) and gradually relate these to their inner feelings.
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Diagnosis is important because we need to know what we are dealing with.

Diagnoses should not determine services. The diagnosis has to be translated through
individual needs before it can be used to plan a service or a curriculum. Yet all over
the world there are insufficient services and expertise to meet the needs of all the
individuals on the autism spectrum, so it is common practice to use diagnosis as a
way of rationing those who will or will not get those scarce resources. What
diagnosis ought to do is to alert you to the fact that the behavior you will see may
have a different explanation because it comes from autism. So, in other words, you
look at the individual but you put on your autism lenses. You look at their behavior
but you are always thinking about what might underlie that behavior. Diagnosis is
part of the medical model for characterizing autism in which we judge the person’s
functioning in relation to what is typical and ascribe any differences to ‘disorder’. In
other words, we assume that a different development means that something is
wrong with person displaying these differences. But especially when it comes to
treatment, this is not always a helpful model. We need to think about autism as a
two-way process, what is has been called the ‘double empathy’ problem. It is simply
saying that people with autism have problems in understanding us and our emotions
and that is certainly true. But then is it not equally true that we have problems in
understanding them and their emotions? If we say they have problems
communicating with us that too is true. Yet again, is it not also true that we have
problems communicating with them? So doesn’t it depend which perspective we
take who has the problem?

In fact both have the problem. They have a problem with one another: a mutual
problem, and you can only work it out if you recognize that mutuality. As people
without autism, we can have empathy for one another easily because we understand
one another as long as we come from a broadly similar culture. But when we face
people with autism we haven’t got a natural empathy, any more than they have for
us. We struggle; don’t you find yourselves staring at their heads and thinking what is
going on there? Why did you do that? Where did that come from? It’s hard for us to
understand because we have a natural empathy for each other. So, in autism, we
need to recognize that we have to work at it, we cannot understand them intuitively
just as they have to work at it with us. That’s why it is so difficult to support and care
for people with autism. Because all the time we have to do it cognitively, we haven’t
a natural relaxed way of empathizing. We have to try and work it out. So we are
monitoring what the individual is doing, we are monitoring what we are doing, we
are trying to remember what we know about autism and it’s difficult, your head
hurts! It’s hard to keep it up. You are exhausted when you have finished. One good
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thing is that it teaches us how hard it is for them. By accepting the fact that we have
half the problem, we can be half the solution. We can meet them half way. In fact,
perhaps we can do more than half, we can go a little bit further. We are the ones
who should be able to do the most adjustments.

Special needs in Autism:

People with autism have common needs like everybody else: the need for exercise,
the need to have fun and all of those things that we take for granted in this world.
They also have needs as individuals. Unlike other groups with special needs, their
individual needs cannot be accurately assessed except through an understanding of
autism. These are all the things we have been talking about: the need to learn things
explicitly that other people just pick up. So when we are looking at individual needs
we have to bear in mind the autism. We can’t just say “I don’t worry about
categories | just look at the individual” because if we do that, without taking into
account the effects of autism, we are going to get it wrong. A child will be accused of
being rude when s/he will just not understand, and so on.

So the role of education is twofold: meeting the needs that everyone has of having
access to the knowledge, skills and understanding that are culturally valued in their
environment- their right as any human being — but also the need for extra
therapeutic education to cope with all the extra that has to be learnt because of the
autism.

There is a presumed big advantage in starting the therapeutic curriculum as early as
possible. Sally Rogers works with 2year olds and even younger, and when she first
worked with children with autism many of them did not develop language. Since
working with such young children, she has found that something like 80% do develop
language. However, it is hard to be sure of the autism at such a young age so there is
always the doubt that some of the young children may not have had autism in the
first place. The Denver project, which is a play-based programme based on training
joint attention skills and working in a structured way through play, again starts very
early. | looked at one particular example from Australia; | said to the young man
running it that the number of children on the spectrum learning both to talk and to
develop communication skills was impressive. The children in this programme
started at 15 to 18 months old, so once again the question arises of whether we can
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be certain they had autism when we are assessing them at such a young age.
However, | agree with the National Assessment and Screening group in the UK
(NIASA, 2003), on which | sat, that it doesn’t matter. No harm will be done acting as
if someone has autism by teaching basic skills and understandings, as long as we
remember that they may not have autism after all. Nor is it wasting resources, since
the children will have shown autism-like development and clearly needed support at
some stage. If you do the opposite and do not treat them but ‘wait and see’ if it
turns out to be autism, we will have wasted years when they could have been
learning what they need to understand and deal with their environment. This is both
a cruel and an inefficient way of working. So, let’s just start as early as we can, as
early as we see the difficulty, and help them. If teachers and other people are
trained to make relationships with them, to observe carefully, we can then see
where we are going and where we end up. It does not seem to me that there is a
downside except for the will to do it and problems from the way that resources are
rationed and spread. We can get young children with autism engaging with other
children as early as we can, and that can help with all aspects of autism.

If these children are working and playing with other children and having fun, they
begin to see the point of it. To begin with, most people on the spectrum don’t see
the point of other people and are even scared of others. Ros at 43 is still scared of
young children because they are unpredictable and are likely to invade her space. If |
am supporting her to go somewhere, | have to be alert, because, even though (or
because?) she ignores them, she is like a magnet, a challenge to them, to get close to
her. Sometimes | try to protect her from them and, of course, them from her,
because when they invade her personal space she might panic and kick them. | was
at an airport with her once, and there was a little toddler walking around. Normally |
am alerted to toddlers because she tenses as they approach, but this time she was
relaxed, smiling, while looking at the rather plump baby toddling towards her. This
was an airport with a spiral staircase leading down to the toilets. Seeing Ros so
uncharacteristically calm around this baby, with a big smile on her face, | said “do
you like that baby Ros?” and she said, “/ was just thinking, if we dropped him down
the stairs he would go bloop bloop down...” She didn’t dislike him, or want to hurt
him, she just saw him as a blobby object and that dropping him down the stairs
would produce an interesting effect as he bounced.

So, the sooner individuals with autism can get used to other children, the sooner
they will find it easier to tolerate and even begin to understand them. Also, we need
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to give them the need to communicate. It is no good teaching them to say things
that don’t make sense to them, or teaching them the wrong things to say. In some
communication programmes, the child is offered something s/he is presumed to
want (like a piece of apple) and then has to pass over a communication card
(depicting a picture of the item). This builds up to saying “I want apple”, using 3 such
cards. In the UK we do not approve of children who tell you what they want as a
demand. So it is not very fair to them, to teach them to use a phrase that their elders
would consider rude. Perhaps a more serious objection to this system, however, is
that it is not really communicative. If someone offers you something, perhaps a tray
of delicious Greek pastries and you say “/ want pastries” what would your host
think? Not only is this a rude way to ask for something but it is also inappropriate.
Your host might well be affronted and say something like “well what do you think
these are?” If someone offers you something, surely you should say? “Yes, please” or
“no, thank you”. You don’t say “I want...” what you have been offered. It may make
sense in an American context but it is not appropriate in Europe in communication
terms. We need to work with things that are appropriate to the culture and will
achieve the communication the person needs.

Cures for autism;

There is no ‘cure’ for autism and many of us would argue that autism is not a
disease, and does not need a cure. However, there are often reports of cures or
recovery for autism and some of them have been quite impressive, but when you
look closely at the people who have ‘recovered’ then you often still find processing
difficulties. What is usually meant by ‘recovery’ is that they no longer show the
behaviours from which autism is diagnosed i.e. they no longer meet criteria for
autism. | don’t want to take away that achievement, their progress is wonderful, but
from my reading of the data it looks as if they are still working harder than most of
us in order to show that improvement. That may not matter except for the
continuous need to work harder at processing things means you are more vulnerable
to mental illness, i.e. you are much more vulnerable to stress which will lead to
mental illness. We do often see people that do well for a while, for example, after
they have left school they get a job, and do quite well and then something happens
in their life: their relationship breaks down or they lose their job and then they go
right back, because it is a very stressful event. It's a good thing that they ‘recovered’
and that they are doing so well, but they still remain vulnerable. | think we still need
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to have a watchful eye over people even when they have done very well, because we
need to offer support when they need it.

Social skills training.

We have to be careful what we teach in social skills training and make sure we teach
in context. Social skills are difficult to acquire when the person lacks social
understanding. We cannot teach a single social behaviour, saying this is what you do,
because it won’t work in all circumstances. What it is appropriate to do with your
granny is very different to what you do with your mates in the playground: different
ways of asking for something and different ways of behaving. Everything depends on
the context and that’s what people with autism really struggle with. They do not
know how to take context into account when they are learning things. So, social skills
are best taught in the context in which they need to be shown.

Legotherapy,

Legotherapy is what it sounds like: building things with LEGO, but in a cooperative
group. Basically an adult takes three children all of whom may have autism or only
one of whom may have autism; it doesn’t matter; you just need three roles. One is
the designer; he is going to plan the object to be made with the LEGO bricks.
Another role is that of the project engineer who is selecting the bricks you need to
make that object. The third role is that of the builder who actually builds it. The
children change roles each time, but when they are in one session they have to keep
to one role. If they change their role, the adult stops them, doesn’t tell them off or
what they did wrong, just tells them someone made a mistake and they have to
work out what has happened for themselves and then return to their roles for that
session. In Australian research, this programme was found to be much more
effective than using a social skills programme, in building the social skills of co-
operation. Children with autism do not find it easy to learn about social skills in
isolation; they are far better doing some activity (like that in Legotherapy) and
learning social interaction skills as a by-product of that. Many social skills
programmes are biased to the way that girls socialize: talking about their feelings
and so on, rather than the social skills of boys that center around doing things
together. One of the key ways that men socialize is to do things together and this is
a process that also seems to work best for those with autism. Teaching socialization
in isolation makes it too abstract and they cannot understand its purpose.
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Evidence- based Interventions.

Gary Mesibov made a very important distinction: he pointed out that often, when
we are arguing about which is the best method, we are arguing from total different
perspectives.

A lot of people talk today about ‘evidence-based practice’ and often what they mean
is ‘evidence-supported treatment’. The difference is this. You are a drug company,
say, and you have a drug. Your interest is trying to show it is better than another
drug or a placebo and also to show that there is a client group out there who needs
this drug. So you want to demonstrate that this drug works. Thus, you already have
the drug, you are looking for someone to sell it to and that applies to other
treatments as well. Someone has developed an intervention and they want to find a
good user. So that is ‘evidence supported treatment’. ‘Evidence based practice’ on
the other hand is what most parents, most teachers, most clinicians involved in
therapy, are interested in, not to promote some drug or some treatment but to
focus on the person in front of them, and the question they are asking themselves is
what would be the best treatment for this person? So, when the person is the
center, then you take account of evidence-supported treatment to give you an idea
of some things that might be useful to try and then you also take account of
professional knowledge, the knowledge of the parent, the knowledge of the
individual in front of you and you monitor that individual during the intervention.
The question you are looking to answer is ‘is this working with this individual?’ It is
not important to know that 43% of people did well, because maybe my child is not in
that 43%, maybe the child is more like the 57% that didn’t. | want to know what
works for him or for her and that’s the focus. | think we have to move a lot of our
research more to that true ‘evidence-based practice’ that has a broader perspective
rather than stick to ‘evidence-supported treatment’.

What we have found is that for early intervention there is evidence of good results
but not for a single approach. It has never been shown that one practice is the best
for everybody and in all circumstances. Imagine any other group and say you have
taught a child to read and now you want to teach him to ride a bicycle. Would you
say ‘well I'll use the same method | used to teach him to read? People would think
that you are crazy, and you would be crazy. So why are we doing it in autism? Why
do we take totally different aspects of learning and say we are going to use the same
way of teaching. It is not sensible. We have to pay attention to what we are teaching
and what the goal is. Different methods are going to be more effective, not only in
different individuals, but also according to what we want to teach. But there is
evidence that children on the spectrum need some kind of structure. Various kinds
can be helpful; usually visual structure is most helpful, but not always. Modern
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behavioral methods, are also generally helpful e.g. things like teaching children
‘pivotal responses’. Pivotal responses are bits of behavior that make a tremendous
difference. For example, in a school setting, say, you want to teach the child to know
how to ask for help. Such an important skill makes a big difference; if they recognize
when they are stuck, that when they are having difficulties they need to summon
help (perhaps by raising their hand to attract the attention of the teacher), these are
the kinds of actions that are best taught by the other children. This has been tried
and found very successful in Ireland. Teachers cannot pay attention to forty children
and notice whether anyone is stuck, but other children notice. So you make other
children aware and help them to prompt the child to say “I need help” or “I've
finished” or things that people with autism get stuck with or can get into trouble
with. Such simple things can make a big difference.

Training parents to communicate with their children.

Parents want to communicate with their children. This is not a big burden to parents
because they want to do it, but they need support to do it effectively. Because often
you have to leave much more time to wait for the child’s response, this may feel
odd, uncomfortable. So you have to support parents and give them feedback when
they are doing the right thing. Help them by modeling what needs to be done, video
their performance and reflect on the video together. There is a programme in the UK
that got parents to record their own interactions with their child and then the
researchers removed all the unsuccessful parts of the video, leaving only the most
successful interactions. This meant that the parents increased their confidence in
interacting with their child and reinforced the parts of their interaction that
‘worked’. The kinds of mistakes that may be made in interactions are responding too
early or not giving their child enough time and space to respond. In this way, parents
gradually built a library of strategies that were effective. This is really a simple thing
to do now, using modern technology.

Children and adults need to know how to cope and it is much better to try and pre-
empt problems rather than trying to ‘mop up’ afterwards. Look for things that stress
the person with autism and then try to build in things that reduce that stress,

Prosthetics (such as ear defenders) can be useful in avoiding stress from sensory
disturbance and exercise can provide a number of benefits that help avoid problems.
Exercise is one of the treatments that has been the most researched and been
shown to be incredibly helpful in a number of ways but is insufficiently used. Exercise
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can reduce stress, provide a source of endorphins to compete with self-harming or
aggressive behaviour and help regulate sleep, diet and concentration.

It is important to note that it is not the emotion that is wrong, but what the child
may do as a consequence of the emotion. For example, it is not wrong to be angry
but it may well be wrong to kick somebody when you are angry. So we need to teach
them what to do. When the child is frustrated, this indicates we must teach
communication. Often people with autism are said to be aggressive but if that were
true, that would mean that they are unlikely to have autism. In order to be
aggressive you have to understand your own actions, you have to understand the
effect on other people and you have to care. None of that is the case in autism.
What people are often describing is that the person is violent, and a common cause
of violence is panic. Someone rushing up to them, something happening they
weren’t expecting or something happening in a way different from the way they
were expecting and they cannot cope. If we think of any other group that is regularly
exposed to panic, such as soldiers, firemen, deep sea divers, policemen, what
happens? We drill them. We give them drills to do when they are panicking because
we know that when people are panicking they cannot think straight, they cannot
problem solve. So they have to have something automatic to do. That is what we
have to do with people with autism as well. We could train them to sit on the floor
to the command “Sit!” accompanied by a finger click. Sitting on the floor lowers their
arousal. Many people with autism, when they are agitated, rise up and may even
start jumping. Getting them to sit down, starts to calm them down. Plus they cannot
move as fast nor do as much damage when sitting on the floor. It is not a cure, or
even a long-term solution, but what you are looking for is something to calm them
enough for you to remind them of a strategy you taught them. If you try to talk to
someone who is in a panic you will get nowhere. So you have to calm them down
and then you say ‘remember close your eyes’ or ‘count to ten’ or whatever strategy
you have taught them to keep calm. Teach relaxation, not just to the person with
autism but to all the adults in the room. Because often these things feed on each
other, the child gets upset, the adult gets upset, and so the whole thing escalates.
Attachment therapy, for example, is basically a way of calming down, based on when
you pat a baby, giving rise to calming hormones. It is often accompanied by
processes of visualizing some calming situation on the lines of cognitive behavior
therapy. Even without the cognitive behaviour strategies, it can help just to engage
in the patting to release the hormones. So, if someone is becoming agitated, just
teach them to pat the back of their hand rhythmically. It is an effective and a simple
thing people with autism could do to calm themselves.
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Teaching Reading Skills to Children with Autism: Challenges and
Effective Strategies

By Emily Tyler

My name is Emily Tyler and this morning | am going to talk to you about teaching
reading skills to children with autism.

So, | am going to start by talking a little bit about a conceptual framework for reading
that will help us putting into context, some of the components of effective reading
instruction, some specific reading skills for children with autism, what we know
about that, and some of the difficulties the children with autism have with reading
skills. What the current state of the evidence is for teaching reading. And then | am
going to focus on some strategies for teaching reading comprehension. So, what
repertoire is necessary for children with autism to demonstrate reading
comprehensive skills and how we can build some useful repertoires for children with
autism?

Just to put this on quick context in terms of the literacy problems we have in general,
| am going to focus on the UK and I’'m sure you will be aware of the problems in
Greece, if you have similar issues. But we have problems with literacy rates in the
UK. Many of our children with typical childhood don’t reach the level of reading they
ought to. A lot of adults in the UK are functionally illiterate, so they don’t have the
potential reading comprehension skills to be able to use the information they are
reading adequately. In Wales, in particular, which is where | live, there are 40% of
pupils that enter secondary school education at the age of 11, who are more than 6
months behind their chronological age and a lot of them are a year behind their
chronological age.

In specific to literacy and autism/intellectual disability: in the US almost 67% of
children with autism/ intellectual disability have considerable difficulty learning basic
reading skills. We do not have similar figures for the UK, but we have figures that
demonstrate that a lot of children who have autism in the UK are struggling to
acquire these skills. And we also know that through research we have conducted in
the UK recently that there is a significant lack of training in delivering reading
instructions specifically for children with autism and children with intellectual
disabilities in special schools.

We can think about reading in terms of the simple view: it is a useful conceptual
framework to think about reading processes. This view gives us two skill areas
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\essentially: decoding skills, about word recognition processes and language
comprehension skills, so language comprehension processes and both of those skills
are necessary for someone to become a functional reader, to have useful reading
skills. And thinking about into this framework can help us place children working
with, what are the skill deficits so maybe happening and those who we can target
our instruction activity. So, if you think about children who might have poor
decoding skills but they might have good comprehension, not happens, but children
have very good language comprehension, answering a lot of questions about
passages they might hear but they wouldn’t be able to decode these passages
themselves or they might have poor word recognition and poor comprehension.
Although good readers would have good word recognition and good comprehension.
But a number of children has good word recognition and very poor comprehension.
And we can put that down to language comprehension skills.

So, essentially the simple view gives us these two broad skill areas that are required
for effective reading: decoding (early reading skills) and language comprehension
skills. And what we are going to talk a little bit later is that there is a third skill area
really here that we also need a strategy repertoire to bring these things together. To
reduce these two sometimes that children may have very good language
comprehension skills and very good decoding skills but they still not reading
effectively so we actually need to think about this third explicit strategy repertoire.

There has been a lot of research over reading instruction over recent decades and
there is a quite influential review in the US around reading instruction. They got a
huge number of research studies around reading instruction to determine what
some of the components of effective reading instruction are. And what they have
found across these studies where five essential components for effective reading
instruction including:

e Phonemic awareness which is recognizing words that are made up of
different sounds, and being able to manipulate those sounds. So for example
being able to isolate sounds in a word, what is the first sound in this word,
what is the last sound or to separate sounds of the words and that is kind of
pre-reading skill it is not necessary a reading skill,_it is a separate skill for
reading

e Phonics instruction: learning how these sounds correspond to those sounds
together effectively through segmenting and blending skills

e Oral reading fluency: this is something often overlooked and it is ensuring
that children are actually fluent in decoding skills so that they are reading the
text accurately but also with speed and reading the text with expression
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which obviously will help with the comprehension of that text if they are
reading with expression

e Vocabulary: understanding words in text through linking with oral vocabulary
with what they are reading

e Comprehension: there is a lot of evidence to suggest, for typical children at
least, that directly teach strategies to comprehend text.

So we can think about these, in terms of categories of early reading skills, phonemic
awareness, phonics, oral reading fluency are early reading skills and vocabulary and
comprehension are reading comprehension skills and language comprehension skills
as well.

Reading skills for children with autism

So what we know about reading skills for children with autism is that often children
with autism have relative strengths in decoding which is not always the case and one
of the challenges of determining effective instructional procedures for children with
autism is that there is a variability in terms of what might be effective in some of the
challenges the children might have. But in general there are relative strengths in
decoding, but there considerable difficulties with reading comprehension. So, just to
talk about it in a bit more detail, in a study by Mayes & Calhoun (2003), across two
studies they had 280 children with autism and those with average 1Q scores and 50%
of children with 1Q scored below 80 had average decoding skills. Most children with
IQ below 80 where unable to complete comprehension subtests. So there is disparity
between decoding skills being good and sometimes above average but actually being
unable to complete comprehension subtests. And all of the children in the study had
difficulty with language comprehension, so it was something kind of universal within
those particular participants. And specifically in terms of the difficulties the children
with autism often have with reading comprehension; they often have difficulties that
have grown beyond the literal fact comprehension. So, though they required to
make any inferences of what they are reading that is when things can start to fall
down.

Implications for reading instruction

What implications does this have then for reading instructions for children with
autism? In terms of early reading skills this suggests that children with autism learn
early reading skills in the same way that typical development children do and they
are likely to benefit from systematic phonics instruction that incorporates these
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early reading skills to know these skills. In terms of reading comprehensions skills
clearly, children with autism as other children do, need explicit teaching of reading
comprehension skills and an early focus on language comprehension skills alongside
early reading instruction. So it might be that with typically developing children, the
language comprehensions skills tend to develop without too much additional
intervention, so we might expect that once their decoding skills reach at that level
that their reading comprehension skills would probably also develop but we know
that is likely to be a significant challenge with a lot children with autism, so focusing
early on those language comprehension skills so when they do have the decoding
skills to exhibit reading comprehension and to at least started that journey of
teaching that skills.

Early reading instruction in autism

But what is the current state of reading instruction in autism. Well with early reading
skills historically there is a focus largely on sight word reading approaches rather
than teaching the phonics instruction, break down words and decode words. And
obviously that has some limitations in terms of being able to read novel words and
have more generalizable repertoire. But there is increasing evidence for children
with autism and IDD that there are benefits of phonics based approaches and similar
strategies that incorporate those 5 components in a similar way to being effective
for typically developing children also being effective for the children with autism. But
there are very few studies evaluating use of phonics instruction for children with
autism.

Reading comprehension instruction in autism/IDD

Despite the fact that we know that children with autism struggle through the reading
comprehension and the language comprehension there is very little research on
reading comprehension interventions for children with autism. In a review in 2007
Chiang & Ling looked at the reading comprehension approaches for children with
autism in the evidence based for that is. And there are only 4 controlled studies that
focused on teaching with text comprehension to children with autism. So, we know
that this is an issue but there is not a very good evidence base for approaches to use
with children with autism.

A conceptual framework for reading

So thinking the reading comprehension difficulties that the children with autism
have: they often have good word recognition skills but poor comprehension.
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Teaching reading comprehension to children with autism

So how do we start to teach these skills and think about which skills we need to
teach? Well we can breakdown reading comprehension skills into a verbal repertoire
that is required, so that includes vocabulary so understanding words if they don’t
understand too many words that they are very likely to understand passages of text
they are reading, prior knowledge so we understand texts much better if we have

prior knowledge of the subject matter so our experience and our learning history
influence our ability to comprehend what we are reading and oral language skills, so

obviously understanding questions that we have been asked, being able to formulate
answers to those questions are all skills that are going to be important to
demonstrate reading comprehension. But as | mentioned before it’s also important
to think about strategy repertoire so is it enough to have that prior knowledge, have

a good vocabulary and have those oral language skills? We also need to think of
about explicitly teaching children to apply various strategies to text reading so they
are able to comprehend what they are reading.

Building a useful verbal repertoire

So, how can we build a useful verbal repertoire? These is just a few things, a few kind
of skill areas but there are others and these can breakdown into any number of
other skills within these repertoire but it is a starting point for us to kind of think
what it might be useful.

e Vocabulary instruction, so in the national reading panel review that | talked
about, for typically developing children explicit vocabulary instructions can be
found to be really beneficial for reading comprehension.

e Accessing prior knowledge, so kind of priming children to think about what
they know about the subject area before reading a text.

e Building oral language skills, obviously being able to understand various
guestions sometimes being able to respond to those questions and formulate
answers.

e Building ‘knowledge’, so increasing kind of children’s knowledge and
experiences so that they have more verbal repertoire to draw when they are
trying to comprehend the text they are reading

Teaching language comprehension skills alongside early reading skills

So, | am going to talk about a specific program called “Language for thinking” and it
is a program that is written in English but it is actually used by a quite a lot of schools



@
o' 53

Somenteog. A Mpaktkd Emotnovikou Tuvedpiou
ey gl b g o L TO NAZA TOY AYTIESMOY 10 XpOviaL HET4 ... EEENLEELC KoL MPOOTTTIKES

N. AAPIZAZ

in Wales through the medium of Welsh. And they find that actually translating this
program as they go along is not too challenging as the text is quite small. So it could
be something that you find useful or you can think about applying some of these
strategies to things that you already do. Essentially this program is designed to
develop verbal reasoning skills and there are some prerequisites to the program:
understanding of question types Who? Where?, What? Why? They are obviously
very important, oral language skills: to be able to answer these questions, at least 3
word level understanding for example “Wash Bob’s shoes” instruction, and ability to
speak in short phrases.

One of the things that is useful to this program is that it is a pre-reading program but
it can be used as a reading comprehension program as well. So, at the beginning of
this program, in the first level, individuals will be given a picture and then the
teacher will read out the various parts of the story that goes in the picture and then
they will ask them various questions. The other thing that the program does that is
very useful is that it gives the teacher to think about accessing prior knowledge
before reading the passage to the child. So thinking about ‘discussion starters’ that
help to activate that prior knowledge but also identify content that would need
additional instruction. So if they start this conversation and they realize that the
child does not know anything about this then it is very unlikely that they are going to
be able to answer questions about this, especially if there are inferential questions
that they require prior knowledge. So that will identify areas that perhaps need
some additional instructions. For example, questions: Have you ever dropped an ice-
cream? Where do you get an ice-cream? Those kind of questions. So the child is
presented with the picture, and then you read the passage, they are not reading
anything you are reading the passage to them and then ask various questions. Once
they do have the decoding skills to read the passage themselves you can then
present them with the written passage and the picture so they have some kind of a
visual cue from that picture as well alongside the text. What we are ideally aiming
for is that they will be able to read just this passage without any visual cues from the
picture and be able to answer these questions. We can use these very systematically
so you can work on these skills before children require any early reading skills, so if
they are struggling with that we can still be working on the language comprehension
skills that is part of a really important piece within reading comprehension
instruction.

And then there are different levels of questions, so we can ask them very literal
qguestions for children who are at that level: ‘What happened?’ ‘Where is the ice
cream?’ But then we can start to move up these levels and think about more
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challenging questions, so ‘How does Nina feel?’ so this would be an inferential
guestion, ‘Why can’t Nina eat the ice-cream?’ or could be kind of making predictions
or making other inferences from the text as we progress, so ‘what could Nina do so
that feels better?’ ‘How do you know the weather is warm?’

Prior knowledge and inferences

These are some examples of other things just to demonstrate the importance of
prior knowledge in this context. So this is a picture depicting someone delivering
pizza, some of the questions about ‘What happens when the man comes to deliver
the pizza?’ or all those kinds of things. If a child never had a pizza delivered before
then chances are they might not be able to answer these questions. So it is kind of
looking at the context and trying to identify areas that might help them to answer
these questions correctly.

And this is another example: a passage about a child that has chewing gum in their
shoe and one of the questions is ‘How do think her mother would feel’ and obviously
from this picture you can get an idea but when the child is just reading the passage
on his own there is not any explicit information about that its very much an
inference that mum would not be very pleased about that. But they may not have
prior knowledge they may never had chewing gum, they may not know the inference
of what is going to happen. Identifying those areas perhaps giving some kind of
experiential knowledge of that would be very helpful.

So, some useful strategies for instruction can be to preview the text that children are
reading, it could be in a program like this or it could be within reading
comprehension in general. To preview these passages to determine the vocabulary
and the background knowledge it is critical to them understanding, is critical to them
to be able to answer the questions that you ask. If you think that the child that you
are working does not have those skills, does not have the vocabulary, and does not
have the prior knowledge then that is something that needs to be taught
beforehand. So you can then pre-teach that critical vocabulary and background
knowledge. Sometimes through discussion if that is appropriate for the children you
were working with or it could be directly through experiential, so actually going out
and doing the thing that is happening on this passage, so they have some explicit
knowledge of that, how it happened.

However, just the kind of caviar for children with autism, it has been found by
O’Connor & Klein in 2004 for some children with autism this can actually present
some problems in terms of accessing prior knowledge. That if you are in a reading
comprehension session, you begin the session with asking them what they know
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about this topic in general and then they read a passage and then you ask them
some questions. They have a tendency to answer the questions based on what they
know rather on what they just read. So if there is disparity there, there is something
in the passage they have been asked about, they may respond to what they know
about that rather the passage. And actually encouraging them to think about what
they know immediately beforehand can be problematic.

Possible solutions

But what | would suggest in that context is that not necessarily accessing prior
knowledge is important because it is important especially for us to know whether
they do have enough background knowledge but | think some of the solutions for
that would be encourage them to think about their background knowledge prior to
that session. So not being the first step in that reading comprehension session,
perhaps at some point beforehand and also providing them with structure for
answers that they give.

One of the challenges with reading comprehension is that we can often be given the
correct answer but that does not mean that they have an instinct and that doesn’t
mean that have applied the correct strategy to understand that. But if we give
explicit structures for answers that gives us the information that yes they have
understood from the text they have read not from something else, some other cue
or some prior knowledge. So, for example, if we give them for inference questions: ‘|
infer that ...... because | know that ....." so they have to give you something that they
have read on the passage that gives them that answer about that inference rather
than pulling it out of their head. So you have evidence there that they have
demonstrated the skill you are looking for. You can do the same with prediction
questions: ‘I predict that (this is going to happen) because | know that (this
happened)’, this is the context. These frames can encourage reference to the text
rather than this overreliance on prior knowledge and it also encourages us to focus
on the process of the comprehension and that is the repertoire that we are looking
for, is a problem solving repertoire to comprehend text rather than the correct
answer. Often is the case_that they get the correct answer but we do not really know
that they applied the right strategy.

Building a useful strategy repertoire

Now some ideas about building useful verbal repertoires, how do we build useful
strategy repertoires? This has to be through explicit instruction in reading
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comprehension strategies and this again is just some ideas of what these instructions
might be, there are others as well.

‘Modeling strategies’ to comprehend texts and ‘thinking aloud’ about what you are
doing when you are reading a text and when comprehending a text can be really
effective. ‘Question generation’ and various (procedural) prompts, self- monitoring
checklists and visual cue cards to prompt children to use certain strategies at various
points when reading a passage and various points in reading comprehension
sessions.

Strategy instruction

So one of these strategies | am going to briefly talk about is ‘anaphoric cueing’, this is
essentially an antecedent and self-monitoring strategy and by “anaphora” we talk
about words that reference words previously used in the text, so typically these are
pronouns (she, he, they and equivalents). It could be for example something that we
often do when reading a text: we do not repeat the name throughout a text. But
actually that is quite difficult concept for some children to grasp while reading,
“where is he?” ‘Where is James gone?’ They might be asking me a question about
him ‘is that James or is he somebody else?’ This is actually about identifying who has
been referred to throughout the passage. ‘James was in the café. He ordered a
coffee. When his break had finished, he went to pay and got back to work’.

Within this doing explicit teaching ‘anaphoric cueing’, we teach the child to identify
anaphoras in the text, so they go through and highlight the anaphoras, these are the
things that referring to something that is previously been referred to. And then to
pause at these points in the text and related back to the original reference. That is
done by you, as a teacher thinking aloud and model applying that strategy. In this
context something like: James was in the café. He ordered a coffee. Ohhh!!! Who is
he? Well it must be James because he was referred before in the passage, so James
ordered the coffee. When his break, that’s James had finished, he well that’s James,
went to pay and got back to work. That would be an example of applying that.

And obviously that has significant implications for understanding the passage
because if we read through a passage and we have no idea that this is what these
anaphoras are referring to, then any question being asked about what happened
would be very confused, it would not be very likely to be taking any comprehensive
answers to those questions.

Some other strategy instruction that can be quite useful are other self-monitoring
strategies, so question generation and again using these ‘think aloud’ strategies to
pause at points in a text that it would be useful to ask the question. So suppose this
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text, what it would be useful question to ask now? Construct a question and ask this
guestion and answer it and model referring back to points in the text to answer that
qguestion. Checklists can also be very useful.

Self-monitoring checklist from Head sprout Reading Comprehension

This is just an example, obviously these skills will need to be taught first, but once
they have been taught how to re-prompt those skills to actually be used in those
passages the children are reading. Especially as passages get more difficult and
perhaps longer you would find that children will cope with applying these strategies
into very short texts but when it comes to applying into longer texts some of these
important parts of process might not happen anymore, so these checklists can be
quite useful. This is just an example of a checklist that is used on an online reading
program called Headsprout Reading Comprehension. The first step is reading the
passage. The second step is reading the question and the possible answers if it is a
multiple choice question. Third step is determining which strategy to use based on
the question “What is the question asking me to do?”, this means | have to apply this
strategy then applying that strategy by looking back for specific information in the
passage and then answering the question. What might typically happen is: read the
passage, look at the questions and answer the questions. That’s when we get this
kind of guessing and repertoire is very wrong. That’s why you need to go through
these steps first before giving you the answer.

Check your steps

This is an example of a checklist, a child can actual have, so they can go through. This
is quite useful as well in a peer quantitative learning context where another child for
example might have this checklist and the other child might read the text and go
through answering the comprehension questions and the other child would mark
whether or not they completed each of those steps. They need to be overt, we need
to be able to see that that is happening. Because that’s the only way that we can be
sure that it is happening. The child can see whether or not the other learner is
completing each of these steps and then they can provide (the teachers) some more
instruction if they are struggling with the elements of that.

Just to summarize what | have talked about, we know that many children with
autism can develop good decoding skills (beyond a sight word vocabulary) through
systematic instruction in essential early reading skills, so phonemic awareness,
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phonics and oral reading fluency. We know that many children with autism struggle
with language comprehension and therefore struggling with reading comprehension.
The simple view of reading that | have talked about is thinking about these verbal
and strategy repertoires that are necessary to provide us with useful framework to
think about helping children with autism develop reading comprehension skills.
There is very limited research specific to teaching reading comprehension skills to
children with autism. But research that is there just suggests that children with
autism can benefit from the same kind of teaching approaches as typically
developing children. But obviously as you would expect with some additional

support and may be with some additional steps and more explicit instructions in
various elements. So, the next step within this area is to further investigate these
approaches specifically in the context of working with children with autism so we can
improve these skills further. Thank you for listening!
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Teaching Numeracy Skills to Children with Autism
using Adapted Maths Recovery

By Corinna Grindle

| am very pleased to be here today to talk to you about an educational support
program for numeracy. Our research team have found incredible useful in teaching
children with autism crucial numeracy skills. So what | would like to do this morning
is to describe some of the essential features of this adapted maths recovery
program. So you might consider whether it might be useful to use with children that
you work with and then after that | would like to briefly talk through some research
evaluation of the maths recovery module.

| would also like to give a special big thank you to Pagona Tzanakakis who she is in
the audience today, she completed much of the work | am going to be talking about
today as part of her PhD and | can honestly say that without her dedication to the
project, none of this work would have been possible, thanks Pagona.

What | would like to start off with is giving you a little bit of background information
really. So the National Council of teachers of mathematics in America, they have
identified one of the key areas in early mathematics to be numeracy or “number and
operations”. So this basically refers to the ability to be able to understand and
represent numbers, to be able to understand relationships among numbers, placed
by you and to be able to understand number operations such as addition,
subtraction, multiplication and so on. This is a curriculum area that | am sure many
of you already work with children with autism. Children with autism often find this
very difficult and many children with autism struggle to acquire even those basic
numeracy skills by the time they leave school. So because numeracy plays such a
significant role really in everyday aspects of daily living, like being able to go to the
shops and use money, being able to understand quantities and so on. It’s really
important we consider how best to teach numeracy skills to these children.

What always surprises me though, especially when | first started looking into this
area, is how if you look at the existent literature for guidance there is very little
information available really regarding any appropriate structured detailed curriculum
for this children and how best to go about teaching these skills.



@
W 60

Somenteog. A Mpaktkd Emotnovikou Tuvedpiou
ey gl b g o L TO NAZA TOY AYTIESMOY 10 XpOviaL HET4 ... EEENLEELC KoL MPOOTTTIKES

N. AAPIZAZ

The Existing literature

For example in the UK and | am sure it’s probably the same over here, we have
performance indicators for teachers to be able to assess children’s progress in
numeracy, so we use something called P-Levels, but there is very little information
regarding exactly how you go about teaching these skills. So there is few structured
comprehensive curriculum or teaching manuals available for teachers.

If you look at the existing research on teaching numeracy for children with autism,
you also find that this is lacking as well. So there is very little research out there on
teaching numeracy to children with moderate learning disabilities or severe learning
disabilities. So, little research there is out there really focuses on teaching numeracy
to high functioning children and teaching to children with mild learning disabilities.
Emulatedly to that, the majority of the research studies also focuses on how to teach
more advanced mathematical skills, so mathematical skills of computation (e.g.
multiplication and division) but also advanced skills like problem solving. There is
very little research evaluating best practice for teaching early numeracy skills to
children, skills like number recognition, simple counting and so on.

Research studies also tend to focus on teaching just one specific skill at time, so like
teaching single teaching, addition or teaching how to solve math words problems,
using diagrams and as far as we knew when we first started looking into this area
topped with the research we have developed since there is no research out there
that evaluated a comprehensive maths curriculum for children with autism that
focus not just on the mastery of a few isolated skills but rather on a combination of
different mathematical repertoires.

Maths Recovery

Although there is very little information out there regarding an effective
comprehensive numeracy curriculum for children with autism, we did find out about
a curriculum called Maths Recovery that has been shown to be very effective with
typical developing children. The maths recovery program it was initially developed in
Australia in the 1990’s by Wright and his colleagues and it was intended for typically
developing children who have been in school for about a year and at the end of the
year teacher have started to have some concerns about the fact that they were fully
in behind in numeracy. So even though it was developed in Australia, since then it
has been successfully implemented in several countries including in America and in
the UK as well.
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The curriculum in maths recovery is divided into 5 stages with progressive levels of
sophistication (the emergent, the perceptual, the figurative, the counting on and the
facile). So, you move from the earliest numeracy skills what is called the emergent
stage through the different stages to more difficult skills into the facile stage. These
different stages based on the developmental stages which have been identified as
been the different stages in which typically developing children often acquire their
numerical knowledge.

Typical skills profile, if you look at this table of a child who is into the emergent stage
of mathematical development, it might be that they have few or non-existent
counting skills, they might very well be able to great count up to 10, but they might
not be able to recognize any numbers or to be able to count with 1 to 1
correspondence.

So, possible curriculum objectives for a child at the emergent stage might be to
teach them to recognize new rules up to ten and to teach them to be able to count
visible collections of items that they can see.

Now typical skills profile of a child who is at the perceptual stage of development
might be that they can count objects up to 10 and they might be able to do some
adding tasks providing that things are been added are visible but they might not
have any familiarity with counting up to 30 or recognizing the higher numbers. Now
most of the children with autism that we have used the maths recovery program
with are between the emergent and the perceptual stages. So that’s we are going to
be see mostly today.

If you quickly look through the skills profile for latest stages, the figurative, the
counting on and the facile stages, hopefully that will give you some ideas of the
depth of the curriculum that is offered with maths recovery programme. So our
teaching programs that can take you from a child who is at the emergent stage, as |
said he might not be able to recognize numbers, all the way through to a child who
at the facile stage might be able to complete two single digit additions, do simple
multiplication and division, counting tens, counting one hundreds and so on.

Related Key Topics for the EMERGENT stage

How is the maths recovery curriculum organized then to help the child, to help the
teacher know how to make the child pass through these different developmental
stages of numeracy learning? First of all, all of the numeracy activities for reach
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developmental stage are grouped into different areas called “Key Topics”. So “Key
Topics” for the emergent stage are:

-‘Number word sequences from 1 to 20’, so here the child might be able to count
fluently up to 20 and backwards from 10.

-‘Numerals from 1 to 20’, so that means that the child knows how to identify and
recognize number cards.

-‘Counting visible items’, as | said that is counting one to one correspondence.

-‘Spatial patterns’ is another very important key topic that can be often overlooked
in maths teaching. This is teaching a child to be able to recognize patterns of dots on
cards without necessarily having to count all of the dots. So if you think when you
have a dice, you know automatically that the number is six without having to count
them. So is teaching a child those sorts of skills.

-In the ‘Finger patterns’ topic, the child is taught to count different ways using their
fingers on their preferred hand, on their non-preferred hand and also to be able to
count using their fingers when they cannot actually see their fingers which is a
strategy again that lots of typical children use: they have their fingers under the
table when they are counting working out sums.

-Finally, there is the ‘Temporal patterns and temporal sequences’ key topic and here
the child is taught to copy and count temporal patterns of sound and movement. So
if | were to clap four times the child is taught to count how many times | have
clapped.

Hopefully, you can see that the structure of the maths recovery curriculum having
these different key topics in each of the developmental stages it allows for very
different ways of approaching how to teach a particular skill. So the child in the
emergent stage, if they are learning how to count for example they will be taught
how to count using their fingers, they will be taught to count using an array of
counters that they can see in front them, they will be taught to count dots on a card,
the number of claps and so on. So the same skill, counting, is taught using a variety
of different sensory modalities, so it is the visual stimuli, auditory stimuli, tactile
stimuli using the fingers and so on, and that can make it very beneficial | think,
teaching children with autism.
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Teaching activities within each key topic

So, these were the key topics. Now, each key topic also includes between three and
ten individualized programmes. These are teaching activities to teach the child the
key topic: number word sequences from 1 to 20. So just to give a couple of
examples: short forward number word sequences: | might say to the child, ‘can you
say 8, 9, and 10’ and they have to repeat after me 8,9,10 and that’s very important.
Many children that I've worked with they only know how to start counting from
number 1, they don’t know how to start counting from later numbers. Counting
backwards is also an important skill that is covered in this particular key topic.

Maths recovery - a comprehensive curriculum for teaching number

So, what | was just really talking about is how the numeracy within a key topic, they
are organized, what | call, vertically: within each key topic there are these
progressive stages of difficulty, from least to most difficult. So you would move
through these teaching programs in order. For the number word sequences area
that | just showed you about, you would have to teach the child to be able to count
backwards confidently before you would expect them to be able to know, which
number comes before 7. Obviously they would need to be able to count backwards
first.

The key topics, the numeracy targets, are also organized horizontally. You have
different groups of activities within the same ability level and they are the key topics.
All in all, the maths recovery curriculum it combines teaching activities for a 179
different areas for teaching numeracy. Hopefully, that gives you an indication of how
comprehensive the curriculum is.

Rationale for using MR for children with autism

| just spend a little bit of time just skimming through of what the maths recovery
program looks like. Why then was it that we decided, our research team to think
about using it and evaluating it with children with autism when it was initially
developed for typically developing children. We have just seen that is a
comprehensive numeracy curriculum as opposed to an intervention that is focused
on just teaching one or two specific skills and that really appealed to us, as | said as
far as we knew there was nothing out there in the literature regarding a
comprehensive numeracy curriculum for children with autism. It was also appealing
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to us because it was suitable as a maths curriculum even for a child that had no
numeracy skills whatsoever, which some of our children were.

The name Maths Recovery it can be a bit misleading because implies that the maths
recovery curriculum, it is only appropriate as a ‘catch up’ curriculum for those
children that already have some maths skills and they are recovering in some way.
But this is not necessarily true and it is incredible useful using it not only as a ‘catch
up’ curriculum for some children but we have used it as a beginning curriculum with
lots of children that don’t have any numeracy skills. It also appealed to us because its
development was informed by extensive research on how children construct
numerical knowledge. Typically developing children they count using their fingers to
help them acquire early number knowledge. So, this skill is incorporated into the
maths recovering program as a skill taught in the ‘fingers pattern’ topic in the
emergence stage. | haven’t got enough time to go into this today but there is also
already an existing evidence base for using maths recovery with typically developing
children. So, that was something that appealed to us as well. The program was
originally designed for individualized teaching so that makes it highly compatible for
teaching children with autism because as we know they have very individual learning
needs and learning pathways. Finally, there are many teaching elements and
procedures that are invented in the program that have been repeatedly
demonstrated to be very effective teaching strategies to use with children with
autism. So, things like knowing when to provide cues and prompts to the child to
help facilitate their learning, also knowing when to gradually fade and reduce those
prompts that they can answer independently.

Intervention for typically developing children

The intervention for the typically developing children looks something like this. All of
the children that do the maths recovery program, they are, first of all, assessed by
being interviewed and asked questions to try and determine which stage of the
curriculum they should be starting at. On the basis of that interview the teacher
selects relevant activities for teaching from different key topics. An intervention
period, this consists of the child being taught intensively on an individual basis for 30
minutes per day, 4-5 times a week for approximately 12-15 weeks. At the end of that
teaching period an assessment interview is repeated to see if the child has made
sufficient progress in that time so that they can go back into the class to carry on
with receiving their maths instruction there.
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Adaptations

Once we decided to use maths recovery as our framework for teaching children with
autism, we very quickly realized that the intervention would need to differ in a
number of ways to make it more suitable for them. So, as | said earlier with maths
recovery for typically developing children, teachers conduct an individualized
assessment interview and part of this interview process requires the child to be able
to explain the strategies that they use to answer a problem and why they chose
those strategies. Obviously for lot of children with autism this level of language in
the interview would be too difficult for them. So our correspondent assessment
involved substituting the interview with probe tests, corresponding to the individual
numeracy skills using much simpler instructions. That assessment interview is
actually something | am going to be talking about in a more detail tomorrow in my
workshop tomorrow. Prior to that, the probe test we also had identify if the child
had the necessary prerequisite or entry level skills to be able to benefit from the
program. Things like whether they were able to follow simply instructions, whether
they were able to repeat back words or phrases that their teacher have said to them.

Another area of adaptation had to do with increasing children motivation for
learning during their numeracy task. | am sure that many of you are aware that lot of
children with autism, can come across demotivated when you are trying to teach
them. For typical developing children this could be less of a problem of course
because there are things like successfully completing a task, they often want to
please their teacher, they want to do the same as their peers and so on and that’s
enough to motivate them. For many children with autism is not sufficient so we
identified individual rewards for the children such as bubbles and star charts and so
on and used those to motivate them during their teaching.

To make the maths curriculum more accessible to children with autism, we also
developed a teaching manual that contained all of the teaching activities that were
in the Wright book which was the book-the manual for typically developing children
but we made various modifications to each target skill.

First of all, the learning goals in the manual were much more clearly described and to
find than in the Wright book. So, all of the learning objectives they were observable
and measureable. So that the teachers would know exactly when to move on to the
next learning objective. We had described a mastery criterion to three consecutive
correct responses.

We also developed systematic approach to instructions by shortening all of the
verbal instructions so that they would be more easily understood by the student. In
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the Wright book, there is an instruction in one of the programs which says “I am
going to turn over each card in turn can you please tell me, which number is on the
card. What number is this?” a very long instruction as you can see and we just
shortened that simply into “what number?” The skills in the manual, we broke them
down into further smaller steps and we provided very specific instructions for best
prompts to use and how to fade the prompts.

Generalization suggestions, this was very important because | am sure that many of
you know that many children with autism, you can teach specific skills in a structured
teaching situation but then they don’t necessarily generalize those skills out of that
teaching situation. We thought that is very important that if we are to hope the
children that we use this program with, to use their numeracy skills in every day
aspects of daily living, like going to supermarket or counting the number of stops on
a bus and so on, it is really important that they can generalize those skills. We added
a number of different generalization steps to ensure that the child was able to
generalize using different materials of what they have been taught to count: using
counters to count or using cards for example that they can do a skill in a lot of
different environments, so they can count cards into the playground, into the lunch
hall, not just into the classroom and also check that they were able to use this skill
with a different teacher not just the teacher that have been able to do the initial
teaching. And it was only when the child was proficient to those generalizations that
they moved on into the next step.

Teaching plan

The next couple of slides illustrate examples of a teaching plan, from the manual for
one of the objectives. This really tries to illustrate some of the modifications that we
made to each target skills that we just talked about and this slide is the second page
of that teaching plan. It just shows generalization steps and how we specify the
prompting suggestions, but also how we define correct vs. incorrect responses, again
they were observable and measurable and the teacher knew precisely what
constituted of a correct response.
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LCE e REsl Emergent-Copying and Counting
A6.1 Temporal Sequences of
Movements

Key Topic: Temporal Patterns and Temporal Sequences

Medium Term Objective: Child will be able to copy and count hand chopping
motions

Materials: None
Teaching Procedure:
Step one: Copying and counting chopping motions

Teacher: “Watch this”. (Make six chopping movements with one hand, counting
“1,2,3,4,5,6"). The speed of chopping should be slow, about 1 chop per 1 or 2
seconds.

Child: Child attends

Teacher: “Do the same with me”. (teacher repeats)

Child: Child copies and counts at the same time as the teacher

Continue, until child can do all numbers in the range 1-10, before moving onto
step two

Step two: Counting chopping motions

Teacher: Count the number of chops | make (teacher makes 6 chops)
Child: Child counts out loud as the teacher makes hand chopping motions

Continue, until child can do all numbers in the range 1-10, before moving onto
step three

Step three: Making correct number of hand chops when provided with a
given number

Teacher: Make four chops

Child: Child makes four hand chops

Continue, until child can do all numbers in the range 1-10

Step four - generalization: When the child has become fluent at using the skill,
teachers should check for generalization
e For generalization across SDs/locations, you might ask the child to make
4 knocks on the door, etc.
e For generalization across persons you can ask another person to present
the task
Prompting Suggestions: In task B you might need to prompt the child with the
counting and in task C with the chopping. Fade the prompts.
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Study 1 — Feasibility and pilot

These were the modifications, the research outcomes then: our first study that we
did, it was just a pilot study. We wanted to assess whether was feasible to use maths
recovery curriculum for kids with autism, as it has never been before. We had six
boys with a diagnosis of autism, who attended an autism resource attached in a
mainstream school. Their age was between 4 and 7 years of age when they started
the program. They all struggling with maths and they all had the necessary
prerequisites skills that we thought would be necessary for them to benefit from the
program.

Outcome measures

The test that we used to measure outcomes, we used something called “Test of Early
Mathematics Ability 3™ edition”, called TEMA-3, or the “Earl Numeracy Curriculum-
Based Measurement” or EN — CBM. So, the TEMA-3 is a standardized test for
mathematics that can evaluate maths ability for children from 3 yrs to 8 yrs 11
months. Tasks include things like verbal counting, simple additions and subtractions
and so on and the test provides a raw score which is the number of correct answers
and a standardized Maths ability score and a Mathematical Age Score. The EN — CBM
consists of 4 subtests in 4 different categories that are on this slide (oral counting:
count up to 1 upwards, number identification: identification of numerals presented

in random order, quantity discrimination: identify the larger number in a set of two,

missing number: identify missing number from a set of three) and children are timed

in one minute to see how many correct responses they can give in the one minute
period.

Method — Teaching procedure

The teaching procedure that we used in this study: before we started teaching
children we did the initial assessment probe test that | have already described to
you. Then the children received daily maths recovery sessions for about 20 weeks.
Initially we intended that the children would be able to receive about 30 minutes per
day but in reality because of scheduling problems and things like that, children often
did much shorter sessions, maybe 10 minutes a day and occasionally doing that a
couple of times in a day. So, in average each child received just under an hour of one
to one of maths recovery teaching per week. What was really encouraging about this



W 69

iz,
g, S Mpaktkd Emotnovikou Tuvedpiou

FONEQN KHAEMONQN KAl

BRC ATO N AT IEME TO NAZA TOY AYTIZMOY 10 Xpovia peTd .... ESeAi&eLg ka MpooTtikég

N. AAPIZAZ

study was that we found that we were able to train teachers or classroom assistants
who normally worked with the child to carry out all of the teaching sessions.

Method — Training TAs and ongoing supervision

The training that we used with the teaching assistants it was quite brief really. It
consisted initially of a 2 hour training session where we described the teaching
manual, the materials, the teaching procedures in detail to the teaching assistants
and then one of us did one or two sessions with the teaching assistant that was
going to be implementing the maths recovery, basically showed them what to do.
When they were confident, they were happy and they knew what do they were then
left to carry on and continue the program. We also offered some ongoing
supervision, all of the teaching assistants collected data every time they worked with
a child. We looked very carefully at the data to make sure that the children were
learning their targets. There were regular meetings between everyone to make sure
that the children were moving through their targets quickly and there were
occasional overlap sessions where we did an overlap with the teaching assistants to
ensure they were still doing the teaching as they should be.

TEMA-3 scores

This slide just shows some of the results from the TEMA -3 for the maths ability and
the maths age scores. Hopefully, you can see through the maths ability scores that
the main increased from 66 to 78 from pre to post tests and the maths age scores on
average increased 13 months after just 20 weeks of teaching of receiving an hour a
week. We were really encouraged with these data.

Timed numeracy outcomes (EN — CBM)

Now the EN-CBM data, all of the six boys increased their oral counting scores from
9.33 to 25.67 correct answers per minute from the pre to post tests and four boys
increased their number identification scores per minute. None of the children in this
study advanced a mathematical stage. So none of the children moved up from the
emergent stage to the perceptual stage in the time of the study but several of the
children have mastered individual key topics within the different stages.
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Study 2 — Randomized Control Study (RCT)

We also did another study, a randomized control study this time, and in this study
children were recruited from a school for children with severe learning disabilities
and we had two groups. We had a ‘maths recovery’ teaching group with 12 children
in that group and a ‘maths as usual’ teaching group with also 12 children there. In
the ‘maths as usual’ teaching group the children carried on receiving whatever the
school was doing in terms of teaching numeracy at the time.

This slide just summarizes the research design in this study which | probably do not
have the time to go into now but it shows how we allocated the children to either
the ‘maths recovery’ group or the ‘maths as usual’ group. We had two main
randomization variables. One of them was with regard to their main diagnoses, the
severity of their learning disability; whether or not they had a diagnosis of autism as
well as the class they were enrolled in. The 24 children went to 5 different classes. It
was very important for practical reasons that we had a balanced number of children
in the classes receiving 1-1 instructions and that was because the intervention was
going to be delivered by the teaching assistants within each class which could have
of course affected the staff to child ratio in classes.

Teaching in RCT study

The ‘maths recovery’ teaching group, they received between 13 to 30 teaching
sessions, which lasted typically between 15 to 20 minutes. The total teaching time
was from 3 and a half hours to nearly 10 and a half hours. Again there was initial
training of the teaching assistants. The ‘maths as usual’ group, they received about 5
hours of maths sessions per week, with at least two of those being focused on
numeracy. So, they received a whopping 24 hours on numeracy throughout the
duration of the program and their teaching involved whole class activities and some
small group work.

TEMA-3 raw scores

I will just show you one slide of the results. This is the TEMA-3 raw scores for the
‘maths as usual’ and the ‘maths recovery’ groups. The red colour indicates the pre
test scores, the white colour indicates the post test scores and the green is the
follow up score, when we did the follow up 7 months after the end of the
intervention. The results showed highly significant effects when we carried out
Ancova in favour of the ‘maths recovery’ group over the ‘maths as usual’ group and
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there was also a slight increase in the follow up scores, suggesting some evidence of
maintenance of the skills in time.

Norwegian evaluation

Just finishing by saying, | don’t know you might be thinking at this stage, that we are
very good but maths recovery might only be applicable in the UK context because
obviously the research | have just described it is all about using it in schools in the UK
but the adapted maths recovery program is also now been translated into
Norwegian and this is an example of a Norwegian teaching plan and it has been used
over there and a psychologist that we know has also conducted a small preliminary
study using the maths recovery program in Norway. In this study there are 5 children
with autism and they received maths recovery, the Norwegian translation for 30
minutes a day over just 6 weeks so more minutes a day but less time. Their results
also looking very encouraging indeed, there is a significant increase from pre to post
test with their data but of course it is only preliminary data.

What next?

What | would hope maybe is that some of you, and feel free to email me afterwards,
you might decide to translate some of the teaching plans into Greek and use it with
some of your children over here, that would be great. Just to sum up then my last
slide, to be taken all of the data together. We really think that we have got some
encouraging data supporting using maths recovery both in the UK, but there is also
this data coming from Norway as well which suggests that the program may be
transferred across and be used in a different language and a different culture and so
on.

Our adapted version of maths recovery also has strong theoretical roots and has
been very closely informed by basic scientific findings about learning processes but it
is also being very much influenced by research that has identified those
developmental stages from acquiring numeracy skills. Those aspects of theory and
research, they very much informed the development of a teaching manual. We have
carried out a pilot randomized control test in special schools and | think it is really
encouraging that we have been able to demonstrate that teaching assistants can be
trained to deliver the program. You do not just get positive outcomes if you have
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highly trained researchers and practitioners implementing the program, you can still
really get very good outcomes when it is teaching assistants delivering the program.

What next for research in this area, where are a lot of things in this area that feel
real light to do. We think it still requires a more rigorous randomized control test and
thinking of maybe doing a cluster randomization of scores, maybe having 20 schools
receiving ‘maths recovery’ and another 20 schools receiving ‘maths as usual’. We
would like to compare using the maths recovery curriculum against another
individualized numeracy curriculum if we can find one and then finally really happy
to support any of you we really want to encourage maths recovery to be used in
other countries not just in the UK. So if anyone wants to email me to get copy of the
teaching plans, my email address is c.grindle@bangor.ac.uk. Thank you.
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‘OpLa KoL TPOOTITLKEG £vtaéng padntwv Avtiotikol Qacpotog —
Asperger oto eEAANVIKO 0XOALKO TAaioLo

HAlag E. KoupkoUtag

Mpoowrmikd eival PeyaAn xapd yloti OAou¢ toug avBpwrou¢ €6w Tou
ZUA\OYOU TOUG YVWPLlw TIOAU KOAQ, €LLOOTE CUMTIOAITEG, CUVEPYALOMAOTE XPOVLA
Kal ME TOAOUG Omd auTouG SLaTNPW TIPOOWTILKEG OXEOCEL( KAl €KTOC TOU
OUYKEKPLUEVOU TTAQLGLOU.

Mepltto va avadépw, OTL £€XOUV YIVEL TAPA TTIOAU ONUAVTIKA TIPAYUATA 0o
oUTOV ToVv 2UAAOYO, KL To TIPWTO 2UVESPLo Tou 2003 Kkat v cuvexeia ta Evpwrnaikad
Mpoypappoata (EZNA) yia tn ZupBouleutikn MNovéwv. Oswpw OTL Bonbnoav mapa
TOAU va mpoaxBel To BEpa Twv yovEwv, Kal Kuplwg va opyavwBouv oL yoveig oe
OUAAGYOUG KaL VO aITOKTACOUV yVWOon KAl UL EUTTELPLA. CUVEPYAOLOG OE OXEON LE TO
TIOAUTIAOKO B£Ua TNG QVTIUETWIILONG TOU QUTIOMOU, KOl TILO OUYKEKPLUEVA TIWG
Umopoupe va Bonbrooupe ta madla pe autiopo va e€eAiyBouv kat va evtaxBouv
KOWVWVLIKA o€ OAa ta enineda, mpwTtiotwg, BEPala, oto oXOAKO MAALCLO TTOU CUVLOTA
Hia Baolkn Sldotaon TNG YEVIKOTEPNG KOWVWVLIKOTIOINoNG, Lellov BERa oTov AUTIOUO.

H oxoAwkn (pabnolak) aAlka kot Puxokowwvikr €vtaén kot €€€AEN N
avamntuén (Ue Tnv eupeia €vvola Tou OpPoU Kal PE O,TL UMOPEL va onpaivel auto yla
€va matdl mou Kiveltal oto ¢Acu TOU QUTIOMOU) CUVLOTA Hia amo TIG BOOIKEC
TIPOKANCELG YLa OAOUG, EMayYEAUATIEG KaL YOVELC..

Oa nbeAa va emonuAavw TPV EEKWVOW TNV €lonynon pou, otL, dev Bewpw
TOV €0UTO HOU €LOIKO OTOV QUTLOMO, HE TNV évvola OTL Sev doulelw Aueca UE Ta
maldLd pe aUTIONO, aAAd e YoVELS Kal ekmtatdeuTtikoug, oxedov 15 xpovia twpa.

O kaBévac mou oaoxoAeital pe to medio TOU AUTIOHOU KATAARYEL va
ovayvwpllel TNV TOAUTIAOKOTNTA TWV MAPEUPBACEWVY TIOU ATALTOUVTAL KOl KUPLWG TNV
ETEPOYEVEL TWV XAPOKTNPLOTIKWY, TWV AVILOPACEWY, TWV OLKOYEVELAKWY TIAALOLWV
Kal tnG €€EALENC (twv SdLadopeTikwy Sladpopwy, e€attiag MOAAWY MAPAUETPWY) TTOU
uropel va €xel to kaBe maldi mou tomoBeteital o aut TNV gupeia katnyopla,
«PACUA AUTLOUOU».

Amo tnv @AAn, To va S0UAEVEL KAVELC, KUPLWG UE YOVEIC Kal eKTALSEUTIKOUC,
OUVIOTA Mlo  TEpAoTIA TPOKANON yuatt akplpwg adopd ToUG Paoilkolg
ouvodolmopoug, emayyeAUATieG [ GPOVTLOTEC, oL omoiol «SoUAeVUOUVY, UE OAN TNV
onuaocia tng A&Eng, e ta modld PE QUTIOPO Kal €lompdttouv R Buwvouv 6Aa ta
ayxn, TG SUOKOALEC, TIG MPOKANOELG, Kal 08 KaBnuepvy BAon, Kal LakpompoBeoua.
O exmaldeutikog, Edikog Nadaywyog R AaokaAog tne taénc, Bploketal ouxva oto
ETIKEVTPO QATIALTHOEWVY KoL TIPOKANCEWV, TIOU EEMEPVOUV TLG SUVAUELS KOL TLG YVWOELG
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ToU. ZuvnOBwC Pe UNdapLvr) EMAyYYEALATIKY UTIOOTAPLEN, KOL LE TO AyXOC TN EVBLUVNG
QIMEVAVTL OTOUG YOVE(G, To 18lo To mawdi, tn dievBuvon katl toug cuvadéAdoug Tou
Kall, Kupilwg, amévavit otnv (dla tnv TN Tou Ko oTNV MPOKANON vVa «EVTALEL» 000
To Suvatov kaAutepa to madi tou AD.

ZxoAwkn Evraén kat Suvauikn tou oxoAlkou nAatoiov

Avadépopal ouvtopa otn 2xoAwkn Evtaén. H XxoAwkn Evragn eival pia
noAudiaotatn €vvola Kal adopd OAoUC TOUG EUMAEKOUEVOUC (ETayyeALATIES 1] UN),
ue emikevipo PBéPaita to maidi, To omoio KaAeltal va N KAAOUUAOTE €UEC va
EVTAEOUE, KOBWC KaL ULot CELPA TIOPOUETPWY TIOU eV EAEYXOVTOL AUECA KOL TIAVTO
oMo TOUG EUTTAEKOUEVOUG (YEVIKOTEPEC UTMOOOUEG, xpnuoatodotnon, moldtnta
apeXOUEVNC ekmaibevong, plocodia kat kouAtoupa évtagng, vopobeoia, KATL.).

To va SouAeUel Kaveig 1 va CUPUETEXEL 0Tn OXOALKH Sladikaoio Kol oTo
OXOALKO TAQLCLO TIPOOTIABWVTAG VA TIPOAYEL TNV EVTOEN TWV HOONTWV e SUCKOALEG
ONUAlVeL OTL UTOKELTAL, KOl WG GopEag Kol w¢ UMOSOXEAS, OTLG TIECELS €VOG
TeEPAOTIOU doptiou Tou adopd TNV emikowwvia Kot avtaAlayn amoPewv, T
SbaokaAia, ™ pABNnoN, TIC OUUTEPLPOPEG KAL OTAOCELS, TIC OUVOLOBNUATIKECG
(évtoveg 1 un) avtidpaocelg OAWV TwV EUMAEKOUEVWY (eKTTALOEUTIKOL, YOVELC, Ttaldla
tou AQ, cuppadntég, yoveig aMwv maduwy, dtelBuvaon, KoK.), TLG ATUTIEG N TUTILKEG
KOLWVWVIKEG, OLAMPOCWTIKEG aVvTAANAyEG, TOUG KOVOVEG, TIC YPAPELOKPOTLKES
Sl08lKaoleG KOl TIEPLOPLOMOUG, TIG KOWWVIKEG Kol OLOOKTIKEG EMITAYEC KoL
OTOLTAOELS, TIG BLaLTEPOTNTEG TNG KABe mepimtwong ovaopalela TG KaAbe
neplmtwong kabwg Kat tTnv aoddela | KAAUTEPA TOAUTTAOKOTNTA TTOU UTIAPXEL OTO
nedlo TNC EMOTNUOVIKNG Yvwong, omou Sev gival Suvatov OAa va petadpEpovTal Ue
QTMAEG OUVTAYEG, TTOPOAO TIOU TIOAAEG OLOAKTIKEG-PUXOTIALOOYWYLKEG OTPATNYLKEG
elval mAéov yvwoTEG oTouG eKTTALOEUTIKOUG.

To oxoAeio ocuviotad £€va ouvOeto, Beoptkd, cUUPBOALKO, MAQLCLO LE EVTOVEG
Suvaplkég aAAnAeTdpAaceLg, avtaAAayEC, SLadOopETIKEG aVTIAAYELS KAl TTIOTEUW YL
To KABe T, Bgptég A un dadwvieg, mpootplBEg, cuykpoUuoels, (l81ka yla Bépata
€vtaéng kot SuokoAlwv twv matdlwy), Kabwg Kal cuvayng oxEcewv Kol SEcUwWVY N
YEVLKOTEPQ SLATIPOCWTILKWY KAl KOWWVLIKWY CUHUMOXLWY, aAAd Kol avTmapabéoswy
KOl UTTOYELWV aVTLIOpAoewv. Mg aUTAV TNV €Vvola CUVLOTA Lo CUVEXH TIPOKANON yla
TOUC eKTIALSEUTIKOUG Vol KatadEpouv va evtaéouv ta maldld HE AUTIOUO, va Ta
KAVOUV HE TN OUUPOAN Twv (SlwV Kal TWV YOVEWV VA AELTOUPYHOOUV, KOl OF
HOONOoLOKO, KOL O SLAMPOCWTIKO-KOLWVWVLIKO eTtinedo, otov i6lo fabuod kal moldtnta
HE TNV TAELOVOTNTA TWV CUMMOONTWVY TOUG, KATL ouxvd SUOKOAO OE KOLVWVLIKO
eninedo, S16TL akplPwg pia amo TG Paoikég aduvauieg Toug eivat n ouvdeon Pe Tov
AaANoV e €va TPOTIO TIOU VA QVTATTOKPIVETOL OTLG KOWVWVIKEG VOPUEC/ATALTAOELG KOl
oTNV UTIOKOUATOU pa TG KABe nAtkiog (matdikng, mpoednPBiknc, ednBLKnc, Kok.).
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H oxoAwknn évraén avadépetal, Opwe, Kot otnv  amodoyn 1INg
SLaPOPETIKOTNTAC: OTL EYyw HUMOopel va Sdtadopomololpal we mMPog TG HoONCLAKES
eTSO0ELG 1 va AslToupyw SLadOpPETIKA KoL TTOPOAQ KAl QUTA va Yivopol anodektog:
HlOL ONUAVTLKE TIPOKANGN YL TOV EKTTALSEUTLKO KoL TO (6510 TO EAANVLIKO EKTTALOEUTLKO
oUOTNHA, UE TG TOOEG KOLVWVLKEG OUMALTHOELS OO TOUG HaBNTEG KAl TA OTEPEOTUTIA,
o€ oX€0n UE tn ouunepldpopd Kot TG EMIOOOELG.

Evtagn Kavovikd, onuaivel Lwoppomnuévn évtaén tou modlol e
OLaLTteEPOTNTEG OTIG OMASEG TWV CUVOUNAIKWY TPWTIOTWG, N ampdoKomtn, Xwpig
EUMOSLA CUUUETOXN TOU OTNV TAEN KOl OTLG LOONOLOKEG-TIOLSAYWYLKEG-KOLVWVLKEG
Sladlkaocieg, n mAAPNG amodoxn Tou, 000 MMOPEl QUTO va elval ePIKTO, WG
JUXOKOLVWVLKA OVIOTNTA, WE HaBnTtN¢ He SLaPOPETIKEC Ao TIG VOPUEG AELTOUPYIEG
Kol eMOO0EL, HE aduvapieg Kal «duvatd onueilo» oe ox€on UE TIG KABEOTNKUIEG
ovtIANPELG, amOSEKTOC OTNV ousior W «TMPOCWTIO» KOl «KATAVONTOG» OO
EKTIALOEVUTIKOUG, LOONTEC KAL YEVIKA TN OXOALKH KOWVOTNTA, AVEEAPTNTA LKAVOTATWV.

To va katavoouue éva maldl pe SLaLtepoTNTEG MwWC Aettoupyel (va eival
«Katavontog», 6nA.) ocuviota pia amod T peyaAutepeg duokoAieg oto DA. Itnv
ouola, N katavonaon tou aAAou, elval AUTO TIOU PELWVEL TO dyXO¢ KAl T oUyxuon Kot
OUTO TIOU TIPOAYEL TIC BETIKEC oTAoelg Kal tnv amodoxn. Eva maldi to omoiou tn
Aettoupyia Kot oL avTOPAOELG €lval CUXVA «aKATOVONTEG» 1 ampOPAEmTEG, Teivel va
Blwvetal wg exBpKO, AMENTIKO, I WG TNy ouyxuong, erumpocBetwv gubuvwy,
SuokoAlwv Kal TPOPANUATWY amd Tov eKMOLSEUTIKO TNG TAENG N TOV ATELPO £LOIKO
natdaywyo. Auto mou BewpnTIKA cupBaivel ota MALSLA HE QUTIOUO, VA N UITOPOoUV,
6nAadn, datobntika va kataAaBouv tn B€on (cuvalcbnpoata, okEPELS, TPOoSOKIEC
Kal Aettoupyla tou A@ANou) kot Tt FéAet o @ANog, cupPaivel cuxvd KoL OTOUC
EKTIALOEVUTIKOUG 0 oX€on e ta Tadld pe duokoAieg/1dlattepdtnteg (Toug HabnTég
6nAadn pe mpoPAnuata cupunepldopdg r cuvaloOnuatikeég SUOKOALES, KUPLWG OUWG
oautoug tou AQ mou ekdppalovral Pe 1N OKELD yla To SACKAAO TPOTO).

Elval, Opwg, 0 eKMalSEUTIKOC KOl O €L8LKOC Taldaywyog mou KaAouvral,
epooov n €vraln eival pla Bactkn emitayn Tou clyxpovou oxoAeiou, va kataAdfouv
TIG WBLaltepOTNTEG, SUOKOALEG, Ayxn, apvNTIKA 1) BeTIKA cuvalocbiuata, TaAévta Kol
LKKaVOTNTEG  Twv MoBnTtwv Toug, HMe 1N Xwplc EEA, kol va Aeltoupyroouv
Juxomnaldaywylka pe Baon autr T yvwon

H omtik auth t¢ €vtaéncg kot n Bswpla tng umodnAwvouv, CUVENWCE, OTL
peTatiBeTal n euBUVN 0To OXOAELO Kal OTOV EKTALOEUTIKO TNG TAENG, OL omoioL AoV
elval umevBuvol va avaAdPouv tn CUYKeKPLUEVN amootoAn (kal cUppwva HE ToV
vouo), va avamtuéouv TPOKTIKEG, oL omoie¢ Ba Ponbricouv ta madld va
AELTOUPYNOOUV OTO BEATIOTO TWV LKOWVOTATWY TOUG, 0€ OAOUG TOUG TOUELS (amooTtoAn
ouVOeTn Xwplc apdBoAia).

To moAald povtéda «Epyvavy», avtibeta, tnv euBuvn oto maldl Kat otnv
olKoyévela, aAAd KoL otov eL8LKO, 0 oTolog epyalotay e To maldi, LE AmOKAELOTLKA
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OTTOOTOAN VA TO «ETOLMACEL yla va Aeltoupynoel 6co to duvatov mo ajoya oto
mAaiolo tou oxoAeiou. Inuepa, n évratn Bewpeital wg pia duvaulkny dtadikaoia,
OTNV omola CUMHETEXOUV OAoL Loouepwc (Yoveig, ekmaldeutikol, cuppadntég, eldikol
nawdaywyol, emayyeApatieg, Habntég, Kok.) e oTtOXO va TpoaxBouv eKelveg ot
TIPAKTLKEG Kol eKelva ta meplBailovta tng taéng mou BonBolv autd ta maldid va
evtaxBouv oto ebw Kot Twpa. Autd OUwG onpaivel aAAayn TG SUVAMLKAG TNG TAENG,
elte umapyel mapdaAAnAn otnpLEn, eite oxL. BéBata, n mapdAAnAn otnplEn Sev mpemel
S0UAEVEL ATOULKA 1] ATOUOKEVTPLKA, aAAA va TipowBel og ouvepyaaia pe to SaokaAo
™V aAlayn TnG vootporiag/ KOUAToUpAG TNG TAENG, OE TILO CUVEPYOTLKA MOVTEAQ,
XWPLG va UTIOTIHWVTAL OL KaBapd PabnoLaKkEG TUTIKEG UTIOXPEWOELG. O SACKAAOC TNG
MapAAANANG otnpleéng SOUAEUEL, EMOPEVWG, KOL OTOULKA HE TO Taldld KoL OE
ouvepyoaoia pe OAOUC TOUC GAAOUG, TPOWOWVTAG TPOKTIKEC TIOU EUVOOUV TN
ouvdeon tou maldlol PE Toug UTOAOLTOUC. AUTO TPOUTIOBETEL OUWCE KAl yvwaon Kal
ONUOVTIKA EUMELPLL.

H évtaén o€ autl TNV OMUKA UTOVOoel, e€miong, M otabepn
JuxoouvaleBnuatiki-padnoloky umoothpLEn Kol avamtuén Twv PUXOKOLVWVIKWY
Slampoowrikwy Kot poadnolakwv deflotitwy, oAwv ta maldltwv pe SUOKOALEC Kol
dlattepotnTeg, He PAcn TAVIOTE TO EYYEVEG OTOULKO SUVOULKO KoL T
XOPAKTNPLOTIKA TOUG, KaBWw¢ Kol ta O0pla Tou TMAalciou amd 1o omoio to matdi
€pXetaL (To olkoyevelakod) kal oto omoio To Tawdl Asttoupyel, el (to OXOAKO
mAaiolo). MNatl kaBe oXoALlkO MAaLoLo Kal KABE OlKOyEVELAKO TTAQLCLO £XEL Ta BETIKA N
opVNTIKA onuela, oAAG Kal Opld TOU OTO TOCO WTopel va cUMUPAMAEL otnv
OAOKANPpWHEVN EvTagn Kal avaAmTtuén Tou SuvapLkoU Tou TaldloU YE AUTIOUO..

Me Bdaon ta mponyoupeva, otnv TAfn TPEMEL va Slvetal Xwpog Kol
Suvatdétnta oto maldi va CUUUETACXEL LE €va TPOTIO TTOU VAl LKAVOTIOLEL TO (610, aAAA
Kal TV Aettoupyia tnGg OSuvaukng tng tafng. Autd Oev UmMoOpoUUE va TO
napoaPAEPoupe Kal auth elval n PeyAaAn mpokAnon: mwg Ba avayvwpiooups, Ba
ogPfaoctolpe, Pe OTL AQUTO onuaivel, TG duvatotnteg e€EAENG tou matdlol, oAl
£€XOVTOG TAvTo UTOYN OTL AAUE Yo oUVOETEC OUASEC, OTOU AetToupyoUV Kal GAAa
madld. NoAAQd, smopévwg, mpEmeL va aAAafouv, pmopouv va Slapopdwaoouv tnv
KATAAANAN Suvapikn tng TAENG, EVW UTIAPXEL MLt EEWTEPLKN TpaypaTkoTnTa (TT.)X.
OLKOYEVELEC HUE coPapd cUTUYLKA 1) OLKOVOULKA KOl KOWVWVLKA TtpoBARHaTa, BAGIKEC
eMelelg kot eAAElG TOpoL oTto OXOAEl0, K.ATL.), TNV omola 8&v pUmopoUpe va Tnv
OKUPWOOUE KoL TPEMEL va LaBoupe va T AapBavoupe umoyn, 660C¢ UMOPOULE.

H kowvwviko-cuvaitodnuatikn avantuén oTtov auTiouo

QG TIPOG TA XAPOKTNPLOTIKA TOU QUTLOMOU, Ba kAvw pia avadopd ota KAWVIKd
XOPOKTNPLOTIKA I} OE AUTO TIOU UTTOTIOETAL ONUALVEL TO VO AELTOUPYEL KAVELG HE Eva
TPOTMO «OUTLOTIKO». Kat apyxac ol SuockolAieg evronilovtal o S1adopoug TopEelc Kal
nedia, To MPWTO, TO TLO EUPAVEC ELVOL TO ETIKOLWVWVLAKO. ATIO TNV TIPWLUN
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avarntuélokn ¢Aacn, mapatnPOUUE ULa «TIPOoBANUATIKAY, o eAAtT) ouvdiaAdayn Ue
Tov aMov: amoucia PBAeppatikng enadng, amoucia aubopuntng TAONG va
npooeyyilel kavei¢ tov aAlov, amoucia S1absong emikowvwviag kat BERata 600
pHeyoAwvel To Taldl eival o gpdavng n anouvoia, n SuckoAia tou va apdpwoel n
va avamtuéel  éva oUUBOAIKO TPOTO ETUKOWWVIOG Kol €kdpaong, UE Baocn TG
ouvnBEeLg eMITAYEC KAl TPOCGSOKIESG TOU Tepiyupou.

e ouvalobnuatikd eminedo, Ba Afyape OTL UMAPXEL A ALVOUEVLKA
amouoia cuvaloBnuatikng emévéuong Twv AAAwv, auTo yivetal o epdaveg 600 To
TSl HeyaAwVeL KAl pLa TTPOBANUATLKA OpYAVWOoN, KATAVONGon TwWV CUVALoONUATWY
TwV AAwv, aAAd Kal Twv SIKwv Tou cuvalobnudtwyv Kkal BERata n Ekdpaocr) Toug
TIAVTO O€ OXEON PE Tov AAAov. Auto BEBala Tou yivetal 6Ao Kal Tio eudaveg, 660
peyaAwvouv ta matdld, eival n amouaoia Twv matyviwdwv-cUUBOoAIKWV- UETAPOPIKWY
nopdwv ouvdeonc kal aAAnAenidpaonc pe tov aAlov.

Ie emninedo malyvidlov, avtiotolya, €ival n amouacia evog MAOUPAALOTIKOU,
OUUBOAKOU, petadoplkol malyviblou, ota Tpwta Xpovia avamtuéng. Elval
eudpavng, EMOUEVWG, N EAAEWPn  avamapaywyng KOWWVIKWV «OeEVApiwv»,
KOWWVIKWVY LOTOPLWY, TIC Oomoie¢ To maldl PLwWVEL OTNV TPAYUATIKOTNTA KOl
OVaTTaPLOTA UE CUMBOALKO TPOTIO ota Tatyvidia.

e YAWOOWKO €mimebo auUTO TOU E€miong mopotnpeital  eival, autd mou
OVOUALOUME XPNOoN LOLWHATIKAG-KUPLOAEKTIKAG YAwooag Kol okéPng avtiotowya.
AOTL N YAwoolk ouykpotnon/ ékdpacn avtavakAd Kal €va Tpomo okEPNG Kot
avtiAnPng Twv mpayuaTwy.

Ye cuuneplpoplko eminedo, autd ta omola Snuloupyolv Kal mpoBAnuota
OTOV Meplyupo, OoTNV EMLKOVWVIA KOl 0TNV oUVEEDN TWV YOVEWV e To Ttaldi, lvatl ot
EUMOVEG, OL OTEPEOTUTILEG.

Ouolaotikd, 6cov adopd, TNV gpunveia TnNG Asltoupyiag Twv madlwy mou
KLVOUVTOL OTO QUTLOTIKO ¢paopa autr €o0Tldlel otnv amoucia ouvdeong HeTall
ouVALCONUOTIKWY AEITOUPYLWY KOL YVWOTIKWVY AELTOUPYLWV. Z€ QUTA TNV ATmoucia
ouvdeonc avadepbnke xOeg kat n ka Jordan.

OL awoBntnplakég Slatapaxeg, OxL HE TNV €vvola TG PBAABNG €vog
alwoBntnplakol opydvou aAAd tou TpoOmou avtiAndng amokwdikomoinong twv
epeblopdtwy, mou AapBavouv ta madla Kat ta omnoia, ywo Stadopoug Aoyouc, dev
UMOPOUV VO LETATPATIOUV OE OUCLOOTIKEG, HE VONUA, TANPOdOpPLEC, OTOV QUTILOUO,
gumobilouv TNV KotOvonon Tou ££w KOOUOU, YEYOVOG TIOU TIPOKAAElL amuBuevo
ayxoc/ olyxuon —€l8lka Otav ol GAAoL amoltolv mpadyuato mou Sev Umopel va
avtiAndBel 4 va katavonoel- kalt odnyel 1o maldl otnv amopovwon KoL otnv
anouoia avalntnong ocuvdeong Ue Ta {wvTava MPOcWTA.

Me Baon, tn Bewpntikn armoPn tou P. Hobson, &gv pmopei va avamtuyBel
pio Baotkr ocuvaloONUATIK OXEoN-OUVOEDN KOL ETILKOWVWVIA, TPWTA UE TN UNTEPA
KOl ETIELTA ULE TOV AAAOV, OTIWE TN YVWPLIOUUE OTLC TEPUTTWOELS TWV HUN ‘QUTLOTIKWY
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Bpedwv kal vnmiwv. Kotd ouvémelwa Oev pmopel va avamtuyxtel autd Tou
ovopaloupe eowteplk0 Yuxiké medlo Kal avamopdaoctacn Tou aAAou, TOU
Snuoupyeital péoa amnod TNV ECWTEPIKEUON TNG CUVALOTNUATIKAC TOPOUCIAC TOU Kal
NG otevng emadng pall tou. Tng ouvaloBNUATIKAG KoL EVOUVaLOONTIKAG AELTOUpYLOG
Tou avantuooel, dnAadn, n untépa yia to matdi, falovrag Adyla o€ auTo ou gival
Kol votwdel To 810 Kal TpayUaTwvovtag HEoa amod AEEELG KOL KLVNOELS, QUTH TNV
TPWTAPXLKN oUvdeaon, mou to modi amAd Blwvel, aAAG TOU EMLTPEMEL TTPOOSEUTIKA
Va QVOTTUOOEL TIG aLoBROELC TOU KAl TG VONTLKEG KAl CUVALOONUATIKEG, AELTOUPYLEG
Tou gykedAAoU, oUYXPOVWCG Kal adldomaoTta.

Agv avantuooestal, Katd facn, Aoyw ¢ anouaoiag autng TnG 0AokANpwTLkAG
enadne, n datodntikn Asttoupyia/evouvaiodnon n cuvailoOnuatiky avtiAngn, n
omnola Bploketal otnv Baon T avtiAnyPng Tou KOWVWVIKOU KOGHOoU. MNpOoKeLTaL yLa TN
Aewtoupyla, n omoia ouclAOTIKA, BpilokeTal otnv BAon TNG AVATTUENG, AUTOU TIOU
OVOUALOUME KOWWVIKA-CUUBOALKN okePn kat avtiAnn (Kowwvikr vonuoaouvn), Kot
ETUTPETEL TN SLATIPOCWTILKI ETKOWVWVIN KOL KOWVWVLKA oUVSEDN UE Tov AAAov. ITnv
oucla, Opwg, onuatodotel kat T Paockky avaykn Tou Tadol  va
Bpioketal/cuvSEeTal cUVALOONUOTIKA HE TOV GANO, KATL TTOU Tipodavwe eMLOUMEL Kal
To modl HE QUTIOUO, O TpoXwpPNnUévn nAkkia, alAd dev yvwpilel mwg va To
KatadEPEL 1] TO KAVEL PE TapAdofoug, yla Lag TPOTIOUG.

To adLd e TUTILKN aVATTUEN aVAKOUV Kol LEYOAWVOUV HECO OE CUOTHMATA
oxéoewv. H vonuatod0tnon Tou KOGHUOU Kal N avATTuén Twv aviiotolywv oUWV Tou
gykedalou yivetal mapaAAnAa kot Tautoxpova péaa anod tnv aAAnAenidpaon e Tov
AaAAov. AuTo sival pla Baaotkn apxn tng avamntuélakng Puyxoloyiog.

Ta madld Tou AUTIOTIKOU pAopatog, avtibeta, pe 0An autiv tTnv dSuckoAia
Tou va €pBouv aubBdpunta oe emadrn pe tov GAAOV, OTEPOUVTAL QUTAV TNV OTEVA
oAAnAemidpacn, autov tov Baolko SE0UO, TTIOU ETUTPETMEL YEVIKOTEPA OTA TtALSLA va
OLKOSOUNOOUV TIG YVWOTIKEC ouvaloOnuatikeg Se€lOTNTEG Pe €vav TPOMO TOU va
avtamnokpivetal BERaLa oTIC TTPOKANCELS TNG EMADNG LE TOV EEWTEPLKO TEPLYUPO, OE
ox€on He Tov aAAov kat BEBata kot otnv Asttoupyia Tou GAAou.

H amoucia cuvaltodnuatiki¢-KolvwVIKAG vonuoouvng otn Baon twv npoBAnudtwyv
¢ oUvdeonc ue tov aAdov

Yuvoyilovtag, Ba Aéyape, otL n oaduvapioc AOyw eite aloOnTnplakwyv
Slatapaywv, €ite TOU TPOTOU TOU TO TaLdl amokwdikomolel Ta epebiopata Tou
nepLBAaAAovTog, va avamtuéel pla Tdon MpookoAAnong Kal ouvOeonG e Tov AAAov ,
OUTO OUOCLOOTIKA TOU OTEPEl OAN QUTA TN TEPAOCTIO YVWOTIKO-OUVALOONUATLKA
eunelpia Seopol, n Omoila OUCLOOTIKA TOU ETUTPETEL VO OLKOSOUNOEL ToV PUXLOUO
TOU, QUTO TIoU OVOUA{oUpE €6W YVWOTIKEC KOL OUVOLOBNUATIKEG SlEpyaoieg Kal TO
omoio BEéRata apyotepa £XEL W ATOTEAECUA QMO AUTO To Taldl va Tou Aeimet OAn
QUTA N EUMELPLA TNG KOWWVLIKAG LABNOoNG Kal OA0 aUTO TTOU KATIOLoL oVOuAalouV
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Bewpla TOU VOU, QUTO TOU oOvOouAloUHE onuepa evouvaioBnon, 6nAadn n
Suvatotnta va pmnaivel otnv B€on tou aAlou.

Anouowalouv oL Sladlkaoie¢ eowtepikeuong, oUTOU TOU OVOUA{OUUE
reflective function, avakAaoTikr) Aettoupyio Tou yovéa, OTIOU TO TtALSL ECWTEPIKEVEL
NV €lKOVA TOU SnUloupyel o0 yovéag yla autd. Auti n aioBnon twv opiwv tou
€0UTOU, av OEAETE, TWV Opilwv TOU CWHATOG MPWTH A’ OAd KoL Olyd olyd Tng
OUYKPOTNONG Ulag aiobnong eowteplkol €aUTOU yivetal SUCTUXWG HECA QTO TNV
oX€0on UE Toug AAAoUC.

Av éva maldl peyoAwvel povo tou, eival to matdl mou meplypddel wg
QUTLOTIKO N Uta Frith, o Biktwp, mou BpéBnke ota daon tng FaAAiag tov 18° awwva,
TO omolo Ntav éva aypto {wo, PE TNV €vvola OtL Sev elxe avamtuésl OAN auth tnv
KOLVWVIKO-OUVOLOBNUATIKI EUMELpLA, YVWON KAl LKAVOTNTA.

To amotéAeopa, OMwWG avédpepa Kal TPLy, €ival vo avtlapBAavetal Kal va
KaTavoel To maldl pe auUTIOHO, 600 UEYAAWVEL, TOV KOOMO, TIOU YIVETAL OAO KOl TILO
OUVOETOG, e Eva TPOTIO 0 omoiog eival MAEoV LBLOCUYKPAOLAKOC, LSLOpoPdOG Kat Sev
OVTOTTOKPIVETOL OTNV TUTILKN QVATTUEN KAl T TUTILKEG LKAVOTNTEG KAl TIPOOSOKIES
Twv umolouwv matdlwv. Zuvadng eivat kat n SuokoAia va otoxaletal, va
ovTIAQUPBAVETAL TOV EQUTO TOU Kal VO VIWOEL K TWV £€0Ww, OTWG avAdEPE KoL N Ka
Jordan xBgg, Ta cuvaleBnuaTA TOU.

AuTO BEBatla amaltel akpPWE oMo EUAC, TOV TEPIYUPO KAl TOUG ELSLKOUG, va
npoomnadrnoovpe va uadouue oto naldi -va eknatdevooupe dnAadn to madi- va
avayvwpilel Ta SIkA Tou cuvaloBnuATwV Kal To cuvaloOnuata tou aAlou 1 av
KATAVOEL TL TPOoodokoUv oL AAAOL OO QUTO ylol va UIMOpPEceLl va £pBel oe pila
TMPWTIOTWE OTOLXELWSN EMIKOWVWVIA KoL EMadn UE TOV Epiyupo.

EUUOVEG Kol OTEPEOTUTTIES

Ooov adopd, TIG EUPOVEG KAl TIG OTEPEOTUTILEG, AUTEG AoV Bewpoulvral,
OO TOUG TEPLOCOTEPOUG, OTL GUVLOTOUV OTPATNYIKEG Apuvoag ) Slaxeiplong tou
AYXOUC, TTPOOTIAOELO OUCLOOTIKA Va EAEYXEL TO TtaLdl TO AyXOC TTOU TIPOKAAELTAL OO
v enadn pe éva MARBo¢ epeblopdtwy Kol SLEPYAOLWV 1) KATAOTACEWY, TLG OTIOLEG
to madi, aduvatel va opyavwoel YVWOTIKA WE TPOTIO OCUYKPOTNUEVO H va
OTMOKWOLKOTIOLNOEL  SLaoONTIKA, KoL VO KOTOVONOEL PE £vav TPOTIO O OMoiog €XElL
vonua yla to iéto.

OL OTPATNYIKEC OUTEC £€XOUV WG OTOXO vo. SlacdPaAioouv TNV €0WTEPLKN,
MPWTLOTWE, opolootacia, aAAd Kol TNV e€WTePLKN, Tt B€on TOU MALSLOU OUCLACTIKA
HEOQ OTOV KOOMO e Bdaon mAvTote Tov §IKO Tou Tpomo avtiAnPng. Katd cuvémnela n
KOWVWVLKN OmOMOvVWOoN KAl n €UUOVIKY TIPOOKOAANon o€ pia dpaotnplotnta,
OoUVLOTA KOT' oucia pla oTpaTnyLKR autonpootaciag tou mawdlov, tTnv omnola BERata
TIPEMEL VO OEBOOTOUME, VO PNV TNV KOATOPYNOOUME, v UNV TapaBLacoups,
elofalovtag pe TPoOmo Bialo oto xwpeo tou maldlou, aAAd TPOOodEUTIKA, Va
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OVTIKATAOTI|OOULE UE TILO AELTOUPYIKEC OTPATNYLKEG, OL oTtoleg BEPBaa va €xouv éva
vonua ywo to 6o to moudi, aAAG Kol yla Tov mepiyupo, ylati kal auto eival
ONUAVTLKO yla TNV armodoxr) Tou.

Evraéiakn dtadikacia: opia kat polnodéoeig

Emavepyouevol o auto mou ovopaloupe evraélakn dtadikaoia, pla oelpa
TIAPOYOVIWV CUUBAAAOUV OUCLOOTIKA OTNV ETLTUXNUEVN €viagn Kol avamtuén tou
TaLdLol pPEoca oTa OXOALKA KOWVWVLKA TTAaioLa.

Ol mapayovteg autol elval atoutkoi, olkoyevelakol Kal Kowwvikoi. Exouv va
KAVOUV LE TO TIPWTOYEVEG OLKOYEVELAKO KOl KOLWWVLKO TAQLOLO, TIG UTNPEGLEG
TPWLUNG uTtooTNPLEnG, ocupBouleuTtikng kKaBodnynong Twv yovéwy, KoBwg Kal Tto
OXOAKO TAaiolo. H molotnTa tnNg MAPEXOUEVNG EKMOLOEUONG KAl TO EVIAELAKO-
naldaywylkd mpotaypo, Kobwg Kol To TAAIOL0 TNG KOWWVLKAG EMOAYYEAUOTIKAG
€€EANENC otNV evAKn {wr) €lval CNUAVTIKA OTOLXELQ, LG OAOKANPWUEVNG TTOPELQG.

Owkoyevelako mAaioto

la Toug YOVELG, TTOU CUVLOTOUV TO TIPWTOYEVEC TTAALOLO, Ol TTPOKANCELG lval
TEPAOTIEG, OLOTL eival to mAaiolo oOmou To maldl AvVOMTUOOEL TIG OTOLXELWOELG
Se€LOTNTEC TOU KAl N OTACN TWV YOVEWV Kal n Sloxeiplon Twv mMPokAncewy, glvat
€VOLG TIOAU GNUAVTIKOC TapAyovTog OxtL Hovo yU autiv tnv ibla mepiodo, aAAd Kal yLa
TN UETEMELTA OXOALKN TtOpEia.

H Suvaplkn Kal opyavwon TnG OLKOYEVELOG, TO CUVOLOONUATIKO KAlUQ, oL
OLKOVOULKEG-KOLVWVLKEG SUVATOTNTEC, AVAYKEC KOl Ol SUGKOALECG, OL TPOOKANOELG TOU
matdlol, wG MPOG TNV EMIKOWVWVIA 0TV KaBnuepwvotnta, n duvatotnTta Mapoxng
OUUPBOUAEUTIKWY UTINPECLWY, N UTIOOTAPLEN amd TNV UTIOAOLTIN OLKOYEVELD, N
KOWVWVLKN opatotnta Tou mpoBAfuatog, n Baplintd TwWV CUUMTWHATWY ME TNV
£€vvola Twv SUOKOAWV cuUTEPLPOPWY, KOK., SLOOPDWVOUV TIC OTACELG TWV YOVEWV
KoL To Aaiolo oto omnoio avantioostal to radits.

OAoL autol ot mopdyovteg mailouv Tov BETIKO 1} TOV OPVNTIKO, AVAOTAATIKO
POAO OTNV KOLWVWVLKH Kal 0XOALKH €vtagn Tou matdlol PE QUTIOUO.

ESw umdpyouv kamola Paclkd otolela Omwg: n mpwtn Slaxeiplon twv
OTEPEOTUTILWV TWV TIPOPANUATWY OUTWV TWV TIPOKANCEWV KAl TO TW¢ Ta
KatapEPVOUV OL YOVEIC va £XOUV OTABEPEG TACELG KoL cuvaloBnpatikol¢ Seopoug,

5 QG TPOG Ta PLWHOTA TWV YOVEWY, EXW KPATNOEL TN Haptupla piag kupiag and to PEBuuvo, and éva
Tpoypappa €OENOVTIKAG CUMMETOXAG doLTNTWY oTNV olkoyevela Tatdwv tou AD, Tou to eixav edpappdoeL o
SUMoyog edw Kat to Mavemniotiuio Oscoaliag otnv Adploa Kot otov Bolo. Avédepe og pia cuvdvtnon yla to
TPOYPOUUA, OTL «TavV N TPWTN GopA HETA amd mapa MOAAA Xpovia mou ddnoa to maldi Hou Uovo Tou, Tou

EUMLOTEUTNKA OUOLAOTIKA TO TIaLSi pou og évav dAAov AvOpwIto Kal Urnopeca va Byw».
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YLlOTL ylot TOUG YOVELG TtavTote To ouvaioBnua ivat kuplapyxo, dnAadn n emadn, n
eTKOoWVwvia pe to matdt elvat onuavtiki aAAd, WAAGUE yla éva dSeopo kata Babog, o
omolog MoAANEC dopEc BEPaLa viwBEeL Kaveig OTL TAAAMwWpPELTAL, TAAALTWPELTAL AUTOC
0 8e0POC, AUTO TO OToLo 0 YovEag MPooTaBel va avamtueL yLo VA VIWOEL YOVEAG UE
To (610 TO TSI TOU.

H mpwtoyevi¢ kowwvikomoinon Aowtov eival onuavtikn kot BéRata OAa
auta ta {ntpata mou adopouv ta uToAouta Taldld kat eivat éva aAAo medio
TIPOKANOEWV YLA TNV OLKOYEVELQL.

Ooov adopad Tig SuokoAieg, elval aAnbela, edika MoAaloTepa, N anoucia
6w otnv EAAASa umooTnNPLKTIKWY SOUWV Kal 0TO OXOALKO MAQLOLO aAAd Kal 000
adopd TNV MPOooXoAKr nNALKIa Kal KUPLwE EELOIKEVUEVWV EMOYYEALATLWY, OAAG KoL
OXOAKWV HovAdwV oL omoieg NTav SeKTIKEC, AUTO TOUAAxLOTOV Tpv pla 10€Tia,
15etia ATav €va anod ta Bacikd MpoPARUATA TTOU AVTLLETWIIL{AV Ol OLKOYEVELEG KOl
EXW yvwploel Tapa TOAMEG OLKOYEVELEG TIOU £8lvav UAXEG OAOKANPEG yla va
UMopEcel To TMadl TOUG va TMAEL OTO TUTILKO, OUTO TIOU OVOMA{OUHE TUTIKO 1
ouvnBlopévo oxoAeio.

Kat B€Bata 0Ao autd to uTtepPoALKO AyxXoC, OAO AUTO TTou cUVOSEVEL QUTA TN
Stadkaoia cuvodeiag Ba €Aeya Tou maldlov, yla tnv Evralr tou

2x0Ak0 mAaioto

Ooov adopd to 0XoAlkO MAaiolo, eival aAnBesla OTL, N YEVIKOTEPN TOALTIKN
gévtaéng tou oxoAelou, n Umapén TuAUatog €vtaéng, n mapdAAnAn otnpién, n
TOLOTNTA OAWV QUTWV TWV UTNPECwwyY, n evawobnoia, n evnuépwon twv GAAwv
YOVEWV, TwV EKTALOEUTIKWY, N EKMALSEUON TWV EKMALSEVUTIKWY, OL TIEMOLOBNOELG TTOU
€XEL O KABEVAC EKMALOEVUTIKOC, aKOUN Kol o SleuBuvtng evog oxoAsiou, avadpEpw
TOAU OUVTIOMO TO TOPASELYHO €VOC  TPOOSEUTIKOU UToTiBeTOL avBpwTou ToU
KATIOLO OTLYUN) UITPOOTA Hou, eixe mapel éva thAédwvo oe €va oxoAeio 300 atopwy,
Atav TpLv tapa TIOAAA Xpovia, Kal 6mou Ba gpxotav Eva deUtepo maldl Pe auTlopo
OTO OXOA€lo Kal pmpootd pou, avédepe otov SlevBuvtr g A’ Babulag, «Ba pou
KAVELG TO oxoAelo pou, €l8IKO oxoAeio». Auto BEBala ekppalel oe OAO TO PeYaAEio
Tou TNV Pplocodia Kal TNV vooTpormia Kal TNV KOUATOUPO TOU EKMOLOEUTLKOU
OUOTNUATOG, AAAG KL TIC EKTTALOEUTIKAG LG KOLVOTNTOG.
BeBailwg ta mpdyuata anod tote €ouv aANAgeL TApa TTOAU KoL AUTO lval éva HeyaAo
EUTUXNUO.

» OLUuTOAOLTTIOL TTAPAYOVTEG KOl TIPOUTTOBETELG TNG EMLTUXNUEVNG EVTAEnG EXOUV
va KAvouv pe (a) Tn otaBepr ouvepyaoio HETAEY TWV YOVEWV KOL TWV ELSLKWY
ETOYYEALATLWY, TWV EMAYYEALQTLWYV LE TO oX0A£lo, (B) emapkn emomnteia anod
e€elblkeVEVEC UTnpeaieg, dopeic N AANOUG EMAYYEAUATIEG TTOU €XOUV
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EUMELPlA TTAVW OTO BEUO TOU QUTIOMOU, (Y) TNV EUMAOKA TWV OXOALKWV
OUMBOVAWY oe Intiuata mou adopolVv TNV olkoyévela n Sladopeg
OUYKPOUOELG Kal TipooTtplBEG mou Tbavov va mpokUPouv PETAEL YoVEwWV,
daokdlou, OlevBuvong, yovéwv AMwv  madwwv, KA,  (8) ™
SLETILOTNOVLIKA/SLETAYYEAUQTIKY TIPOCEYYLON Ot KABe meplmtwon, €l8Ka
OTAV UTIAPXOUV QUENUEVEG OVAYKEG I TIPOCOETEG KAl COBAPEC ATOUKES /KoL
OLKOYEVELOKEG SUOKOALEG, Kal (€) TNV OALOTIKA Tpocéyylon tou matdiol. O
TPOMOG Tou OAa autd Ba edapupootouv €€aPTATOL ATIO TNV EUTELPLA, TNV
eknaidevon, ™ ¢oocodia/koultolpa tng SlevBuvong Tou oxoAsiou
YEVLKOTEPO KOL TWV EKTIALOEUTIKWY, TN BETIKA 1 PVNTIKN EUAOKN TwV (Slwv
TWV YOVEWV KOl TWV YOVEWV TwV UmoAoumwyv matdlwy, Kabwg Kol UE TO
€UPUTEPO TAALOLO TNG EKTIALSEVTIKAG KOL KOWVWVIKAG TIPAYUATIKOTNTAG.

OL ouvnBelg SuokoAieg mou dnuloupyolv TpoBARUATA OTNV KOAN
Slaxeiplon kal €kBoon plag meplmtwong €XeL va KAVEL PE T akoAouBa: (a)
amoucia  TPWTOYEVWV  UTOOTNPLKTIKWY  utodopwv, (B) amouocia
e€elblkevpévwy enayyeApotiwy, (y) omoucia e€elOIKEUPEVWY  OXOALKWY
povadwv /oxoleiwv pe evtaflakn moAttikr)/ kouAtolpa, (8) umepBoAko
ayxoc /aduvauio SloxelplonG OLKOYEVELOKWY Kploewv Kol ocofapd
olkoyevelakad mpoPAnpata, (€) unepPoAka kabuotepnuévn Slayvwon, (ot)
opVNTIKA EUMAOKN YOoVEWV, ({) KAKOC OUVTOVIOMOC HeTafl dopéwv, (n)
amouoia cuvepyaoiog HeTaly mapdAAnAng otnpeEng N el8kol maldaywyou
Kal SaokAAou TUTIKNG Taéng, (B) adladopia uMOAOMWY EKMOLOEUTIKWVY KOt
SlevBuvong, (1) aduvapia katavonong Twv avildpacewv/ PUXOKOLWVWVLKNAG
Aettoupyiag tou pabntn tou AD kat cofapd rmapafAnpota eMOETIKOTNTOAG.

Auokoligg Evraéng padntwv tov AQ@ ue Baon tic dnAwoeis AaokdAwv, Eidikwv
Nadaywywv kot AaokaAwyv MapaAAnAng Etnpiéng

AvadEpopal cUVTOUA OTA EPEVVNTLKA OTOLXEla TTOU aipopOoUV TN UEAETN TTOU
Kavape He ekmodeutikoug tng Tumikng Taéng, tou Tunpato¢ Evragng kot tng
MNapdAAnAng ZtnpLEng, mou eixav eumelpia and autlopnd yla va dlepeuvricoupe (a)
TOUC TaPAYOVTEC TIou Suoxepaivouv TV évtaén autwyv Twv matdtwy tou AD, (B) tig
HOPPEC auTWV TwV SuoKoAlwv/mapayoviwy, (y) TIg Suvatotnteg Kot ta BTk
otoela Twv Slwv Twv pabntwy, (8) Ta Betikd otoela, TNE Mapouciag madLwy Tou
A o0TOo «TUTILKO» EAANVLKO OXOALKO cUOTNUA.

MoAU cUvtopa mopouclalw TNV ATOKWSLKOTIOINCN KAl KATNyopLOToinon Twv
6ebopévwy (bev avadepopacte Aemrtopepw¢ ota peBodoloylkd otolyeia: To
epyaleio €peuvag NTaV NULOOUNUEVEG CUVEVTEUEELC KL EQWTNUATOAOYLN UE AVOLYTEC
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QITOVTAOEL TA OTola CUPTANPWOoOV TIAvw amd 70 ekmaldeutikol, Kuplwg otnv
KpAtn, aAAd kat otn Adploa).

QG TPOG TIG ATOUKEG SUOKOALEG Twv paBntwv mou Sduoxepaivouv To €pyo
TOUG, oL eKTtaLSeUTIKOL avadepOnkav (a) OTI¢ KOVWVIKEG SLAMPOCWITIKEG SUTKOALEG,
(6) ota mpoBAnjuara Aoyou, entkolvwviag, (y) Ekppaonc twv ocuvatodnuatwy, (6)
KOTOVONGONG TOU WUETAPOPLKOU AOyou, (€) THNPNoNG Twv KavOvwv KAl EVEPYNTIKNAG
OUUUETOXNG OTNV oudda TN Taénce.

EmumtAéov, avadépbnkav (a) oTic SLAUTEPOTNTEG TNC OCUUTTEPLPOPC, OTLG
EULOVEG, OTIC OTEPEOTUTTIEC KOL OE KATIOLEG TIEPUTTWOELG OTL OUUTTEPLPOPLKES
ekpnéeig, mou MPOKAAOUV TTOAU AyXOG KoL EVIAON OTOUG EKMALSEUTIKOUG TNG TUTIKNG
TAENG, KUPLWG auToUG, oL omoiol Sev elval EMAPKWG EVNUEPWHEVOL/ ekmatldeupévol,
(B) otc evdompoowmnikéc Suokoldiec, ouvaitodnuata, Ta omoio cuxva Oev eival
katavonta n eudavn, evw, emniong, avoadpépbnkav ota atodnuara usoveéiag, ™
HOVAXIKOTNTA, TN XAUNAN QUTOEKTIUNON, TN XXUNAR KOWWwVIKG automemnoidnon,
TIEPLYPADOVTAC OUCLOOTLKA TO BACIKA XOPAKTNPLOTIKA TwV Hadntwyv tou AD Kat TLg
avtioTtolyeg SUOKOALEG TTOU TIPOKAAOUV OTO £PY0 TWV eKMALSEUTIKWY. Ekmatdeutikol
ol omolol £€xouv mpodavwe Kat Ta SIKA Toug dpta Kol eAAsielc otnv ekmaideuon Kal
OTOV TPOTIO TIOU 0.OKOUV TO PuXOomaLdaywylko Toug £pyo, Xwpig autd va amoteAel
Hila EUUEDN KPLTLKI) OTO EKTIOLEEUTIKO TIPOCWTILKO 1) TIPOCWTTLKY EVBUVN.

‘Eva dAo Baoikd Intnua, mou téBnke, adopd TN Un amodoxn amd TOUug
AaAAou¢ (ekmatdeutikol, CUPHABNTEG), Ta INTAMOTA EVAUEPWONC-sVaLodnNTOmOINONG,
EMUOPQPWONEC TWV UNOAOIMTWY EKMOLOEUTIKWY, EVNUEPWONG TWV CUUUAINTWV KOl
TWV YOVEWYV TOUC.

MNapevOetika, oavadépopal otn OSoun kat ¢ulocodia TOUu OYXOAKOU
OUOTNUATOG TIOU €XEL VA KAVEL UE TOUG OTOXOUG TOU EKTALOEUTIKOU CUOTHUATOG, TO
OVOAUTIKO TIPOYPOUUA, TIC SLOAKTIKEG TPOKTIKEG, KOL PE TO TL KAl WG OAa autd
epapudlovral oto eAANVIKO oXOAE(o.

H aAnBela eival ot pAdpe yo éva oxoAeio to omoio eival povodiaotarto,
€va eKMOLOEUTIKO OUOTNUA KOl Hla EKTTOLOEUTIKI) KOUATOUPA YVWOLOKEVTPLKA
EOTLOOMEVN, VOl OXOAE(O GECULO TTAPWYNUEVWVY TIPAKTIKWY (TL.X. LadNnTAC, madnTikoc
OEKTNC ETOLUWV KAl TIPOTIOAPOAOKEUNCUEVWY YVWOEWYV, TIOPWYXNMEVEG TIPOAKTLKEG
0€LOAOYNONC, ATOULKOKEVTPLKO Kol SACKAAOKEVTIPIKO cuotnua dtdaokaAiog, KAELOTO
OTOUG yoveic oxoAeio, GoBLKEC AVTLOPATELS TWV EKMALGEUTIKWY, CUXVA TIOPAVOELSELC
OTAOELG amévavTL o KABe TL VEo, Kpatikodialtn Aoyikn tne aocdaleiac Kal anodpuyn
KABe plokou ylLo evOEXOUEVEG KALVOTOMIEG, KOK.). Eva ekmaldeutikd clotnua TO
oroio 6ev divel Tnv duvatoTNTA VO ELOAYOUUE EVAANAKTIKEG TEXVIKEG TIOU TIPOAYOUV
™ SnuoupylkdTNTA, TNV ALBOPUNTN avalntnon Kot KOAALEpYELD TNG Kadnong, Tnv
€VEPYN €UMAOKN Tou pabnti ot Stadikacieg padnong, tng cuv-mapoaywyrn TG
yvwong, dev Sivel duvatotnta autovopiog Kal cuvepyaoiag, kat, BEBata, moAAol
Alyol ekmatdeutikol maipvouv tnv mpwtoBouAia otnv kabnuepvotnta va aAAdafouv
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KATIOLO. TIPAYUOTA. AUVOTOTNTO OLUTOVOMLOG, QUTEVEPYELOG KOL OMOSECUEUONG ATIO
TO aVaAUTIKO TpOypappa, UTIAPXEL, TapoAo, ou to AN eival Bapu Kal deopelEel
TOAU TOUG €eKMALSEUTIKOUG, OUXVA OUWCG ouviotd upla  SikatoAoyia ywa va
akoAouBeital n menmatnuévn.

Mpokettal yla To oxoAelo ¢ «dwtotuTiag» Kol OxL TnG dnutoupyiag, mou
ouxva Oev pmopel va AEIToupyrnoeL eVIAELOKA KoL EUEALKTA, TIOPA TLG TIPOOTIAOELEC
KalL TNV Ttapoucia MOAAWV EALPETIKWY EKTTALSEVUTIKWY, OL oTtolol OpwG Sev aAlalouv
TOV aVeAQOTIKO TveUupa NG ekmaidevong. Kal edw elval tepdotio mPOKAnon yla
TIOAAOUG eKTIALOEVTIKOUG TIOU €XOUV QVAMTUEEL Hla KOUATOUpa €vtagng, ME TNV
eupela onuaocia tou Opou, aUTA TOUu OLAPOPETIKOU, TOU VA ELOAYOUV Evav
evaldaktiko tpomo Sdibaokaldiag kot mpoo€yyionc mou adopd, yloti auth eival n
HEYAAN mpokAnon, T StdackaAia kat tn Yuyoratdaywyikn Evtaén Twv uadntwv Ue
SuakoAiec/1SLattepotnTeC. ZATNUA TIou adopd OAOUC TOUG HaBNTEC TNG TAENC.

Juvexilovtag pe to Oebopéva, oUPdWVA HE TOUG EKMALSEUTIKOUC TNG
€peuvag, ol SUOKOALEC Evtagng o OXOALKO/ CUOTNULKO ETIIMESO £XOUV VAL KAVOUV HE
TG SOULKEC Kl AEITOUPYIKEC EAAE(PELC TWV OXOAIKWY HovAdwy, PE TNV €vvola TNG
EAewpnc e€elSIkeEUUEVOU MPOOWITIKOU, TIC OUXVEC EVAAAQYEC TWV EKTTALOEUTIKWY TNG
napalinAnc otnpiéng, tv apyomopia oto OSlopioud toug, TV EAAUTH TOUC
ekmaibevaon, tnv aduvauia cuvepyaoiag pe tov Saokalo tng Tagng, efattiag kakwv
npaktikwv/ avtiAnPewv | dayvolac Twv SaokAAwV TNG TaéNg ywa to poAo tng [2,
eAMuny evnuépwon (ywa toug Saokdloug g TT) ywa TO MWE UMoOpouv va
AELTOUPYNOOUV OUVEPYATIKA |IE TOV EMOYYEALATIA TNG TIAPAAANANG OTHPLENG.

Ye oxéon He ta Jerika onueior TnG €vta€ncg €XEL VoL KAVEL LE TO YEYOVOC OTL
payuatika BonBave mapa moAU ta aAda maidia yio va avadaBouv evGUveg, va
uadouv va @povtilouv Kal v avantuooouv dAdou eiboug Se€ldtntec
(YuyokoWwVIKEC), aTO AUTEC TTIOU OTOXEVEL TO KAOOLKO EKTTALOEUTIKO CUOTN A KL OL
omole¢ Bswpolvtal oAU ONUOVTIKEC yLa OAd TA TTALSLAL.

Ye oxéon Ue TNV kaAAiépyeta evouvaiodnonc, mou avadEpdnke and moAAol¢
eKMALOEVTIKOUC, WC EAAEUUA KAl WG Taldaywylkd «INTOUEVOY, Kal TIou TiBetal
aueoa yla 6An tnv tafn, otav umdpxel kamolog padntng tov AQ, Ba xpnoluonoww
eVOEIKTIKA, TN dpaon piag cupmoAitiooag Aaploaiag, pntépag rmawdov tou AQ. H ev
AOyw Kupla ou SoULAee yia xpovia pe padntég tou AD avédepe otn ouVEVTEUEN
OTL «TO QUTLOTIKO Todla €ivol ot KAAUTEPOL EKMOLSEUTEC TNG evouvaiodnong»,
UTIOVOWVTAG, UE AUTO TOV MOPAS0Eo TOMO, OTL «EKE( TTPETIEL VO EUMTAAKOULE KAl ELEIC
WC EKTTALOEVTIKOL KAl VA KXVOUUE QUTO TTOU TIPETIEL, AUTO TTOU aVaAoyel otov poAo
HAC Kal otnv ekmaibevuon UaAC», VA KLVNTOTOLOOUUE, dnAadr, Toug UTOAOLTOUG
HoONTEG TNG TAENG Tpog TNV KatewBuvon tou av avamtuéouv KL auTtol KATOLEG
emumAgov Se€lOTNTECG evouvaioBnong kat TNV euBUVN TNG EMIKOWVWVIAC HE Ta TtatdLd
pHe SuokoAleg, alAd kot TG PonBela toug, HE TNV SIKIA MOG UTooTAPLEN Kol
mAaloilwaon, ylo va KataAngel OTL 6tav UTtApXEL «Evacg uadntric mou avnkel oto AQ,
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aAdalet 0An n Suvauikn NG TAéNC», KAl «OEV UTTOPOUUE VO KAVOUUE OTL eV
urnapyet» n otL elval «9éua uovo tnc mapaAiAnAnc otrnpiéng, kat oxt SIKO pUac».

H Stadopetikn kat 1o Blwpoatiki Puyxomaldaywyikr) mpooéyylon eival auto
TIOU ETUTPENEL ota maldld va Blwoouv Katt SladopeTikd oto A, mépa amo Tnv
kAaoolkry SaokaAokevtplkny Stbaokalia, mou 6oa Kol av MPOohEPEL OTEPEL AMO T
matdld tnv evepyn HABNGoN KoL TNV oyamn yla Ty mapaywylkn dnuloupyikn dpdon
Kat tn Ouvatotnta va ovamtuéouv TPOoBEeTEC PUXOKOLWWVIKEG SeELOTNTEC
BonBwvtag kat toug paBntéc pe SduokoAie¢ oe Sladopa emimeda. OAa autd
QVTIKEWVTOL OTNV VOOTpOTia TOU KUpPLOPXEL Kal OTOUG YOVelG aAAG Kal OTOUG
EKTIALSEVUTIKOUG, OTL TIPETIEL VA TIAE CUVEXWGE K UTTPOCTA».

MpoinoYéocic Evtaéng oto oxoAiko mAaiolo

Oa kdavw pio ouvomtiky avadopd, pe Baon ta dedopéva NG SIKIAC UG
€peuvag, aAla kat g dtabéaung Slebvoug BiBAloypadiag, Twv mpolinobécewy yla
pla erutuxnpévn oxoAlkn (OxL povo padnolokn) évragn: (o) Umapén TUAMATOG
évtagng /mapdAAnAng ta€ng /atopikol dkol matdaywyou ylo TV MAALoLwon Twy
UTIOAOMWV EKTOLOEUTIKWY Kal €181kd tou daockalou tng TT, (B) moAwtikn évtaéng
oo To OXOAEiO, €va QVOLXTO KOL EUEANIKTO OXOAE(O TIOU TLOTEVEL OTL N TApoUCia
HOBONTWV HE BLaLTEPOTNTEG amoTeAel MAOUTO ylol TNV KOWWVLKA Kol padnolakn
TIPAYMOTIKOTNTA TwV Habntwv Tou, (y) evnuépwon /evaicbntomoinon yovéwv
aMwv maduwy, (8) evnuépwon / evatcbntonoinon pabntwy, 0tav auto Kpivetol
amoapaitnto, Kat ya diadopa BEpata (Mm.X. oTyHATIOMoU, Bupatonoinong, Tpomou
avtiAnync tou kéopou, Kok.) (g) otaBepéc memolBnoslg yia tn duvatotnta Evtaénc
Twv Tadlwy tou AQ amod TNV MAEUPA TWV eKMALSEUTIKWY, (0T) ouvepyaoia HETAEY
daokahou T.E. kat umodoumwyv ekmaldevutikwy Twv TT, () PuxoAoyol pe evraglakn
OTMTIK KoL  eumelpia  amd madaywykd  mAaiola Kol eKTTALOEUTIKNA
KouAToUpa/vootportieg, (n) SuvatodtnTa CUVEPYAOLAC LE CUUBOUAEUTIKEG UTINPEGCLEC
ylia tn OSleubétnon coPfapwv OLKOYEVELOKWY {NTNUATWY TIOU TOPAKWAUOUV TNV
evraflokn dadikacia kal mpoondBesia Tou oxoAeiou, (B) Suvatotnta KATAAANAWV
OTOUIKWYV TapeUPBacewy yla to maldi, 6mou Kal otav Kpivetal anapaitnto, eviog n
€KTOG oxoAegiou, (1) OSuvatotnta edappoynG  EVOANOKTIKWYV — SLOAKTIKWV/
JuxomaldaywyLlKwy TEXVIKWV HECO oTnV Tafn, O0tav auto Kplvetal anapaitnto, (k)
otaBepr) ocuvepyaoia Kal oxeon epmotoovvng E.M. /6aokAAOU PE TNV OLKOYEVELQ,
(A)  eumhoky  oxoAwwv  oupBoVAwv  /PuxoAdywv, (K)  CUCTNUATLKA
oulntnon/avalntnon evnUEPWOoNG Kol amod Toug enmayyeApatieg mov epyalovtal e
o matdi kat Slemotnuoviky Tpoceyyon / eBdopadlaieg cuvavtnoelg ywa TtV
enefepyaoia Twv MPOPANUATWY oo TV opdda ekmaldevtikwy /, (v) dtaoddalion
oUVOLOONUOTLKAG UTIOOTAPLENG TWV YOVEWV /ouvepyaoiag pe tov YPuxoAdyo tng
OLKOYEVELOC, OTAV UTIAPXEL.
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2To)oL ToUu oxoAlkoU mAatoiou

MapoAo, Tou o€ TTOAAEC TIEPUTTWOELG OL TIPOCOOKWEVOL OTOXOL KAl oL ETUOLWEELG
| Ol QVOUEVOUEVEG TIPAKTLKEG UMOPOUV va GavoUV w¢ OUTOTIKOL ylot TNV EAANVLIKN
TIPOAYMOTIKOTNTA, €XOUME TIOAAA TAPASElyHOTO  ETUTOXUMEVWY  EVTAELOKWY
TIPOAKTLIKWY, OTIOU OUWG CUVEPYAOTNKAV OAoL (Yovelg, emayyeApatieg, ekmatdeutikol)
HE €va TPOTOo otabepd Kal omou Sev umrpxov cofapd OLKOYEVELOKA 1) ATOMLKA Kol
oXOoAka mpoPAnuata. Ev cuvtopia éva oxoAlkod evtaglako mpoypappo TPEMEL (a) va
Olvel éudaon oTIC YVWOTIKEG Se€LOTNTEC, KUPLWE OUWC OTNV EMIKOWVWVIA KL OTLG
KOLWWVIKEG Oe€LOTNTEG TwV Madlwv peE auTtlopd, (B) va mapéxel kot va SL8AOoKEL
armodeKTA EVAANAKTIKA TIPOTUTIOL CUUTIEPLPOPAC TTIOU UITOPOUV va aKoAouBrjoouv ot
pobntég evkoha, (y) va emblwkel vo TETUXEL €va Babud autovopnong
/KOWWVLKOTIOINONG KOl QUTEVEPYELAG Tou padnty tou AQ, oto mAaiolwo tou
oxoAelou, BonBwvtag Tov va EemepAdoel TIG eyyevelc avaodPAAELEC KoL TO AYXOG
Slaxeiplong tng mpaypatikotntag, (6) va emSLWKEL TNV TPoaywyr EMKOWVWVIAG
HETAEL Twv AMwv maldlwy /tafewv /oxoAeiwv Kol Twv mModlwy UE aUTIOopO, (&)
NMpoUno6Oeon yla auto €ival N yvwon Twv WLatepotnTwy (aduvapLwy, TaAEVTWY,
Se€lotntwv) Kat evdladepdvtwy tou pabntn, n otabepn /ductoloyikn cupnepidpopd
oo TNV MAEUPA TOU eKMALSEUTIKOU TNG TAENG KAl N gualocbnoia, katavonon Twv
aduvaulwv Tou padnt), oAAd Kol n TPooTABbsla eKPETAAEUONG TwV SduvaTwy
onueiwv, 600 KalL av outd eival mapadota n mapaeva, pe €va Babuod
edeUpeTIKOTNTAG UMTOpOoUHE TAvta va Ppouue adopUég yla va avadeifoupe ta
ToAévta tou pobnty tou AD kat pia Stadopetiky €lkdva autol, (oT) umapén
KATAAANAOU UALKOU Kal KUPLwG KATAAANAOU XWPOU npepiog, SLOTL MTOAAEC MO TIG
ouuneplPopkeg ekpnéelg Twv matdiwv tou AD odeilovtal otnv unepPoptTwaon amno
epebiopata Kol Kataotdoelg mou dev unopel va emefepyaotel kal va xelpLotel, padl
He AMoug mapayovteg emiBapuvong, ({) duvatotnta va Siddoketal to maldi
PUXOKOLVWVIKEG SEELOTNTEC , evw £XeL Bpebel OTL kaL oL mapepPACELS 0T YAWooa Kot
oe akadnuaikd (pabnolakd) emimedo evioYUOUV TIC KOWWVIKEG OAANAETILOPAOELG,
EVW Kol N SlapecoAdfnon twv cUPHABONTWVY yla TV evioxuon OAwV OUTWV TWV
SeflotAtwy, KaBwg Kal Twv OSefloTATWY AUTOEAEYXOU €XEL DETIKA amoteAéopatal.
BeBailwg 0Aa auta sfaptwvtal amd 1o nmadi, tTnv empuopdwon Kal tv moLotnTa
£dapUoynC AUTWV TWV IPOYPAUUATWY/ TAPEUBACEWV.

OAokAnpwvovtac, Ba Aéyope OTL UTIAPXOUV TIAEOV QITOSOTIKEC TEXVIKEG, LEBoOL
KOlL TPOTIOL QVTLUETWTILONG, oL omoiol 6ev xpelalovtal va ivol TTIOAUTTAOKOL, EVW O€
KABe mepimtwon n epapuoyn toug eival povadikn SlotL kKABe madi eival puovadiko
(6mwg kot kaBe ddokahog), evw mapaAAnAa xpelaletal and to daokaho tng TT
emvonTikotnta, eveléia, umouovn, avroxn, Yuxpatuio kot oxt @oB8o, KUPLWE OPWS
OUYXPOVIOUOC UE To Taudl, eumtotoouvn oto motdi kat oefacpuodg otn oxeon poll Tou.
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MeAétn nepintwong

OAoKANpwVW Ue pia povo mepimtwon, viwbovtag tnv mieon tou xpoévou. OAo
outo Sev elval AetToupyiko ylor Hog, KATL avtiotolyo ViwBouv Kal TToAAA maldld pe
QUTLOUO, TWE va AetToupyrioouv o€ TAaioLla Ta onola §gv umopouv va eAEyEouv.

H mpwtn mepimtwon eival éva maidi, Anuntpng 11 etwv padntig tng E’
AnpoTikoU, to omolo eixe SLdyvwon AuTLopoU, €XEL eTionun MapdAAnAn otiptén. H
oUAAoyN TwV oToLXElwY, YiveTal péoa oTNV opdda evog MPOYPAUUATOC UTTOOTAPLENC
ekmaldevutikwy. O A. eival to pecaio modi and ta tpia adéAdla, 1o mpwto ival
KopitoL pe Swadopa mpoPARpaTa cuunepldpopAg, TO TPITO ayopL HE KLVNTIKA
TiPOBARUATA, TIPOKELTAL YLOL OLKOYEVELX UPNAOU KOWVWVIKOOLKOVOULKOU emumédou. Ot
YOVEIC amo vwpig MPOCEPEPOV CUOTNUATIKI UTOOTHPLEN oTo Tadl, 0 MATEPOG
BéBata elval autOC 0 omolo¢ ocuvnBWC EKMTPOCWTEL TNV OLKOYEVELAL OTO OXOAE€lo.
AuTog epdaviletal kot StapecolaBel, n pntépa elval omOCUpPUEVN, UTIAPXOUV
EWKAOLEC OTL N uNTépa Puwvel katabAwpn, pa tepdotia BAIYN yw OAa ta
npoBAnuata twv moatdliwyv tnG. O ekmatdevutikol BETouv To B€pa TNG AmoAuTng
apvnong TOU OUTIOMOU amo Tn MNtépa (tepaoctio SUOKOALD CUVOLOBNUOTIKAG
amodoxng, Ba €leya). H untépa sivatl ouvexwe BAUUEVN, oTEAVEL TO matdi TG o€
épaotnplotnteg S10TL Sev TO aVTEXEL OTO OMITL (EKTIUNON TWV EKMALOEUTIKWV),
aduvatel va aKOUOEL KOl Vo XELPLOTEL Ta TpoBARUaTa Tou mapouactalovial oTo
oxoAeio. Amo tnv aAAn BéRata €xouv mpoodépel Ta mavta oto matdl wg mMpPog TNV
e€eldikevpévn mapoxn unnpeolwyv. Ataevobnkav, OPWE, oL TPOOSOKIEG TWV YOVEWY
Kal evw to Taldl daivetal va €xel PnAd vonTIKO «OTATOUGY, CUUMEPLPOPLKA Kal
KOWVWVIKA TIOPAUEVEL QVWPLHO, YWVOUEVO OAO Kol Tilo Biato, pe tnv mapodo tou
XpOvou. BéBala €xoupe €yKUPEG HOAPTUPLEC OTL UTIAPXOUV EVIOVEC (UOLKEC
TILWPNTLKEG TIPOKTIKES (EUA0), Kupilwg amod TNV Hapd amévavtl oto maldi kat BERata
elyape évrova nmpofAiuata ta SUo TPWTA XPOVLA OTO CXOAELO PE TNV TIPOCAPUOYNA
ToUu A., aAAQ OTNV CUVEXELA T TIPAYHATA NPEUNCAV. € aUTO podavwe EMatte polo
n oxéon tou SaockdAou Tmou eixe to Madl otnv [ kat A’ Snuotikou, OAAG
TIAPOUCLACTNKAY, €viovoTata TpoPANpata emBeTikotnTaG otnv E’ dnuotikou, pe
™V aAAayn tng daokdAlag. To maldi meplypddetal wg Eva «Bnpilo», EXeL LEYOAWOEL
Tapa TOAU, €XEL plot amotoun avénon. Mmaivovtag kat otnv ebnfeia evtabrikav
mapa oAU ta mpoBAnuata pali tou. H kawvoupla Sackala otnv Tan €kave Tov Sk
NG MPOCWTILKO AYWVA, QUTO TO KATAUAPTUPOUV OAOL Ol eKTaLSEUTIKOL TOU OXOA£iov,
HE MO Kuplwg kadoouvatn otaon, am’ OtL €Aeye Kal n b, mpoomabwvrag
mpayuatika va Aappavel urmtodn to matdi kat va to PAleL KoL OTO EMIKEVTPO TNG
Aettoupylog NG Ta€nG. To KUPLO, OUWC, TPOPANUA eival otL To Ttaldi eixe Eadvikeg,
QTOTOUEG Kal ATPOPAETTEG EKPNEELG K ETILOETIKOTNTAGY.

To amotéAeopa BEPRata ivat, o0tL umtdpxouv cofapa mpofAnuata, ¢ofog Twv
AWV TtatdLwy Kal peyaloc ¢pofog yla TN CWHATIKA AKEPALOTATA KAl TWV (SLwv Twv
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ekmaldeVTIKWV. Avédepav OTL 6tav cuvavtoloav Tov A. oto Stadpopo dev Neepav
«av da touc EpOel kauio».

Autn n ouvexllopevn Katdotaon, SnUOUPYNOE Lo KATAOTOON Kpiong Kot
oAAnAokatnyoplwv oto oxoAeio, ylatli mapa moAAol Swapaptupdtav oOtL Sev
emuBarlotav dpta oto natdi (autd KukAopopoloe oe GAOUG TOUG XWPOUG OTOU Kal
omnote nBele), evw n mapdAAnAn otnpEn (M) apynoe moAL va £€pBel. O SAoKAAOC
g NI ékave mpoomndbeleg, akoAouBoloe ouvéxela Tov A. maviou. H aAnBela eival
OTL Kal o daokahog tng NI dev Ntav moAv eknatdevupévod. Mpv to Ndoya éywve éva
coBapo emewoodlo oOmou, o A. fadvika ekel mou kabotav péoca otnv TAEN
nipoomnadnoe pe to LoAUBL Tou va ByAaAeL To patt Tou Saokalou Tng MNI. AuTog PE pLa
OVTOVOKAQOTIKN Kivnon HOALC To améduye. Autd NTavV £va TEPAOTIO OOK yla TO
oxoAeio. Kat BEBata teBrkav ta epwtAuata Tt oUVEBN, Tt yivetal, Tt dev SoUAeYE, TL
S0UAee, yia moto Adyo auto to natdi AEtToupyei UE AUTOV TOV TPOTTO KOl TL TIPETTEL
Va KAVOUUE;

OL amnavtioelg mou 860nkav, adopolcav TNV MOLOTNTA TWV OLKOYEVELAKWV
oxéoewv/kAlpatog/ NG  ouvaloBnUATIKAG KoL  CUMIEPLDOPLKNG/KOLWVWVIKNAG
umootnPLENG Kkat mAawsiwong tou maldlol, TN otabepoTnTA KAl NPEUiA oTnV
olkoyévela (rmou dev umnpxav), KaBwe Kot TG CUXVAGS XPong GUOIKNC TIHwPLaG, Kal
TIC OPVNTLIKEG OUVETELEG TIOU OAA auTA Tpodavwg eixav otnv PUXOKOLWVWVLKN
avamntuén tou matdlov. Amo tnv AAAn, oL yoveig €kavav éva medical shopping,
niyawav ouvéxela oe Sladopoug emayyeApatieg, Ekavav aAAayr EKMTALSEUTIKWY,
Payvovtag yla Toug KaAuTépoug, pun Stacdalilovrag pla otabepn mapoxn Bonbeiag
KOl TtoLOTNTAG EEELOIKEUEVNC UTIOOTNPLENG, HE EUPaon ATIOKAELOTIKA OTO «YVWOTIKO
KOUUATL KOl OTLG LOONOLOKEG ETOOOELGY (MOPA TIC EKKANOELG TWV EKTTALOEUTIKWVY TOU
oxoAelou ywa €udacn otnv KOWWVLIKA umoothplEn Kot ekmaidevon). H yvwotikn
Po6odo¢ Kal oL paBnolakég embOoel onUATodoTOUV CUXVA yla TOUG YOVEIG TN
«PUCLOAOYLKOTNTOY» TOU TOSLOU KAl MO LKOVOTIOLNTIKY KOWWVLKA avayvwplon. Ot
Sladpopol xelplopol Tou oxoAeiou o oxEon HE T OpLA, KUPLWE OTOV TIPOOUALO XWPO
Kal To OlaAslppo Atav évag ocoPfapd Bfpa, S1OTL OMwg emoriuavav TmoAAol
ekmaldevTIKol, N AUAR €lval pkpr HE TOAU KOOMO KOL €O XWPOGS yla tov A. gival
XOQOTIKOG €attiag Twv MoAwWV atopwy Kal tou BopuBou». H peydAn €vtaon Kol o
HLKPOC XWPOE, KaBwe kat n aduvapio tou oxoAeiou va B£oel Opla Kal va eAEyEeL TNV
KukAodopia Twv padntwv (kabwg kal Ta £Eva mpog To oxoAsio dtopa) otnv auln,
npodavwe Mpokalovoav Ayxog Kot Tiieon oto A., HE AMOTEAECUO VO TIAPOUCLALEL
ouTA N cuuneplpopa.

Méoa amo auth tn mepimtwon ABela va Seiw OTL () PLo OLKOYEVELD HE
TOAAG ouluyLkd TpoPARpaTa (LETA amo Alyo Kalpo eMAABE XWPLOUOG TwV YOVEWV),
KOl TNG KN omodoxnN¢ Tou auTtlopol ot cuvoloBnuatiko eminedo, (B) pe Al
otnpn kot mpoBAnuatiki Asttoupyia NG untépag, (yv) He kapio emadn kot
ocuvepyaoia petafl el6IKwV Kal oxoAeiou, kaBwg Kat TPoPANUATIKY) OXECN YOVEWV
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Kall oXoAeiou (m.X. oL yoveig apviOTav va TO TIAVE O€ €va LKPOTEPO OXOAElo, 6mou Ba
Umopouoe va evtaytel kaAutepa o A.) (6) pe €va oxoAeio ou €kave OTL UMOPOUCE,
oA\G pe TOAAEC eMAeidelg kal SuoAettoupyleg (Un KAtAAANAog Xwpog, €AAUTH
ETUUOPpPWON Kal eumelpia AZ, anouaoia Sounuévou xwpou ota SLoAAsipata, Kok.),
(€) pe éva maidi mou umaivel otn daon NG epnPelag, He OTL AUTO CUVENAYETAL, LA
TOV QUTIOO. OAoL auTol oL TapAyovTeG Kal Kuplwg n aduvapio kol Tou oxoAgiou Kot
TNG OLKOYEVELAC KOl TWV ELOIKWV VO CUVEPYOOTOUV YLOL VO KEUTEPLEXOUV» (contain)
TO Ayxn KOl TIC EVTAOEL TOU TaLdlou Tou TOU Onuloupyoloav TEPAOTLEC
SLOMPOCWTTKEG KOl KOWWVLKEG SUOKOALEG, KABWE KoL TO ONUOVTIKO TIPORBANUA TNG
dUOIKAG TIHWpPLag Kal TNG andppuhng anod tn UNTEPa, aAAd Kol TNG AMOUCLAG EVOG
OTTAOU CUVOLVETLKOU KOl CUVEPYATIKOU TIPOYPAUUATOC KOWVWVIKWY SeELOTATWY TIOU
va Ttalplalel oto A., odrynoav ota KATtaoTPpopLKA OTOTEAECHOTO KAl OTO TEPAOTLO
oTpeG, BuPO Kal évtacn OANG TNG EKMALSEVUTIKAC KOLWVOTNTOG TOU OXOAElou. OUUO Kal
€vtaorn, ta omnola Blwve mpodavwg Kat o A., AOyw TwV TOAAWV HATALWOEWV Kal Ta
omola, AOyw TOU aUTIOHOU, aduvatoUoe va eMefePyOOTEL ECWTEPLKA, T EKGOPTWVE
HE éva anpoPAento Kal Blalo TpOmo mpog Ta £Ew.
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MNapdAAnAn Ztpién padntwv nou Bpiockovral oto pAacpa tou
QUTLoHoU: Elavanpoodiopilovtag Toug 0poug EVOG OTOLXALOTOG

InUpPoG Z0UANG
MNpoBAnpatikni

Q¢ yvwoto, Baoikn otoxeuon tng ekmaibeuong €ival n oAOmAeupn avamtuén tng
TIPOCWTILKOTNTAC TOU ATOMOU OTO MAQICLO TOU KOWWVIKOU ouvOolou. H ekmaibevon
odeilel adevog va avamntuéel oto peyloto duvato Babuo tig omoleg SuvatoTtnTES TOU
OTOMOU Kal apeTEPOU va CUMPBAAAEL oTNV TIPOAYWY TOU KOWWVLKOU cuvoAou. H
QIMOTEAECATIKN EMITEVEN OUWG AUTHG TNG OTOXEVONG TPOUTIOBETEL OTL N eKMaidevon
Ba Aappavel Slaitepa uOYN TIG LKAVOTNTEG AAAA Kal TIg SUOKOALEG KABE atopou.
AleBveic ouvpPaocelg, OmMwg ywa mapadelypa n AokApuén Twv AKKAUWUATWY TOU
MNadlov (1989) kataypddouv TIC UMOXPEWOELS TwWV KuBepvioewv Twv Stadopwy
KPATWV va Tapéxouv oc KABe maldi, avefaptnTwe CWHATIKAG, VONTIKAG, YUXIKNG,
KOLVWVLKNG, TIOALTLOTIKAG, YAWOGOIKAG 1 BpNOKEVUTIKAG KATAOTACNG TNV KATAAANAN
ekmaidbevon. Amd tn xpnon Ttou SKaAWwPOToG autol Sev Ba umopoucs va
QMOKAELOTEL TO ATOpO Tou Pploketal oto PAcpa Tou autiopou. MapdAAnAa, n
ovayvwpLon Tou SIKALWUATOG Kol Twv pabntwv mou Ppilokovtal oto ¢pacuo tou
ouTlopoU  va ekmaldevovial o €va 000 TO duvatd «ALYyOTEPO TEPLOPLOTIKO
nieplBaAlov» (least restrictive environment) dvole T oulltnon vy TNV
ouvekmnaidevorn Tou¢ He toug pabntég Sixwg avamnpia. Q¢ amdppola AUTAG TNG
Bewpnong mpoékupe amd to 2000 (NOopog 2817) otnv EAAGSa TO MOVTEAO TNG
“NapdM\nAng Ztnpténc”. Zto MAALOL0 AUTOU TOU HOVTEAOU TTAPEXETAL N duvatotnTa
S16aokaAiag tou pabnt mou Ppiloketal oto GACUA TOU QUTIOHOU Moll pE
ocuppadntég Sixweg avamnpia, péoa otnv dla taén pe v mapoucia tautoxpova
evog eldkol NMawdaywyol kot &vog ekmatbeutikol “yevikng” aywyng. H
ouvdldaokaAia, SnAadn, pe TNV mapoucia Twv dU0 ekmaAdeUTIKWY dalvotav OtL
aImoTeEAOVUOE TNV amavinon tn¢ eAAnVikng MoAtteiag oto otoixnua tng yla Tov
TIEPLOPLOUO TWV EUTIOSIWY, TWV TTPOKATAANYPEWV KOL TWV ATIOKAELOUWVY TIOU TiBevTal
oo TO KOWWVLKO TeplBaAlov oto padntn mou BplokeTal 0To GpACHA TOU AUTLOHOU.
‘Eva otolynua mou €mpemne va kepdnBel wote va mMapEXovtol KAl O AUTOV TOV
HaOnt SuvatdTnNTEC LOOTIUNG EKMaidevuong.

Ta npoBAnpata tou povtéAou “MapdaAAnAn ZtipwEn”

Mapd tnv oxedov dekamevtaeth edappoyn Tou poviéAlou tng NapdAAnAng ZtrRpLeng
daivetal to otoixnua va to €XeL xAoeL o peyaAo Babuo n MoAwteia, kabwg n
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ToLOTNTA TNG MOPEXOUEVNG EKMaibeuong oto padntn mou Bpioketal oto pAacua Tou
auTopoU audlofnteital évtova. Zuykekpluéva, mMARBog eival ta mpoBAnuata mou
Kataypadel n Kabnueplvry OXOAKN Tpaypatikotnta edapuoyng tou Beouou.
JUVOTTIKA Hmopouv va avadepBolv ta mapakdtw: Mpwtov n ulomoinon tou
HOVTEAOU Oelyvel va HUNV  ETUTUYXAVETOL O ETLOLWKOMEVOC OTOXOG NG
ouveknaibevong, adol kat' ouclav 0 eBKOG Modaywyog TapapEVEL
T(POOKOAANMEVOC OE LA EEUTOULKEVUHEVN pHopdn StdaokaAiag Tou pabnth xweig va
ETUSLWKEL OE CUUTIOPEUCON HE TOV EKMALSEVUTIKO TNG TAENE dpaotnplotnteg mou Ba
TPOAYOUV TN OUVEPyaoia auTOU Tou HOONTA UE TOUC UTIOAOLTTOUG CUUMOONTEG.
AnoteAel A€oV KOWVO eUpnUa TTOANATIAWY OXETIKWV EPEUVVWV OTL AMAWG N Tapousia
TOU paBdntn mou PBploketal 0To GACHUA TOU QUTIOMOU XWPEOTAEIKA otV (Sl Tagn pe
TOUG UTTOAOLTOUG HaBNTEG Sev ailpel TO SLAXWPLOUO Kal TV QMOpoOvVwWwor tou. Me
aA\a Adyla, to povtédo tng MapdAAnAng Ztipeng daivetal va e€avtAeital pe Tov
TPOOSLOPLOUO KAl HOVO TOU Xwpou ekmaideuong Tou pabntr pe autiopd. Asltepo,
gfloou onuavtikd MPOBANUA KAtd TNV €doppoyry Tou HOVIEAou eival OtL Sev
Aappavovtatl unoPn ol eEATOUIKEUMEVEG OVAYKEG aAAA Kal oL duvaTOTNTEG TOU
pHalntn kata tn Sie€aywyn tng Stdaokaliag. AnAadn, evw vopoBetika daivetal va
npoPAEneTal n ovvraén E¢atopkeupévou Exmatdeutikol Mpoypdupoatog, Stadopeg
opyavwtlkol Ttumou oaduvapiec tng Aettoupylag tTNG KOG TAENG, amouaia
KATAAANAOU UAWKOU, KaBwg Kkal Tuxov peBodoloyikég eAelelg tou eLdkoU
MNatdaywyou Sev EMTPEMOUV TNV AMOTEAECUATLKN UAoToinoT Tou. Me dAAa AdyLa, n
QA TPOCAPUOYI TOU AVAAUTLKOU TIPOYPAUMATOC TNG TAENG OTIS SuVATOTNTEG TOU
pobnty mou PBploketar oto ¢docpa TOU QUTOHOU Xwpi¢ va edapuolovrtal
napadelyparog xapn KataAAnAeg Sidaktikég pEBodot dev ouvenayetal Tnv mopoxn
LLOLG TIOLOTLKNA G ekmaidevong. Emiong, amoteAel éAetppa tng NapdAAnAng Ztipténg,
n amouocia €elOIKEVPUEVWY — KOAWV TPOKTIKWY OSlaxelplong tou auTLoTIKOU
ddopatog oto mAAiclo TOu KOBNUEPWOU TPOYPAUUATOG TNG TAENG, OMWE yla
napadelypa to mailpo poAwv oto mMAaiolo KOWwVIKAG cuvSlaAAayng, amd OAoug
TOUC HoBONTEG TN TAéNnC. Tpito kat olaitepa apvnTIkO onuelo Tou HOVTEAOU €lval n
EM\elwpn tng ouvepyaoiag avapeoa otoug SU0 eKMALSEUTIKOUC TTou ouvOLOACKOUV.
Av KoL 81apopeC EYKUKALOL TIPOTPETIOUV TOUG EKTIALOEVUTLKOUG Vo ouvepyalovTal, KATL
TETO0 otnv Tpafn, Kota kavova, O6ev ocupPaivel. e ALYOOTEC TEPUTTWOELS OL
eknatdevtikol mpoypappatifouv pall tn die€aywyn tng ditdaokaiiag g TAENGS, EVW
OTIAVLA O EKTIALOEVUTIKOC ameuBUveL To Adyo otov pabnth mou Bploketal oto pacpa
TOU aUTLOPOU. AVTIBETWG, Sev elval AlyeC OL TIEPUTTWOELG TIOU O EKMALOEUTLKOC TNG
“yevikng” aywyng amattel and tov ko Nadaywyo va “eAéyEel” ocupmepldpopéc
TOU paBntr Tou, MOU KATA Tn yvwun tou duoyxepaivouv tn SidaockaAia tou. Ito
mAaiolo TNG amouciag auTng TNG ocuvepyaoiag mpemel va anodobel To yeyovog otL
Sev evnuepwvouv amod kolvol oL U0 eKTTALSEUTIKOL TOUC YOVELC TOU HaBNnTH OXETIKA
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HE TNV TPO0o60o Tou. AUTO KATA KAVOVa EKAQUBAVETAL OO TOUG YOVEIG ) KNOEUOVEC
WG amoppuPn Tou TaALdLoU TOUG Ao TOV EKMALOEUTIKO. TETOPTO KAl ONUAVILKOTEPO
TMPOBANUA TOU MOVTEAOU QmOTEAEL N €AAUTAG KATAPTION TWV EKMOLOEUTIKWY OF
O€pata OXETIKA e TO GACHA TOU QUTIOHOU. Xe TIOAAEC TIEPUTTWOELS O ELOLKOC
Nawdaywyog eival kat emnidacn €bkog, adol n €AAewpn elkwv Madaywywvy,
odnyel tnv MNoAwteia va mpooAapuBavel eKMALSEVUTIKOUG XwpPIG OUCLACTIKA TPOCOVTA
otnv edikn ekmaideuon. AMNA kol otav akoun o eldkog Mawdaywyog Slabétel
nituxio el8kAG exmaibevong, Sev eival Alyeg oL TEPUTTWOELG TTOU AUTOG dev SLaBETel
™V KOTtA@AANAn e€eldikevon oto BEpa «auTIopOG». ESw, mpémel va emonuavOel n
amouoia emapkolg EMPOPDWONG, KATA Kavova, ToU EKMALSEVUTIKOU TNG TAENG. AuTo
€XEL WG OUVETELO €KELVOC, AKOUN Kal €AV To emBupel, va aduvatel va cuuBAAAEL
OUCLOOTLKA OTNV ETILTUXN A€LToupyla Tou povtéAou. Evtumwon MPokKaAEel TO yEyovOg
otL &ev mpoPAémetal n TAUTOXPOVN EMUOPpPWON TOU eKMALdeUTIKOU “yevikng”
aywyng kat tou €18kol Matdaywyou, 6cov adopd o0To MW Oa MPOAYUATWVETAL N
ouvdidaokaAia. Méumnto onueio mov duoxepaivel TNV edpappoyr ToU LOVIEAOU eival
TO YEYOVOC OTL 0 TIOAAEG TIEPUTTWOELG O EKTIALOEUTIKOG TNG TAENG Sev avayvwpilel
Vv afla tou HOVTEAOU. JUYKEKPLEVA, €ival tng amoyng OtL o padntng mou
Bpiloketal oto PpAcpa Tou aUTIOMOU Ba NTav KaAutepa va pUnv ekmadevetal padl pe
TOUC UTIOAOLTTOUG HaBNTEC. O ekMALSEUTIKOC aUTOC, dSnAadn), daivetal va CULUETEXEL
O£ auTn TNV nMpoomndBela xwpig tn B€Anon tou kKabwc dev aomaletal otnv oucia TN
docodia tnG ouvekmaidevong. Q¢ kTN MPOPANUATIKY) KATAOTOON TIOU TPETEL Val
Kataypadel Kal TIOU QVATPEMEL TNV emiteuén tou eyxelpnuatog eival dtadopa
OPYOVWTLKA- YpadELOKPATLKOU TUTIOU gumodia mou B€tel n dla n MoAteia. Metafu
aMwv gival otL to mpoypappa tg NapdAAnAng Ztip€ng dev Eekva pe tnv évapén
TOU OXOALKOU £TouC, MA@ ouvnBw¢ oxedov SU0 1 TIEPLOCOTEPOUC UNVECG UETA TNV
€vapén twv padnudtwy. Autd €xel WG amoTéAeopa adevog va XAvetal TOAUTLLOC
EKTTALOEVTIKOC XPOVOG yLla To Habntr mou xpnietl MapdAAnAng ZtptEng kat adeTépou
He tnv €Aeuon tou €8kol Natdaywyol va amoppubuiletal €0Tw Kal IPOoKalpa N
Aewtoupyla ¢ taénc. EmutAéov, oe MOAAEC TIEPUTTWOELG OL YOVElG avaykalovtal va
ovaTPEXOUV O LOLWTEC-OUVOSOUC, YEYOVOG TIOU CUVETIAYETOL TOCO TNV TIEPALTEPW
OLKOVOULKN €MIBApUVON TNG OLKOYEVELOG OCO Kol T OSnuoupyia cuyKpoUOEWV
HETAEL TOU BLWTN KOL TOU EKTMALOEVUTIKOU, CUYKPOUOELG TIOU avTikatomntpilouv tnv
gupuTepPn B€aon yla Tov Xopaktnpa tng eknaibevong wg dnuoctou ayabol [ wg
Olwtikol Tmpovopiou. Emiong, katd kavova SLaTmIOTWVETAL UL OLCUVEXELD OTN
OUVOALKN £popuoyr) TOU HoVTEAOU, adoU o 8Lk Matdaywyog mou €xel oploBel yla
TO OUYKEKPLUEVO paBntr dev Tov ouvoSeUel Kal OTIG UTOAowne taelc. AmoteAel
adlapdlofAtnto XapoKTNPELOTIKO TOUu Hadnt mou PBploketal oto ¢pdopa TOU
QUTLOROU N avaykalotnta otabepou mePLBAANOVTOC eKMALSEUONG. ZTN CUYKEKPLUEVN
neptmtwon ¢aivetal n idta n MoAwteia va mapaBAEMEL auTr) TRV oUCLWEN avaykn Tou
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HaONTH. ACUVEXELD OUWG KOTOYPADETAL KAL KATA TNV €pOpUOY TOU LOVIEAOU Ao
™ ua Babuida eknaidevong otnv aAAn. Me aAAa Adyla, e xopnyeltal avtopata
MapdAAnAn Ztipn katd tn petapoon amod to Anpotikd oto Nupvdoto. I1Slaitepa n
epapuoyn tou povtéAou otn Seutepofabuta ekmaidevon kabiotatal otnv mpadn
npoBANUATIK, KABWC eV SLATIOETAL EMAPKEG EKTMALSEUTLKO TIPOCWTILKO AVAAOYO HE
TA YVWOTIKA QVTIKEIPEVA TTIou TtapExovtal. MoAAEG elval KAl OL TIEPUTTWOELG TIOU Ol
eldkol ekmatbevutikol otn Seutepofabuia, mMapEéXouv €EATOUKEUMEVN UTIOOTAPLEN
EKTOG TNG KOWNAG TAENG Kataotpatnywviag tn ¢thocodia tou poviédou. AAG Kol
OTIG TIEPUTTWOELG TIOU €XOUUE OUVOLSOOKAALO OTIAVIO TIPAYUATOTIOLOUVTOL KOLVEG
SL80KTIKEC SpAOTNPLOTNTEG, WOTE VOl ETIITUYXAVETAL OUCLAOTLKN cuvekmaideuon. ITig
OPYOVWTIKEG aduvapieg mpémel va cupneplAndBel n xpovotpfr amod tnv mMAsupa
Twv unnpeocwwv (KEAAY) kat tng Soiknong va eykplBel n xoprnynon MapdAAnAng
otnpLne. EmutAéov, pe To MPOOYNUA TNG EVTOVNG OLKOVOULKAG KPlong mou SLépxetal
N XWPQ CNUOVTIKEG £lval oL epLKOTEG 6oov adopd otn xopnynon t¢ MapdAAnAng
ItPLENG. AutO £XEL WG ATIOTEAEOUA TO HOVTEAO vo EPOPUOTETAL OMOCTIACUATIKA,
adol o edkog Natdaywyog KoAeltal va TapEXEL TG UTNPEcie Tou o€
SL0pOoPETIKOUC LOONTEG TTIOU OE KATIOLEG TIEPUTTWOELG OL HaBNnTéG autol doltouv ot
Sladpopetika oxoleia. H pepikn auth edpappoyn dev pmopel va BewpnBel moloTikn
eknaidevon ywa to pabnt) mou PBploketal oto ¢ACUA TOU OQUTLOHOU, OTITAWG
Xpnolpomnoleital amo tnv MoATela w¢ amAvInon OTO KOWWVIKO KOl YOVEIKO altnua
TIAPOXNG LOOTILWY EKTIALOEUTIKWY EUKALPLWY KOL OE aUTOV Ttov ToAitn. EBSopo kat
teAevtaio, aAAd OxL acrpavto, TPOPANUA Tou HOVTEAOU €ival o TiPooSLOPLOUOG TWV
XOPOAKTNPLOTIKWY TIOU TIPETEL Vo SLABETEL 0 HaBNTAC wote va wdheAElTAl TTPAYUATIKA
a6 v MapdAAnAn Itpn. O koBoplopog TwV KpLtnplwv MOU ETUTPEMOUV OTO
HoONTA VO CUPUETEXEL OTO HOVTEAO €lval pLa TOAUTIAOKN Stadikaoio Kot dev mpEmel
va TEPLOPIlETAL QTOKAELOTIKA OTNV KOVOTNTO TOU ylo akadnuaiky mpododo.
JUYKEKPLIUEVA, He Bdon tv udlotdpevn vouoBeoia mpoPAémetal otl «.. H
mapAdAANAn otAplEn MapEXETAL O HABONTEC TTOU UMOPOUV UE KATAAANAN QATOWLKNA
UTooTNPLEN VO TIOPAKOAOUBNCOUV TO QAVOAUTIKO EKTOLSEUTIKO TIPOYPAUMO TNC
taéne...» (3699/2008, dpBpo 6, map. 1B). H mpa€n opwg deixvel OtL oMol yoveic
pobntwv mou Bpiokovtal 0to GpACUA TOU QUTIOHOU, VW Ta matdld Toug aduvatouv
va TIAPaKoOAOUBAoOoUV TO AVAAUTIKO TIPOYPOHUA TNG TAENG ALTOUVTAL KOL QTALTOUV
™ xopnynon MapdAAnAng ZtpEne. Ta alttiuata ival toca moAAd mou daivetal n
MoAtteia va aduvatel va TO LKOWVOTIOLNOEL HE QTMOTEAECUO N KATAPYnon Tou
HoVTéAOU va pnv ¢avtalel aduvatn. Auth TNV KOTAOTAON ETUTEIVEL KOL TO YEYOVOG
otL moAAot 18ikot Matdaywyol mMou CUPHETEXOUV O0TO HOVTEAD uTtootnpilouv OTL oL
HOONTEG TOUG av Kol SV ETIPETE VAL CUUUETEXOUV OTO TIPOYPOU, e€acdalioav e
Sladdopoug TPOMOUG, OXL TAVTO CUVVOMOUG, TN OCUMUETOXN TOUG. AUTO €XEL WG
OUVETIELQ TN OTIATAAN TOU avBpwrtlvou Suvaptkol Kot TEAIKA T oTpEBAwan tTN¢
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edappoyng tou povtéhou. Me Bdaon ta mpoavadepopeva daivetal OTL eival
avaykaio va enavanpoodloplotolv oL 6pol tng MapdAAnAng Ztnpng wote n
eknaidevon va kepbloel To oTolxNUa amévavtl otig SUCKOALEG TTou SnuLoupyel oTov
avBpwro nou Bploketal oto GACHUA TOU AUTIOMOU.

Enavanpoodlopiloviag Toug 6pous TOU OTOLXALOTOG

H mpoPAnuatikiy edpapuoyn tou poviédou NG MapdAAnAng Ztipléng, Omwg
Kataypadel n €eANVIK OXOALKH TIPAYUATIKOTNTO ETUTACOEL TOV am’  apXng
oxedlaouod tou, To omoio odeilel va SLapBpwVETAL OTIC TAPAKATW TPELG SLOUOTACELG:
a) oto BewpnTikd MAQicLo B) 0TO OpyaVWTLKO TTAALCLO Kal y) oTto SL80KTLKO AaiaLo.
Eldkotepa:

a) To BewpnTiKO MAQLCLO TOU HOVTEAOU:

Anotelel avadaipeto Sikailwpa kabe pabntr, 6Mwe Kat Tou padntr nmou Pploketat
oto GACUO TOU QUTIOMOU, va SEXeTal KATAANAEG OLOOKTIKEG KOl HOPDWTLKES
EUMELPIEC OL OMOLEC VO QVIATIOKPIVOVTAL OIOTEAECUOTIKA OTI EKTTOLOEUTIKEG
OVAYKEC TOU, avefaptnta anod ta Omola Wlaitepa Kot LovVasLKa XapaKTNPLOTIKA TToU
dépel (Farrell 2004). H apxn autr odeilel va amotelel tn Bewpntiki dAocodikn
Baon mavw otnv omoio Ba edpaletar n MapdAAnAn Ztnpl€n wote auti va
HUETAOXNMOTIOTEL amo popdn XwpPOoTafLKNG TOmoBETnonNg tou padnti mou ¢Epel
OQUTIONO O ouolaoTik ékdavon cuvekmnaidbevong. To Bswpntikd mAaiclo Ttou
HOVTEAOU TOPATIEUTIEL 0T Slopopdwon HLaG KOUAToUpaG ocuvekmaidsuong mou
TPEMEL va SLETIEL OUVOAIKA TO OxOAsio oto omoio edpapudletal to eyxeipnua. Me
aAMa AOyla, OAOL Ol CUUUETEXOVTEG Kol Ol gUmAekopevol otn Sadikaocia Tou
pHovtélou odeilouv adevog va avayvwpilouv OtL KaBe dtopo €xeL tn Sk Tou atia
Kal adeTEPOU va UMOPOUV va OIOVIOUV WE TELOTIKO TPOMo ot BepeAwdn
gpwTApata avadoplkd HE TO oOKOmod NG ouvekmaideuong, toug Adyoug Tou
emBAaArAovv TNV edapuoyn Tou HOVTEAOU, AAA KOL TIG TIPAKTLKEG KOl TEXVLKEG TIOU
QIOLTOUVTOL YO TNV Tpaypatonoinon tou (Lupart 2002, Daniels 2000). Eva a@AAo
BaolkO XOPAKINPLOTIKO TOU HOVIEAOU €lval 0 SNUOKPATIKOC TOU XAPAKTHPAC.
Anpokpatia kot ouvekmaideuon amotelouv oOYelg tou (Slou voulopatog.
JUuyKeKpLUEVa, dnuokpatia onuaivel cuvomapén kat aAAnAenidpacn SladpopeTikwy
avBpwrnwyv, ot omoiol gpyalovrtal and Kowou TOCOo yla TNV aVAITuUén Tou cuvoAou
000 KOL TNV OTOULK TiPO0do, PECO O OUVONKEG KOWWVLIKAG Slkaloouvng Kal
amolutou oePfacpol otnv dlaitepn umodotaon tou KABe péAouc. Mapopola,
OUVEKTIALOEVON ONUALVEL OVOYVWPELON TWV OTOULKWY aVayKWV Tou KABe padntn wg
KOTAOTOON EUMAOUTIOMOU TNG ekmaldeuTtikng Stadikaciag mou odnyel adevog otnv
TMPOOWTILK OVEALEN Kal adeTEPOU OTNV TMpooywyr TNG opadog.  Anpokpartia
onuaivel cuppetoxn. Mapopola, n cuveknaibevon MPOUTOOETEL T CUMMETOXH KAOE
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HaONTH OTo eKMALSEVTIKO yiyveoBal, 0 omoiog ocuvONULOUPYEL UE TOUG UTTOAOLTTOUG
Habntég otnv tafn (Stromstad 2003). M Baolky OKOUN TAPAUETPOG TOU
Bewpntikol TAALolOU TOU povTéAou eival To “KAlpa TG TAENG” Kol YEVIKOTEPA TO
KAlHa Tou oxoAeiou amévavtl otnv aAlayr Kol OTnV KOLVOTOUIO. JUYKEKPLUEVA TO
KALLOL 0pYAVWONG TNG TAENG AVTLKATOMTPLZEL TN YEVIKOTEPN KOUATOUPA TIOU SLATIVEEL
To oxoAelo Kkal avadépetal oto Mwe avillapPfdavovial Ta HEAN TNG OXOALKNG
KOLVOTNTAG TIG ApUOSLOTNTEC, TOUG POAOUG TOUG KAl TG OXECELG avapeTall Toug. To
Hovtélo odellel va otoxeUel otnv Apon kdBe esowteplkol eumodiou mou Ba
OTMEKAELE POONTEG. Ze aUTO TO poOVTéAo ekmaibevong bev eival to {ntolupevo va
TIPOCOPUOCTOUV Ol HOONTEG OTIG UGDLOTAUEVEG TIPAKTIKEC TNG TAENG, aAAA va
pete€eAxBel n Sla n TAEN, WOTE VA AVTIOTOKPIVETAL OTI OUTALTHOEL OAWV TWV
pabntwv t™¢. MapdAAnAa, oTO HOVTEAO QUTO QMALTELTOL, €KTOC TwWV AAAwv, va
TIEPLOPLOTEL N XPHON TIOCOTIKWVY UETPROEWV 000V adopd oTnNV AmodoTIKOTNTO TWV
pobntwv. Aev mpemnel SnAadn va moapaBAEnetal OtL N MPO0S0C OV CNUELWVOUV oL
pHoOntég mou Bplokovtal oto PpAcHa TOU AUTIoPOU oToug SLddopouc TOUELS, OTWC
TapadelyaTog Xapn o0To YVWAOTLKO, OTOV KOLVWVLKO 1) ToV PUXLKO TOUEQ, EXEL APKETA
L6LOCUYKPACLOKO Xapaktnpa Tou SUCKOAQ QTOTLUATOL HE aplOuoUC Kol HEYEDN
(Norwich 2002). EmuntAéov, BepeAlwdng MUAWVOG 0LUTOU TOU LOVTEAOU €lvail 0 TPOTOC
LE TOV omolo Katavoeital To ¢pAcUa TOU QUTIOHOU, N avamnpia Kol YEVIKOTEPA N
S10POPETIKOTNTA. ZUYKEKPLUEVA, OAOL OL EUTTAEKOHUEVOL QUTALTEITOL VA KATAVOOUV TO
avBpwro mou Bploketal oto GACUA TOU QUTIOUOU, OXL WG EAATTWHATIKO AvOpwTo,
OAAG LoOTIUN €kdavon TNG avBpwrvng Kataotaong, onwg eival eEAAAou Kot kabe
aANOG avBpwmog, wG KOUUATL Tou Tall plag evotntag tng dtadopormnoinong tou
avBpwrivou (BA. kat Fisher 2007). Me aA\a Aoyla, 0 KAOE CUUUETEXWY KaAEgiTaL va
OTTOGEXETOL TO KOWVWVLKO MOVTEAO €pUnVELG TNG avamnnpiag, cupudwva PE TO onoio
n avannpio uvdlotatal and Tn OTWYUAR TOU TO KOWWVLKO oUvoAo aduvatel va
QVTATOKPLOEL 0TI OVAYKEC TIOU TIPOKUTITOUV amd auTthv thv avBpwrivn Katdotaon.
210 mAaiolo tng mpoavadepopevou Bewpntikol MAALGiou Tou PoVTEAOU amaltteital
N QUeon HeTovopooia Tou. low¢ o Opog “Tunua uvekmaibevong” n o 0pog
“Juveknmawdevutiky 2tApl€n”, va onuoatodotolv kaAutepa T Plocodia Tou
HOVTEAOU.

B) To opyavwTIKO TAQLCLO TOU HOVTEAOU

H emtuxng edappoyn tng amo kowou ekmaideuong tou pabntr mou Bploketal oto
$Aaopa Tou QUTIOROU MPE TOUG UTIOAOLTOUG paBntég mpolmoBetel tn Stapdpdpwon
€VOG KatdAAnAou opyavwtikol mAalciou. To opyavwTtikd autd mAaiclo edpaletal
OTLG TAPOKATW APXEC:
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e 'OMoOL OL CUUETEXOVTEG OTO HOVTEAND, -pHaBnTEG, Yovelg, ekmaldeutikol, 161kO
TIPOOWTILKO, SlevBUVTA G- €lval LOOTIHOL €xovTag amd Kowou tnv eubuvn yla
TNV OMOTEAECUATIKN EpapUoyr Tou.

o 'OAec oL eKTMOLOEUTIKEG TIPOKTLKEG TOU UloBeTOUVTAL €XOUV WG LOVASLKO
yvwpova va €EUTNPETAOOUV OTO MEYLOTO PBabud autol¢ OToug Omoioug
arntevBUvovtal, dnAadn toug Habnteg

e H SwadopetikdotnTta, Sev amoteAel mpoPAnua, aAld adopun ywa pabnon,
yvwon Kot epaltépw BeAtiwon oAOGKANPNG TNG OXOALKAG KOWVOTNTOG.

e Avalntouvtal 6Aa Ta mBava Umodla oTnV EMLTUXH €PAPEOYN) TOU HOVTEAOU
Kal oxedlaovtal TpomoL ultEpBacng Toug.

e H mapoyn eatoukeupévng ekmaibeuong adopd OAOUG TOUCG HaBNTEG KoL OXL
HOVO TO HaBnTtn Tou BpilokeTal 0TO PACHUA TOU AUTLOUOU.

El81kOTEPQ, TO OPYAVWTIKO TAQIOLO TOU POVTEAOU avadEPETAL OTOUC YOVELG, OTOUC
EKTIALOEVUTIKOUG, oto OleuBuvtr, OTOUG HABNTEC, OTOUG KOLWWVLKOUG E€TAipoud.
JUYKEKPLUEVQL:

Ocov adopd toug yoveic: To HovTEAD avayvwpilel OTL N EUMAOKN TWV YOVEWV 0TV
ekmaidbevon twv maldlwv Toug elval KABOPLOTIKAG onuaciog 6cov adopd otnv
aflomoinon Twv tkavotAtwy Kat Suvatotitwy touc (Mand 2003). ANMwOTE, OL YOVEI(G
BewpolvTal Ol TILO OUVEMEIC UTMOOTNPLKTEG TNC ekmaibevong twv matdlwv Toug,
KaBwg yvwpillouv TIC aVAYKEG Kal T SuvATOTNTEG TOU aUTA €Xouv KOAUTEpa amod
omolovénNmote GAAO, KOL WMUIOPOUV ETOMEVWG VO  TIPOohEPOUV  TIOAUTLUEG
mAnpodopieg otov ekmatdeutikd (Stiller 2004). 2to mAaiolo Twv mpoavadepUEVWY
TipoTelvovTal To TAPAKATW METPAL:

1. Eykupn, €ykaupn Kal TAAPNG EVNUEPWON TWV YOVEWV OXETIKA WE TO
eKaLSEVTIKO emimedo Tou pabnth.

2. Eknaidevon Twv Yovéwv, wote autol va &pouv w¢ HeTaBLPacTtEg
HoONnolOKWY €PeBLOPATWY OTO HABNTH aVTIOTOLXWV WE EKEIVWV TIOU
TLAPEXOVTOL ATIO TOV EKTIOULSEUTLKO.

3. Toveig kat ekmatdevtikol culntouv Kkal amodacilouv amd Kowou yla Toug
OoTOXO0UC Ttou TiBevtal, 6cov adopd tnv ekmaidevon Tou Habntr otov Topéa
TWV KOWWVIKWV-ETILKOWVWVLIAKWY Se€loTATwv.

4. Opyavwon He euBUvVN Tou OXOAE(OU OXETIKWVY CUVAVTHOEWVY, 0TO MAQLCLO TWV
omolwv yoveig kal ekmaldeutikol ekppalouv Toug TPOBANUATIOUOUS TOUG
avadoplkd He tnv eknaidsuon Tou pabntn.

5. Avtuetwrnion HE oOeBoopO TNG KOUATOUPOC TNG OLKOYEVELAG KOl TwV
Olaitepwy XAPAKTNPLOTIKWY TNG, amd TNV TAEUPA TWV EKMALOEUTIKWV
(Hornby 2002)
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Ocov adopd TOUG €eKMALOEUTIKOUG: H QmMOTEAECUATIKOTNTA TOU HOVTEAOU
TPOUTIODETEL TWV APLOTN CUVEPYACIO AVAUECA OTOUG EKTALOEUTIKOUG YEVIKAG
Kal €8IKN¢ aywyns. H ouvepyaoia autr TOUG ETUTPEMEL VO GUVSUAOOUV TIG
YVWOEL( TOUC, TIPOKELUEVOU va Tipooapudlouv Tig SldaktTikéG peBodouc kal
TEXVIKEC OTLG SLaPOPOTOLNUEVEG AVAYKEG OAWV TwV padntwv. Me dAAa AdyLa,
odeilouv amnod kool va oxedlalouv, va poypappatilouv, va UAOTIOLOUV Kal va
aflohoyouv tn S6aktikn Stadikacia (O’ Shea 1999). EmutAéov kaAouvtal va
avaAlapPBdavouv TPwTtoBoUAie kal va KotoBEétouv 16€eC¢ Kal amMOYEL
T(POKELUEVOU var avaBabuiletal n moldtnTa TNG MOPEXOUEVNG ekTtaibeuong yLa
KABe padntr. Akoun, opeilouv va mpowbBoULV LG KOUATOUpa cuvekmaildeuong.
Eniong, va uAomololvtal MPOYyPAUUATA CUVEPYOTIKNG EMUOPPWONG, HECW TWV
omolwv Ba evbuvapwvovtal ol HETAEU TOUG OXEOELG Kal KABE eKMALSEUTIKOG Ba
unopet va mAnpodopnBel kal TEAIKA va KAtavoroel Tov SLapopeTIKO TPOTO LE
Tov omnoio o cuvadeAdoc tou Staxelpiletal £va ekmaldeuTIKO TPOPANUAL.

Ooov adopa ™ SlevBuvon tou oxoAsiou: H emtuxng edbappoyn Tou HOVIEAOU
g€aptartal kat anod tic avttAnPelg tou dieubuvtr tou oxoAeiov avadoplkad e Tn
ouvekmnaideuon Kal TG avaAOyeC TPOKTIKEG Tou Tpoayel (Pivik et al. 2002).
KaAeitat, dnAadn, o AteuBuvtng

-va powBel TN cuvepyaocia avAPETH OTOUG EKTIALOEVUTIKOUG,
-va SLaBETeL eMapKelg TOPOUC UTIOOTNPLENG TOU HOVTEAOU,

-val EMIOLWKEL TNV KOAALEPYELO CUVEPYATLKOU KALLOTOC QVAUECO OTO OXOAELO Kall
TOUC YOVEIG,

-va. TIAPOTPUVEL TOUG EKTOLOEUTIKOUC yla ouvex BeATiwon Tou emuméSou Twv
ETAYYEALATIKWV LKOVOTATWV TOUG,

-va NV dnuLoupyel ypadELOKPATIKOU TUTIOU EUMOSLA TIOU UIMOPEL va amoTeAouv
Tpoxomedn otn ouveknaideuon.

Ooov adopd Toug pHabntéc: H ouvepyaoia MOU avamTUOOOUV OL HaBNTEC PeTAL
TOUG QmoOTeEAEl ONUAVIIKA TIAPAUETPO avadoplkd HE TNV UAomoinon NG
ouveknaidbevong. M’ autd amatteital, oto mMAaiolo NG Asttoupyiag tng taéng, ot
HoOntég

e va pabBaivouv va c€Bovtal TG anoPeLg TWV CUUUABNTWY TOUG
e va ekdpalovral Ue eNKpiveLa
e va elval SeKTIKOL OTNV KPLTLKA TwV AAAWV

e va eivatl aAAnAéyyuol
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e va oulntolv TOOO ylo TIC BETIKEG 00O Kal T APVNTIKEG EKPPAOCELS TOU
€0LUTOU TOUG, KABWG KoL TwV CUMUABNTWY TOUG.

Ocov adopd TOUG KOWWVLKOUG eTaipoug: H edappoyrn tng ouveknaibeuong
poUmoBETeL TNV avamtuén evog SIKTUOU OUVEPYOOiag TOu OoXOAEloU pE TIOWKIAOUG
€TAlPOUG, OMWC €lval KPATIKEC UTNPEOCIEC, UTNPEGCIEG KOWWVIKNG TIPOVOLAG Kol
vyelag, @A\oug, cUAAOYOUG YoVEWV, EBENOVTIKEG OPYOVWOELG, K.OL.

Oa Atav onuavtiki mapdieupn, 6oov adopd To 0PYAVWTIKO TTAALICLO TOU HOVTEAOU,
gav 6ev ywotav kapia avadopd oto AvoAuTikO [MpOypOppO TIOU TIPETEL VA
edbapuoletal kal TG avriotolxe¢ HeBOdoug afloAdynong Twv padntwv Tou
OUMUETEXOUV OE OUTO. ZUYKEKPLUEVA, amatteital eite va ouvtaxbel éva kawvoupylo
AvoAuTIKO Mpoypappa eite va tpomomolnbel To Rdn UTIAPXOV, WOTE VA OITOCKOTEL
otn ouveknaibevon. MapdAnAa va avantuxBolv  kKoatdAAnAeg péBobdol
aflohoynonc. Ewdikotepa, to Avalutikd Mpodypappa Xuveknaidevong odeilel va
SloB€teL kal Ta €€1C XOPOKTNPLOTIKA:

e Na meplappavel MOKIALO OTOXWV, CUOTOLXOUG HE TIC OVAYKEG TOU
OUVOAOU TwV padntwv tg Taéng,

e va SleUKOAUVEL TNV edappoyn HovTEAwV didaokaAiag mou mpowBolv
TN ouveknaideuvon,

e va TAPEXEL OTOUG HABNTEG TN SuvaToTNTA Epyaciog cUUPWVA PE TOV
OTOULKO TOUG pUBUO Kal TpOTo pabnong,

® VO OUVOEETOL ATIOTEAECUATLKA pE avTioTolxeg peBodoug afloAdynong,

e va TPowBEel TNV EUTTAOKN TWV YOVEWV 0TNV EKMALSEUTIKN Stadikaoia.

MNapdAAnAa n aflohoynon odeidel va SapBpwvetal oe 3 otddla: ITnVv apxLkn
afloAoynon Tmou amoPAETEL OTOV EVIOTIOMO EKEWVWV TWV TOPUUETPWY TIOU
OUVSOEOVTAL UE TIG EKTIOLOEUTIKEG AVAYKEG TOU LOONTH KoL TO OLKOYEVELAKO-KOLWVWVLKO
neplBaAov tou, Kkal oL omoie¢ mBava va Snuloupynoouv eumodla  otn
ouvekmnaidbevory tou (BA. kat ZouAng 2008). ito otddlo NG SLapopdWTIKAG
afloAdynong, Omou eAEyXETAL N EMITEVEN TWV ETUUEPOUG OTOXWV TIOU €Xouv TebEel
ovadopka UE TO aKaSNUATKO KoL KOWVWVLKO eMimedo tou KABs padntn. Itnv TeAkn
afloAoynon, Omou KataypAdEeTAL OUCLAOTIKA N Sladopd AVAUESA OTNV APXLKA Kol
TEAKN KATAOTAON TOU pabnTth, avadoplkd PE TNV EMITUXH KOTAKTNON TWV OTOXWV
Tou AvaAutikoU Mpoypdupatog Zuveknaidevong. Eldikotepa, Katd tov oXedlaouo
TWV HEBOSWV Kal TeEXVIKWY afloAdynong amatteital va Aappfdavovtatl umoyn Kat ta

egne:

o Kata ™ OSwdkaocia aflohdynong ouvepyalovtol OOTIHA OAoL oL
EUMAEKOUEVOL OTNV ekMadeUTIKN Stadkaaoia.
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OL péBodol afloAdynong mou XpnOLUOTIOLOUVTOL TIPETIEL VOl Elval €UKOAQ
TPOTIOTOLNOLUEG e BAon TNV LSLaitepn KATACTAON TOU KABE pabnth.

Kata tn Sie€aywyn tng aflohoynong amatteital va e€aodalilovral ot
KaAUTEPEC SuVATEC OUVONKEG, WOTE 0 HaBNnTn¢ va eival oe B€on va anodwoel
TO MEYLOTO TWV SUVATOTATWYV TOU.

y) To S160KTIKO TTAQLLOLO TOU HOVTEAOU

To 818aKTIKO MAQLCLO TOU HOVTEAOU avadEPETAL 0TI LEBOSOUG OTLG TEXVIKEG KAL OTLG

OTPATNYLKEG TOU edapuolouv ol ekmaldeutikol katd tn Ste€aywyr NG KOWNAC

S16aokaliog toug oto pabntr mou Pploketal oto GACHO TOU QUTIOHOU KOl OTOUG
UTIOAOWMEG HaBNTEC TNG TAENG, KOOWG Kal OTI OapPXEC, OTO XOPOAKTNPLOTIKA
yvwplopata Kot oTig afleg mou tn SLEMOUV. ZUYKEKPLUEVQ, N TTapeXOUeVn Stbaokalia

TPEMEL HETAEL ANAWV:

‘E§L

Na edpaletal otn ouvepyaTikn StdackaAia.

Na mpowBel tn ouvepyatikr padnon

No ermSlwKeLl Tt Heylotomoinon tng amodoong kabe pobntrh, pHEow TOU
TIPOOSLOPLOUOU CUYKEKPLUEVWY OTOXWV

No alomolel TO ATOULIKA XAPOKTNPLOTIKA KAl TO TIPOOWTIKO OTUA pabnong
KAaBe padntn (BA. kat Tomilson et al 2003).

Na npoodépel oTouG HaBNTEG SuvaToTNTa EMAOYNC AVAUECA OE LILOL TIOLKIALQL
6paoTNPLOTATWY KAl EPYOOLWV

Na cuvdéetal pe TNV KaBnuepvoTNTA TOU HABNTA

No JEpLUVA Yyl TV EAAXLOTOTIOWNG0N TWV MPOBANUATWY cupuTepldopas PEoa
otnv taén.

Ko Eva apeoa HETpa ya tnv “MapaAAnAn ZtrpEn- Zuveknaidsuon”

H NoapdAAnAn Ztipén twv padntwv nmou Bpiokovtal oto ¢AcUA TOU QUTLOHOU

yla vo €lvol  QmOTEAECUOTIK KOl OUCLOOTIK —Qmalteital  Aaueca  va

puetaoxnuatiotel. Mpog auti tnv katevBuvon xpelaletal apeca va yivouv ol

TLOPOKATW EVEPYELEC:

1. Na yaptoypadnbolv OAec ol meputtwoelg NapaAAnAng ZtRpténg Kat va
e€etaoBel To oUVOAO TWV ALTNUATWY. AUTO UTOPEL va YIVEL TOUG MAVEG
loUvio kat loUALo pe tn BonBela twv avaloywv cUAAGYwWV Kal KNSEUOVWV.

2. Na oteAeywBouv katd ta TéAn Auyouotou ta tuApota MoapdAAnAng
ITNPLENG, OIMOKAELOTIKA amd ekmaldeutikoug amodoitoug AEl elbKkng
Aywync N amo eKMoLOEUTIKOUC UE UETATITUXLOKO TITAO oTnVv £l8IKN aywyn
N arnod eknmaldeuTIKOUG KATOXoUG TitAou Sibaokadeiou L8IKAG aywyngc.
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3. Na avavewBoUv auTopdTwE oL cUUPAcELS yla To (6lo oxoAeio otnv onola
UTnpeTOVUOoAV, OOWV €eKMALSEUTIKWY gpyalovtav otnv MapdAAnAn
Ztnpn, €ddoov Sabétouv  Ta amopaitnta TMPOoOVIA, OL YOVE(G
oupdwvoLv kat ot idloL To embupolv.

4. Na amaAldooovtal t¢ dopoloyiag yla to €l008nuUa TTOU N OLKOYEVELA
kKatéBaAle oto mAaiolo cuvodeiag tou matdlol Touc.

5. Na ekboBel péxpt TtO ZIZemtéuPplo OUVOTTIKOG 08NyOC ylo TOUG
EKTTOLOEVUTIKOUG OXETIKA UE TN Sloxeiplon Tou GACUATOC TOU QUTLOUOU
KalL TNV mpowBnon Spdoswv Kal SpacTNPLOTHTWY CUVEKTIALSEUONG.

6. No ekboBouv péxpLt TO ZemtéuPplo odbnyieg Ttpomomoinong Tou
UPLOTAEVOU AVOAUTLKOU TIPOYPAUMOTOC TToU Ba LloxUOoUV yLa Ta TUA T
MNapdAANANG Ztipiéng

7. Na petadepBouv ot appodiotnteg dieubetioelg Intnudtwy MapdAAnAng
oTAPLENG -OMwCG TOMOBETNOEL;, aVOOEOEl MOONUATWY, OCUYKPOUOELS
apuodlotitwy KAT- otnv MNepidepetakn AlevBuvon A/pag kat B/uiag
Exnaidevong otnv omoia Bo CUPUETEXEL UTIOXPEWTIKA EKMIPOCWITOG TOU
avtiotolyou GUAAOYOU YOVEWV KoL KNOEUOVWV.

Acdalwg, yia va kepdnBel To otolxnua anévavtl oto G¢ACUA TOU QUTLOUOU,
xpetaletal n MoAwteia va AdBeL ouolaoTika PETpaA. Ouwc, n vAomoinon TG
OUVEKTIALOEUONC €KTOC amO oUANOYIK) €UuBUVN €lvol TPWTIOTWG QTOWLKNA
guBuvn. Elvar euBuvn tou kabevog, 6nAadn, va cuumnapataxbel oe pla
1&eooyikn embiwén, mou amookomnel otov avBpwToUO Kal Tou avayvwpilel
o€ KaBe avBpwmo - 6nwg Kal otov dvBpwro mou Bpioketal oto dpdoua Tou
OQUTLOMO, TO Skaiwpa va el pla {wn Ye molotnTa.
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MAYEYZ:
‘Eva Eupuég NAnpodoplakod Zuotnpa Yrootiping Atopwv pe AAQ
BaciAng Boutowvag

NepiAnyn: To ovotnua MAYEYZ elvat éva «Boaowopévo oe Tvwon Euduég
MAnpodoplakd Zuotnua» (Knowledge based Intelligent Information System) ywa tnv
UTIOOTAPLEN, LE TN MOPdI AUTOMATNG APOXNG TTANPOPOPLWY KAl CUUBOUAWY, TTPOC
OAoug Ooou¢ ouvdéovtal HE ATOPO HE aUTOUO (yovelg, €ldkoug, mapoXoug
UTINPECLWV UYelag, KATt). AuTéG ol mAnpodopieg kat cupuPoulég adopoulv otnv eite
QUEON €lTE KOl HOKPOTPOBECUN QVIIUETWIILON OUYKEKPLUEVWY CUUTIEPLPOPWY
KABWC KOl CUYKEKPLUEVWY EKTIALOEVTIKWY Bepdtwy. To MAYEYZ eival cupdpwvo pe
™V SlapKWG auavopevn TAon ylo MopoX NAEKTPOVIKWY UTINPECLWV UYELQG,
TIPWTOTIOPWVTAG TIAYKOOUIWE oTNnV TtepLoxr tn¢ YUXLKAG LyEiag.

Ewonynon: Katopyxrnv, Ba nbsha va euxaplotriow TOug OLOPYaVWTEG ylo TNV
TMPOOKANCN €loAYyNonNg O auTO To Ouvédplo, TO omoio BéAw va xapoKktnplow
EVTUTIWOLOKA TTOAUSLAOTOTO KoL TO OTO(0 amoAaBAVW TIEPLOGOTEPO WG AKPOATHC.

Mpoépxouatl and to MNaverotiuo MNatpag kol to epyaoctiplo «MAnpodoplakwy
Zuotnpatwv Aloiknong & Emepnuatikng Nonpoouvng». Oa ABgAa va adlepwow
e\AXL0TO XPOVO yla va meplypaPw TO QVTLKEILEVO Tou gpyaotnpiou, deSopévou OTL
av elo€ABeL kamolog Twpa otnv aibouoa Ba vopilel otL eipal oe AaBoc ouvedplo!

JTO £pPYAOCTHPLO QVANTUCOOUUE, e€eAloCOUUE Kal gV TEAEL £PaPUOlOUUE TEXVIKEC
Texvntnc Nonuoaouvng os Stadopa media epappoyng, KUpLwG O EMIXELPNUATIKA KoL
Latpka debopéva, aAAd Kal og aAhou tuTou Sedopéva. TEtola edpapuoyn sivat Kot
o obotnua MAYEYZ to omoio Ba coag mapoucldow otnv ouvéxela, SnAadn éva
mAnpodoplakd cuotnua mou Baciletal os TeXVIKEG Texvnt¢ Nonpoouvng.

To NAYEYZ eival éva Baocllopevo os yvwon Eudpuég mAnpodoplakd cuotnua. Eivat
ta U0 autd cuotatikd mou Ba cag e€nyow otnv cuvéxela. Baolopévo oe Mvwon
onuaivel 6tL mpoomaboUpe Ue Eva KWOLKOTIOLNUEVO TPOTIO VA AVATIAPAOT|COULE
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NAEKTPOVIKA TNV OXETLWIOUEVN E TO BEUQ YyVWON TTOU UTIAPXEL OTOV EEWTEPLKO KOGO,
dnAadn tnv yvwaon mou €xouv ol e8kol/eumelpoyvwpoveg yia tig AAD. Auto sivat
éva dUokoAo MPOPANUA amd pévo Tou, HE TNV €vvola OTL Sev eival eUKoAo va
EKUALEVOELG AUTAV TV yvwaon/mAnpodopia anod touc eldikoug. Mpenel va Bpelg éva
€EUTIVO TPOTIO VA TO KAVELG SLOTL Sev E€peL 0 lEIKOG TwG auTr Ba kwdikomolnOet kat
Ba xpnowomnotnBei, apa bev eival eUKoAo va KataAdaBel TtL akplpwg Tou Inteital.
Ao TNV AAAn pepld euduég elval €va cUOTNA TO OTIOLO XpnoLUonoLel adyopiBuoug
kal pebodoAoyieg Texvntig Nonpoouvng yla va avaAUCEL QUTH TNV yvwon Tou Rén
€XEL avamapaotabeil, pe okomo va kavel SUo Baoka mpaypota, SnAadn va emAvoeL
U0 Baocikoug TUTIOUG TIPOPBANUATWY. To €va -TO TILO EUKOAO- £XEL VA KAVEL HE TNV
npooopoiwon ™G  €€aywyng OUUTIEPACHATWY HECW  CUVEMOYWYWV TIOU
XPNOLUOTIOLEL KOl 0 AvBpwTog. To GAAO -To Tlo SUCKOAO- OXETI(ETAL UE TNV AVAAUON
TNV YVWongG mou €XeLg Nén KwoLIKOMOoLoeL/avamapooTOsL UE OKOTO VA TIAPAYELG
Kalwvolupla yvwaon, tnv omola Sev €ixe¢ mpv oUTE UMOPOUCE Vo TIPOKUPEL WG
ouunépaocpa, dnAadn wg Aoyikr) CUVEMELQ, TNG UTIAPYXOUTOG Yvwong. Auta ta duo
kavel kot to MAYEYZ. Oa €Aeya mio MOAU To Mpwto. Oa avadepbw kat ota dVo
KaBw¢ MpoxwpeAw otnVv neplypadr tou.

Twpa mold €ival n yvwaon mou avamapilotatol otV cUYKEKPLUEVN edapuoyn; Elval
Anpodopieg, YVWOELG, KAVOVEG KOl TIEPLOTATIKA T omoia eival og yvwon Twv
eldlkwv. AuTtd avarmnapiotavtol HEco 0To cUOTNUA PE KwdLKomolnuévo tpomo. Oa
ovadEpw MAPAKATW TWG AKPLBWCE. ZKOTOG Aoutov ival pe To eUPUEC KOUUATL TOU
OUOTNUATOG, -aUTO HE TNV €€aywyn SnAadn CUUMEPACUATWY- VO UTOPECOULE VO
dwooupe mAnpodopieg kat cUPPBOUAEG otouc xpriote¢ tou MAYEYZ, mou adopolv
Katapxnv otnv &lte dAueon €lte HAKPOMPOOEOUN QVIIHETWTION  KATIOLWV
ouuneplPopwv AN Kal EKTTALOEVUTIKWY Bepdtwy. AnAadr untdpxouv cupTePLdOpPES
ylQL TLG OTTOLEG UTTOPOUE VA TIAPEUPOUE AUESA KOl KATIOLEG AAAEC YLa TLC OToieg Ba
TIPETEL VA TIPOTEIVOUUE paKpompoBeopa plo oslpd mopsppacswv. Kat otig dvo
OLUTEG TTEPUTTWOELG Aownov, to MAYEYZ nopéxel autopata cUPBOUAEC OTOUG XPHOTEG
Tou. AN\A molot eival autol oL xprioteg; Moveig n edkol, katd kUpLo Adyo, aAAd kat
OA\eC opadeg OMwG epeuvntéC. Auth elval n apxltektovik tou MAYEYZ, ta
UTTOCUOTAHOTA, TA KOUMATLIO arnd Ta omnola amaptiletal ag moUue kal Ba peivw oe
KAOe éva amo autd yia Alyo (Ew. 1).
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Ewk.1 ApxLTteKTOVLIKH TOU cuothpatog NMAYEYZ

Avédepa nén tnv Baon Nvwong. H Baon Nvwong sival To umocuoTNUO TIOU Elvat
UMeVOUVO yla TNV OVAMOPACTOON TOU TPAYMATIKOU KOOHou. H avamapdotoon
OUTAG TNC Yyvwong Sev pmopetl va yivel pe puoikn yawooa. AnAadn, o xprotng otav
ETUKOWVWVEL Ue TO oloTnua Sev Pmopel va €xel TNV SuvatdtnTa va €L0AYEL KABE
dopa eAelBepo Kkelpevo N €otw  Aé€elg. MNa TNV emkowwvia autr UMApXeEL pia
Ovtoloyia, dnAadn éva npokaboplopévo Aefikd Opwv, TOuG omoioug XPNOLOTOLEL
TO OUOTNUO Yl VO KWOLKOTOLOEL TNV yvwon oAAA Kal Yl VO KOLVOTIOLEL TLG
nAnpodopiec/cupuPBoulég atov xpriotn. OAn n Asttoupyia tou cuotipatog Baoiletat
otnv Ovtoloyia auTH.

AdoU Aoutov avamnapoaotadel/kwdikomonBel n yvwaon, o xpnotng Unopel v KAvel
EPWTNAHATA TIPOC TO CUOTNUA, HE Bacn MAAL auThv TNV ovtoloyia, yla va {NTAOEL
TIANPOGOPILeEC/CUUPBOUAEG YLD QVTIUETWITLON OCUUTEPLPOPWY KOl EKTTALSEUTIKWY
Bepdtwy. Ta epwtApata pnopel va yivouv amod tov xpRotn péow 5 SladopeTikwv
TPOMwWV: péow web/lotooelibag, péow edapuoywv/applications oe  Kwnta
mAédwva, péow €€umvou TnAedwvikol KEVIPoU, pHEow smart tv -6nAadn péow
epapUOoywWV AVAAOYWV QUTWV TWV KWVNTWV TNAEPwvVwv aAld yla TnAedpacn, aAld
Kol LEow €vOg amAou fax. O AOyoC ToU TO KAVOHE AUTO, TTOPOAO TTOU KOOTIL(EL TTOAU
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AOyw mponyuévng texvoloyiag, eival yla va pnv amokAELETAL KAVEVAC Ao TNV Xprnon
Tou MAYEYZ AOyw TEXVOAOYLKWV SUCKOALWV OTIOU Kal av BplokeTal.

YTapxeL Kot €va TEAEUTALO UTTOCUOTNHA, AUTO TNG TPWLUNG OVIXVEUTIKAG dLdyvwonc.
Quokd, dev mpokettal yla enionun Stayvwon aAld eivol UTIOYPAUULON KATTOLWY
evbeilewv mou oautopata  evtomilel TO OUOTNUA  KOTOTILV  GUUITARPWONG
EPWTNUATOAOYIOU KOl OUVOSEVETAL ATO TIPOTPOTH YlA TIAPATIOUTI| O €mionua
SLayVWOoTIKA KEVTPA.

Autd Aoutov ta umocuotipato Ba emefnyrnow o avaAuTIKA Kal 6cov To duvatov
ouvtopa otnv ouvéxela. H Baon Mvwong katapxnv, TMePAAUBAVEL KAVOVEG Kal
neplotatika. OL KAVOVEG €lval n yvwaon n omola LoxUEL yeVIKA . AUCTUXWG oTo B€pa
Twv AAD, autol oL kavoveg sival Alyol. AN\wOTE auTog ival o Adyog Tou €va TETOLO
cuotnua elvat €va SUokoAho TPOPANUA teXVOAOYIKA. Edv to mPoPAnua Atav, yla
TAPASELYUA, VA UTIOOTNPLEOUE KATIOLOV TIOU €XEL UTIEPTAON, TO MPOPANUa Ba nTav
TOAU amAO. IXETIKA CUOTHUATA yla UTEpTacn Kal dtafntn umapyxouv TOAAQ, ylatl
umopouv va Bacltobolv 0e UMAPYOVTEG KOWVOVEC TIOU LoXUOUV SLaXPOVIKA Kol ylo
O0MouG. Zta datopa pe AAD dev cupBaivel autd, apa Aowmov Enperme va BacloBolpue
Kal o€ @AAou TUmou yvwon. Kal  aut) €lval Ta TEPLOTATIKA ApEoNnS N
HOKPOTIPOBECUNC AVILUETWILONG CUMMEPLPOPWYV Kal EKTALSEVUTIKWY Bepdtwy. Toug
KOVOVEC KOl TOL TIEPLOTATIKA T EXOUUE OUAAEEEL e U0 TpoOmoug. MpwTtov amod TV
eunelpia eldkwv. Tuvepyalopaote oto €pyo mavw and 30 EAAnveg edikoug kat
Kovtd otou¢ 10 e8ikoug amd tnv AyyAia, oL omoiol kataypddouv TETOLA
TIEPLOTATIKA. AgUTEPOV, CUAAEEQUE KAVOVEG KOl TEPLOTATIKA Kal amd tnv Slebvi
emotnuoviky BiBAoypadia. AnAadn «Eeokoviocape» OAEG TIC e£pyaciec mou
UTIAPXOUV Kal adopoUlV E€ite TNV €vvola TOU KAVOVA E(TE TOU TEPLOTATIKOU, OTIWC
EUEIC TNV €XOUME QVATIOPAOTHOEL HEOW TOU CUOTAHOTOC. Oa ocag avadepw Kal
KATIOLO TTOOOTIKA OTOLXEl: EXOUUE KaTAyPAWEL LEXPL OTLYUNG 2345 MeEPLOTATLKA OO
Vv eunelpia kat 335 neplotatika and v BiBAoypadia, emiong 136 kavoveg ano
v eumnepla kot 41 amd v BBAoypadia. Ta TEPLOTATIKA TOU QpPXLKA
kataypapope Atav moAu mapandvw, Kovtd ota 3500, aAAG KOTnKav HETA amo
emoTapévo €Aeyxo. EAeyxog yivetal ouvexwc, emeldny mpodpavwg O auTd Ta
TIEPLOTATIKA BaoileTal To cUOTNUA KAl SEV UTTOPOUE VO OVATIAPOOTCOUE yVWwon
mou Ba Onuioupynoel MPOPANUA oTtnv amokplon Tou ouothuatog. Na oag
umevOupuiow Tmwg TO ovuotnua autopata Oivel amavinon. Av Boaolotel o€
AavOaopévn yvwon Ba mapéxel kot AaBog anokpion. loxUEL oTa CUCTAMOTO OUTA N
yvwotn prion: «okoumidia Balelg okoumiSia maipvelg».
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H Ovtoloyia ival pia Sopnuévn popdr amelkovions OAWV TwV 0pwWV TWV OXETIKWV
pue AAD. ApXLlka KAmola €TOLUn OXETKN ovtoAoyia. H kaAUtepn mou Bprkaue ATav
i amoé to Mavemotiuo tou Harvard, n omoia Opw¢ 8ev NTav KATAAANAN
6ebopévou OtTL mepleixe povo 100 6pouC Kal HAALOTO ETUKEVIPWUEVOUC UOVO OE
KAmoleg €vvoleg. Etol avamrtu€ape €apxng Hia véa ovioAoyia, TIOU ORUEPA EXEL
¢dtaoel tnv deovroloyia otoug 1265 Opoug. Ymapyxouv 288 OpolL MOVO yla TLG
oupumneplpopéG kat 380 povo yla Tig moapepPacelg. Asv xpnolpomnolouvtoat BERata
OAoL oL OpoL AUTH TNV OTLYUN, OTa AdN KATAYEYPAUUEVO TIEPLOTATLKA, KOVOVEC Kol
efapéoelg, ala O&ivouv tnv SuvatdTnTa EMEKTACLUOTNTOG TOU OCUOTHUOTOG
pneAovtika. Emiong, oL 6pol yla pia meploxn evvolwyv eivatl Sopnuévol. AnAadn, yla
napadelypa, Oev xpelaletalr va Pafelt o xpnotng Héca oe pio Alota 288
ocupmneplpopwy yla va erhe€el pia. Ou 6pol eival Sopnpévol LEpap)Lkd O OUASEG,
UTTIOOHMASEG K.a., ApOl N €UPECN €VOC OPOU ETLTUYXAVETOL ypriyopa. Katd tnv
Sldpkela TG UAomoinong Tou £€pyou, N OVIOAOYld CUVEXWG QVOTIPOCOPHOTETAL —
umaivouv véoL Opol, Siwaypddovrtat a@Aloi, KAT. o v Swadikaocio autn
kaBodnyovuuaote and tnv mpafn, dnAadn tnv MAOTIKA XPron TOU GUGCTHHATOG.
Enéktaon t¢ ovtoloyiag 6ev vouillw OtL xpeldletal. Oswpw OTL SV UTIAPXEL KATIOLA
OXETIKA €vvola TIOU VOl UNV TNV €XOoUUE avamapootriosel. MdaAlov, peiwon g
ovtoloyiag xpelaletal yia va pnv SuokoAeleL Toug xpnotes. Apa Aoutov n Baon
N'vwong, dnAadr oL KavOVeG, Ta TEPLOTATIKA, oL e€alpEoclg (elte amod eumelpia eite
ano BiBAloypadia), 6Aa amelkovilovtal He TOUG OpouG TLG ovtoloyiag. AnAadn, dev
UTTAPXEL AEEN TTEPQL ATTO AUTEC TTOU UTTAPXOUV OTNnV deovtoloyia, ou va XpELAoTEL va
ypaeL o xpriotng.

Avadépape otnv apxn Tng elonynong, otig dUo Baoikég Aettoupyieg tou MAYEYZ: tnv
npooopoiwaon TNG e€aywyng CUMMEPACUATWY KAl TNV avAAUch TNV yvwong Tou €XEL
NoN KataxwpnOEel Ue TA MEPLOTATIKA, KAVOVEC KOl EEALPETELG LE OKOTIO VOl TIAPAYELG
Kavoupla yvwon. Auto yivetal pe eldiko unoovotnua (Ewk. 1), pe tnv BorBesla tou
omolou epeuvntég eldikol otnv avaluon &edopévwy, PE TIC TIAEOV OUYYXPOVEG
TEXVIKEC TNG TexvntAg Nonuoouvng aAAd Kal TNG ZTATIOTIKAG, UmopouV va e€Ayouy
VEQ yVWon, TL.X. VEOUG KAVOVEG, n omoia Ba xpnolpomolnBel yia va BeAtuwoel to
cuoTnua.

To teleuTaio umooUOTNUA TTOU HEVEL Elval auTd Tou adopd otnv Mpwiun Aldyvwon.
AuTO akopa dev to €xoupe olokAnpwoel. H dtadikaoia mou akoAouBoUpue eival n
€€N¢: pe T 3 madoPuxiatpoug cuvePYATEG OTO £€pyo Mall UE KATIOLOUG EPEUVNTEC
£161koV¢ otnv avaiuon dedopévwy mtaipvoupe dladpopeTika epyaleia, yla
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napadelypa ta 3 mou gaivovtal oTnv elKOvVa, Kat To epapUoloupe o SU0 NALKLOKEG
OMASEG. ATIO TIC QTIOVTNOELG TWV UTIOKELUEVWV/YOVEWYV TipooTiaBoU e va eTUAEEOUUE
€Vav TIEPLOPLOUEVO aplBud epwTroewv ou mapouclalouv TNy dla akpifela pe ta
opXIKA epyaAeia.

Twpa, Ba mapoucldow €va mapadelypa epwTApaTo¢ evog xpnotn (Ewk. 2) ywa va
Oeite molég eival ol mAnpodopieg mou amoBnkevovtal KoL 0TV CUVEXELA TTOLa €lvall
n amnokplon tou cuotipatog MAYEYZ og éva epwtnua. Auto eival éva epwtnua mou
adopd otnv nepimtwaon evog KopLtolou 24 eTwv mou Bpioketal otnv tpanelapio podl
HE YVWOTOUG TNG OLKOYEVELAG Kal amodelyel oto palepa tou Tpamellov. Emi
gukalpia, BEAw va Kavw Kal pia avadopd os Bépata mou Sev lval TNG ELGLKOTNTAC
pou BéBata, aAld eival onpaviika kat ta €0soe kat n Kabnyntpia Jordan otnv
xBeowvn ophia tTn¢: n amoduyn tou palépatog Tou Tpamnellol sival cupnepldpopd
nou xpnlel mapéuPaong; OAoL pag tnv mapouclaloupe - ToLog BEAEL va BonBnoel
oTo Halepa tou Tpanellol; AANG BEPRala Tautoxpova £LMe OTL 0 AUTIOMOG elval BEpa
eknaidevonc. Apa paAlov, anod ot pavralopal, Ba mpEneL MpwTa va PABeL va KAVEL
TO palepa Tou Tpamellov yia va To apvnBet otnv ouvéxelal!!!

‘Exel urtoPANnBel £va epwtnua yla £€va ATOUOo, TO OTIOL0 APVELTAL VO KAVEL
arA£g SouAeléc. Mapouaotalel To MOPAKATW OTOLXELO:

1. NpodiA
*  @ulo: Nuvaika
*  HAwia: 24 etwv
*  Awdyvwon: Autiotikn Alatapayn
*  Eninedo enikowwviag: Xprion AEKTIKAG KOL N
€TUKOWVwviag
2. Juunepidpopa
*  Anoduyn gpyactwv/kabnkovtwy
*  Métpla ouxvotnta
*  MetaPAntn évtaon
3. TomoBeoia: Tpanelapia (Mvwotr kat emBupnth)
4. EpéBlopa mou npokdAeoe tn ouumnepldopd: Aitnua (tou Intrbnke
VoL KAVEL KATL)
5. Kotdotaon atopou: Artocuppévoc (nBele va gival povo tou, va
LNV aoXOAE(TAL PE KOVEVAV KOL VO [NV KAVEL TITOTE)
6. @Ouowo MepBarlov: YPnAd emnineda pwtog
Atopa: Mavw omd 2 dtopa (LEAN OKOYEVELOC)

N

Ewk.2 Napdadelypa Epwtripatog
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TéAog maviwy, oL mAnpodopieg mou amoBnkevovtal adopoulv, KATapxnV, To IPodiA
TOU aTOHOU. AUTEG ELOAYOVTOL ATIAE KATA TOV OPLOKO EVOG ATOUOU OO €vayv XpHoTh.
To cuotnua sivat £€tol SopnpEVO TIOU UTIOOTNPLZEL TNV UTTOOTNPLEN TTOAAWY ATOUWV
yla kabe ypriotn. OL mAnpodopieg Tou mpodil evog atopou, xpnolpomolouvtal
autopata and to cuotnua otav xpetalovral kat dev MAnktpoAoyouvtal kabes dopd
and tov xpnotn. Ou umolouteg MANPodopleg KATAXWPOUVTOL OE QVILOTOLXQ, OF
Hopdn 6pwv tng ovtoloyiag puoikd. Ta media autd adopolv TNV Eviacn Kol TV
ouxvotnta tng oupnepldpopdg, tnv tomobeoia, To epeblopa mMoOu TPOKAAECE TNV
ouuneplpopd, n KATAOCTACN TOU ATOHOU, TOo Puolkd TeplBAAlov kKot AAAa Tou
duokad dev elval 6Aa umoxpewTikA. Autd xpelalovtal yia pia cvumepidpopa. To
cuotnua SExeTal HEXPL 3 oupumEePLPOPEG TAUTOXPOVA KOl HEXPL 3 SLOSOXLKEG XPOVIKEG
neplodoug. A¢ onuewwBel, OtL oL TMANPodople¢ TOU KaATAXWPOUVIAL Yyl Ta
TIEPLOTATIKA E(vVaL TIEPUTOU OL IOLEC UE QUTEG TWV EPWTNUATWV.

JTO OUYKEKPLUEVO EPWTNUA AOUTOV N amoKpLlon TOU CUCTHUOTOG £ival auth Tou
BAémete otnv Ewk. 3. TIG OUYKEKPLUEVEC TIPOTEWVOUEVEC TPOTAOEL Bewpolvral
amoSEeKTEC amo Toug £181koUC. OL mpotelvopeveg apepPBaocelg, divovral o popdn
oAokAnpwpuévou aAAd clUvTopou Kelpévou. Emiong, yla kaBe 6po mou spdaviletal
OTO KELMEVO, 0 XPNOTNG UIMOPEL va. S€L pia avamtuypévn Teplypadr Tou 0pou Tou
uropel va mepAaUPAVEL ELKOVEG KAl TOPOTIOUTEG O€ AAAEC LOTOOEALSEC.
Tautdxpova, EKTOC TOU KELWWEVOU, N ATOKPLON TOu cuoThuatog meptAapBavel kat 3
TIEPLOTATIKA o TNV Baon MN'vwong ta omola opoltd{ouv MEPLOCOTEPO HE TO EPWTNHAL.
Apa Aoutov, n amokpLon MPo¢ Tov Xpnotn mep\apBAavel MPoOTACELS MAPEUPACEWY
oAAG Kal 3 cuvadn TPAYUATIKA TIEPLOTOTIKA ATIO T OTola EVOEXOUEVWE LOVOC TOU
va BydAel cupmnepdopata kat Lo mapepBaong.
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Mpotewvopeveg MapeuPacelg amod To cUOTHUAL

1. Iwpoatikn KaBodnynon
2. Xpnowormoinoes EekaBapeg 0dnyieg
3. Awoe oTo AToUOo XPOVo yla enefepyacia
4. Aextkn kaBodnynon
Npotewvopeva MePLOTATIKA QIO TO CUCTNHOL:

1. Avdpag, 11 etwv, Ue dLa Sldyvwon Kal eminmedo emnikowvwviag,
(61 oupmeplpopd, HETPLA CLUXVOTNTA, LETPLO EvTach, TonoBeoia:
BepameuTIKOC XWPOC, £WG 2 Atopa, Gpualkd TeEPLBAAAOV: KOKOG
Kapog, Bapleotnuévog, epebiopata: a. aitnua, B. petafacn ano
uia tornoBeoio og GAAN.

Npotewvopeveg NapeuBaceig: EninmAnén, Zwuatkn kabodnynon,

Xpnolpomnoinoe EekaBapeg 0dnyieg.

2. Tuvaika, 10 etwy, pe idla Stayvwon kat Suckolieg otnv
gMIKOWVWVIQ, 8l cupnepldopd, TonoBeoio: ECWTEPLKAE TOU
KTLplou, KATAoTaoN: OUSETEPN, £WG 2 ATOUA (LEAOC TNG
olKoyEévelag), epeBioparta: a. aitnua, B. LEAOC TNC OLKOYEVELOC

Npotewvopeveg NapeuBacelg: Xpnaotpomnoinoe Eekabapeg odnylec,

Hynoou pe to mopadelyud oou, WUOTKN KaBodrynon.

3. Tuvaika, 31 €Twv, Le QUTLOTLKA Slatapayr KoL coBapr) vontikni
uoTEPNON, AEKTIKA ETIKOWVWViA, (Sla cupmepildopad, uPnAn
ouxvotnta, petafAntr €évtaon, tonobscia: ECWTEPLKA TOU
KTiplou, katdotoon: xalapn, mavw amno 2 atopa (GpovtloTig,
AaAAO YyVwoto atopo), epebioparta: a. aitnua, B. LEPOG KN
T(POTLUWHEVO, Y. AANO YVWOTO ATOUO.

Npotewoueveg Napeupaoelg: Aektikr kabodnynon,

Xpnolpomnoinoe EekdBapeg 0dnyleg, Awoe emAOYEC Kal emavalofe, av
elval anapaitnro.

Ewk.3 Napadelypa anodkplong tou cuotipotog MAYEYZ

TeAewwvovtag, Ba nbeha va avadépw otL to £pyo MAYEYZ, Baoikd mapadotéo tou
omoilou amoteAel to ovotnua MAYEYZ, ulormoleital ota mAaiolo avtiotolyou
npoypdppatog EXMA tou Y. Yyeiag to omoio adopd enutAéov otnv:

o avdantuén evog Ilpdrumov Zvothuatog Ymootipiéng ATOpmy He oVTIGHO, TO
omoio pmopet va emektabel dueca o Bvikod cvotnua. Baciletoar oty dYmapén
doU®V Y1 TIG OTolEG £Y0VV TPOdypapel ETaKpPdS OAa Ta TPOTLTO KOl O1
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Jwdkaciec. Or TPodaypopES OVTEG £XOLV  MAEKTPOVIKG  amelkovicDel
YPNOLOTOIDVTOS TIC TAEOV GUYYPOVEG TEXVIKEC WOVTEAOTOINGONG WE YpNom
H/Y.

e NopobBetiky Kodwwomoinon 6AwvV TV GYETIKOV Yo ToV AVTIGHO dtatdéemv
oAV Tov oxetilduevov Yrovpyeimv.
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AEeLTOUPYIEG TNG OTEPEOTUTILKNG CUUTEPLDOPAS

Robert Mellon

To Bépa pou onuepa eival n otepeotuTiiky ocupnepldopd kal Sdev pmopel yla
avBpwrmoug mou S0UAEVOUV E ATOUO OTO QUTLOTIKO Ao VA UTTAPXEL TILO BOOIKO
Bépa edodoov ta dvo Baocikd oto DSM-5 (Diagnostical and Statistical Manual — 5)
XOPOAKTNPLOTIKA TNG Slatapaxng eivat ot emovaAapPavOpeVEG OTEPEOTUTILKEG
oupumneplpopéG kot evlladépovia. AnAadn onmwg Ba Aéyape kal Pe OpouC TNG
ETUOTAUNG TNG CUUMEPLPOPAG: TIEPLOPLOUEVOC OPLOUOG YEYOVOTWY TIOU AELTOUPYOUV
WG EVIOXUTIKA €peBiopata, Kol TToU OTAV £PXOVTOL WE CUVETELEG TNG CUMTIEPLPOPAC
auv&avouv tnv mBavotnta ekdNAwong autwv tTwv cuumnepidopwy. Kal ol popdeg
OUTWV TWV CUUTEPLPOPWV VAL TIEPLOPLOUEVEC AAAA ETIIONG KOL T TIPAYHLOTO TIOU
AELTOUPYOUV EVIOXUTIKA VLA QUTECG TG CUMIEPLDOPEG €lval TIEPLOPLOUEVA. AUTO Sev
LOXUEL MOVO OTOV QUTLOMO, av SlaBacete oto DSM OAeg oL AeyOUEVEG SLATOPAXES
Tou Teplypadovtal ekel, Paokad meplypadouv umodeiypata cupnepidpopdg mou
oupBaivouv mepLocOTEPO cuxva amod OtL cupdEpel oto (Slo to atopo. Mpokettal
SnAadn ylo OTEPEOTUTIKEC CUUTIEPLDOPEG LE TNV Evvola OTL, KAt emavailndn Kavw
To (6la T mpaypoto TmMAapd TO OTL HAKpompoBeopa Oev pe oupdépel va
CUUTEPLPEPOUAL UE QUTOV TOV TPOTO. Kol amod ta Baocikd mpdypata mou BéAw va
TMEPAOW WE UAVUUA OAUEPQ, KOl 0 KaBnyntAg kat didog koG ZoUANG Avolée auto to
B£pa mponyoupévwe, elval va KataAdBoupe KAAUTEPA OTL QUTEC OL CUUTEPLPOPEC
000 Tmeplepyeg kot av ¢aivovtal pog xapaktnpilouv OAoug kat OTL Otav
OKEPTOUOOTE TO (610 TPAYUA CUVEXELD , AUTO QAVOIYEL OKOUO TIEPLOCOTEPO TNV
«Opeln poag». ZuvnBwg autég ol ocuunepldpopég amodidovral otov autiopd. O
autlopog dev elval aitio Tng ouumnepldpopd¢ aAlAd unddelypa TG cupmepPLPopag,
£€VaC TPOTIOG E TOV OMOoio ouuTepLdEPOUOOTE. KOl 08 QUTA TO ATOUA OTIWG KOl OE
EUAC, AUTEC Ol CUMTEPLPOPEC ekSnAwvovTal Kal €xouv Adyo Umapéng Kat ivat n
S0oUAeld poG va KataAdBoupe, péoca amd TNV avaAuon Ttng HakpompoBsoung
oAAnAemnidpacng Tou opyaviouoU pe Ta pdypata nou cupPaivouv otn {wr Tou, TIG
TNYEC OQUTWV TWV OUUTEPLGOPWY WOTE VO  MUMOPOUPE va  TOpEUPOUUE
QTOTEAECUATIKA OTLG TEPLBAANOVTIKEG CUVONKEG. TNV oUVEXELa Ba oag TeplypdPw
gL mpoodatn avaluon amo To £pyactnpld pog mou  ¢aivetal OTL UMOPEL va UG
Bonbrioet va OnUOUPYNOOUUE GCUUTEPLPOPEC LN-OTEPEOTUTILKEG, SnAadn
ouUmEPLPOPEC IOV va xapaktnpilovial amd petafAntotnta otnv popdn toug avti
Yl TNV OTEPEOTUTILKN TTOU BAEMOUE OE QUTEC TIC KATAOTACELG.
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MNpwta Ba cag deifw €va pikpod Bivieo. Oa Seite pLa OTEPEOTUTIKY CUUTEPLPOPA
€vOC Taldlou mou Akviletal unpog-miow kot Ba nBeAa (LOVO WG MPAKTIKY) Aoknon)
va okedtelte moOoo Mepiepyn Ba cag pavotav N CUYKEKPLUEVN CUUTIEPLPOPA Qv TNV
BAémate yw mpwin ¢opd, av dev eixate Sel moté favad autiv TNV popdn tng
ouuneplpopag. BAémoupe OtL n ouuneplpopd xapoaktnpiletar amd HEYAAN
enavaAnyuotnta aAda dpaivetal va pnv Byalel kapmoug, va unv €xeL kaBoAou Adyo
urapéng.

Itnv ouveéxela BAEmoupe €va aAlo Bivteo pe pio cupneplpopd €vog miotol ToU
€Tion¢ AkvileTal umpoc-micw Kabwg mpooeUXeTOL 0TNV lEPOUCAANL, OTOV TIOLO LEPO
vao tou loudaiopou, tnv omoila av emniong tnv PAEmate ywo mpwtn ¢opd Ba cog
dawotav efloov mepiepyn HE TO AIKVIOMO UTPOC-TIOW TOU MIKPOU Tadlol oTo
npwto Bivteo. MNa va punv unapgel moapefnynon: 6ev Aéw OTL AUTEC OL CUUTTEPLPOPEG
elval dleg, mpopavweg £€xouv HOPPOAOYIKEC OHOLOTNTEG METAEU TOUG (polalouv:
elval mapopoleg otn popdn tOug) aANA (OWC va UTIAPXOUV ETIONG KATIOLEC
AELTOUPYIKEG OHOLOTNTEG MeTalU TouC. Emiong xapaktnpiletat amd peyain
enavoAnPuotnta n cupneptdpopd Tou motou oto Seutepo Bivteo kal dev paivetatl
va €xeL Adyo UTapENnG.

JupBaivel emiong kat oe aAAa BloAoyika €i6n onw¢ BAEmoupe oto enodpevo Bivteo,
yla mapddeypa oe {woAoylkd KAmo otov omoio ta {wa &gev €xouv TOAAA
Sladopetikd mpaypata va kdvouv, {ouv o€ €va TIOAU TIEPLOPLOPEVO o€ gpebBiopata
nieptBaAlov. NAAL dev eival to 6o dawvopevo alAd popdoloyika daivetal moAU
OMOLO KoL MUIOPEL va umapxouv Kol £6w KATOLEC AELTOUPYLKEG OMOLOTNTEG TWV
ocuuneplpopwv PeTAL TOUC.

AM\O MOPASELYUO OTEPEOTUTIKNG CUMTEPLPOPAG o€ Bivieo amod Tnv KabnuepvoTnTA
HOG: KATolo¢ Tou Tmoilel KOUMOAOL [pOKeltol ylo Mo emavaAapBovouevn
ouuneplpopa mou daivetal eniong va punv Byalel kapmoug, aAAd moAhoil avBpwrol
oTNV Kowwvia pag ekKSNAWVOUV TTAPOUOLEC CUUTIEPLPOPEG TTOAU CUXVA.

Endpevo mapadelypa to Bivieo €vog PIKPOU KOPLTOLOU TIoU €kONAWVEL pla popdn
KWVNTIKNG ouumepldopdc HeE Ta XEpL TNG,  emovaAapPavopevne Kol Tou
dawopevikd kot TAaAl Sev €xel vonua Umapéng ekTtoG av SoUpE TEAKA TNV
pHokpompoBeoun oAAnAemidépacn TOU OpyavIoHOU WE TO TIPAYHOTO TIOU £XOUV
ouuBel otn Lwn Tou, HE TIC CUVONRKEC TTOU EMIKpaAToUV otnv {wn Tou.

H mewpapatikr avaluon T cupunepldopagc, Hag EXeL UTIOSELEEL KATIOLEG OUOLOTNTEG
TIOU UTTAPXOUV OE TIOANEG SLOPOPETIKEC OTEPEOTUTIKEG CUMTEPLPOPEC YLa TLG OTIOLEG
Ba WAROW OTNV CUVEXELQ.
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OLOLOTNTEG KOl OTLG AELTOUPYLEG TNG OTEPEOTUTILKAG CUMTEPLPOPAG

Ynapxouv KOWECG Aeltoupyieg (ektog amo TG HopdoAoylKEG)oTa TponyoUeEVa
napadeiypata alld kal oe GAAQ TOOQ; TO Vo KOTVIZEL KOVELG ouveEXWC, OTav oTPiPEL
TO €vVOl TOLYAPO UETA TO AAAO HE TOV 1610 akplBwg TPOTO, , Ta A TOU YpAPETE MTAVW
OTLG 0eAideg oag Twpa, mooca A unapyxouv otnv oeAida, 6Aa autd ta A Alyo TOAU
elval dpola petagu toug, otav ndte oto ATM yla va BAAETe To pin Sev lval n otyun
yla  autooxeSlaopo  aplBuwv, HOVo Ooplopévn  ocupmepldpopd  Ba  elval
OTOTEAECUATLKA O€ aUTA TNV Kataotaon. Ol cupnepldpopéC AUTEC UIMOPEL VoL €XouV
TIOAEG AsLToupyieg Kot av Sev eival mpodavelc ota Sk pag Ta maldld TOTe PEMEL
va Pafou e yla va TG BpoUpe.

Aelxvouv alvopevIiKA AKapmec ouumnepldopec alka Sev  eival: mopdyovrtol
EVIOYXUTIKA gpebiopata mou Byalouv kapmoug, eival TEplEpyOL OL KapTtol, epiepyol
o€ €UAC eMeldr) SV EXOULE UIEL OTO LOTOPLKO LABNONG TOU ATOUOU.

H evioxuon piag tétolag cupumnepldopag ival o anoTeAECUATIKA OTaV €lval GUEON
kKat otaBepr). Mo mopadelypa, ouTtdG eival €vag omd Toug AOyoug Tou
SuokoAegvovtal ol avBpwrol va KoY ouv To Tolyapo. OmoladnAMoTE oTLyn €PXETOL TO
OPEVTIKO, EPXETAL N UNTEPQ, 1 EXOUUE KATL KAAUTEPO VO KAVOULE UITOPOUE KOL TO
oBrivoupue kateuBeiav, dev eival MPOPANUA To €va ToLyApPo Kol SeV €XEL Kal Aapa
TOAU PEYAAN evioxuTtik dUvapn to €va, aAAd autd to Alyo mou bivel, to bivel kaBe
dopa, auto to Alyo mou Sivel eivat n oxetikr) SUvaun Tou, auto mou Byalel to Byalet
otaBepa kat to Pydlel otabepd 0€ KOTOOTAOCELC TTOU AAAEG cupmepldopEég Sev eival
omoteAeoUaTIKEG. ANAO Ttapadelypa, eipaote og pia ophia mou Sev ival Wblaitepa
OUVQPTIAOTIKN KOl KATOLEG cuumepLdopeg v umopolv va yivouv: Sev pumopouue
va avayoupe tolydpo, 6ev UMOPOUUE va TAEOUUE UNTACKET, SEV UMOPOUUE va
KAvoupe OTL Ba BéAape, umapxouv Alyol evioXUTEC Tou eival SdltaBgolpol Kal €tot
yupil{loupe 0g AUTOUC TOUC EVIOXUTEG TIOU KOTA TO MopeABov otav sixav mopaxBel
OuO)eTlOTNKAV TLX. UE OTWYMEC XAAAPWONG N Yyl VA TEPUATIOOUV SUCAPEOTEC
KOTOOTAOELG OTLG OToleG BpLokOpaoTe (0w otV nepimtwon pag Bapetn¢ opAiag).

Aev amattouv Olaitepeg oUVONKEG ylo TNV €KONAWON TOUC OL OTEPEOTUTIKEG
ouUTEPLPOPEC: elval «PopnTEGH AUTEC oL cupmeplpopég, Sev xpetalovtal Slaitepa
gpyaleia yla va mpaypatonolnouv, akopa Kal oTnV TIEPUMTWON VO KOUTOAoyLoU
| €VOG OTUAO TOU XELPL{OMOOTE OTEPEOTUTIKA N OTav otpifoupe to HaAAL pag, dev
anatteital timota 1o WOlaitepo Kol €10l pmopoUlv va ekdnAwBolv oe MOAAEG Kal
SL0POPETIKEG KATAOTACELG KOL VO CUCXETLOTOUV HE OTL KOAO UTTOPEL VOl UTIAPXEL I Vol
napoxbel oe autég TIC TOANEG Kal OladopeTIKEG Katootaoelg. Emiong Oev
xpetaovral TNV umooThPLEn amno aAlouc avBpwroug: Sev xpelalopal BonBela yia
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OUTEG TIG CUMTEPLPOPEC, OTOV N UNTEPA HOU £ival amaoXoAnuévn, OTav O TATEPOAG
Hou elvatl amaoyxoAnuévog, otav Sev UTTAPXEL TimoTa AAAO LE TO OTIO0 VAL UITopW Va
aoxoAnbw, TOTE HOVOC OU UIOPW TAVIOTE VA TAPAYW AUTOUG TOUG EVIOXUTEG. Kot
apxiloupe olya olyda va katoAafaivoupe ylati KAVOURE QUTA Ta TPAYUOTO TOCO
ouxva KaBwg oL CUUTEPLPOPEC AUTEC TEAKA KaBLoToUv eDIKTA TNV Tapaywyn
EVIOXUTIKWV €PEOLOPATWY, aKOpa Kol oOtav kaupia A&AAn 6paon &ev  eival
OTMOTEAECLLATIK.

Onwg mpoavadépbnke ta epebiopata mMOU TAPAYOVTOL OO TIG EMOVAANTITIKEC,
aueoa Kal otabepd evioxUpéveg «dopntec» SpAoelg ou Sev amaltouv olaitepeg
ouvOnKeg yla TNV eKONAWOCN TOUG, OUTE KOWWVLKA UTtooTNpLEn, ouoyetilovtol pe
ouVONKeG XaAdpwaong KAl TEPUATIOMOU 1 EAAEWN ATTOLTCEWVY KOL ATEAWV.

Aev Ba MAYALVEG OTO KPERATL COU yLO TTOPASELYUO OV UMOPOUCEG TNV OTLYUN TIOU
oou dwvalel to adevtikd cou; Na Spaocelg €tol wote va mopatelg dnAadn ta
epeblopata mMou €XOUV CUOCXETIOTEL HE €va aodaAEG, TAPNYoPNTIKO, XOAAPWTIKO
nieptBailov;

TL KQVOUUE epelg OTtav Kapla Spaon pog dev evioxUETAL, OTAV TIMOTA TTOU KAVOUE
bev teppartilel tnv Bapepdpa r tnv pataiwon; Otav eipoote oto Aswddopeio, otav
TIEPLUEVOU LE WPEG O€ KATIola SNUOCLAL UTINPEDLA 1 KATL TtapooLo, 6tav Sev mepvael
N wWPA; ZE€ AUTEC OTLC KATAOTAOELS, KAVOUUE OKEWELG, TPATTOUUE UE Tn davracia
pog, oxedialoupe, Bupoduaote, Kavoupe Slaloyo He Tov €outo pog. Ti Ba kavape
OHWG av Oev elYape AUTEG TIC amapaitnTEG AEKTIKEG 1) VONTIKEC Lkavotnteg; Ti Ba
Kavape av dev elyape autd ta amopaitnta neplbwpla cupmnepidpopdg; MdaAlov
kamola aAAnAemibpaon pe to SKO pogG To owua, PE epebiopata mou mapdyovtol
oo To S1KO Hag TO CWHA.

Aev eival meplepyeg ouumepldopeg, ival avamopeuKTEG yla OAOUC HOG KOL ATaLTouV
TOAU avAAuon OXL O€ YEVIKEG, aAAQ Ot €EATOMLKEUPEVEG KOTOOTAOEL. Kot dev
TIPOKELTAL ylo aLoONTNPLOKOUG EVIOXUTEG OMwe Otav MAAUE yla Stadopa €ibn
evioxutwy. Katapxdg OAa Ta eVIOXUTIKA YEYOVOTA EMNPEAIOLV TA ALCONTNPELOKA LOG
opyava, 6ev UTtAPXEL U aoBnTNPLOKO epéblopa. H Stadopd pe auta ta epediopata
elval OTL Ta TOPAYOUHME MOVOL HOC AHECH XwpiG TNV pecoAdafnon aA\wv
TEPLBOANOVTIKWY GUVONKWV.

NoapeuBACELS yLa TN HELWON TG CUXVOTNTAG TG OTEPEOTUTILKAG CUMTIEPLPOPAG.

ZuvnBwg oL mapepPACELS TToU yivovTtal €lval eite MeEPLOPLOPOC oTNV EKSAAWGON TNG
6paong mou poag evoxAel, ylati pog eVOXAEL av To KAVEL AUTO TO TTPAYUA UMPOCTA



YU 115

iz,
g, S Mpaktkd Emotnovikou Tuvedpiou

FONEQN KHAEMONQN KAl

BRC ATO N AT IEME TO NAZA TOY AYTIZMOY 10 Xpovia peTd .... ESeAi&eLg ka MpooTtikég

N. AAPIZAZ

a6 aA\oug avBpwroug, emeldry KOBeL tnv emadn Hog HE AAAOUC avBpwroug,
eneldn elval acvppipaoteg pe aAAeg cupmepldpopég mou BéAoupe va dolpe n va
S6agoupe oto atopo. MpoomaboUpe va EPLOPLOOUE QUTEG TIG SPACELG e HUTLKNA
EUMAOKN, CWHATIKA VA OTOMOTAOOUME TNV ouumepldopd 1 mpoomabouue va
puBuiooupe TG ouvBnkeg yla tnv e€alewdn tng evioxuong dnAadn yla mapddelyua
Baloupe og £va ATOUO yavTla yla peBiopata mou mopdyovtal AUECO anod Ta XEpLa
TOU WOTE Va A [NV UTToPEL va apAyEeL aUTa Ta epediopata.

To mMPOPANUA HE QUTEG TIC TOPEUPAOCELG elval OTL pakpompoBeopa Sev Asltoupyouy,
Ba Asttoupynoouv yla 0on wpo €XOUUE TO ATOMO €Kel, aAAA Otav Oev UTIAPYXEL
KAmolog va tov/tnv meplopiosl Ba yupioetl otnv idla popdr tne ocuumeptPopag Kot
otav yla mapadelypa ta yavtia Byouv, e€akohouBel va umapxel n mbavotnta
ekbNAwong autng TNG ouumepLPopdc. AKOUN KAl av N OTEPEOTUTIKN aUTA
ouuneplpopd Tapapeivel o€ xaunAn ouxvotnta €kdnAwong, 600 TA yavila
mapoapévouy, ouxva PBAEmoupe AGAAN Hopdr] OTEPEOTUTIKAG OCUMMEPLPOpPAC va
eudaviletat. MNépa amd to yeyovog OTL, €XOUUE €miong OAa Ta mpofAnupata mou
T(POKUTITOUV OO TNV ePAPHOYN TNG EKTETAUEVNG e€AAeW NG TNG evioxuong, HopdEG
ocupumneptpopwyv mou dev BEAoupE va TIG SoUUE, OTWG EMOETIKOTNTA, TO XOAAEL TNV
€VLIOXUTIKA dUvapn TG aAAnAemidpaong He epag, va BéAet va EepUyel To ATopo amo
NV Kataotacn otnv onoia Bploketal, xiAla Suo ducdapeota mpayuata cuppaivouy
oo TNV TMPOOTAOELD VO HELWWOOUME TNV OUXVOTNTA TNG EUPAVIONG QUTWV TWV
ouunepLPopwWVY €lte Pe TNV eKTETAUEVN €€AAeldn eite pe tnv Twpla (.. TO
CWHATIKO pmAokdplopa). Ot Stadikacieg tng e€aheng kat TnG ‘tlpwpliag” dev eival
KOKEG, XpeLdlovtal otnv avantuén tou atopou, alAd mavtote n KaAn didaokalia
TLEPLOPITEL OTO EAAXLOTO QUTEG.

Mavtote ayanntoi cuvadeidol kal avBpwmol mou nmpoonabeite va Bonbrioete Kal
BeATlwoete TNV Katdotaon AAAWV avOpwWTwWY E OTEPEOTUTIKEG CUUTEPLDOPES , O
KAAUTEPOG TPOTOG HEIWONG AUTWV TWV CUUMEPLPOPWV Elvol HEOW TNG OETIKAG
evioxuong Spaocswv mou eival ‘acupBiBaocteg’ pe TIG otepeOTUTIKEC. AUTO Baoiletal
otnv olkovopia tng ouumeplpopdc: Oev pmopw vo KAvw Ovo  mpayuata
aovuBifaocta petall toug tnv Wl otyun. Oco mepLocdTEPO CUXVA KAVW TO €va,
avanodeukta Ba PELWVETAL N ouxvotnTa eUdaviong tTng AAANG cuumepldpopdg Kol
mapaAAnAa edpaltwvetal n BTk evIOXUTIK SUvapun Twv epeBlOPATWY TTOU
mapayetal amd Vv acupBifaotn oupmnepidpopd (tnv  evaAAokTiky  SnAadn
ouuneplpopad) Kat £tot yepilel n {wh TOU ATOUOU HE EVOAAOKTIKEG CUUTEPLPOPEC
TIou Tou Sivouv mepLoodTEPN XOPA, LOC AYATIAEL TIEPLOCOTEPO, AYATIAEL TO OXOAELO
TIEPLOCOTEPO AUEAVEL Kawvouploug opilovteg ot aAANAETILOPACELS TOU HE AAAOUG
avBpwmoug evw cuvexilel tnv ekdNAwaon TG EVAAAAKTLKAG cUUIEPLPOPAC KaL OTNV
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amouoia pog. To KAWL eival va Bpoupe kAtL GAAO TOU UIMOPEL val KAVEL, TOU
amokAelel TNV eKSAAWON TNG OTEPEOTUTILKAG CUUMEPLDOPAG TNV (SLa OTLYUN.

Moleg ouumepldopeg eival acupBiBaoteg Pe TNV OTEPEOTUTUIKN €mMavaAnyn HLag
nopodng dpaong; H ekdnAwon dpdcswv oL popdeg Twv omoiwv Stadépouv peTall
TOuG OMw¢ avédepa Kal mapamdavw. [Npémnel Aoumdv va puBUicOUHE TIG VEEG
OUVONKeG £T0L WOTE Ta €peBiopaTa TOU MAPAYOVTOL OO QUTEG VA AELTOUPYOUV WG
BETIKA eVIOXUTIKA epeBiopata. Oa pou TIElTE OTL OTA QUTLOTIKA TtaldLa Sev apEcouy
oL aAAayEG. Aev TOUG OPEOOUV oL OAAOYECG OKOMO lOWC Elval N owoTOTEPN ATAVTINON
N OTL KATOLEG POPEC TIG SEXOVTAL TTIEPLOCOTEPO, TIOLEG OAAQYEC elval ekelveg ou dev
TOUC apéoouv; 2uvnBwg ival ol aAAayEg Tou eMbEPOUPE EUELS, (owg AoV eival
€vag Tpomog va Sidafoupe oto maldi va emipEpel aAAayeg oto mepBaAlov o (6Log
KOl  €MELC va BeUEAWOOUUE TNV EVIOYUTIKA SUvaun Twv €peBLOPATWY TOU
TIAPAYOVTAL OO OUTEG TIG CUMUTIEPLPOPEG. Kol O TPOTOC UE TOV OTOLO TO KAVOULE
oUTO elval Pe €va Tpoypappa evioxuong mou ovopaletat dladopikr) evioxuon g
petapAnToTNTAC.

H duadopikn evioxvon tng LetaBAnTOTNTOC TWV SPACEWV

Opiloupe pa popdn tng dpdong m.x. n ospa ¢ dpacnc, n €vracn tng dpdong, n
katevBuvon tng dpaong, pla Sltactaon TEAOC MAVIWVY TNG dpaong, yio mapadelyua,
€xeL 6Vo EUAvoug kUBoug ToTe opiloupe va Balel Tov €va KUBoO TAvVw otov AAAo.
ZTNV CUVEXEL EVIOXUOUUE TNV TPpWTn ekdnAwon autng ¢ dpaong (BaleL tov évav
KUBo mdavw otov dAAov), Tt Ba KAVEL HETA amd autd; Oa utapxeLl ekdNAwaon g WdLag
akpLBWC Hopdng tng cuunepLdopdg. To dLo mpaypa cupBaivel pe Eva modi TUTIKAG
avamntuéng, to dlo mpayua cupBaivel kat pe gpag: Ba to EavakAvoupe aUTO ToU
pnaBape adol eival To KAAUTEPO MPAYHO TIOU UTTOPOUUE VA KAVOUUE. AUTHV TV
dopad opwg Sev evioxVoupe autnv tnv dpaocn, divoupe pla odnyia yla pa aAlayn,
Aépe/Intape kATl AAAo Kot Selxvou e WG va To Kavel. Tou delyvoupe dnAadn Eava
TO QVTIKE(PEVA, TOU INTAUE KoL TOUu Oelyvoupe TwWG va KAVEL KATL GAAO Kol
gvIoXUOUUE auth TNV Spaon. Tt Ba kavel tote to maldi; mavrote Ba KAVEL AUTO TIOU
HOALG evioxUONnke, epooov Kal epeic Sev Ba evioyUoupe TNV emavaindn t¢ mMPpwWING
oupneplpopac aAAa Kal tnv aAlayr Tnc.

Mrmopel va XpelaleTal KATOLO XPOVLKO SLACTNHA YLO Vo ETIITEVYXOEL aUTO TO TIpAyUa
oA\a Ba ocacg deiéw amoteAéopata ModwWV PE TIOAU HEYAAN OTEPEOTUTILOL OTIOU
xpnotgornotdnke n Stadoplky evioxuon tng HETAPANTOTNTAC TNG CUUTIEPLPOPAG.
MeTtd evioxUOUME POVOo av n Hopdr tng dpdong dtadépet and auth Twv apéows Suo
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TIPONYOUHEVWYV SpAoewv. MpEMEL va KAVEL, OXL LOVO KATL SLAPOPETIKO amtd OTL EKOVE
T(PONYOUHEVWG, OAAA KOl KATL SLOPOPETIKO MO QUTO TIOU EKOVE TLG TIPONYOUUEVEG
Vo dopéEc. Zya-olya tote Ba €xoupe otadlakn avfnon otov aplBud auto Kal Ba
BAEmoupe tn ouumepLdopd TOU TALSLOU HE QUTIOMO va Xapaktnpiletal and éva
emninedo petafAntoTnrac.

21N ouvéxela PAEmou e €va Bivieo pe éva maldi Tumikng avantuéng omou n SouAeld
Tou €ival va tomoBetel ta VAV KUPBAKLO OXL Ot €va SLAPOPETIKO XPWHATIKO
uToSelypa, aAAd og éva UTIOSELyUa He SLOPOPETIKY aplOUNTLKA OELPA Kal Apa KAOe
dopa ta tomobetel mAvw, KATW, Se€LA KOl APLOTEPA O TIG TTPOoNYoUUEVEG HOPEG.
Apxilouue pe auTr tn oslpd ou BAEneTe oto Bivieo kal otn ouvéxela epapuoloupe
v Sladopikn evioxuon piag AAANG aplOUNTIKAG CELPAG KAl UITOPEL va TIPOKUTITOUV
OAa Ta KuPBakia mpdacwva f OAa kitpwa. Katodmwv Sivoupe maAl odnyia yia pia
oAAayn Kol €TolL TTPOKUTTEL KATL SLAPOPETIKO TAAL amd TNV TponyoUluevn ¢opd.
Awadopikn evioxuon kot ekel. Emiong éva matdl pe auTtiopd mou xapaktnpiletal anod
TIOAU LEYAAN OTEPEOTUTILOL OTNV CUUTEPLPOPA TOU KATAPEPE UE TapaATavw anod 90%
erutuyia 11 Stadpopetikolg cuvduacopoug, (umapyxouv 16 cuvduacpol mou pnopouv
va Yivouv Ue Ta TEcoepa KUPBAKLO TTou BAETETE — KL EYW YLA TIOPASELY O SEV UTTOPW
va KAvw mavw amnod 8). Quaolkd auto eival Hovo €va XapoKTNPLoTIKO, ula Sidotaon.
To kAeldl eival 1o €€ng, mpémel va pubuiocoupe TIC OUVONRKEC £TOL WOTE TA
epebiopata mou mapdyovtal anod Tnv emavaAnyn, va avacTEANOUV TNV GUVEXEL TNG
enavainyng. Aev eival amAwg n evioxuon tn¢ Stadopetikig dpdong, eivat KoL n pn
evioxuon ¢ emavaAndng. Kot tote OnUIOUPYOUUE OUVTEAEOTIKEG Slakploelg
epeblopdrtwy, omou ta epebiopata sival auto-napayopeva. Me Alya AdyLa, to maldi
TPEMEL va pobaivel va Slakpivel Ta anoteAéopata TnG SIKAG TOU TNG CUUTEPLHOPAC
KOLL ) CUVEXELOL TNG CUUMEPLPOPAG TOU Va KATEUBUVETAL OO AUTEC TIG AANQYEG.

AUTO BepeAlwVEL TNV eVIOXUTIKA SUvVapN TNG EVAOXOANONG LE QUTA Ta yeyovota. Kat
TO Tplot MOSLA IOV CUPHUETELXAV O QUTO TO Melpapa {NnTovoaV QUTO To MaLXViSL Kot
ouuneplPpEpOnkav pe TpoOTo KABe AAAO Ao OTEPEOTUTILKO.

Mpémel Aouodv va puBUIcOUUE TIG CUVBNKEG yla TNV auTto-8ldkplon tng emavainyng
Kal tnv dtadopikn evioxuon otav 1. Bplokw Tov €aUTO Hou va emavoAapBavopal,
Vo KAVW Kol KATL AAAO 0 aUTAV TNV Kotaotacn. Auto Bepellwvel TNy BeTika
EVLOYXUTIKA SUvapn tT¢ mowklopopdiag tTng cupmneptdpopag. Auto mou Ba mpemel va
S0UUE OTNV CUVEXELX €lval OV UITOPOUHE VA TO KAVOUUE UE TIOAAEG SLOPOPETIKEC
Sl00TAoELg TNG ouTEPLPOPAG Kal ETOL va audvoupe tnv mbavotnta ekdAAwong
™G mokhopopdiag tng cuunepldopdg yeVIKOTEPQA.
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Av BéAete va HABETE TEPLOOOTEPA yla TNV AVAAUGCNH CUUTEPLOPAC UTTOPELTE va
ermuokedpteite TNV  EAAnviky Kowotnta AvdAuong ¢ SUUMEPLPOPAS OTO
www.behaviorism.panteion.gr

J0¢ EUXOPLOTW YL TNV CUMKETOXN OOG Kal yla Tnv mapoucia cag edw. KaAn Suvaun
OTO £pyo 0ag, va l0Te mAvta KaAd.
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Positive Behavioural Support: Origins, Evidence Base & Application

By Peter Baker

| have been involved in trying to develop good practice in relation to what we do
when something goes horribly wrong, what do we do when crisis situations emerge,
how do we look after the emotional welfare of certain individuals that have been
involved.

So what is positive behavioral support? | was trained in applied behavior analysis.
This was a pioneering technology and sometimes we have forgotten the influence of
ABA and the achievements. The early work of ABA challenged the notion that people
with intellectual disabilities could not learn, it also put a focus on the environment.
The environment was important. It was not only what was happening inside the
person and also inadvertently drew attention to the detrimental impact of the
environment and the appalling institutional settings, that were all too common at
early seventies and sixties in the UK. There were lots of points where we could
intervene. We could intervene by changing the antecedents for the behavior and
work proactively. We could intervene by increasing the skills, competences,
tolerances, coping skills of the individual or we could intervene by reinforcing, by
providing the individual with incentives not to engage in the behavior, we could
intervene by not reinforcing the behavior using extinction practices or we could
intervene by the use of punishment. The early trends indicate that we put all our
efforts to the application of aversive consequences.

This was a review that was conducted in 1977, on the literature available then, and
these were some examples of the strategies that were not only been employed but
they were been employed in a sense that people were proud of what they had been
doing, so proud that they would submit articles to journals. You can see here forced
exercise, physical restrained, finger thumb pressure, water mist, water into the face,
ice on the cheek, white noise at 80 dB, forced body movement, loud reprimand,
silent glare, forced to swallow vomit, teeth and gums brushed with antiseptic, lemon
juice in the mouth, saving cream in the mouth for swearing, ammonia capsule under
the nose, response cost, slapping, electric shock, were just some of the procedures
that have been used.

This device is designed to deliver shock to the individual, it can either be triggered,
by a mercury switch that is triggered by the individual’s own movement or can be
triggered remotely by an individual pressing a button. These things are still available.
We were so proud of what we did that we started to write papers on the differences
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between various shock intensities and which was the more favorable and best shock
intensity to use in order to produce the most effective results. These are some
guotes, written by authors in order to emphasize that the procedure was indeed
aversive, so this was about making sure that people who wanted to replicate the
study they could do this:

“Derrick on occasion......... (reading directly from the slide)...

....s0 these were some indications of the extent to which these people were
following this staff.

Around this time the prevailing things that were influencing change in the UK were:
Scandal and abuse..we had a long history of investigating what occurs in our
hospitals and social care and responding to that. That was certainly the case in the
seventies and eighties. There were legal challenges that were taking place. Most
importantly we were moving people out of long —stay hospitals into the community
where we were trying to give people an ordinary life and | guess you can’t imagine
somebody walking around in a supermarket wearing a shock device, and that was a
factor that led to us questioning the incongruity of aversive procedures. This
incongruity was noted between the two major theoretical influences prevailing at
the time and Eric Emerson & Peter McGill at the university of Kent at the time had
the notion that ABA, which they characterized as a technology bereft of any guiding
principles regarding either goal selection or procedural acceptability (and | think |
have given enough evidence to show that that was a reasonable criticism to make).
And then we had this notion of normalization that was prevalent at the time, which
represents a value led conceptual framework bereft of any systematic technology for
affecting behavioural change. They suggested that we could bring these two
together and this was the starting point of what now has been known as positive
behavioral support...a values led system for behavioural change. This is a definition
for positive behavioral support that talks about education, proactive, respectful
interventions, teaching alternative skills, changing problematic environments, it
borrows from behavioral technology, educational methods, systems change, and
values in order to achieve outcomes that are meaningful to individual and his or her
family.

This is a similar definition...this is the one that | prefer that has been constructed by
Rob Horner that gives a flavor of what we have been talking about: “a committed
focus on fixing environments and not people”.
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Positive behavioral support has been applied on one to one basis work with the
individual, it has been applied on a wider system level in NHS services and more
particularly to the mainstream schooling in the US.

In response to a recent scandal in the UK, various academics got together in order to
provide a definition of Positive behavior support:

Values: Prevention and reduction of challenging behaviors occurs within the context
of increased quality of life, inclusion, participation and the defense and support of
valued social roles. It is also a constructional approach to intervention designed to
build skills and opportunities and reject the use of aversive and restrictive practices.
(If you look at the evidence base surrounding the use of aversive and restrictive
procedures it shows that this is not about what works and what does not work, this
is a values statement, this is about how we see vulnerable individuals, it is about our
relations with vulnerable individuals, and it is about our saying that we are not
prepared to do such things to them). Stakeholder’s participation involves and
validates assessment and intervention practices. This is a really important thing that
runs through Positive behavior support. This is the idea that we should be working in
partnership with key stakeholders, we should be working in partnership with family
members, and we should be working in partnership with direct carers. It very much
influences the relation between people like myself in order to give support and
advice from the outside and those people that do the actual work. It pretty much
states the extent to which we respect and are prepared to work alongside rather
than dictate to.

The theory and evidence base in understanding the challenging behavior develops to
serve important functions for the individual. People’s behaviour is for a reason and
the primary tool that we use to understand it is ABA. The approach also uses other
evidence base approaches to support behavior change as complimentary -
supplementary approaches.

Finally, this approach is driven by the use of data. We try to get away from
uninformed guessing. We still guess but we use evidence. We use a functional
assessment to inform function-based intervention. We try to tease out why the
individuals are doing what they are doing, what they are getting out of it, and use
that to inform the intervention. Traditionally, interventions within ABA would
typically use one intervention, typically in positive behavioral support and there
would be a variety of things that we do to address the multitude of functions that
would be underpinning causing the behavior. And finally there is implementation of
monitoring and evaluating the interventions over the long term. There are some
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people that | am still in contact with when | started working in the NHS, over 25
years ago. So it is important to acknowledge that people have lifelong vulnerability
and require life-long support.

This is a diagrammatic ...It talks about what the influences are, it talks about the
components and it talks about the outcomes. One of the unique starting points of
this approach is that what we are hoping to achieve is not first and foremost a
reduction in challenging behavior but an improvement of the quality of life and that
has been a major paradigm shift.

This is a private hospital that used to be in existence in the South West of England.
The BBC sent an undercover reporter in the hospital they had some indication that
appalling practice was occurring in there. Some of these photographs gave evidence
of that appalling practice and in fact led to the criminal prosecutions of the people
that were involved. This woman was left outside in the freezing cold and had water
thrown over her. This lady was pinned under a chair and member staff were standing
on her feet. This sent major shock waves to UK systems and led to the government
producing several reports and in those reports was highlighted that it was important
for positive behaviour support to be in place, in services with adults with intellectual
disability and autism. The problem of course is that the British Government did not
know what Positive Behaviour Support was and we are still wrestling with that
problem.

Is this approach effective? There is some evidence to show that it is. There has been
a number of meta-analysis that shows that people do very well, however what they
are measuring is reduction of challenging behaviour and not improvement in the
quality of life. More work needs to be done. There are scant evidence of the
superiority of the aversive interventions over positive behaviour ones. This is a
matter of choice and values that we would choose one over the other. There is some
evidence of significant effectiveness of PBS across participant groups. We can see
here that adults in the autism spectrum are included. There is some evidence of the
effectiveness of service-wide of PBS, although it is mainly in adults. There is some
evidence that this is better delivered by natural carers, though more demonstrations
are needed to illustrate the impact on the quality of life.

However the path has not been smooth. These are two recent publications. The first
is “Positive behavioral support: a paternalistic utopian delusion” The second is:
“Severe aggressive and self-destructive behavior. The myth of non-aversive
treatment of severe behaviour”. These are American publications and you can see
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that people challenge and are not in universal agreement as to what is the best way
forward.

So we have a situation of knowing what works best but some evidence that this is
not we use.

People with intellectual disability and challenging behaviour are less likely to receive
positive behaviour support ..treatment and management practices among 265
people with challenging behaviours receiving some form of residential support
reported that only 15% had a written behaviourally oriented treatment program.
Emerson (2000) reports that “... a glaring failure in the extent to which services for
people with severe intellectual disability, embody the principles of “evidence-based
practice”.

So what are the implications....it is a framework rather than a psychological model
and it needs to have the range and flexibility to reflect the multitude of factors that
underpin the manifestation of challenging behavior presented by people with autism
and intellectual disability. This range and flexibility is also a threat with the
implication that we need to keep defining and redefining the approach in order to
safeguard against corruption and misunderstanding.

Finally, | am one of the two senior editors of the International Journal of Positive
Behavioral Support. This has been published in 2011 and it is truly international,
although as yet we have no submissions from Greece. The bottom line mission is to
encourage the first submissions from Greece, receive reports of the good work that
you are doing.
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AmnokAeiovtag Toug yoveig, eknatdsvovtag Toug Yoveig, odsvovtag [e
toug yoveic: H Emiotnpoviky O8UoosLla tng ouvepyaoiag yovéwy —
8 kwV yLa to moudi pe AAQ.

AyyeAikn Meva

E{pat Slattépwe ocuykvnUéEVN auTr TN OTLYHN yla TToAAOUG Adyouc. Kot ayxog €xw
Kall TTOAAEG OUYKLVNAOELS, aAAQ, Poumept, Sev Ba otepeotuniow amiwg Ba apyxiow
HAWVTAG ya U0 ONUAVTIKEG EUMOVEG ToU elxa kal e€akoAouBw, wg éva Babuo, va
€XW, aAAa onpepa Ba Eedpuyw ar’ aUTEG oTNV oAl Lou Kal Ba LIARoW Kot ylat KATL
SlLapopeTIKO.

OL 8U0 HEYAAEG HOU EUPOVEC ATOV N SOUAELA pe TO 1810 To Tatdi e AUTIOUO, TO TIWG
UopoU e va GTACOUE O€ £vav APTLO TPOTO MAPEUPBACNG HE Ta (Sla Ta maldLd, Twg
UopoUE va a€lomoL)oouEe TNV €PapUOCUEVN OvVAAUCN TNG CUUTEPLDOPAG ME
OMWTEPO OTOXO Ta BEATIOTA BegpameuTika amoteAéopata. Htav Aoutov auth n pia
HOU €ppovh. H AAAn pou gppovi ntav n Avdluon tng Zupmeplpopdg n omoia
Bewpoloa Mw¢ amavid o OAo HAC TA EPWTAMOTO KoL pog odnyel oe mAéov
QMOTEAECUATIKEG TTAPEUPAOELS. Eoeig ou pe yvwplletal xpovia Ba ta EEpeTe KaAd
autd. Opwg anoye vouilw otL Ba Eadvidow PePLKOUC avOpwWIOUG TTOU £XOUV TTOAAQ
Xpovia va pe akoUoouv ylati 6o WANCW OUGCLACTIKA yla TNV OvAyKn ouvBeong
ETUOTNUOAOYIKWY Tapadelypdtwy He TV katd Khun évvola tou emiotnpoAoyikou
mapadelypatog Kol Mwe¢ autd to TOAU oUVOeTo dalvopevo mou Aéyete maldl pe
OUTLOMO KaL N OLKOYEVELX TOU, akplBwg AOYyw TNG CUVOETOTNTAC TWV AVOYKWV TOUG,
QUTTOULTOUV TIOAUTIAPOYOVTIKEG, OUVOETIKEG MOPEUPBACELS. AEV EXOUME TNV TIOAUTEAELA
OTaVv €XOUME va KAVOUHE He TOAU ouvBeta dalvopeva tng cupmnepldpopds tou
ovOpWMouU va TAPOYVWPIOOUUE Kapla ETMLOTNUOAOYLKH Ttpooéyylon. AvrtiBeta
£€XOULE aVAyYKN VO CUVOETOULE PE OCO YIVETAL TILO EUPNUATIKOUG TPOTIOUC, LOPPEC
napéuPaong mou Ba kaAUPouv 600 yivetal mo oAokAnpwpéva, odalplkd ta
TIOAUGAUOVTA PALVOUEVA TWV OVATITUELAKWY ATTOKALCEWV.

Oa fekwviow Aoumov pe pla ouvtoun avoadopd otnv odUooela TNG OXEONC
BEpATMEUTWY — YOVEWY, ELSIKWV — YOVEWV KaL VA 00 Ttw OTL N EUITVEVOH YLoL QUTO TO
B€pa mpoEKUPE APKETA XpovLa THiow o€ pLa TTOAU evlladEépouca cUVAVTNON UE TNV

‘Epn KaAoyepomoUAou, OTav OpyavVWOOE EVa CUVESPLO LE TO BEUA AUTO: TIG OXEDELS

€L8IKWV Kal yovéwv, otnv ABnva, otn Oocodikr ZxoAr, 0mou n mpocoéAeuon ATav
Beapatikn, adol Eemépaoce toug 2.500 cuvédpoug (voullw o Xtépylog o Notag
Bupadtal KaAd aUTO TO CUVESPLO KOL TOV TIAVLKO HaC) KOL TIPAYULATLKA TTUPOSOTNOoE
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NV avaykn Hou va apxiow va avalntw MOovIEAa Tou Ba CUUTANPWVOV TNV
epapuoopévn avaluon tng cupumnepldopag tnv onoia eixa ddayOet eig faboc.

ZeKLVWVTAG AOUTOV amod pla oUVToun LoToplkn avadpopn mou pag Sivel To mAaioto
yla TO WG To evOLadEPOV HOU yLa TN oXEoN LKWV KAl YOVEWV TOLSLWY UE AUTLOWO
avamntuxbnke, Ba otabBw povo oto va mw o Leo Konner & Hans Asperger tnv
Sekaetio Tou 1940 ATAV OL MPWTOL TIOU WIANCAV ylLO QUTIOUO QvOyvwpLoav Tnv
OPYQVLKA TIPOEAEUCHN TOU OQUTLOMOU, EVW OL UTIOLVLYHOL yia pa PuXoyEevr aLtotnta
TOU QUTOMOU npBe mepimou 10 xpovia apyotepa amo tov Bruno Bettelheim, o
omolog emkaAéotnke Yuxoyev altotnTa Kol €kave BOa €Aeya évav atuxn
TAPOAANALOUO HETAEY TwV BUUATWY OTPATOMES WV CUYKEVTPWONG (BUpa Twv omoiwv
ATAV KoL 0 (610C) Kol ATOUWVY UE AUTLOUO.

Aut n atuxng ouvdeon odnynoe oe Bewplieg mou NBelav to mModl PE AUTIOUO
OTTOKOMUEVO QTIO TNV OLKOYEVELA TOU, HE OTOXO va TOU TOpPEXETAL Bepameia Kalt
anodoxny Aveu Opwv Kal opiwv. To Bepameutikd Aowtdv mAaiclo, Bacel tou
PuxoSuvaplkol HOVTEAOU, UTIAYOPEUE TNV OVAYKN OMOUAKPUVONG TOU TTaSLoU amo
TNV OTPECOYOVO OLKOYEVELQ TOU KOL TIOPOXH AVEU OpWV OTOPYNG, QyAmng, EKTLHNONG
o€ éva 0opalEG BepameuTiko MAaioLo.

Autl n mpooéyylon Ba apyioel va aAAalel tnv dekaetia Tou 1970, 6tav o lvaar
Lovaas — 0 TLO YyVWOTOC OVOAUTAG TNG CUUTEPLPOPAC OTOV TOUEN TOU QUTLOHOU,
pobntig tou Don Bear, €vOo¢ amd TOUG TPEIC ONUAVILKOTEPOUC OVOAUTEG TNC
ouuneplPpopdg amd Toug avBpwroug Tou oOploav auto To mMedio €VVOLOAOYLIKA,
EMOTNUOAOYIKA, OAAG kot peBodoloylkd — umootnpilel OTL Oviwg oL
TEPLBAANOVTIKEG OUVLOTWOEC €ival KOBOPLOTIKEG onuaocieg, aAAd OxL w¢ Mpog TV
anodoon PuxoyevolC aLTLOTNTAG OTNV TPOKANGCN TOU QUTLOMOU, aAAd WG TPOG TLC
OEpATMEUTIKEG KO TTALSOYWYLKEG TapeUBATELS TTou xpnleL n ev AOyw Slatapayn. ITIC
TEPLBOANOVTIKEG OUVIOTWOEG TOU 0dnyouv To Taldl oe kavomolntiky €€EALEN, o
Ivaar Lovaas oupmepléAafe Kal TO OLKOYEVELAKO TAaiclo tou mawdlol, to omoio
uropel va mopéxel epebiopata kaboplotikng onuaciag ywa tnv eEEAEN Kat
Bepameutikn mopeia Tou matdlov.

AlEpEUVWVTAC TO EPEUVNTIKO TAALOLO TIOU 0.PopPA OTIG BEPATIEUTIKEG TTAPEUPACELG
yla mtadid pe AAD oto xpoviko Staotnua petafl tng dekaetiog tou 1960, otav
apxloav va Sle€dyovtal oL TPWTEC EPEUVEC OTNV €DAPUOCUEVN QVAAUGCNH TNG
ocuuneplpopag, kot ta péoa tng dekaetiag tou 1980, afilel va tovicou e mpwta amnod
OoAa otL n €udaon dwotav oto idlo to madi, otic mapeuPaocslg pe 1o dlo to madi
KOl HAAloTa TOPEUPAOCELC TOU ATav auotnpd SOUNUEVEC, KATEUBUVTIKEG,
anoattovoayv pla LAAAOV TaBnTIKr) CUMHETOXN €K LEPOUG TWV TTALSLWV WG AroSeKTWY
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Oepameutikwy Kol TALSAyWYIKWY TOPEUPBACEWY. AUTA UMOPOUHE vo  Ta
BEWPOOUE EK TWV UCTEPWY WG HELOVEKTAMATA TNG AvAAuong tng Zupmeplpopdg.
Qotooo, Ba mpemnel va tovicoupe OTL N apxlkn autr nepiodog epapuoywv tng A.L.
otn AAQ Atav plae oAU onpavtiki nepiodog, adol amoTEAECE TO EVOUoUA YO TNV
avamtuén gt mAovolag  OepameuTiknG  TEXVOAoylag, TEXVIKWY, HEBOSwWV,
TIAPEUBACEWV TTOU XPNOLUOTIOLOUHE PEXPL ONUEPA, aveEApTNTA Ao Tn oUvOeon
HOVTEAWV Tou pmopel va oaflomololpe mA€ov. Kat BéBaia o Adyog Tmou
e€akohouBoUv va eilval Eemikopeg Kal €upUTATA XPNOLUOTIOLOUUEVEG QUTEC Ol
TEXVIKEC OPEIAETAL OTNV AMOTEAECUATIKOTNTA TOUC Yylol TO PACHUA TOU QUTLOMOU.
Auty Aowmdv n apxlkn meplodog €xel va pog SwoelL, MPWTIOTWE, €va TAOUGCLO
«OTIAOOTACLO» DEPATEVTIKWVY TEXVLKWV yla tadid pe AAD.

‘Eva epwtnua mou tibetat ano Tig apxEg tng dekaetiag Tou 1980 sival av xpelaletal
Kol yLotl xpelaletal pLo mpooBnkn oTLG MAPEXOUEVEC UTINPEGCLEC, OTWG N ekmaideuon
TWV YOVEWV Twv Maldlwv pe AAD. Autd mou oAU KOAA €XEL eTonuavOel anod Tote,
ATOV TIWG, XWPLG TNV EUIMAOKN TNG OLKOYEVELOG, Teplopilovtal ol SuvatdTnTeG Tou
matdlov yla yevikeuon kat diatrpnon Kektnuévwv deflotntwy ({Atnua to omoio
€0i€av kol mponyoupevol oUANTEG). Asv aflomololvtal OAeg ol SuvaTtoTNTEC TOU
nadlol yla padnon, 6ev aANAGleL TO OLKOYEVELOKO KALMQ, TIOU MMOpel va €Xel
eruBapuvOel anod tv vnapén madov pe AAD kat moAAd dAAa otolkeio ota omola
Sev Ba avadepbw, yati n kupla Towolpn Ba pag HIANCEL EKTEVECTATA YLa TO BEua
QUTO OTNV ELORYNON TNC.

H ekmaibeuon yovéwv PBeATIWVEL TNV ETKOWVWVIO HETAEU YOVEWV KOL YEVIKOTEPA
HETAEL OAWV TWV MEAWV TNG OLKOYEVELAG, PEATLWVEL TO OLKOYEVELAKO KALMOL Kol
mepLopilel Tig mbavotnteg unotponwy Kal aAlvdépounong tou matdlov. Auto ival
TO €vo OKEAOG, VW TO OGAAO OKEAOC TOU MOG TPOBANUATIOE OTIG OPXLKEC
napeUPaocels ya tnv AAD €xeL va KAVEL PE TG AUOTNPA SOUNUEVEG CUVONKEG Ko
mola. Ta TOOVA HUELOVEKTAMATA TOug ylo TNV €€EALEN Tou Madlol Kal TNV opaAn
KOWWVLKN Toug évtaén. Onwg ddavnke amnd mAnbog epsuvwy, dUo Atav Ta Baoika
HELOVEKTAMATA TWV auotnpd dopnuévwy mapepfacewv. Abevog Sev mpodyouy Tnv
KOWWVLKN €umAokn tou modlov pe AAD oto Ppuoko meplBarlov tou maldlol
(olkoyevelako, oxoAlkd K.A.) koL adetépou Sev mpodyouv TN xprion auvBopuntou
AOyoU Kol ETKOWVWVIAC Kal TTOAU TIEPLOCOTEPO SEV €UVOOUV TN YEVIKELUGON KAl TN
Slatripnon Ttwv KekTNUéEVwv OeflotnTwy Adyou, ETUKOWVWVIAC KAl KOWWVIKNAG
oAAnAenidpaong.

AuTd Aoutov Ta eAAElppOTO O0TO AUOTNPA SoUNUEVA TTpOYpApATA 08rynoayv oTo va
ovalnTr)OOULE QUTO TIOU OVOUATETE Cr)UEPQ VOTOUPAALOTIKEC TIPOCEYYLOELG, OL
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omole¢ aflomolovv pla Alyo Siadopetiky peBodoloyia amd OTL oL auotnpad
Sounpéveg mpooeyyloelg.

KatL moAU onuUaVTIKO TIOU TPEMEL VA EMONMAVOUME €ival mwg 6co allalouv ol
OEPATEVTIKEG TEXVIKEG KOL TA HLOVTEAQ TIOU XPNOLUOTIOLOUME HE TO Taldld, 1600
apxilouv va alAalouv Kol Ta HOVTEAQ TA oMol XPNOLUOTIOLOUME |LE TOUG YOVELG.
Autd Aoutdv teholv ev mopalAnAw Kkat oxL aveédptnta to éva amnd to dAlo. Otav
Aouov apyxioape va PETAKIWVOUUAOTE amd Ta auotnpd SounUéva MPoypapaTa Kot
VO OLKELOTIOLOUEDA TIOLO VATOUPOALOTIKEG TtapeUBAceL, apxilouv olyda olyd va
aAAaZouv Kal T LOVTEAQ eKTIAOEVONG YOVEWVY Kal Ba SOUUE LEPLKEG ATIO AUTEG TLG
oAayEC.

To vaToupaAloTikd povtéAa tng ekmaibevong mawdlol pe Slatapayry OUTLOTIKOU
daopatog (pEpvw Hovo peplka mapadeiypata yla va KataAaBete o L avadépopal)
elval ta mpoypappata kat eukalpla SidaokaAiag mou avémtuée kuplwg n Gail
McGee Kal oL cuvepyateg tng, n Stdaokalia kaipltwyv eLOTATWVY MOV QVEMTUEE TO
levyoc Koegel, n mpooéyylon vATOUPAALOTIKOU AOYOU KOl TO HMOVTIEAO TIPWLUNG
napéuBaong tou Denver, mou eival Kal amo Ta mo TPoohaATA KAl TTOAU €TUTUXA
HOVTEAQ TOL OOl XPNOLUOTIOLOU LE O UEPQL.

Etol Aoutov amd TA auotnpd SopnUéEVA  HOVTEAQ  PETAKWVOUUOOTE  OTA
VATOUPOALOTIKA HOVTEAQ, OTLG TtapeUPAoeLs pe Ta (Sla ta matdild, xwpeic va napoupe
va alomoloUpaL TIG OPXEG TNG AVAAUONC TNEG CUUTIEPLDOPAG.

Ztnv eknaibevon yovéwy, Twpa, mwg aAAalouv auTd Ta LOVIEAQ; ZEKLVIOAUE Ao Ta
HoVTéAa Tou Yapoaktnpilovtal w¢ HovtéAa Tou €ldkou, Tapadoolakd HOVIEAQ,
S00KOAOKEVTPLKA MOVTEAQ, LOVTEAQ OTIOU O £L8IKOG KATEUOUVEL TOUC YOVEIG OTO TIWC
Ba ekmaldevouv to naldi toug.

Zlyd-olyd, opwe, apxilel n peTakivnon oto CUVEPYATIKA MOVTEAQ Kol €l8IKA ota
Hovtéla ekeiva ou Baocilovtal otnv oxéon €dkou-yovea, ta omoia dev eival 1600
KATEUOUVTIKA Kol BEAOUV TOV YOVLIO WG LOOTLUO £TAPO.

‘Exouv dle€axBel MOLKIAEC €peUVEG MAVW OE QUTA Ta BEPATA, TA TILO VOTOUPOAALOTIKA
HOVTEAQ HE TOUC YOVELG, T TILO OUVEPYOTLKA HOVTEAQ, aAAd ag avadepbw oe pla
€peuva mou dLegNxin otnv nmatpida pag to 2006 Kol pag £58woe PEPLKOUS OO TOUG
TIO KaBopLoTIKOUC TTOPAYOVTEC YLa TO TIWE UMopel va avarntuxBel pe tov kKaAUtepo
Suvato TPOTMO N OxXEon yovEa Kal ELOIKWV.
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H ka KaAuBa, umo tnv enonteia pou, epdpuoce €va MOAU evdladEpov POVTEAD yla
va BeAtiwBOel o ouvepyatikdg Tpomog aAAnAenidpaong yoviou Kal L861KOU KoL HETA
oo AUTO TO UOVTEAO OVAAUCAUE TOUG TIAPAYOVTEC TIOU CUVASOUV UE ULa KAAUTEPN
TILO CUVEPYATLKA OXEon yovéa-€l81kou. OL tapayovies autol Atav £€L. H emkowvwvia,
SnAadn, to va umapyxel KaAn emkowwvia HeTafl yovEéwv Kal €6KoU, n déopeuon
ToUu £l81KOU OTNV OLKOYEVELA KOl OTO TSI, N QVILUETWTILON TWV YOVEWV €K UEPOUC
Tou €16lKOU pPE OeBaouo, N avamtuén HLOG LOOTIUNG OoXEoNG METAEL YOVEWV Kol
€l61KoU, N apTLOTNTA TWV BEPATIEVTIKWY YVWOEWV Kal Se€LOTATWV Tou Beparmeutrh Katl
N EUMLOTOCUVN TOU €L8IKOU OTOUG YOVELG.

Ac oUpe Aouov T yivetat amnd to 1980 £wg to 2005, oG cuvoiCOUUE:

Mpwtov, v TOVIOOUHE OTL Ol EPEUVNTIKEC TIPOOTIADELEG KoL OL OepPATEUTIKEC
TOPEUPACEL TIOPAUEVOUV ETUKEVIPWUEVEG TPWTIOTWE oto maldl kal paAlota
ouveyilouv va kateuBuvovtal amd T AOYLKA HLOG aVAYyWYLKNAE alTotnTag yla va
EPUNVEVOOUV TIC OXEOELG TOU OLEmouv Tn Bepameutikn mpaén. H avaywylkn
QLTLOTNTA EPUNVEUVEL TIG OXECELG ALTIOU-ALTLATOU UTIO TO MIPLIOUA YPOUULKWY OXECEWV.
AnAadn, nmwg n petaPAnty A (ave€aptntn petapAntn) umopel va emibpd otn
puetapAnti B (e€aptnuévn petaPfAntn). H avaywylki attiotnto aviutopatibetal pe
TNV KUKAWKN autiotnta, otnv omoia Ba avadepBolpue pe mapadeiypata, Alyo
apyotepa.

H amédoon altiotntog os YPOUULKEG OXEOELS, CUVETWC, Sev aAAAlel akoun, oAAd
€xouv ouvteAeotel aAayEg oto OtL apyiloupe va aglomoloupe OAO Kal TEPLOCOTEPO
TIC VOTOUPOALOTIKEG, TIC  AlyOTEPO KATEUOUVTIKEC TAPEUPACEL, OL OTOLEC
MPoUTMOBETOUV HLla TILO €VEPYO OCUUMUETOXH TOU Taldlou Kol TWV YOVEWV 0Tn
BeparmeuTtikn PAEN.

Nwg opilovtat kot mow €lval ta  PaoKA  XOPAKTNPELOTIKA QUTWV TWV
VATOUPOALOTIKWY TIOPEUBACEWY;

Mpwta amd OAa, dnuioupyolue ouvBnkeg mou PBonbouv to mawdi va mapel
pwToBoUALEC Kal ePeic wg edkol i wg yoveic akoAouBol e TG mpwTtoBoulieg Tou
naldlov.

Eniong, otoxevoupe oto va BeATIWOOUUE, va SLEUPUVOUUE TIG avTIOPACELS TOU
matdlov, av to modl HAA PLOVOAEKTIKA TOU {NTOUWE VA POG WANROEL UE LEYAAUTEPEG
TIPOTAOELG. Av SEV XpNOLUOTIOLEL KATOLa UEPN TOU AOYou OmwG avtiBeteg €vvoleg,
eniBeta KA. Tou {NTOUME OTIC TMPWTOPBOUALEG TOU va SLEUPUVEL TIC AEKTLKEG TOU
EKTIOUTIEG KOl v CUUTIEPIAABEL Kal AAAa pépn Ttou Aoyou. Emiléyoupe mAnBog,
TIOWKIALOL EVIOYXUTWVY, EVAAAACCOULE TTOAU CUXVA TOUG EVIOXUTEC LOG, TLOPEXOULE
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TIOA\EG €UKOLpleEC OUPUETOXNG TOu TaldloU O VOTOUPAALOTIKEG OUVONKEG, OMOTE
avtl va €xoupe €va ToAU auotnpd Sopunuévo xwpo omou Ba SouleloOUUE HE TO
natdl, xpnoluomoloUUe TO TALXVIOL, XPNOLUOTOLOUUE  UOPLOVETEG-KOUKAEG,
XPNoLlomnoloUpe SLadopoug TPOMOUG TILO TIALYVIWAELS yLa va EUMAEEOUE TO TTaLdL.
EmutAéov, Oev evioxUOUUE HOVO TIG TEAKEG emBUUNTEC ouumeplpopeg, Ta
gmtevypata tou matdlov, oAAd, oTA VOTOUPOALOTIKA UMOVTEAQ, EVIOXUOUUE KAl TLG
npoonaBeleg Tou, avayvwpiloupe OTL To maldi mpoomnabel akoun KL av dev pag divel
APTLEC AVTLOPAOELC.

Kat téhog mapéxovral moAAég Suvatdtnteg emhoyng dpaoctnplotitwy. To madi
poBaivel va Slaléyel, Sev TOU UTIOSELKVUOUUE EUEIG SLOPKWG TL TIPETEL VAL KAVEL ] TL
nipénel va Slahé€el. AuTEG ol aAAayEC Oev elval POVO OTO TPOKTLKO OKEAOG, OTO
Oepameutikd KoL Tadaywylkd okéAog, aAAd SnAwvouv Kal Pl ouvBeon
ETUOTNUOAOYIKWY TIOPASELYUATWY .

Ta 8Uo mapadeiypata ta onoia cuvBEoapE yla va PTACOUUE OTLG VOTOUPAALOTIKEG
oUTEG TapepPaoelg eival n Avaluon tng upneplpopdc o ocuvduOOPO PE  Ta
HOVTEAQ TTOU TIPOKUTITOUV armod Tnv avamntuélakn Puyoioyla.

Oa 60UUE EMYPOUMOTIKA TA PBACLKA XAPAKTNPLOTIKA AOUTOV QUTwV Twv 800
ETUOTNUOAOYIKWY TTAPASELYUATWY TIOU CUVOECAE.

H Avaluon tn¢ Zupmepidpopd TePNAUPBAVEL, ETIYPOUUOTIKA, TEKUNPLWUEVEC
TIOPEUPACELC N ATIOTEAECUOTIKOTNTA TWV OMOLWV KATASEIKVUETOL HE EPEUVEC TIOU
€Xouv melpapatiky pebodoloyia.

OL MEPAPATIKA TEKUNPLWHEVEG TIPAKTLKEG, OTIWE YVwpPLloupe amd XIAMASEG €PEUVEC
mou £€xouv Ole€ayxBel péxpt onuepa, Ba mapdafouv PBEAToTa  OepameuTikA
amoteAéopata, dev Ba €xoupe amAwg aldayn otnv mopeia Tou maldiov, aAld Ba
€XOUUE TNV peyaAltepn duvatr) aAlayn, T BEAToTn duvatn ékPBaon.

H avamntuélakn Ppuyohoyia Egkiva pe mapadoxEC OTL UTIAPXEL, OTL TIPETIEL VAL UTTIAPXEL
ovamntuélokn €TolpuotnTa oto madi, 0 HoONTAG CUUUETEXEL EVEPYA OTNV HABnon, Ta
mAaiola ota omoia SouAevoupe €xouv vonua yla to maldi, n dibaokaAia yivetal
Héoa oto TAaioLlo mou opiletal ano tnv emKeipevn avantuén tou maldlol, cuveete
N UTTAPXOUCA YVWOoN UE VEQ yVWwon K.ATL.

Autd ta 600 Aoutov HOVTEAQ, TO HOVTEAO TNG AvaAuong tne Jupmepldopdg Kal To
Hovtélo tng Avamrtuélakng Wuxoloyilog cuvBETtouv autod Tou ovoual{oUE CAUEPA
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VATOUPOALOTIKEG, QVATTUELAKEG, OUUMEPLPOPLKEG TIOPEUPBACEL OTIC OTOLEG
Baoiletal kal To oAU evladEpov Kal TTOAAG UTTOCXOUEVO HoVTEND Tou Denver.
AUTO TOU TIPOTEIVW WG Kalvotopia otnv Nén undapxovoa épsuva kot BBAloypadia
elval 1o va mpooBécoupe otn olvBeon mou TpoavadEPAUE, TO ETLOTNUOAOYLIKO
TAPASELYUA TIOU TIPOKUTITEL amd TN Mevikn Oewpla ZUCTNUATWY KAl TNV ZUCTNULKA
Oepamneia OwoyEveLag.

To véa otolkeia mou Ba avakupouv amod pla cuvBeon mou TePAAUPAVEL KOl TN
Fevikn Oewpla ZuoTNUATWY elval TIOAAA. Oa €EETACOUE, OMWCE, KATOLO OTOLXEla
mou eival Wlaitepa onuavtika kot mpoodépovtal yla tn Bepameutikr mAaloiwaon
Tou maldlov pe AAD Kal TG OKOYEVELAG Tou. To TPWTO oTolyelo mou Ba rBsAa va
ETUONUAVW €lval N €vvola Tou MAALGIoOU — KALPLOG ONUOCLOG EVVOLOL OTLG CUOTNHILKEG
npooeyyioelc. H évvola tou mAaloiou adopd oto OTL N avalucn omoloodnmote
oupmneplpopdg Sev voeltal Mapd HOVO €VIOC TOU OCUVOAOU TWV CUOTNHATWY Kol
UTIEP-CUOTNUATWY Ta omola TMAaowvouv To Tadl KOl TNV OLKOYEVELD TIOU
Tipooépxetal o Oepaneia. Tuvenwg n ocuumnepipopd Tou Tadlol pe AAD bdev
ovaAUETAL TOPA HOVO OE OUVAPTNON UE TNV EUMAOKN TOU UE QAN CUOTAHATA,
UTTOCUOTAOTA KOl UTIEP-CUOTAHOTO HE Ta omoia dpa kot aAAnAosmidpd SuvapLka
o madl. Kal ta cuoTApOTA UMOPOUME va To aVOAUCOUUE Ot UIKpO 1N HAKPO
eninedo. H owkoyévela, yla mopadelypa, £va ULKPOoUOTNHA TIOU Hag eviladEpel
blaitepa ev MPOKELUEVW, TIAALOLWVETAL QIO Hla Kowwvia pe Beopolg, amo Tto
OLKOVOULKO TAQIOL0 TNG yxwpag¢ otnv omoia (el n OLKOYEVELD KOl GAAQ HOKPO-
cuoTnuata Ta onmoia eunmAékovtal otnv Bepamneia tou madov pe AAD. Noullw o
KUpLo¢ Baker avadépBnke mpiv and Alyo og autd.

Entiong, U0 AAAEC BAOIKEG EVVOLEC ATIO TN CUCTNULKN ETLOTNUOAOYIA, OL EVVOLEC TNG
TMOAUTTAOKOTNTAC Kol TNg avaduong, eival Slaitepa PondnTikég yua  Ttov
TPOOSLOPLOUO €VOC VEOU, GUVOETIKOU HOVTEAOU yla Tn Bepameio tou matdlov pe
AAD. Oa KAVw MO ATOTELPA VA aVOAUOW TO BepAmeUTIKO MAALOLO TOU TadLol pe
AAD Bdoel Twv SUO AUTWV TIOAU CNMOVTLIKWY EVVOLWV KOL KATOLWV OpPXWV TIOU
OVAKUTITOUV art’ AUTEG. Ag EEKLVI|COUE LLE TOV EVVOLOAOYLKO TOUG PO SLOPLOUO.

H moAumAokotnta OXeTWETAL PE MO PETABAON AMO TNV YPAUULKA avTAnyn twv
aUTlwdWV OXECEWV OE Lo TIOAU-TIPLOUATIKY  ovtiAnyn ywa tov avBpwro, yla Tig
oxéoelg mou OlEmouv, mou opilouv tn ouumepldopd kat TNV PuyoAoylk TOU
katdaotaon. Eva mapadetyua, 6a pag Bonbnoel va kataldpoupe nwg petadpaletal
OTLG OXEOELG TNG OLKOYEVELOG N amddoon KUKALKAG attiotntag. Npoomabwvrtag va
EPUNVEVOW TN OXEon UNTEPAG-Taldloy, Sev avalntw CXECELS YPOUUULIKNG ALTLOTNTOG
(mwg emnpealel n untépa 1o mMadl N 1o Madi TN pntépa). Me evbladépel va
Slepeuviow nwg ta {wvtava, evepyd aAAnAosridpwvta cuotipata aAAGl{ouv oTo
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XpOVo amod kowou, cuv-eeAiooovtal. AnAadn, nwg alddalouv audotepol: to matdi
KOL N UNTEPA WG AMOTEAEOHA TNEG SUVAULKN G Toug aAAnAemidpaonc. H Mevikn Oswplia
Juotnuatwyv pag Bonba va Siepeuviocoupe tnv agvan aAAnAemnidpaon {wvtavwv
OUOTNUATWY TIou eMidEPeL aAlayEG AOyw Twy apolBaiwy emdpdcewv mou déxovtal,
OTNV TIPOKELPEVN TEPIMTWON, TOOO To Madl 0600 KAl N UNTEPQ, MECQ QMO TNV
oAnAenidpaon touc. H puntépa alAalel evw to maldl tng aAlAlel, n oxéon toug
oA\alel evw apdotepol alkalouv, K.0.K. MEeTahEPOVTOG QUTO TO OKEMTIKO OTN
Bepameutiky MPAfn YevikOTEPA, avalnToUUE To MAROOC TwV TAPOYOVIWV TOU
ouverudpoly, wote va obnynoouv oe PEATIOTA OepameuTIKA QTMOTEAECUATA.
ATIOOKOTIOUME Ot pla Slepelvnon Tou Ba eumeplé€el TG OXECEL OO0 Yivetal
HEYAAUTEPOU apPLOUOU UTIO-CUCTNUATWY, CUCTNUATWY KOL UTEP-CUCTNUATWY Ta
omola cuvadouv pe To BepameuTko {NTOUUEVO.

Y auti tnv emnimovn mpoomndBela, Ba mpémel va mpooteBel kol n €vvola TG
avaduong, €vvola mou adopd TN HUN-TPOBAEPLUOTNTA, €V TIPOKEIMEVW, TN HN-
npoBAedpuotnta tou Bepameutikol amoteAéopatog. H évvola TnG avaduong pag
BonBa va ouveldnTOMOLOOUUE OTL, OMWG LOXVEL OTIC PUOLKEC ETLOTHIEG, £TOL KOl
OTIG EMLOTHUEG TOU avBpwmou, Sev pmopoupe pe akpifela va mpoPAéPoupe TNV
€kBaon and tnv alnAenidpaon {wviavwy cuoTNUATWY, AOYyw Twv avapiBuntwy
HETABANTWY TTOU Umopel va cuv-emidpoulv otn Sldpkela autr§ tng aAAnAemidpaong.
Méoa and tv aAAnAenidpacn cuoTNUATWY, AVOKUTTOUV, avadlovial CXECELS I
OTOLXELQ, XOPAKTNPLOTIKA, TA OTtola HaAlota pmopel va udiotavtal otn cuvBeon Twv
oUOTNUATWY ToU aAAnAosmidpolv. Eva amd To TO yvwota mapadeiypota
avaduong, ot GUOLKEG ETILOTAUEG, adopd oTn ouvBeon tou vepol. Omwc OAol
yvwpiloupe n olvBeon 2 aepiwv (tou ofuyovou kal Tou udpoyovou), o€
OUYKEKPLUEVN avoaloyla, moapdyel vepod, &nAadn, €va otolxelo pe LOLOTNTES
S10POPETIKEG amd Ta HEPN TIOU TO amoteAoUv. To vepO eival uypd OTOLKELO TOU
TIPOKUTITEL oo 2 aépla! Av Aoumdv oL 6pol TnG avaduong £xouv evdladEpov yla ta
am\ovotepa, mio PoBAEP U puoikd patvopeva, oo PaAlov ya tTa patvopeva
TIOU ATTOVTOL TWV CUVOETWY KOWwVIKWV N Puxoloykwv datvopévwy! And 1o ev
Aoyw mapadelypa, Kot yevikotepa AapfBavovtag umoyn tnv Wblotnta tng avaduong,
UTTOPOULE VOl CUUTIEPAVOUE OTL SEV UTIAPXOUV OITAOUGTEUTLKEG OTTOVTAOELG VLA TO TL
ouviota BéAtiotn Beparmeutikn mapeppaon yia tatdid pe AAD. Elval onuovtiko va
Eedpuyoupe amd €vav eumelplopd mou B€Ael pla amoAutn mpoPAsPuoTnTA OTO
BepameuTIkO amoOTEAECUA.

JUUMEPACUATIKA, TtapeUPaivoupue o€ 000 YIVETAL TEPLOCOTEPOUG TIAPAYOVTEG Kal
HEAETOUUE TIC OUUTIEPLDOPEG TIoU TIPOPAETTOUME aAAA Kol TIG aVOOUOUEVEC, TIC
TOaveG avaduopeveg ouunepLdopPECG IOV UTopEL var avakUPouv amod po cuvBeon
Bepameutikwy mapepBacswy.
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Mua kowvr) apadoxn yio tnv Avaduon tng Zupmepidopdc kat tn Fevikn Oswpla
CUOTNUATWV £lval OTL HEAETANE OXEOCELS: N evioyuon elval oxéon, n cuumnepidpopd
elval oxéon, n mPoodo¢ tou TMaLSloU ATIOTUTIWVEL CXECELG, N CUUMEPLPOPA TOU
Bepameuty amotunwvel ox€oelg. Embuwkoupe ouvenwg aAAayeg, BeAtiwon oTig
OXEOELG, ETUISWKOUUE OUVEPYOOLO OLKOYEVELAG KoL OePATEUTIKOU 1 OXOALKOU
mAatoiou. To {ntoupevo dev eival to va mpoPAEPoupe 1 va eAéyéoupe anodAuta To
amotéAeopa NG Bepameutikng Stadikaociag, oAAG va SnULOUPYNCOUPE CUVONKEC
avaduong ou ETTPETIOUV TNV OLUTO-0PYAVWON TNG OLKOYEVELaG. H idla n olkoyévela
Ba mpooblopioel ev TéAeL TNV allayr Kol OxL €MeElG WG e€wTEPLKA HEAN TOU
OLKOYEVELOKOU CUOTHHATOG.

It AOYLKA €VOC AKPOIOU EUTIELPLOUOU, ETUKPATEL N £VVOLO TOU «OCO TIEPLOCOTEPO
TO0O0 KAAUTEPA», OO0 TEPLOCOTEPEG OL TAPOXEG OTO TtaLdl pe AAD, TOo0 KaAUTEpQ.
Evtoutolg, €xeL emonuavBel otL autn eival pla ovyxpovn UPPLG, mou Sev pag
ETUTPEMEL VA SLEPEUVIICOUUE TN TOLOTNTO TOU BEPATEUTIKOU N TO EKMOALSEUTIKOU
€pyou. To «O00 TEPLOCOTEPO TOOO KAAUTEPA» yVWPLlouPe OTL eV LOXVEL OUTE yla
NV BepameuTiky oUTE yla TNV EKMALSEVUTIKN TIPAEN. AuTo Tou {NTAE €ival To onpeio
péylotng anodoonc (optimal point of learning) - 5nAadr va evtomicoupe tv kKopudn
NG KAUTTUANG Tou amodidel Ta péylota Bepameutikd odpEAn yia to matdi pe AAD kat
TNV OLKOYEVELA TOU. Nwg mnopepPaivoupe, moéco moapepPaivoups, TmoloL
napeppaivouv; Autd elval epwTripoTa ML TNG BEPATTEVTIKAG TPALNC, XWPLG EUKOAEG
amavtioelg. Eival Slaitepa enimovn n dtadikacia Stepelivnong Twv mopayoviwy
eKelvwv Tou o€ kABe dpdon tng BepameuTikng Stadkaoiag Snuoupyouv cuvbnKeg
HEylotnc BepameuTiknig enidoong.

Etol ota ouvBeTa €pWTAMATA TIOU OVOKUTMTOUV otnv SOUAEld pe to Taldl e
Slatapayn aUTIOTIKOU PACHOTOC KAl OTNV EKTTAISEUON TNC OLKOYEVELAG Tou, BENoupe
TLOAUTIOPOYOVTIKEC TTAPEUPBACELS, CUVOEDH EMIOTNUOAOYIKWVY TIOPASELYUATWY, OTEVN
OUVEPYOOLO HE TNV OLKOYEVELX Kal OAa ta mAaiola avadopdg tou matdlol. Tuvexn
KOl CUCTNUOTLKA TTOpaATAPNonN TTou Ba HaG EMITPETEL LA CUVEXH OVATIPOCAPUOYH,
BeAtiwon tou BeparmeuTtikol €pyou, UE yvwpova tnv Tpdodo tou matdlov Kot TG
OLKOYEVELAC TOU.

N'vwpiloupe nNéN mApa MOAAQ yLO TO WG UMOPOULE va TapEUBoupe BepameuTIKa,
oA\@ umapyouv O&Uo otolxela ota omoila dev €xoupe akoun oadeic Kal
oAokANnpwHEVEG amavtnoels. Apevog oto nwe Ba emiteuxBel n autod-opydvwaon g
OlKOYEVELaG Kol adeTépou mola ocuvBeon mpooeyyicewv Ba odnynoeL oe HEyLOTN
Bepameutikn anodoon.
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Oa Beha va oAoKANPWOow TNV €L0nynon pou, petadépoviag anoPelg, adevog g
oAU yvwotng Grandin Temple, evo¢ atopou, ToU €KTOG amod SLayvwon auTLoUoU,
€XEL QVATITUEEL OTOV ETMOKPO TNV LKAVOTNTA TOU QUTO-TIPOCSLOPLOUOU, KoL PETEPOU
EAAAVWV YOVEWV TIOU PETEIXAV OTN HOVASIKA MEXPL ONUEPQ TTAVEAAN VLA EPEUVA TIOU
adopad og Bpata otPLENG TNG oLkoyEVeLag Ue Taldi pe AAD.

Q¢ mpog tn Bepameutikn mapéuPacn, n Grandin Temple umootnpilel mMwg ot
KATAAANAOTEPEG MAPEUPACELG YIA ATOUA OTO PACHUA TOU QUTIOHOU ElvVaL QUTEC TTOU
neplAapfavouv oUvBeon OePAMEUTIKWY TPOOEYYIOEWV KOl OXL HMOVTEAQ TOU
Baoilovtal o€ pia kat povo Bswpnon.

Eniong auto-mpoodlopllopevn, n Temple unootnpilel 6TL 0 AUTIOUOC Elval KOPUATL
Tou eival ¢, 6ev mpoodlopilel Tov AUTIONO WC OTolXElo €€w amd Tov €aUTO TNG,
omote Kal gv emBu el va armoBAAEL TA OTOLXELOL AUTLOUOU TIOU TV Iipocdlopilouv!
TéAog, oL EAAnveg yoveig, mou peteiyav otnv Mavelnvia €peuva otnv ormoia
npoavadEpOnka, Kot n onola anotéAece cUUMpPatn Tou Mavemotnuiov ABnvwy Kat
ToUu ZUAAGYoU NG Adploag, Slatumwoayv TI¢ anoPeLg TOUC LE CADVELD, LE TTOVO KOl
HE TNV eAmida mwcg pmopel va €ekwvrioouv OUANOYIKEC TipooTaBele¢ ocUUMpPaénc
YOVEWV KOl ELSLKWV YL TOV KOO OKOTO TG Bepameiag, Tng amokotaotacng Twy
atopwy pe AAD otnv matpida pag.

AUO XOPAKTNPELOTIKA QTIOCTIACHOTA OO TIG OUASEG e0TiaoNC TTOU TPEEAUE UE YOVEIG
TIOU PETElXOV OTNV £peuva gival Ta akoAouvba:
«OeAovue va karadaBouue kaAvtepa ta nadia pac pe autiouo. Na
TTAPOUUE EUTIELPIEC, KATEUTUVOELC KAl YVWOELC O TPAKTIKO ermimedo. Na
Exouue kaAutepn €Lbikn eknaibevon. Aev IéAdovue Aumnon kat AAAEC wWpPEC
XOUEVEC O OTEIPA ETTIKOIVWVIOKY TTOALTIKN».
«Yuxpo to internet yia mAnpowopnon, 8¢ uta (ot napouvoia SimAa cou».

Oa {NToW CUYVWHN ylot TO TIOAU ypryopo TEWUMO TNG MAPOUCIAOAG Hou, amd TN
OTLYyMA TIOU cuveldntomoinoa 1o aueiAlkTo Tou xpovou twv 20 Aemtwy, Kal Ba cag
£UXAPLOTHOW BEpUA yLa TNV TTPOCOXI) OOC.
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“Wuyxoeknaidbeuon yovéwv natditwv ue avtiouo: H Sepancutikn

éuvaun tn¢ ouadacg”

lwavva Towoupn

A) Elocaywyn

H owkoyévela eival to Baoko KUTTapo SOUNCNG TNG TOUTOTNTAG TOU OTOpoU. Apa
KaBoploTikd otnv PuxoouvaloOnuatiki avamtuén tou matdlol Kal amoteAel éva
UTTOOTNPLKTIKO oUOTNUO, ME TNV €vvola TNG Tapoxng oobnuatog acpaAelog Kot
evotntag, ¢opéa kabodniynong otnv emihucon TPOPANUATWY, TNy TIPAKTLKAC
BonBelag oe emelyouoeg KATAOTAOELG Kal EPLOSOUG Kplong, Katagduylo (douAo). H
Umapén €vOG UTIOOTNPLKTIKOU OLKOYEVELAKOU CUCTAHATOC €lval €vog OnNUOVTIKOG
TIPOOTATEUTIKOG Tapdyovtag ya tnv mpoAndn Yuxikwyv Slatapoyxwy, Evw
ONUAVTLKEG daiveTal va lval Ol ETUMTWOELG TWV SLATAPAYUEVWY OXECEWV LECA OTNV
olkoyévela. otnv YuxoAoylky avamtuén tou atopou (Owkovopou, XplotoSouAou,
2000).

1. O pOAOG TNG OLKOYEVELOG TOU OTOMOU LE SLATAPAXEG QUTLOTIKOU PACHATOG

Ooov adopa T Atatapaxeg Autiotikol QAoUaTog, 0 pOAOG TNG OLKOYEVELAG UTIPEE
oTNV Topeia Twv Xpovwv attia aviutapabeéoewv PeTAll Twv EL0IKWY, AOYyW TNG
dvon¢ NG Slatapaxng KoL Tou aveEnyntou (MEXPL TIG HEPECG MOAG) TwV akplBwV TG
attiwv. MNa to Adyo autd n olkoyEvela TEpaoe amo TN ¢Acn TNG Evoxomoinong otnv
daon tng avaindng ocuvBepameuTikou poAou, Tou eival kol n MAEov oUyxpovn
T(POCEyyLon.

1.1. lotopwky avadpoun o©Tov TPOMO QVILMETWTILONG amo Toug E€L8IKoUG TNG
OLKOYEVELAC TOU QUTLOTLKOU OTOMOU.

lotoplkd TapouclaleTol pio PETATOMION Ano MOPASOCLAKA LOTPOKEVTPLKA
pHovtéla, mou Sivouv éudaon oe Puyxoyevn aitia, 6cov adopd TNV gudavion Tng
OUTLOTLKAG SlatapoxnG, O€ OLKOOUOTNHLKA HovteéAa. Ta tehevtaia Sivouv Eudoaon
oTn onuaoia Tou Blodoyikol mapdyovta, 6cov adopd tnv attionaboyéveon Tou
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QUTLOPOU, aAAG TtapAAANAQ Kal OTn onuacia mou €XEL N CUUHUETOXA TNG OLKOYEVELAC
otnv emutuyn Bepaneutikn ékBaon (Ferguson, 2002).

Mo ouyKkekplUEVa, N Kuplapxn €pUNVELX yla TO AiTla TOU OQUTIOMOU MEXPL TN
Sekaetia Tou 1960 ntav avti ¢ Wuxavailuong, n omoia Ue KUPLO TPECPEUTH TOV
Bettelheim (1967), mioTteve OTL OL UNTEPEC TWV MALSLWV UE AUTIOUO eival Wdlaitepa
PUXPEC WG ATOMA KAl aVTLLETWTI{oUV Ta MadLd Toug ampoowra Kal Xwpeig KaBoAou
ouvaLoONUATIONO. e uia mpoomadbela va apuvBouv ta maldld amoclPovTaL OTOV
€0lUTO TOUG, O€ MO QUTLOTIKN povaxkotnta. Epocov o autlopdg eppnvelovtav ano
toug WuxavaAutég wg Puyxoyevng Stadkaoia pe kUplo aitio tnv Puxpotnta g
UNTépac mpog to maldi, n Bepameia MOV MPOTELWVAV ATOV N ATIOXH TWV YOVEWV ATO
Vv Bepaneutikn Stadikacia kot N Aveu Opwv amodoxr) OAwvV TwvV CuUEPLPOPWV
TOU QUTLOTIKOU TtalSloU, TIPOKELEVOU VA UTIOXWPNOEL N QUTLOTLKA LOVAXLKOTNTO Kl
va mapel to madl va ekdnAwvel emBetikOéTNTA TPOG TO TEPLBAAAOV TOu.
MapdAAnAa, ot (8LeC oL UNTEPEG EMPETTE va KAvouv puxavaAuTikoU TUTou Bepaneia,
TIPOKELUEVOU va AUOOUV QOUVEISNTEC OUYKPOUOELG, OL OToleg TIG gumodilav va
avamntuéouv pia vyl cuvalobnuatikn oxéon e to maldi toug. Maurice et al., 1996;
Ferguson, 2002; Turnbull & Turnball, 1997; leva, 2002; Feva, MnoAapiwtng, 2013).
Inuepa yvwpiloupe OTL TA ATl TOU QUTIOMOU lval opyavikd kot oxL Puxoyevr). H
Tmopelar KAl n TPOyvwon, OuHwG, elval ouvdedepéveg pe PUXOEKTTALOEUTIKEC
napeuBaocelg, OnAadn mapepPdaocslic mou edappoloviol oe  BePATEUTIKO,
EKTTOLOEVTIKO Kol OLKOYEVELAKO TepLBarlov. Me 6e6opévo OTL N OLKOYEVELA TIOPEXEL
To amnapaitnto mAaiolo KoL TNV TO ONUOVTIKA €midpacn otnv avamtuén tou
natdlov, kupiwg ta 3 mpwta Xpovia tng {wng tou, onoladnmote napéufaocn oto
matdl pe Slatapayeg autiotikou ¢aopatog Ba mpenel va mepAapBAVEL Kol TOUG
YOVEeic, oL omoiol mAéov avalappavouv evepyd poAo, TOCO KOTA TOV OXESLOOUO TNG
ekmaldevTIKNC-OepameuTikng mapépfaong, 600 Kol Katd TNV edappoyn Kot
TtapakoAoUONoN TNG. ZUVETWE N TTPOCOPHOYI TOU BEPATEUTIKOU EKTIALOEUTIKOU Kal
olkoyevelakoU TeptBaAlovio¢ cupPAarAel kaBoplotikd otnv e€EAEN kol otnv
avadelfn Tou duvapLkol Tou AUTLOTIKOU adlol, 660 uPnAO 1) TIEPLOPLOUEVO KAl oV
elval auto (Maurice, et al., 1996; Boulware, et al., 2006; Kelly and Barnard, 2000).

Eldikotepa, ocUpdwva pe TN ouunepldoplkn TPOCEYYLON, N OCUUUETOXA TNG
olKoyévelag otn Bepamneia kol TNV ekmaibeuon ToUu AUTLOTIKOU TtaldloU amoteAel
Tapayovta KaBopLoTIKNC onuaciog yla tTnv BepameuTikn £€KkBaon, KUPLWE WG TIPOC TN
YEVIKELON KOl TNV KOWwViKomoinon tou matdlol PeE auTopo. H ouppetoxn tng
olKoyévelag otnv ekmaidbevon tou maldlol bev wdelel poévo to madi, oAAd
evOuVOUWVEL KoL TNV (6la TNV OLKOYEVELQ, yla TNV omoia N TPAYUATIKOTNTA TNG
Umapéng evog matdlol PE QUTIOUO ATIOTEAEL KATAPXNV £VA OOK, EVW OTN CUVEXEL
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onuatodotel tnv adetnpia piag mMAnBwpag avtidpaoewy, TOCO O CUVOLOBNUATIKO
000 KoL o€ PaKTLKo eninedo (Meva, 2002; leva, 2006).

1.2. OL ouvaloONUATIKEG AVTLOPACELG TWV YOVEWV 0T SLAyVWon TOU AUTLOHOU.

H AMPn tng Stdyvwong Tou auTlopol EVEPYOTIOLEL pla aAucida cuvaloBNuATIKWY
avTIOpACEWVY yla TOUG YOVELC, oL omoleg Bewpouvtal KOLVEG yla OAOUG TOUG YOVEIC
Kol ave€dptnteg amo €OVIKA TPOEAEUON KOL KOLVWVLIKOOLKOVOULKOUG TIOPAYOVIEC
(King, Gerlach, 2002). Ot pUXOAOYIKEG EMUMTWOELG ATO TNV MPWTN CUVELSNTOMOlnoN
TOU TPOPANUATOG, TTEPA ATO TO APXLKO 00K, €elval cuvaloBnuata ¢ofou, aicbnon
amopovwong kat aBepaldtnrag, cuyyxuon, Sduomotia yla T YVWHOTEVOELS TWV
el8IKwV, BupOG KUplwg Ttpog Toug eldIkoUC, (o omolog pmopel va BewpnBel Ekdpaon
OUYKOAUUUEVOU TIOVOU | dpvnon amodoxng tng coBapotntag tng datapaxng) Kot
ouvaloOnuatiki anodlopyavwon (Witaker, 2002).

META TO MPWTO OOK OL YOVEIG UTOPEL VOl TapoucLAcouV  xpoviag popdng
KataBOAupn, KUKAOBUUIKOTNTA, XAMNA QUTOEKTIUNON, aloBnon OLKOYEVELOKAG
Suoappoviag, mapapéAnon Twv aAwv Tatdlwy tng owkoyevelag. Kata toug Winkler
et al., (1981) moapatnpouvtal TPl LopPEC ouvVALOONUATIKWY aVTILOPACEWV OO0V
adopa t OAWN:

a) Ztadlaka pelovpevn BALPN Kat TeAKA TARPN UTEpPBaocn tou évBouc.

B) Xpovia OAWPN Kal cuvaloBnpata anoyonteuong

V) ZuvaloOnUOTIKEG UETOMTWOELS, HE auénuévn BAIPN o meplddoug Omwg
otav £pxetol o€ NAkia to madl va masl SnNUOTIKO, OMOTE Ol TPOOSOKIEG TOUC
HELWVOVTAL OPLOTIKA. 20udwva pe toug Midence & Neil (1999), ta cuvaloOnuatika
otadla and Ta omola MeEPVAVE oL YOVELG Elval Ta TapaKATW:

2tAd10 Tou 00K: oL yoveic katakAulovtal anod oféa Kol AKATEPYOOTO cuvalodnpata.
Kuplapyxa cuvalcbripoata og auto To otadlo ivat n oduvn, o Buudg, n Suomiotia, n
ouyxuon ylwa ™ dtayvwon mou Sivouv ol €181KoL KAl yla TO TL CUVETAYETAL auTr. H
opyn kal o Buudg umopel va otpedovrtal evavtiov NG Kowwviag, Twv eOIKWY Tou
dWkoU TeplBAaAAovTog, oTov €va yovio amd tov GAAov, ota dAAa maldld tng
OLKOYEVELOC, TIPOG TOV €0UTO 1 Kal TPog To Be0d. e autd to otddlo o cUPPBoUAOC
KaAE(Tal vo. EKPPACEL CUMIOVLA, KATAVONON Kol uTtoothpLEn-amoduyrn cUYKpouaong
LLE TO YOVEQ .

Itadlo avtibpaong: o€ autd TO OTASLO KUPLOPXOUV €viova KAl OpvNnTIKA
ocuvalcOnuata mou UMopeL va mapouv xpovia popdr, €dv ot yoveig dev AaBouv tnv
KaTAAANAN otnpEn (ayxog, mieon, ¢opog, evoxeg, amodppufn, unepnpootacia). To
ayxog mnyadel amo A A acadn evnuépwon yla tn uon tng dtatapaxng, Kabwg
Kal EAAePn KatdAANAwv uTtnPecLwV yLa To atdi Toug. AAAOL TP AYOVTEG TTOU
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evtelvouv autd ta cuvaloBnpata oxetilovral pe TG IOLOppuUBUEC aVTIOPACELS TWV
nadiwyv Ttou¢ (ocoBapd mpoPAnuata cupnepldopd¢ avtiotaon ot aAAayeg,
ekpnéelg Bupol og SnUOGCLOUG XWPOUC).

To aioBnua tou poBou cuvdEeTal He TNV TPOYVWON Tou MaLdlol, yla TNV mopoxn
KATAAANAWV UTINPECLWV TIPOG TO TSl KAl TNV OLKOYEVELQ, yla TO TL Ba yivel, otav
autol 6ev Ba pmopouv va 1o ¢povtilouv. O evoxég adopouv pia pun eAeyxOuevn
BloAoyikn avtibpaon, Tou €XeEL va KAveL Pe TNV embupia va amallaxBouv anod to
TaLdl KAt TNV amootpodr) MPog TNV avamnpio Tou, KATL Tou £XEL WG EMakoAouBo tnv
gvoyxn.

MNapdAAnAa n aduvapia Toug va to Bonbrjoouv va Eenmepacel To MPOPANUA, KaBwg
KOL N MOLPOAQTPLKN OVTIUETWIILON HOVO TwV OLTIWV Tou TpoPAnuartog, odnyolv o€
EVOXEC. ZuxvA €KONAWVETOL AUECA KOl EUPECO QTIOPPUTTIK oTdon (atnuéAntn
eUPAvVION, TLLWPNTIKA OTACH, QTOPPUTTIKOL XapaKtnplopol) r unepnpootacio. H
unepmpootacia pnopet va SnAwvel EAAewn eUmotoolvng oTLG OToLeG SuVATOTNTEC
Tou matdlov kat popo £kBeonc Tou madlovu oe Stadopa mepLBarlovta. AUTo pmnopetl
va 08nynoeL o€ AnmoKAELOUO Ao TTOAUTLUEG EUMELPLEC KOWVWVIKOTIOLNONC.

Je aUTO To OTAdlo CUXVA OL YoVEig TpooTtaBolV va EKPOLEUCOUV OO TOUG
€l8lkoUC amavinoelg mou emPefalwvouv TG MPoodoKieg Toug, apvoUpEVOL TO
MPpOPANua. Emopévwg eivat avaykn o cUPBOUAOG va Toug otnpiel, melBovtdg Toug
otL Sev glval POVOL TOUG OTNV QVTIUETWIILON Tou MPoPARUaToc. Av amouolalel auth
n ox€on mopateivovtal Ta cuvalodnuata cuyxuong, OAPNg kat avacpaielog.

2tddlo MPOCAPUOYNAG: Z€ AUTO To oTddlo €pxeTal otadlakd n ocuveldbntomnoinon tou
MPOPANUATOG KAl N PEOALOTIKN amotipnorn tou. Tote apyilouv ol yoveic va
evlladépovtal yla TNV eveEPYO CUPUETOXN TOug otn PonBela mou TMapEXETal OTo
naldl touc. ISlaitepn mpoooxn, OUwCG, — XPeldletal amd TOug €L8LKOUG OtV
Slepevvnon mBavng Yeudolg mpooappoyng, Aoyw yla mapddelypa BpnoKeUTIKWY
TeENoLONoEwWV, OMOTE evepyomoLlolvTal unxaviopol e€ldavikevong, ocuudwWvaA UE TOUG
omoiou¢ n maBoloyia Tou madlol pmopel va BewpnBel plo Soklpaoia yla v
eEAéwaon Tou madlol TouG. € AUTO TO OTASLO 0 CUUBOUAOG TTPETIEL VAL EVIUEPWOEL
YLOL TLG LATPLKEC, BEPATIEUTIKEC KOl TIALOOYWYLKEG AVAYKEC TOU TadLoU Toug aAAd Kall
yla LaKpOTIPOBECUOUC OTOXOUG, TIPOKELUEVOU va BonBnBouv oL yoveig otnv emAoyn
™G KataAAnAdtepng Bepamneiag.

JTadlo MPOooAVATOALOHOU: 0 aUTO To otadlo aufavetal otadlakd to eminedo
amodoxnc tou mpoPANUAToC, 0 cUVOUACUO UE TN CUCTNUATIKA avaltnon Twv
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KAAUTEPWV SuVaTWV ETUAOYWV yla TNV eKTtaideuon tou maldlol Kat TNV oTAPLEN TG
OLKOYEVELQG.

1.3. Mapayovteg mou ennpealouV TIG CUVALOONUATIKEG AVTLOPATELG TWV YOVEWV.

1.3.1. H ¢von tng Sratapaxng

O BaolkOTEPOG MAPAYOVTAC TIOU EMNPEALEL CUVOLOBNUATIKA TOUG YOVELS lval N (Sla
n dvon TnN¢ avtotikng Statapaxncs (Weis, 2002). Autd mou npoBAnuartilet Wblaitepa
elval n éAeuwpn emkovwviokwy Se€LOTATWY Kal Kowwvikwy deflotitwy (Sivberg,
2002). Mo CUYKEKPLUEVA OL LNTEPEG AYXWVOVTAL OO TTAPAYOVTESG OTIWG:

H anpoPAentn €€€AEN tou matdlol pe TAAWVOPOUNOEL O TOUEIC paBnong kot
ouunepldopag Kal epdpavion vnoidwv deflotntwy.

H améAutn avaykn yia dpovtida

H xpoviotnta tn¢ Statapaxng mou odnyel otnv e€ouBEvwan Toug yoveig

Ta mpoBARuata cupnepldpopag KAl oL EPUOVEC KOL OTEPEOTUTILEC.

H OSwrtopaypévn  ouvalobnuatiky €kdpoon TOU  ONMOTPEMEL TNV OUAAN
ouvaloOnuatiki aAAnAemnidpacn Ue TOUG YOVE(C.

H apyn e€€AEn—mtpoodoc.

H éANAewdn BepATEUTIKWVY UTINPECLWV.

H armoblopydvwon tng KabnuepvotnTag TNG OLKOYEVELAG.

OL ev60-0LKOYEVELAKEG CUYKPOUOELG KOl Ta cuxva dlaluyla.

H amouoia npoowrnikig {wng kat Puxaywylag yla tTnv OLKOYyEVELQ.

O KOWWVLKOC QIOKAELOUOC TOU QUTLOTIKOU TatdLol Kol TNE OLKOYEVELAG TOU.

H amnalolodofia yla to pEAAOV.

H nAwia tou matdlov (600 peyalwvel TOG0 ALlyooTEUOUV OL UTINPECLEC).

OL AavBaopPEVEG KOWVWVIKEG avTIAAWELG Yo TO HEPLSLo euBUVNG TNG OLKOYEVELAG TOU
QUTLOTIKOU TtadLou.

Oocov agopd Tov TaATEPA, TO AyXo§ adopd KUPLWG TNV OLKOVOLLKN KOTAOTOOoN TNG
olkoyévelag, ta OSuoPactaxta wPAPLN, TIPOKELUEVOU VA OVTOTMOKPLOElL  OTIg
OLKOVOULKEG amattioelg tng ¢dpovtidbag tou matdlov, evw mapadAAnAa, 000 TILO
Baplag popdng eival to autlotikd maldl KoL 000 TO auEnUEVN N ovAYKNn yla
dpovtida, TOCO MO AVEMAPKNC aLoBAVETAL OTOV YOVEIKO Tou poAo. MapdAAnAa Kol
ot 8Uo vyoveic Buwwvouv povafld kal amopdvwon, Aoyw Tng aiobnong tng
SladopeTikOTNTAG TTOU TOUG SnUloupyeital, peyaAwvovtag €va Tétolo maldi, oe
OUYKPLON HE Blwpata Tou €X0UV YOVELG TUTILKA avamtuooopevwy tatdlwyv (Sivberg,
2002).
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Oa MPEMEL va TOVLOTEL OTL TO AyX0G TToU BLwvouv oL YoVE(g TwV maldlwyv YE AUTIOUO
6ev odeiletal o XapaKTNPOAOYIKA 1 TABOOAOYLKA XOPAKINPLOTIKA, OAAG
OTTOKAELOTIKA KOl OVO oTh Slatapoyh Tou maldlou Toug. uxva LaAlota

avadEpovral Kal BETIKEG EUMELPLEG Ao TNV EAEVON EVOC TTALSLOU LE QUTLOWMO, OTIWG
N BeATiwon Twv MPOCOPUOCTIKWY LKAVOTATWY KOL TNG CUVOXAG TNG OLKOYEVELAG, N
ETUKOWVWVIO HETOEU TWV MEAWV TNG OLKOYEVELAC Kal n Yuyomvevpatiky toug {wn
(Bristol, 1985; l'eva, 2006).

1.3.2. Evbo0olKoyeVELOKEC UETOBANTEC

Ekto¢ amd tnv dta ™ ¢uon NG autotikng Slatapaxng oavadépovral Kot
€vVO0O0LKOYEVELOKEG UETAPBANTEG TTOU eMNPEAIOLV TIG CUVOLOONUOTIKEG QAVTLOPAOELS
NG olkoyEévelag (Sivberg, 2002):

MePLOPLOUEVEC YVWOELC Kal TANpodopleg OXETIKA Ue TN Slatapayrn tou madlou:
OUVOEETAL AUECA HE TO KOWVWVIKOHMOPDWTLKO EMIMESO TNEC OLKOYEVELAG, AAAA KOl TNV
€UKOALa mpooPBacng og unnpeoieg kat Siktua mMAnpodopnong.

O tpomog Asttoupylag TNG olkoyévelag, ocov adopd emiluon mMpoBAnUATWY Kot
Slaxeiplon tou ayyoug, kabwg kat o Babuog amodoxng g StadopeTkOTNTAC TOU
matdlol e auTlopd amd tnv olkoyEvela: n Slaxeiplon tou adyyxoug eaptdtal anod
XOPOAKTNPLOTIKA ™me TIPOCWTILKOTNTAC OTWG: OUTETTAPKELQ, ouTO-
amoTeAEOUATIKOTNTA, KABWC Kot Puyikn avBektikotnta H éAAewdn avOektikdTnTOG
obnyel tg untépeg oe duoavetia kat SuokoAieg mpooapuoyng (Ferguson, 2002;
Weiss, 2002; Gill and Harris, 1991). H wovotnta mpooapUoyng TG OLKOYEVELAC, KATA
Toug Groomes & Leahy (2002), e€aptatal anod TPELC MAPAUETPOUG: A) TOV TPOTIO TIOU
EKTIUA N olkoyeévela tnv Statapoxn, B) tnv mpodldBeon TNG OLKOYEVELOG OTN
Slaxeiplon kplogwv Kal TNV TPOoApUOYr TNG O AUTEG, V) To Babud amodoxng tng
Slatapaxnic.

AM\OL TapAyovteg, Tou EemnpPedlouv TNV Kavotnta Slaxeiplong Tou Ayxoug,
oXeTlovTal UE TG TIPOOMTIKEG €€EALENG Tou TaldloU Kal To HEAAOV TOU, ONMwC TO
ekAapBavouv ol yoveig, kaBwg kal To BabBuod evoxomoinong tng UNTEPAG OE OXEDCN UE
™ Slatapoyxf Tou Taldlov, KATL Tou cuxvd PpIloKETAL O AUECNH CUVAPTNON UE TN
ouxvOoTNTA KOL TNV €VTaon TwV cU{UYLIKWVY OUYKPOUOEWYV, KABWE KaL TNV EyKATAAEWPN
NG OKoYEVELaG amo tov matepa. (Midence & O’Neill, 1999).

1.3.3. MeptBaAAOVTIKOL TTOPAYOVTEC

OL ouvaloBnuatikéG avtldpAcEeLl TwV YovEwWV emnpedlovial Kol omo TOLKIAoUG
TePLBAANOVTLIKOUG TTAPAYOVTES OTIWG:
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H Stayvwotikn dtadikaoia: pmopel va ivatl dlaitepa emBapuVTIKN yLa TOUG YOVEILC:
kaBuotépnon otn SlayvwoTtikn Stadikacio Adyw EAAEP NG OPYAVWHEVWY UTINPECLWY
yla €ykalpn Kat €ykupn Slayvwon, amoucia LaTtplkwy eEETACEWY KoL OTRPLEN TNG
Slayvwong povo otnv KAWLKN Tmapatipnon, kabuotépnon otn Sidyvwon (Uéon
nAia 3 xpovia), ue amotéAeopa T oUyxuaon, TNV mapatacn aywviag oAAd Kal Tnv
anwAeLla moAUTIHoU Xpovou yia to ratdt (Howlin and Moore, 1997; Whitaker, 2002;
Young et al, 2003).

H otdon twv eldikwv: ot eldlkol ocuxva divouv cuykexupuéveg mAnpodopleg, acadeig
Kal SuovonTteg, evw ol TpoPAEYELS elval amalolddoleg, o cuvBuaouo Pe ENAeLPN
otnpnc. Zuxva ot e8kol &g yvwpilouv ol dlol yla Tov aUTIOPO, OAAG KOl TLC
OVAYKEC TOU TaldloU Kol TNG OLKOYEVELAG Tou. H aywvia evteivetal otav n
Bepameutikyy opada Oev £xel ocadr MPOoOVATOALOUO Kal Oev Tapexel oadn
kaBodnynaon otoug yoveig r Bonbela yla va avIETWicouv Ta ouowwdn {ntruata.
(Sivberg, 2002, Whitaker, 2002).

H éAewdn KpaTikNG Kal KOWWVIKNG otnpleng. amoteAel To BaolkOTEPO TTapAyovTa
AYXOUC OTOUC YOVElG, .TO0O o0t eminedo OlAYVWOTIKWY UTNPECLWY, 000 Kal
EKTIALSEVTIKWY BEPATIEVUTIKWY TTAPEUPACEWY, KATL TTOU ETUSEWVWVEL TNV IPOYVWON,
oAAQ KOl TO otiypa kat tnv meplbwplomoinon. H amoucia KOWwVIKAG othpLEng
odnyel oe peydho Babuo otnv KowwviKn amoppun Tou QUTIOMOU, VW avtiBeta
OTIOU UTTAPXOUV UTIOOTNPLKTIKA OikTuol TEepLopIleTal TO AYyXOG TNG OLKOYEVELOC
(Sivberg, 2002).

ITdon TNG OLKOYEVELOG: otnpLEn tou leuyaplou MPEeTAll TOoug, aAAd Kal amd Ta
UTIOAoUaL UEAN TNG OLKOYEVELOG (OTEVOTEPO Kal €UPUTEPO GCUYYEVIKO TAaiolLo,
epooov amodexbel to mpoPAnua). H mapouoia Twv MadlwV YeE AUTIOUO emnpealel
To Se0u06 TOU leuyaploU og TOOOO0TO 50% (EVTAOELS, TOAKWUOL, UELWHEVO EPWTLKO
evbladépov amod TAsUpA HUNTEPAC), EVw UMApxouv AavOdavouoeg OKEPELS yLla
Saluylo og mooootd 25% ( DeMyer, 1979; Hillman, et al., 2007).

1.4. NMapayovteg mou cuPBAAAOUY 0T BETIKI MPOCAPUOY TWV YOVEWV

Me tov Opo OeTikr) TpocapPUOY EVVOOUVTAL OAEC OL CUVELONTEC YVWOTIKEG KoL
OUMTEPLPOPLKEG TIPOOTIAOELEG TIOU KaTaBAAEL TO KABe HMENOC TNG OLKOYEVELAG,
TIPOKELUEVOU VA OVTIUETWIIOEL TNV Tiieon Tou &€xetal amd To yeyovog Tng
Slayvwonc.

Me Se60pévo OTL N BETIKA MPOCAPOYN TNC OLKOYEVELAC OTOTEAEL TO OTOXO TOOO yla
TV (6la TNV OLKOYEVELD 000 KOl Yyl TOUC emayyeApatieg-cupBouloug, Ba mpémel
katapxnv va dtepeuvnBolv oL mapdyovteg mou cuBdaAouv otnv kaAutepn duvatn
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TIPOCAPUOYN TNG OLKOYEVELAG META TN ARYPN tTNg dtayvwong, Kabwg Kal Ta PLovTEAQ
otnpng mou Bonboulv os auth:

o) KaBoploTikng onuaciag ylo tn HETEMELTO TIPOCOPHOYN TNG OLKOYEVELAG
anoteAel N ocadng Kot OAoKANPWUEVN eVNUEPWON Ao Toug €l8IkoUG yla tn ¢uon
Twv Sdlatapaywyv autloTikol GpAacpatog, apéows PeTd t) AN tng didyvwong, n
omola Ba mpémel va ivat €ykatpn kat €ykupn (Midence & Neil, 1999).

B) E&loou kaBoplotiky elval kat n €ykalpn emAoyn TG KATAAANANG
Bepameutikng mapépuPfaocn ya to matdt. H éAAewdn kat@AAnAou SIKTUOU UTINPECLWV
yloL TNV EVNUEPWON OXETLKA LE TLG TIOLKIAEG BEPATIEUTIKEG IPOOEYYLOELG KAL TNV

QMOTEAECUATIKOTNTA TOUCG, KABWC Kal yla TNV TapoxH EKMOLSEUTIKWV-
Oepameutikwy UMnNpecwwyv ¢ailvetal va &eival o ocoBopdteEpOC TOPAYOVIAC
emBapuvong ¢ olkoyeveloag (Feva, 2006).

v) Kplowun télog eival n mapoxn otnpténg, cUUBOUAEUTIKNC Kol eKkmaildeuong
NG olkoyévelag. Ot mapAyovieg oTipLENG UmopolV va SLaxwpLloTouV OE EMICNUOUG
Kal avemionuoug. Emionuol €ival ot £8ikol, ol eEelSIKEUUEVEG UTNPEDIEG Yyl TO
madl Kal yio CUUBOUAEUTIKA Twv (SlWV TwV YyoVEWV, TA EMLOTNHOVLKA TIEPLOSIKA,
KaBwg Kal ol CUAAOYOL YOVEWV. ITOUC aVeMionuoug eival n olkoyévela ot ¢pilot, ot
OUYYEVELG, n ekkAnoia (Dunst, Trivette, Deal, 1988; Dunst & Trivette, 1990).

Mo CUYKEKPLUEVA, OE MPWTO eMinMedo n oTAPLEN TNG OLKOYEVELAG adopd TV
evioyuon tnG MPoomMABELOg TWV YOVEWV va KOTAvonoouv Kal va anodexbouv tov
OUTLOPO KOL TNV TapoTpuvon yla €vtatn oe ouAAOyoug Kol ouddeg mieong. H
otnpn autn umopel va eival GuoK KoL va TIPOEPXETAL amd TO €UPUTEPO
OLKOYEVELAKO Kal PAkO meptBaidov, Tnv ekkAncia 1 T ¢uAaén tou matdol amo
€Belovtég. H nBwkn otiplén eivat emiong oAU onuavtikn, SnAadn n katavonon Kot
armoboxn Twv olautepotNTwy Tou Todlol amd TO EUPUTEPO  OLKOYEVELOKO
nieptBaAlov. TENOC, N KOWWVLIKN otrnplén, n anodoxrn tou matdlol amo tn YELTOVLA I
NV €upuTEPN KOovoTnTa Nailel ISlaitepo poAo.

[Slaitepa onUaAvVTLKA €lval N CUMPETOXN 0€ SIKTUA OLKOYEVELWV HE TTALOLA PE
avannpia, n omola MEWwWVEL TN Hovalld Kal TNV OIOYONTEUCON Kol €XEL WG
QIOTEAECHA: (A) TNV KOWWVIKN €ViOXUON TIOU TTAPEXEL N Uia OLKOYEVELD OTNV AAAN,
(B) tnv avtaAlayn anoPewv yia tnv avamnnpia, (y) tn BeAtiwon otnv nmoldétnta Tou
yoveikoU poAou, (6) tnv kaAutepn mAnpodOpnon ylo MPAKTIKA Bépata, (g) tnv
evioxuon tng oUAAoykNG mpoomdBelag yla Slekdiknon Twv SKALWUATWY TWV
noduwv (Albanese et al., 1995).

Ymapxel €miong Kal n €ukalplakn otnpln amod opadec yovéwv, n omolia
yivetal ouvnbwg péow nAektpovikng aAAnloypadiac. Ta Bépata mou amacyoAolv
ouvnBw¢ elvat: a) eppnveia - KATAVONGCN TOU QLViYLATOC TOU QUTLOHMOU Kall
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Slepelivnon TwV TIO ANMOTEAECUATIKWY Hopdwv mapéppaong, B) mpooapuoyr otov
QUTLOMO UE OTOXO TNV ETTEVEN EVOG PuCLOAOYLIKOU TpdTIou {WNG, V) Ttapoxn otnpLEng
Kal evBappuvong: avtoAlaynp TAnpodoplwv  yia  emihucn  TpoPAnudaTwy,
Sdpaoctnplomoinon yw Aaoknon Tieong, mapoxn ouvalobnuatikng otnpleng, 6)
adrynon Blwpdtwy Kal tpénwv npocappoyng (Huws, et al., 2001).

Ye éva Oeutepo kal mio efeldikeupévo eminedo, yivetal ocUMPBoOUAEUTIKA KoL
Bepameutiky otApLEn TNG OLKOYEVELAG aAmo €L0LKOUG emayyeApatiec-cupBolAoug,
TIPOKELUEVOU VA UTIAPEEL KAAUYPN ocUVALOBNUATIKWY avaykwy, Adyw tn¢ Stayvwong,
OoAAQ Kal TNG OKANPAG oTAcong amd tnv ToAltela, Aoyw eAAelUpATWY UTtoSoung. OL
TOAMAMAEG Kal OUVOETEG OVAYKEC TNG OLKOYEVELOG amaltoUv ToAudlaotatn
afloAdynon, mou Ba mepAapBAvEL aVAAUCON TWV OVAYKWY TOou Todlol Kol Twv
YOVEWV.

O yoveig €xouv avaykn amod cadn kal mARpn mapouciacn Tou MPORARLATOG Kol
akplB mMAnpodopnon ywa T Sldyvwon TNV altloAoyla Kal TV TPOYVWaor, TOUG
TPOTIOUG QVTLUETWTILONG, TI( UTIAPXOUOCEC UTNPECieg €l8IKAG ekmaidevong Kat
Bepameiag, Ta Sikawwpata kKat ta BeopobeTnuéva tpovopta, Kabwg Kot Tou §koug
TOUG pOAoU otnVv Bepameutikn Stadikacia. H evnuépwaon MPEMEL va Yivel oTadLlOKA,
avaloya e T aVAYKEG TwV YOVEWYV, AapBavovtag unoyn OtL MOKIAAEL 0 XpOVOG
Tou Xpelaletal kaBe olkoyEvela yla amodoxn Tou poBARUATOC.

Elval onuavtikdo o oUpBouAog va eival evnuepwHEVOC yla Béuata auTtlopol, va
Aewtoupyel oto mMAaiolo SLEMIOTNUOVIKAG opddag, alAd Tplv amd OAa VoL EUVOEL TN
Snuoupyla KAlpAToG gpmiotoolvng, KAtavonong Kol anodoxng, WoTe va UmopouV ol
yoveig aflaota va ekdppdalouv TG okEPELS, TIG audLBolieg Ta ocuvalobiuata Kot Tig
TPOOSOKLEC TOUG, TOUG OTOXOUG TOouG yla To Ttatdl.. Emiong, Ba mpémnel o cuPPBouAog
va €lvol APLOTOC OTNV ETKOLVWVIO TOU HE TOUG YOVelg, Ue evouvaiobnon, pe
ogfaocpd yla TG amoPelg Twv Yovéwv, UE ouvaiobnon guBuvng, ouvepyAoluog,
evBouowwdng, UTIOUOVETLKOG. I18laitepa onuavTtikd eival va evnuepwBoUV oL Yoveig
yla TV avaykn Tmpwwung mapéuPfaong, kabwg autr amotelel KaBoploTiko
mapayovia TPOYVwone, evw oL (8ol oL yovelg mpemel va BonbnBouv va
QVATMPOCOPUOCOUV TN OUMMEPLPOPA TOUG, TIPOKELMEVOU VO YEPUPWOOUV TO
ETUKOWVWVLIOKO XAOUO TIOU UTIAPXEL HETAlU Twv (Slwv kal tou matdlol Toug, HE
ekmaidevon o€ TPOMOUC EMIKOWVWVIAG, OTNV AVANTUEN KOWWVIKWY SeELOTATWV Kall
otn Swaxeiplon mpoPAnudtwv cupmepidopds (Feva, 2002; levd, MmaAaplwtng,
2013).

l'evikotepa, o oUPBOUAOG pETeL va BonBnoel, wote oL yoveig va amodexbouv tnv
KOTAOTOON TOU TALSLOU KoL To TtPOoBALATA TTOU TPOKUTITOUV OTNV OLKOYEVELA, AOYWw
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TwV SUCKOALWV TIOU CUVEMAyETAL N dlatapaxr Tou madlol toug.. Emiong, ot yoveig
Ba xpelaotolVv BorBsla yla va avayvwpioouv Ta BETIKA XOpaKTNPLOTIKA Tou tatdlol
Toug, KaBwg ouvnBwe eotialovial LOVOUEPWS oTo MPOPANUa. EmutAéov, yua va
pnBel n woppormia otnv KAAUPN TWV YEVIKWY OLKOYEVELOKWY QVOYKWY Kol TWV
WOLaitepwyv avaykwv tou matdov pe A.A.Q., o cuUBoUAOG Ba Tpémel va dtaduldsel
TOUG YOVei¢ amo umepPoAlkn emidpOpTIon HE TIG PPOVIIOEC TIOU CUVETAYETAL N
TIAPOUCILA TOU QUTLOTIKOU TtaldloU OTO OTITL KAl EMUTAEOV TNV TAPOAUEANCN TWV
TIPOCWTILKWY OVOYKWV TWV UTIOAOITTWVY HEAWV TNG OLKOYEVELAG.

Me Bdaon Ta mMopaAmAvVw, OL OTOXOL Tou TiBevtal oto TAAicl0 CUUPBOUAEUTIKNG-
BepamMEUTIKAG OTHPLENG TNG OLKOYEVELAG aidpOopOoUV:

1) Novikn autenapkela (self-efficacy): ol yoveic Ba mpénel va nmadouv va
BewpolV TOUG €AUTOUG TOUG QVOITOTEAECHATIKOUG KOl QVETIAPKELS oTnV ¢ppovtida
kat Stamatdaywynon tou matdlou Toug, KATL Tou Onuioupyel éva aiocBnua
NTronabelag Kot eyKatAAewpng Twv mMPoomabelwy Toug yla ekmaideuon Tou matdlou.
AUTO €xel WC amotéAleopa TV emdeivwon tTwv MPoPANUATWY Tou Tatdlou Kal TV
KataBAwn yia toug idloug, évag davlog KUKAOG, 0 omoiog Ba mpéEmelL va omAosl,
TIPOKELEVOU O YOVEQG VA QTIOKTHOEL TN XOMEVN TOU QUTEMAPKELX OTO YOVEIKO pOAO
(Sofronoff, 2002; Feva, 2006).

2) AMOKINOon TPOCOPUOOCTIKWY HUNXAVIOUWV Yld TNV  ONOTEAECUATIKN
Slaxeiplon tou Ayxoug TOU TPOKAAEL €val QUTLOTIKO Ttaldl OTNV OLKOYEVELN, ME
€udaon otn Slaxeiplon Twv ocuvaloBnuatwy, otn BeATiwon TNG EMIKOWWVIOC TOU
Ceuyaplovu, £€tol wote va unv anodidovtal euBuveg amd tov €vav otov GAAov Kal
KUPLWEG OoTNV amokInon MPOKTIKwY O6efloTATwyV Tou KaBloTtoUVv TOUG YOVELG Tto
QTOTEAECLLOTLIKOUG 0TNV KaBnuepwvotnta pe to naldi toug (Bailey, et al. 2000).

3) Ekmaidevon ywa avaAndn ocuvBepameuTikol pOAOU Ao TOUC YOVELG, oL
omotol avtipetwrnifovial wg «amoteAeopatikol etaipow» (Blue-Banning, et al., 2004).
H onuaocia t¢ CUUPETOXNAC TNG OWKOYEVELAG otnv ekmaibeuon kal Bepamneia Tou
OQUTLOTIKOU Ttatdlol €XelL TMAEOV aVAyVWPLOTEL Ao TNV TAELOVOTNTA TWV ELOIKWV
(Tunnball & Tunball, 1990). H avaAnyn cuvBepameuTikoU POAOU QIO TOUC YOVE(C
KplveTal anapaitntn, Kabwg ol yoveic eival ekeivol mou kaAouvtal pakpompobeopa
Va QVTLUETWTIIOOUV TIG TOAAQTAEG avAyKeEG TOu Taldlou Toug, ta TmpoBARuata
TIPOCAPUOYNG KL CUUTEPLPOPAG OTO OTITL KOL OTNV KOLWVOTNTA, TN XPOVLOTNTA TNG
Slatapaxng, TG TAAWVOPOUNCELS KAl TNV OmMwAela, kabwg kal tnv amoucia
yevikeuong nén KektnUéEVwy deflotnTwv.
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MapdAAnAa, n avainyn cuvBepameutikol poAou BonBa tou¢g idloug Toug yoveig va
OTTIOKTAOOUV TN XOUEVN TOUC OUTOTEMOLONON yla T YOVEIKEC TOUC LKOVOTNTEG.
EMOMEVWG, N CUCTNUATIKY EKTIOSEVON TWV YOVEWV LELWVEL TO AyXOG TIou ViwBouv
AOyw tng mapouciag tou matdol pe AAD otnv OLKOYEVELA, EVW TTAPAAANAQ PLELWVEL
TO KOOTOG HLag moAudamavng nmpoaogyylong. H avamtuén tng Lkavotntog Twv YOVEWV
va Slaxelpilovtal tn cupmnepldopd tou matdlov Toug eival KaBopLOTIKAG onuaciog
yla tnv mpooappoyn tou matdlol oTtnV KOWOTNTO KL TNV KOLVWVLIKOTOINorN Tou
(Feva, 2002; M'eva, 2006; Hillman et al, 2007).

2. Wuxoekmaubevutikd mpPoypauUATa YlA TNV OLKOYEVELQ TOU OQTOUOU UE

oxt{oppévela

Ao tnv emwokonnon tng BiBAloypadiag Stadaivetal OtL, Mapd TO yEYovog OTL n
oxlodpévela Kal oL Slatapaxeg QUTLOTIKOU GAcuatog €xouv TIOAEC SladopEg
(nAwia €vapéng, KAWVIKN €EEALEN, CUUMTWUATOAOYLO, AVTATIOKPLON O POPUAKEUTIKN
oywyn), evtoutolg mapouoldlouv Kol OPKETA KOWA OnUeEla OMwCE: EKMTWON OTLC
KOWVWVIKEC OXEOELG, SLATAPAXEC OTNV ETUKOLVWVIA, TIEPLOPLOUEVN CUVOLOONUATIKNA
ékdpaon, avtiotacn ot mepBAAAOVTIKEG allayEg, Slatapaxeg cupnepldopag)
(Rutter & Schopler, 1987; leva, 2002).

lotoplkd o 6poc¢ Yuxoeknaidbevon xpnolpomolndnke mpwta omd toug Anderson,
Gerard, Hogarty, Reiss (1980) kat meptAdpBave t€ooepa oToLxElQ:

a) Evnuépwon tou acBevn) yla tnv acbévela

B) Eknaideuon oTig TEXVIKES eMiAuong pofAnUATWY

v) Exnaibeuon otnv emikowvwvia

6) Ekmaideuon oe TEXVIKEG SLEKSIKNTIKNCG oupmepldopads (cupmepthapBavovtal Katl
Ol OLKOYEVELEG)

Ztn ouvéxela o Liberman (1994) ekivnoe pla mpoomdBela va Bonbnoel ekeiveg TIg
OLKOYEVELEC TIOU NTAV TOCO EMBOPUMPEVEG KAl AYXWHEVEG amo T ¢dpoviidba Tou
OUYYEVOUG TOUuG, wote dev ntav oe Béon va ¢davouv UTIOOTNPLKTIKEG, WOTE va
BonBrioouv koL otnv KoAUTepn Tmpoyvwon Ttou acBevolc. Etol Eekivnoe
Aemtopepelakn eknaibevon oe oxéon Ue t dpvon TG PuxKAS Statapaxnc Kol Tng
KaAUtepng Bepameiag, n omoia cuvodevovtav amod TEXVIKEG emiAuong TpoPAnUATWY
yla TO TWE VO OVTLLETWITIOOUV TIG KaBnueplvég SuokoAieg, mou avtipetwrlayv Ue
Toug aocBeveic toug. OL ocuyyeveic evBappuvovtav emiong oTo va XPNOLULOTTOLOUV
OTTOTEAECHLOTLKEG ETILKOLVWVLOKEG TEXVLKEG YLaL VAL EKPPACOUV T CUVOLOONLATA TOUG.
H éudoaon Swvotav oto va auvénbouv ta BeTIKA OXOALX OO TOUG CUYYEVELC yla TIG
TPOOTIABOELEG TTOU £Kavayv oL acBevelg, 600 ULKPEG KAL OV ATOV QUTEC, KAl OTO Vol
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HELWOOUV Ta ETUKPLTIKA N £XBpLKA oxOALa Tipog Toug idloug, OL ouyyeveic kaAouvtav
emiong va Sleukplvioouv otoug acBeveic mpoBARpata-KAELSLA, UE VOV TPOTIO TIOU
Ba evioxue TIC Mpoomabeleg Twv acBevwv yla va ta AVoouv. Me aMa Adyla n
Puyxoeknaidbevon otoxeve va petatpéPel to uPnAo ekppalopevo cuvaicdnua oe
UTTOOTNPLKTLKO XaUNAS ekdpalopevo cuvaicbnpua.

OL oUYXPOVEC BEPATIEUTIKEG TIPOOEYYLOELS TNG oXllodpévelag Bewpouv TNV Tapoxn
PuxoekmaideuoNG OTIG OLKOYEVELEC, TIOU TIPETIEL VA SLOXELPLOTOUV EVAV OUYVEVH LE
oxllodpEvela, avaIOOTIOOTO KOUUATL TG Bepaneiag. H Yuxoeknaidevon amoteAel
€VOl OTAVTAPLOMEVO BEPATIEUTIKO TIAKETO TOU OUUPBAAEL OTNV €VOUVAUWON TNG
olkoyévelag, aAAd kot tou (Slou tou aoBevn pe oxllodppévela pe to va Bonbnbolv
va Katavorjoouv tn ¢uon ¢ oxlloPppévelag Kol TIG OEPATEUTIKEG ETUAOYECG TTOU
€xouv onuepa. MpokeLtal yla €va TPLoSLaoTato BEPAMEVUTIKO TTAKETO TTOU cUVSUALEL
™ oappakoBepaneia, MPokewévou va emteuxBel katd to Suvatd Ploxnuikn
Loopportia otov eykédalo tou acBevn, PuxoBeparmeia MO EMEKTELVEL TO PEMEPTOPLO
TWV TEXVLKWV SLaXepLong KAl AVILHETWITLONG TWV CUUMTWHUATWY TNG AoBévelag, TOoO
yla tov acBevr], 600 Kal yla TNV OLKOYEVELA TOU, KOl PUXOKOWVWVIKEC TTAPEUPACELG
yla va HewBoUv ol Kowwvikoli oTpécopeg kal va Sdounbolv UMOOTNPIKTIKA
cuotAUata mou Ba avTloTaBuiocouV TIC HELWHUEVEG OVTOXEG TOU a0BEV OTO OTPEG
(Bauml, et al., 2006; Falloon, 2003).

To MPWTO oNUAVIIKO otolxeio Tng Bepaneiag eival n evnuépwon ywa tn dUon NG
a0Bévelag koL n dSnuouvpyla pLag BepameuTIKG cUpPpOXiag PE TO ATOUO KAl TNV
olkoyévela. H ewoaywyr tou Opou oxullodppévela Ba MpEmMeL va ylvetol TOAU
TIPOOEKTIKA KAl UE ULal UTIOOTNPLKTLIKA TIPOCEYYLON YLO TNV EMEEEPYATLA TWV CUVOSWV
ouvaloOnuatwyv ameldig kat avaoddAelag. Xtn OUVEXEla, Tpotewvopeva BLBAla,
dUANASLO, OTTIKOOKOUGOTLKO UALKO UTTOpOUV va SlavepnBoUv CUUTTANPWUATIKA Kol
UTTOO TN PLKTLKA.

Ztnv YPuyoekmaibeuon n UTOOTNPLKTIKA Bepameia KAl N YVWOTIKNA-CUUTEPLPOPLKNA
Bepameia amoteAoUV CUUMANPWHATIKA BOeparmeutikd otolxeia. Ta tpla mupnvika
otoeia YuyxoBepaneiag tng YPuyoeknaibevong sival: a) n mAnpodopnon Kat n
avtaAlayn mAnpodopwwv os oxéon pe T dpuon NG acbévelag, TNV attioloyia g
Kal tn Bepancia tng, B) n evduvauwon wg mpo¢ TNV kavotnta Slaxeiplong Kot
OVTLUETWIILONG, UE TNV TIAPOXN) CUYKEKPLUEVNCG BonBelag emipuépoug mpoBAnUATwWY,
OToOU Kal OMwG TPOKUMTOUV Kal y) n dtadikacia aAAnAemnibpaong, «BepameuTikn
ouppoxia» olkoyEvelaG-el0IkwY, TOoo o€ Suadlkp 000 Kal opadlky oxéon
Puxoeknaidbevonc (Bauml, et al., 2006). M0 CUYKEKPLUEVA OL OLKOYEVELEG KAAOUVTOL:

1. Na Bon6noouv tov acBevr va Bpel TNV KaTtaAAnAn Beparmeia Kal Tov TPOMo

va TNV TANPWOEL.
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Noa paBouv yia tn dvon tng datapaxnc.

Na tov BonBricouv otn cuppopdwon.

Na tov BonBricouv va SLaXELPLOTEL TOL CUUTITWHATA TNG ACOEVELAS TOU.
No paBouv yla Tig mopevEPYELEC TWV POPUAKWV.

Na paBouv va evtomnilouv ta PoelSOMOLNTIKA CNUELD TNG AUTOKTOVLAG.
Na péaBouv va avayvwpilouv ta poeldomoLnTIKA GNUEL TNG UTTOTPOTIAG.

Na pabouv va Staxelpilovral Tnv Kpion.

0 N oo Uk~ W DN

No avaldaBouv cuvBepATTEUTIKO POAO LLE TIG OXETLKEG UTINPECLEG OTO BaBuo

TIOU 0 OUYYeVNG He oxllodpevela emBUEL.

Emopévwg, ol PuUXOEeKTTALOEUTIKEG TIOPEUPBACEL] OTOXO €XOUV VA HELWOOUV TNV
OLKOYEVELOKN €miBapuvon Kal To AyxoG, HE To va BeAtiwoouv, adevog Tn
AeLToupyLkOTNTA TOU (610U Tou aoBevr) (CUMMANPWHATLKN ekMaideuon Twv aoBevwv
0t KOWWVIKEG O&eflotnTteg), Kol adeTépou TNV Kavotnta OSlaxeiplong Twv
TPOBANUATWY KAL TNV LKAVOTNTO ETUKOLVWVIOG LECA OTNV 8La TNV OLKOYEVELQ, KABWG
KAl HME TO va oufloouv TO UMOOTNPLKTIKO O&iKktuo TNG olkoyévelag. O
HLOKPOTIPOBECOC OTOXOC ELVOL VO OTIOKTI|OOUV OL OLKOYEVELEC PACLKEG SeELOTNTEC,
TIPOKELUEVOU VA AQBAVOUV EVNUEPWHEVECG KOL AUTOVOUEG OMODACELG OE OXECN HE
1o BepamneuTiko mAdvo mou Ba akoAouBrioouv, KATL TTOU LOYXUEL KAl yla Tov 6Lo tov
acBevi) ( Bauml, et al., 2006).

B) Oplopdg NpoBARpatog — Ztoxotl

1. ZKOmoG NG €pEUvOG

H oofapéotnta  kat n xpovidotnta Ttwv Ouo Slatapoayxwv (AAD ko
oxwodpévela) €xouv avamoPeUKTEG ATOSLOPYAVWTLKEG CUVETIELEG OTNV OLKOYEVELQ,
ooV emnpedlel OAEC TIC TTUXEC TNC OLKOYEVELOKAG QTHOOMALPOG KAl TNG
olkoyevelakng Iwnc (Madianos, Economou, 1994; Madianos, Economou, Dafni,
Koukia, Palli, Rogakou, 2004; Dumas, Wolf, Fishman & Culligan, 1991; Sanders &
Morgan, 1997). Me autd TO OKETTLKO, PUXOEKTIALOEUTIKA HoVTEAQ TtapEéuPaong os
OLKOYEVELEC ATOUWV e oxllodpévela avapeveTal OTL Ba €xouv BeTikd anoteAéopata
KOL OE OLKOYEVELEC QTOMWV HE OLATAPOXEG OUTLOTIKOU ¢acpatog, HEoa armod
KATAAANAEG TTPOCApPUOYEG, TTOU Ba alpOpPOUV TIC AVAYKEC QUTWV TWV OLKOYEVELWY,
TO000 ot emninedo eknaidevonc ywa tn puon Twv SlaTaPAXWY AUTLOTIKOU GACUATOG,
000 KoL o€ emninedo PuXOAOYLKWV UNXAVIOUWV Kal Se€lOoTATWY TIou XPELAleTal va
oVamnTtuéouV, TIPOKELEVOU VA UTTOPECOUV VOL TIPOCAPLOCTOUV.
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ITOX0G TNG MEAETNG autAg  elval n  avamtuén  evog  OAOKANpWUEVOU
PUXOEKTOALOEUTIKOU TPOYPAUUATOG YLOL OLKOYEVELEC atOopwv pe AAD, mou Ba
Sdaveiletal MoAG otolela oo To POVTEAO PuUXOEKTAIBEUONG OLKOYEVELWY ATOUWY
ue oxwlodppévela, OMwG auTo avamntuxdnke and toug Falloon & Liberman (1983), oto
mAaiolo tng ouumneplpoplkng Bepameiag olkoyévelag. Me  Sebopévn TNV
OTTOTEAECUOTIKOTNTA OUTOU TOU YUXOEKTALOEUTIKOU HOVTEAOU OFE OLKOYEVELEC
oTOpWV UE oxllodpEVELD, QVAUEVETAL OTL N TPOCAPUOCUEVN £dapUoyr TOU OE
OLKOYEVELEC aTOpwV pe AAD Ba €xel Betika amoteAéopata 6oov adopd tn Helwon
TNG OLKOYEVELOKNG EMIBAPUVONG KAL TOU AYXOUG TNG OLKOYEVELOG KABWE Kol TNV
BeAtiwon tnNg AELTOUPYLKOTNTAC TNG OLKOYEVELAG, UECA OO TNV EVNUEPWON YLO TN
dvon tng datapaxng, TNV avamtuén OeflotATwy EmMKOowwviag Kal €emiluong
KaOnuepwwv mpoBAnUATWY, KABwWG KoL HEoa amd TNV AVATTTUEN TOU UTIOOTNPLKTLKOU
SIKTUOU TNG KABOE OLKOYEVELQG.
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EMMAOKA TWV TUTIKA OWVAMTUOOOHEVWY odepdwv madiwv pe Atatapayn
Autiotikov Daopatog pe Baon to poviédo tng Nontikomoinong: MAotikn xprion
O€ L0 OLITOKEVIPWHEVN HovAada PUXLKNG VYELaG He EEELOELKEVUEVEG UTNPEGIES yLA
ToSLa e AUTLOO KOlL TLG OLKOYEVELEG TOUG.

Pavlopoulou Georgia (1), Notag ZtépyLog (2)

(1) Ph.D candidate, Department of Psychology and Human Development, IOE,UCL,
Email contact: georgia.pavlopoulou@gmail.com

(2) KAwvikog WuyxoAoyog, Emlotnuovikad YneuBuvog Eldikng Oepameutikng Movadag
Autlotikwy (E.0.M.A.)- Matdlwv pe Alayuteg Avamtullakeg Alatapayxeg Mevikou
Noocokopeiou Maidbwv ABnvwv Mav. & AyAdioag Kuplakou

Title and Abstract in English:

'Towards a model of engaging proactively siblings growing up with a brother or sister
with Autism: The example of a family centered clinical planning in a decentralized
Mental Health Unit in Greece.'

Pavlopoulou Georgia (1), Notas Stergios (2)

(1) Ph.D candidate, Department of Psychology and Human Development,
IOE,UCL,
Email contact: georgia.pavliopoulou@gmail.com

(2) Clinical Psychologist, Head of the Unit for Children with ASD - PDD, clinical
psychologist, at Children’s Genaral Hospital “Panagiotis and Aglaia Kyriakou”.

Athens, Greece.

Growing up with a child with Autism Spectrum Disorder (ASD) presents distinct
psychological challenges, as well as potential opportunities, for the typically
developing (TD) siblings. The speaker with this presentation aim to underline her
clinical concern that clinical planning for the ASD must guard against marginalizing
the siblings' experience. Developing family centered programs including all family
members is an essential goal in relation to both quality improvement and cost
containment.

Therefore, she follows Schuttermann’s (2009) proposed model for engaging the
typically developing siblings in time-limited, focused conversations about living with
their ASD brothers or sisters based on the modifications of Mentalizing Therapy. The
model utilized mentalizing questions adapted from Bateman and Fonagy's guidelines
and the interview protocol developed by Schuttermann (2009). It covers several
domains of the sibling experience, both within and outside the family context.
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The proposed model was translated in Greek and piloted in 1-1 and group sessions
with siblings early adolescence at a Specialized Mental Health Unit for children and
adolescents with ASD in Greece. The model, was designed to contribute proactively
and preventively to siblings' overall relatedness to their ASD siblings by enhancing
siblings' capacities to mentalize their experience living with a brother or sister with
ASD.

Elcaywyn

Me tnv B€on oe oxL tou vopou 2716/99, "ANANTY=H KAI EKZYFTXPONIZMOZ TQN
YMNHPEZION WYXIKHI YTEIAZ. KAl AAAEZ AIATAZEIZ” &ekivnoe Kal TO TPOYpAUUA
Wuxapyw¢ mou adopoloE TNV AnMoacUAOTOLNGn, UTIOOTHAPLEN QTTOKEVTPWHEVWV
kowotikwv dopwv (Bellali and Kalafati 2006; Madianos et al 1999; Karastergiou et
al.,, 2005) ywa tn Staodalion tng ouvexolg BepameuTiknG Ppovtidag madlwv Kot
epnBwv otn KOWOTNTA, TNV AVILLETWIILON TWV TTABOAOYLKWY CUUTIEPLOPWV KAl TWV
MPOBANUATWY TNG AELTOUPYIKOTNTAG TOUG KoL TNV €vioxuon NG otadlakng
)UXOKOLVWVIKNG TOUG QITOKATAOTAONG KAl TNG KOWWVIKAG TIPOCAPUOYNG Kal EVTAENG
TOUG 1 EMavEVTaEnG o€ OXOAIKO I GAAO €KMALSEUTIKO TAaiolo, KaBwg Kal tnv
Puxoeknaideuon Kal oTPLEN TWV OLKOYEVELWY TOUG.

H TPOANTTIKA/UTIOOTNPLKTLKI) EUTIAOKN TNG OLKOYEVELAC TWV TIOUSLWY HE OQUTLOHO
unopet va dtadpapatioel onuavtikd polo yia tn Slopopdwaon Kal EMKOWVWVIO ToU
opapatog tn¢ Wuyxlatpikng Metappubpuionc.

Itn mapouca OoupAia Ba cag peTadEépw TIC EUMELPleC pou amd €va amo Ta
TIPOYPAUHOTO TIOU £PApHOcH KOTA Tn SlAdpKela TG BNnTelog pou w¢ Emiotnpovika
YnevBuvn oe éva  Kévtpo Huépag pe e€eldikeupéveg umnpeoieg yla madld pe
AUTLOUO KOLL TLG OLKOYEVELEG TOUG. 210 Kévtpo Huépag 660nke éudaon oto oxedlacuo
KOl TNV avamtuén &€vog MopeUPATIKOU OLKOYEVELOKEVTIPLKOU TIPOYPAULOTOC, TIOU
oToXeVEL otnV evbuvapwon, Puxoekmaideuon TNG OLKOYEVELAC OTO CUVOAO TNG Kal
proactive §paocelg yla mpoAnyn Ssutepoyevwv mpoBAnNUATWY PUXIKNC LYELAC yLa
OAa ta HEAN TNG OLKOYEVELAG, Xpnoluomolwvtag nén undpxouoceg mnyeg. Me tov
TPOTO AUTOV, UeyLoTOMoloUvVTaL To 0DEAN ATO TIC TIAPEXOUEVEG UTINPECLEC XWPLG
TIEPALTEPW KOOTOG.

2to Kévtpo Huépag ektog amo tnv Puyomatdaywyikn mapéupacn nou oxedlalouvpe
Kal epappolovpe yo to modd pe Autiopd  (AoyoBepameia, opydavwon
ouuneplpopag, awbntnplaky oAokAnpwon, 6egflotnteg kaBnuepwvng Iwng,
ekmaidevon oe KOWWVIKEG Se€lOTNTEC K.a.), Mpoomabolpe va akoAouBoUue €va
OLKOYEVELOKEVTPLKO HOVTEAO TapéuPacng PBOOOUEVO OTIC QVAYKEG TNG KABE
olKoyévelag. Méoa amod pUnVLoieg CUPBOUAEUTIKEG CUVAVTHOELG OL YOVELG
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EVNUEPWVOVTAL YlO TOUG MOKPOTPOBeoUOUG Kal BpaxumpoBeopoug oTdXoug Tou
BOepameutikol TIPOYPAUMOTOC Kal eKMALOEVOVIAL O TEXVIKEC, OUTWC WOTE va
KatadEpel To maldl va yevikeUoel OTL e€LOTNTEG KATAKTNOE OTO MPOYPOUUA TOU
Kévtpou. OL yoveig mapakoAlouBouv {wvtavd péca amo Hovodpopo KabBpédtn Tig
ouvedpleg kal evBappuvovtal oto akoAouBouv Ka ot (Slot armAd Brjpato oTo oTiTL.

'Opwg olkoyéveLa Sev ival PLovo oL Yovei....TL yivetau pe ta adépdia;

Ta moudla pe autiopo €xouv adépdla ta omola eival Tumikny avamtuéng, aAAd {ouv
KaOnuepwa pe Tov AUTIOHO. ApKel va oKePTEL KOVEIC OTL Ao OAEG TIG AVOPWTILVEG
oxX€0€l¢ autn avapeoa ota adéAdla Stapkel meploootepo. Eival Aomdv onpaviko
va otnpiéoupe ta adépdla TwWV MASWV HE AUTIOHO VO OVTLUETWIIOUV TIG
KABNUEPLVEG TTPOKANOELS, va VIWOOUV AVETA PE TA CUVOLOOAUOTA TOUG ATMEVAVTL
OTNV OLKOYEVELA Kol va €pBouv oe enadn pe aAla adépdla mou avilpetwrnilouy
TLOPOUOLEC TIPOKANOELG. Xpeldaletal vo cuUmePIANABoUE Ta adépdla oTo KALWVIKO HOG
oxedlaouo.

Ot yoveig ouyva ekppalouv to TPOoPANUATIONO TOUG yla To ‘aAAo ‘ maudl ...ZnAevel
Tov adepdO ToU.... MepIkéC Popég dwvalel Kol autog Onws o adepdog Tou yla va
tou dwooupe mpocoxn...Mwg Ba e€nyow otn ko6pn Hou ylati o adepdog tng dev
HAGEL.... AUTA €lval HOVO HEPLKA aTtd Ta 0oa avadEPOuV oL YOVELG 0T SLApKELA TWV
OUMBOUAEUTIKWV cuvavtAoswv. H 6éa yla éva pOypappa LE ETIKEVTPO Ta adépdLa
UTINPXE KalpO. APOU HEAETHOOUE TIPOOEXTIKA TI( QVAYKEG TWV OLKOYEVELWV TIOU
ameuBbuvOnkav oe epa¢ emAEEape €va HOVIEAO OUYXPOVO ME OgBooOpo OTn
HovadkoTNnTa, KAl XWwPLg mepetaipw emBdapuvon mpog ta adépdla.

H ouyxpovn 61ebvn) BBAloypadia avadEpeTtal CUVOMTIKA O TOUAAXLOTOV TPELG
TPOTIOUG HE TOUC OTOLOUG MTOPEL VO EMNPEACTEL ML OLKOYEVELD OTNV omola
peyaAwvel matdi (pe) mou €xel Stdyvwon oUTIOUO,

(1)  Ymdapyxel nepimtwon, ot yoveig, va Buwvouv vPnAd emnineda otpeg, ta omola
Umopel va emnpedlouv TNV OCUVOLOONUATIKI OMOVINTIKOTNTA, OAAG KAl TNV
S10OE0IUOTNTO TWV YOVEWV OIMEVAVTL OTA TTALSLA TOUC.

(2) Yriapxet vPnAog kivbuvog ta adépdla va epdavicouv SuokoAieg otnv
ETKOWVWVLA, TN cupmepldopad kat TNV aAAnAemnibpaon, odbeAOUEVEG O KANPOVOULKA
aitia, xwpic va amokAeietal n enidpacn mepLBAANOVTLKWY TTAPOAYOVTIWV.
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(3) To va peyaAwvel kaveig pe évav adeddo i adeddn pe diayvwon auTtiopol
Snuoupyel  povadikég TPOKANOELG OAAG| Kol  €UKAlpleG yla  TA  TUTIKA
OVOTITUCOOUEVA TTALSLA TNG OLKOYEVELAG, TO adEADLAL.

MNa autoU¢ TouGg AOyoug, TApAAANAQ HE TA TOPASOCLAKA TIOLOOKEVTPLKA
T(POYPAUMOTA EKTIAOEVONG TOU TIALSLOU HE AUTIONO, ELOAYOUE OTO KALVLKO LG €PYO
TO MOPAKATW TPOYPAUHATAL:

-2upBouleutikiy/Wuyxoeknaibeuon yovéwyv o BEpata auTLopOU
-Ouadeg pe adépodla matdiwyv kat epriBwv Pe AUTIOUO.

H Snuioupyla OLKOYEVELOKEVIPLIKWYV TIPOYPAUUATWY, Ta omoia 6a cupnephapfdavouv
TNV OLKOYEVELX OTO OUVOAO TNG, €XOUV WG ONMWTEPO OTOXO, TOCO TNV TOLOTLKA
BeAtiwon 600 Kal T PElWON TOU KOOTOUG (KOWVWVLKA KAl OLKOVOULKA 0dEAN).

Autiopog Ko AdépdLa

Amo OAeg TIC avBpwrtveg ox€oeLg autn avapeoa ota adéAdla Slapkel meplocdTeEpO
(Cicirelli, 1995, oto Orsmond/ Seltzer, 2007).

H BBAoypadia yia ta adéAdla oto yevikdo MANOUoUO avadEpel OTL Ol OXEOELS
avapeoa ota adéAdla sival LSlaitepa OTEVEC KATA TN SLAPKELX TNG TALSLIKAG Kot
ednBwkng nAkiag Dunn et al (1994, octo Orsmond/Seltzer, 2007).

‘Epeuveg mou adopouv adépdla maldlwv Pe autlopd pog €xouv beifel OtL TO va
pHeyaAwvelg pall pe éva adepdo-n e aUTIOUO TtapouoLAlel EEXWPLOTEC PUXOAOYIKES
TIPOKANOELG, aAAQ Kal guKalpieg, yla Ta adéAdla. Ta €pWTNUATA OXETIKA UE TNV
T(POCAPUOYN TwV adeAdwV Kal TNV EMITUXNHEVN PUXOKOWVWVLKI TTPOCAPUOYI TOUG
UMopOoUV va anoteAécouv {nTtrpata KAWIKOU evoladEPovTog. I pla mponyoU eV
oavaokomnon epeuvwy amno tov Peter Schuntermann, MD (Department of Psychiatry,
Harvard Medical School, Children’s Hospital Boston) pe aviikeipevo T
EUAAWTOTNTEG KL TA LOXUPA onpeia Twv adeAdwy MAcXOVIWV MALSLWY, OL EPEVVNTEC
gvtomnoayv ocuvexeic evbeifelc otL Ta adéAdla emwdperovvtal 6TV oL PUXOKOLVWVIKEC
TOUC TIPOCAPUOYEG TEpAAPAVOVTOL OTOUG EUPUTEPOUG OTOXOUC TNG OEPATIEVTIKAG
opadag otnv omoia S0UAEVOULVY LE T TACYXOVTA TTALSLA KOL TLG OLKOYEVELEG TOUG. Me
oauth ™V opAia Ba ABeAa va dwow Eudacn oTo OTL KATA TOV KALWVIKO OXESLOOUO yla
To madl pe autopd, Ba mpémel va AapPAavetal PEPLUVA KAl Yyl TN HUNn
TEPLOWPLOTIONCN TWV EUMELPLWY ASEAPWV TUTILKAG OVATITUENG.

Ot paydaiwg auEavOUEeVEC EPEUVEC UE OVTLKELLEVO Ta AOEAPLO TTOUSLWV HE AUTIOUO
€Xouv avadEépel wWC Twpa TOAUTMAOKA amoteAéopata. Oa Atav Xprnoluo va
okepTOUUE TNV EMiSpaON TOU va HEYOAWVEL €va Tt pe éva adepdo-n HeE AUTIOUO
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ocav €va ¢pAoa, OTO OMoilo Rew elval TBavo aAAd OxL amapaitnTo va EPIKAELEL Ao
TIOAU OeTIkEC €wG apvnTikéG emubpaoelg (Powell and Gallagher 1993).

Autn TNV enoxn etolpalw pe tn opada pou oto I0E,UCL 2 epeuvnTIKEG Epyacieg UTIO
€kdoaon mou adopolv TNV GalvopeVOAOYLK AVAAUCN K EPUNVELD TWV KABNUEPLVWV
EUTELPLWV TWV TTALSLWV TIOU HEYOAWvVOUV UE évav adepdo- n Pe auTopd. Mepika
TIPWLUO ATIOTEAECUATA TNG EPEUVAC HOGC OTOKAAUTTOUV OTL Ta adépdla TUTILKAG
avamntuéng, avadépouv Babld alobipata ayanng, anolutn anmodoxn Kot Kndevikn
anoppuwPn mpog ta adépdla Toug Pe auTIopO. EmutAéov Bliwvouv éviovn Sladopikn
yovelkr] petaxeiplon. MoAU ouxva avadépovtal otn amocupon n/Kol apvnTikn
EUMAOKN TOU TATEPO amo TNV KaBnuepwvotnta Kabwg kot tn SuokoAla oto va
ovtane€éNBel pe TNV KABnuepwvl poutivak Adyw ocofapwv  aloBnTnpLoKwv
npoBAnudatwy, OSuockoAie¢ otov Umvo, LSlaitepn €vtoaon Kol SLAUAXEG TOUG
KaAoKalplvoUG HAveg kat ta 2/K, aAAd kol avaykn yla evnuépwaon/svatobntonoinon
¢ Kowotntag (Paviopoulou & Dimitriou, under review)

To LovTEAO TNG VoNTLKOMOinonG

TNV MPOOTABELA POV va €l0AYw £va HOVTEAO AKO Tpog Ta adépdla npba oe
enadn He tov Peter Schuntermann, o onoiog £€xeL dnuootevoet to 2009 oto Harvard
Review of Psychiatry pla mapaldayrp Tou HOVTEAOU TNG VONTLKOTONONG TWV
Bateman & Fonagy. H vontikomoinon omoTunmwvel TNV avaykaia evotnta Tng
KOTAVONOoNG TOU €0UTOU Kol TwV AAAWV mou apxilel and ta mpwta matdikd Xpovia.
Amo ta péoa kal ta TEAN ™G madkng nAkiag, Ta meplocotepa maldld eival oe B€on
Va CUUUETEXOUV 0 ouNTHOELG TTou evBappuvouV TN vontikomnoinon (Twemlow et al,
2005). OL Fonagy, Target, Fearon kat cuvepydteg (2008) aveémtuéav €va mpoypapa
OLKOYEVELAKNG Bepameiag Baolopévo otn vonTkomoinon. H mpaKTIKkomolnpévn autn
napEUPaon oxedlaotnke w¢ MPOypPaAUpa £EL £WC SWHEKN OLKOYEVELOKWY CUVESPLWV
ot omoie¢ o otoxog &ev elvat n emiluon OAwv Twv TPOPANUATWY TOU
napouaotaovrtal, aAAd n poaywyn KLOG TILO HOKPOTIPOBECUNG TIPOCAPLOOTLKOTNTAS
HEOW TNG evioxuong twv deflotnTwv vontikomoinong — KAtL mou Bswpeital otL
BonBa ta PEAN TNG OLKOYEVELOC VO EUTAEKOVTOL OE EMOLKOSOUNTIKI KOl CUVEPYOTLKNA
emiluon mpoPAnuatwv. H ¢ocodia pag Paoiletat oto  POVIEAO  TNG
vontlkomoinong. ITnV KovOTNTO TOU ATOUOU Va EPUNVEVEL TIG TIPAEELC TOU KOL TWV
aMwv amodidovtag Ttoug vonua kot avayvwpilovtag mBavég emBupieg,
ocuvalcOnuata kat Wéeg miow amd autés. Katd tnv (aAAnAemnidpacn Sldpkela Twv
oAnAerudpacswv pag Pe GAAOUG SIVOUUE QMOVTAOCEL( QTIAVIAUE HEVOVTIAC OTNV
gmpavela autng tng aAnAsnidpaong aAld kot Boolopévol otnv aiobnon mou
€XOUHUE Vylo TIC VONTKEC Olepyaociec tou aMou. YmoBEtoupe Ot sipaote
‘Tpoypappatiopgévol’ va KAVOULE vonTikomoinon aAAd bev ival mavta ukoAo. Ta
adépdla Twv MALBLWVY UE AUTIOUO UTtopel va ‘Urmhokdpouv’ Aoyw Stadopikng



YU 156

g, S Mpaktkd Emotnovikou Tuvedpiou

FONEQN KHAEMONQN KAl

BRC ATO N AT IEME TO NAZA TOY AYTIZMOY 10 Xpovia peTd .... ESeAi&eLg ka MpooTtikég

N. AAPIZAZ

YOVEIKNG METaXElpLONG, VIpOmAG, apnyaviag, Bupol, TNAlag 1 tng au&nuévng
OUVOLODNUOTLKAG UTIOXPEWONG TOUG va S€xovtal /avéxovtal Tto adepdakl Toug.

Motk Xxprion tou povtélou pe 9 ednPoug mou Jouv pe évav adepdo-n oto
daopa tou Autiopou.

H unoBeon epyaciag pag adopd pia TAOTIKA TPOoTABela va UAOTIOLOOUME €va
T(POYPOUMA HE BAON TN voNnTIKomoinon BACLOUEVO OTO TPWTOKOAAO TIOU QVETTUEE O
Schuntermann to 2009 oto MawdoPuylatpikd Noookopeio tn¢ Bootwvng. Mo
OUVKEKPLUEVA N umoBeon pog adopd OTOV TPOTO HE TOV OTOLO N VONTLKOTIOLNoN
UTOpPEL va eVIOXUOEL TIC LKAVOTNTEG TwV adeAdWV yLO TTPOCOPUOCTIKOTNTO HECA ATIO
TIEPLOPLOUEVEG KOL XPOVIKA OUVTOUEG PUXOEKMOULOEUTIKEG OUVAVTNOEL HE TA
abdépdla. O Schuntermann (2009) avadpEpel XapaAKINPLOTIKA, OTL Ta aSEAdLA
maldlwy PE avamtuilakeg Slatapaxeg HUMopel va €xouv Kivntpa oUTWG WOTE va
OUUMETEXOUV O€ KAWVIKEG oulnTtroelg Tmou SLEPEUVOUV TIWG OVTOTIOKPIVOVTAL OTLG
TIPOKANOELG KOl TIWG EMITUYXAVOUV OTNV KOLWVWVIKN ETIKOLVWVIA KL OTnV €miAuon
NMPOoBANUATWY 0TOUG TTOAAATTAOUG TOMELS TG {wNG Toug. OL CUVOUIALEG QUTEG €lval
Sduvarto va meplapBavouv Tnv eNibeLlEn MPoooxnG oTn XPNOLLOMoiNan amno MAEUPAS
Twv adeAdwv nAwklokd mpoodopwv SeflotnTwv vontikomoinong, He To TOAVO
odeloc¢ Twv BeAtiwpévwy deflotNTwy emiAuong KOWWVIKWY TIPOBANUATWY Kal TNG
TILO HAKPOTIPOBEoUNG AUENUEVNG TTPOCAPHOCTIKOTNTAG.

Je aUTO TO Oonuelo Ba €0TIAOW OTO MOVTIEAO TNG VONTLKOTIONONG OMWC OUTO
XpNolpomnoOnke TAOTIKA O€ ATOMLKEG KoL OpadLKEG ouvedpieg oto Kévtpo Huépag
MNawdlov kat Edrifou pe AUTIONO TTIPOKELUEVOU va cuUTtepAndBoUV TPoSpaoTIKA Ta
adépdla oto KAWLIKO paG oxedloopo pe oeBacUO oTn HovaSIKOTNTA TOUG KOL HE
Tpomo mou dev Ba Tta emiBapuve MePLOCOTEPO. TO POVIEAO XPNOLUOTIOLEL EPWTHOELG
vVOoNTLKOTOlNOoNG POCOPUOCHEVEC amod TG odnyiec Twv Bateman kat Fonagy kabwg
KOl TO KALVLIKO TIPpWwTOKOAAO Tou Schuntermann (2009) to omoio o i61o¢ £0TelAe KATA
™ SldpKeLla ETUKOWVWVIWY PEow email ou elyape, pall pe tnv cuykatabeon Tou yla
ovarapoywyn.

To KAWIKO TPWTOKOAAO KOAUTITEL TOUG TIAPAKATW 8 TOUELS TNG EUMELPLAG TwWV
adeAdpwv, TOCO EVIOC OGO KAl EKTOC TOU TAALGLOU TNG OLKOYEVELAG :

1) H oxéon avaueoa ota adépdra/

2) O abepdoc/n adepdn og oXEoN UE TN TTUPNVLKH OLKOYEVELA

3) Eumelpieg /koOnuepvd yeyovoto/ocupmepldpopeéG mou emnpedlouv Tn
KABNUEPLVOTNTA TWV HEAWV TNG OLKOYEVELOG
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4) To eupUTEPO OLKOYEVELAKO TtePLBAAAOV (ylayld, marmoug, Beiol KTA) Kal ot
rmubavol polot otrplEng n Un

5) To nw¢ katavoel péoa otn kabnuepvotnta to matdl TUTILKAG avamntuéng
Tov adeAdo-1 pe Slatapaxn oto GACUO TOU QUTLOUOU

6) TLC KOWVWVLKEG OXETELG TOU TaLSLoU LE QUTLOUO (oXOAElD, YeLTOVLA KTA.)

7) Npoowrikr avtofloypadikn Uvnun Kat evnuepdtnta tou/tng adepdpol/ng
TUTILKAG avamtuéng

8) Aywvieg, ayxn, amopieg tou/tng adepdol/ng TUTLKAC avamtuéng

OL TEXVIKEC TIOU KOAALEpYOUV €va KALHA vonTikomoinong katd tn SldpKela Twv
OTOUKWYV Kot opadikwyv Staldywv meplhapfavay:

v' Eotioion o onuavtikd yia tov/tnv adeAdpo-n yeyovota

v\ JUPPEPLOUO /ELEVEPDN TNG TIEPLEPYELAG

v' Alepelvnon tn¢ otopiag nou €depvav otn enidpavela ta adépdla péoa amnod
{wypadlKkn K Xprion olkoyevelakwy pwtoypadlwy

V' \EMTOUEPELEG SPAONG- TIWE AVTESPOOE TO KABE HENOG TNG OLKOYEVELOC

<\

Juvdeon 6paong-cuvalobnuatog

v' Tautomnoinon- NPooSloplopd KPUUHEVWY KOTAOTACEWV ME avadounon
gunelplag

V' ErukOpwon- AeKTIK UTtooTrpLén SlaoOnTikr¢ vontikomnoinong adepdol

H gumAoKk TwvV TUTILKA OVOMTUCCOUEVWY 08epPWV EYLVE UETA ATO TIPOCEKTLKO
oXeSlaOUO, OE XPOVIKA TIEPLOPLOKEVEG, 1:1 KOl OUOASIKEG EOTIOOUEVEG OUVOUIALEC,
OXETIKA HE TN OwaPfiwon pe toug adeddoug 1 adeAdég Toug oTo PACU TOU
autiopoU. O £dpnPol eixav and 8 €wg 12 ATOMIKEC Kal OpadLkEG ouvedpleg. Itnv
mAeloPnoia toug Atav Kopitowa pe adépdla pe Sldyvwon auTlopou, XapNnAng
AeLTOoUpYLKOTNTAC.

To mpoypappa ATav npodpactikd, e PUXOEKTALOEUTIKN KoL OxL PuxoBepameUTIKA
Stadkaoia, Bacllopevn oto CUVELSNTO KAl 0To oXeOOV-oUVELSNTO Tou matdlol. Ta
adépdla KANOnKav va LANCOUV AV «CUVEPYATEC» HAC, VA HOG LETASWOOUV yVwon).

Napadsiypa EpWTACEWV TOU  EKUOALEVOUV  QMAVIACEL VONTLKOToinong
(Mnyn: Npocappoyry  Schuntermann  (2009) TOU KAWLKOU  TIPWTOKOAAOU
Twv Bateman & Fonagy (2004)

JTPATNYLKA: ZEKWVNOTE HE TNV E€MOANOEUON ONUOVIIKWY YEYOVOTWV EVOC
OUYKEKPLUEVOU emeloodiov amd 1t okomid Ttou adeddov. Avalntouvral
AEMTOPEPELEG TNG OpAONG KOL TWV OXETIKWVY ouvalobnudtwv kot oakoAouBolv
npoonaBeleg Slelpuvong TNG LOToplag HE TN XPNOlUomoinon Twv TMaPAKATW
EPWTNOEWV WG KATEVOUVTAPLWY YPAUUWV.
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Epwtroeic mou sotialovtal oTo dALO TPOoWITo

Mropeig va e€nyNOELS yLOTL TO €KAVE QUTO;
MNw¢ vouiZeLg oTL Eviwde yU auTo;
TiLBa €npene va oupPel yla va viwoel dtadopetikd (avadopnon [reconstructuring]);

Av Ntav ekel kamolog AAAOC (N Haud, o Umopmnag, kamolog ¢idog), Tt Ba ékave; Oa
noouv o€ B€on va Toug MeLg TL Ba pnmopovoayv va Kavouv (avadounon);

Epwtnoeic mou eotialovial oToV EQUTO

Nwg EviwBeg yU auto;
Moleg NTav oL OKEYELG GOV TN OTLYUN TIOU CUVERN KL TL EKAVEG;

Mropeig va okedpteic AAAOUG TPOTOUG UE TOUG omoioug Ba umopouoeg va tov(tnv)
BonBnoeig va KataAdPeL TpayUaTKA TwE VIwOeLS (avadounon);

TLBa émpemne va cUUPEL yLa va UIMOPETELS VA VIWOELG SladopeTika (avadounaon);

Nwg Ba €npemne va oképtovtal ya cEva ol aAAol (oL yoveig, dikol) yla va viwBelg
Sladopetika (avadounon);

JYOAlo TOU OTOUOU TTIOU TOUPVEL TH OUVEVTEUEN TO. ormola  atooKomouV gthv

EMKUPWAN KAl Urtoatnplén thc StotodnTiknC vonTikomolnonc tou adeA@ou.

EXELG KATAPEPEL TIPAYUATIKA VO KATAVONOELS TL CUVERN HETALL oag.
Mw¢ VOULZELG OTL EVIWOE OXETIKA LE aUTO OTaV Tou(TNG) TO E€NYNOEG;

MNwg o€ €kave va alcbavOeic n emefepyacio autou Tou enelcodiou;

Me Bdon To HOVTEAO TNG VONTIKOTIOINONG 0 BEPATEUTAC TIPEMEL VAL €XEL EVOLOBNTOUG
S€ktec Kal va kataAaBalvel av KATola evOTnTa f} UToEVOTNTA £ival SUCKOAN yla To
naldi  6ev BéNel va cuvexioel, alAd kat edv To maldi B€AeL va emektabel mepaltépw
O€ KAMOLO KOMMATL TNG oulAtnonc.—Onw¢ mpodtelvav ol Bateman kot Fonagy, ot
TEXVIKEC OlEyepong OAANAETIOPACEWY VONTIKOTOINONG OTIC KALVIKEC OUVEVTEUEELC
nephappavouv apketd PBripota. Ol EpWTWHEVOL AVAOKOTIOUV £€Va GUYKEKPLUEVO
€MELOOS10 | ouvAvTnon HE AAAOUC Kol KOAOUVTOL VA LOLPACTOUV TIC OXETW(OUEVEC UE
0UTO OKEWPELG KAl ouvaloBnUaTd Toug, KaBwe emiong Kal T UTTOBEDELG TTOU €Kavav
€KElVN TNV €MOXN YLa TG OKEWPELG KOL T CUVALOOAMOTO TWV AAAWVY EUTIAEKOUEVWV.
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O mivakag 1 poag deiyvel TI¢ BAOLIKESG TEXVLKEG TOU cuvToVLoTH Bepameutn

Aeyteite okéPeLg, emBUUieG, EUXECG, SuoapEakeLa, ayyxn matdlov
Evepyéc epwtroelg/kat’ eukatpiov
MikpéC epunveles- HeTaBATIKOC XWPOC va emetepyaotel To ouvaiobnua kol TN
okén tou
‘Epdaon oto ocuveldnto, mwg to matdi Blwvel vontikomolel
Aladikaoia apolBaiag pabnong avapeoa o maldi kot Bepameutn
ITOXAOUOC EMUTUXNUEVWY SUOKOAWY EUTELPLWV
Alepelvnon oTtpecoyovVwY cupBaviwv/kploswv (adeAdLa, olkoyEveLa, cUVOUNALKOL)
ApVNTIKEC ETLOPACELG
ZTPATNYLKEG AVTILETWITLONG
‘Epdaon og ouveldnto Kal oxedov cuveldnto
EAdttwon povodildotatwy nenolbroswy
Epdaon oTig IkavotnTeg emiluong
Tavtomnoinon/enidokipacio emd£€L0C vonTikomoinong
JUUUEPLOUO
Aléyepon EPLEPYELOG
Tavutomnoinon/mpoodloplopd  KPUUHUEVWY  KATAOTAOEWY, N  VONTIKOTIOLNUEVWVY
TPOTUTIWV
Follow up epwtnoelg
Enaveéétaon plag aAAnAenidpaong
YmoBOeTIkEG EKDPATELG
Emowodountikn yvwotonoinon cuvalotnudtwy
EK Twv UOTéEPWV yvwon HE avookomnon emneloodiwv TL éviwoe/tt UTOBEoELG
gkavav/avadpoutkn eé€taon aAwv okéPpewv/tL Oa aMale

Mivakag 1. taon Beparmeutr)/ocuvtovioTh KoTA Tt SLAPKELA TWV CUVOVTHCEWVY HE T
adépodla pe Baon to PoviéNo TNG vonTLKoToinonG.

‘OAeg oL TopamAvw TEXVIKEG €Aafav xwpa KOtd Tn OLAPKELD €UXAPLOTWV Kol
avantuélokd KatdAAnAwv Spactnplotitwy, Omwc oulntnon pe xpnon thinking
maps, Tavidia ouvepyaoiag, olwkoyevelakd album pe dwrtoypadieg, epyaotrpl
comics, KOTOOKEUN LAOKOG K. T.A. Epyaoctnka pe ta adépdLla o€ ATOUIKO KoL OLaSLKO
eninedo oe PuxosknaldeuTIKEC ouvedplec péoa amo oulntnon, lwypadlkn Kot
mayvidla yia va mpodyoupe otadlaky katavonon tng dadopetikotntag, Biwon
outo-olokAnpwong (umevBuvotnta amévavil o ekdnAoUpeveg oupmEePLdOPECS,
armoduyn emnavolopBavopevwy evotiktwdwyv potiBwv ocuunepidopdc),eveliiia,
XlOUHOpP Kol EAATTWON HLOVOSLACTATWY TEMOLONCEWY YLO TO TL UTTOPEL va amoTeAeL
PpOPBANua ) Abon os pa dedopévn kataotaon. Ta adépdla KAROnKav va pag
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HETASWOOUV yvwaon yla tn Kataotoon tou adepdol Toug Kal VoL avooTOXAoTOUV TLG
EUMELPLEG TOUG.

Katd 1o povtédo tou Schuntermann mou akolouBroape n péEBodOG NG
vontilkomoinong umopel va  xpnoldomoleitat otav  ta  adéAdla  oculntouv
OUYKEKPLUEVO oupBavTta 1 eEMeLCOSLa TwV KABNUEPLVWY TOUG EUMELPLWV UE Toug ASD
adeddpolc 1 adeldéC TOUC, OUXVA OTIC TPOOTIAOELEC TOUC QVTLUETWIILONG,
TiPoCapUOYNG Kot emiluong Twv mpoBAnudtwy. Ta adéAdla pixvouv dwg oTIg
OKEWPELG KOl OTA ouvaloBnuatd toug, kabwg emiong Kal TWV AAAWY EUNMAEKOUEVWY,
OXETIKA pe Eéva dedopévo emeloodlo, kabwg AduPave xwpa. EvBapplvovtal Katormty
va IPOOBETOLY, PE TO OPENOG TNG EK TWV UOTEPWY YVWONG , ETUMAEOV OKEPELG TOUG
OXETLKA LLE TO EMELOOSLO QUTO.

MPOoKATOPKTIKA oTOoLXEla TTOU EMIBEBALWVOUV TN XPNOLUOTNTA TOU HOVTEAOU Kol
TLEPLOPLOMOL.

To HOVTEAO ATV EUKOAO OTN XPOoN Kol KAAUTITEL APKETOUG TOUELG TNG EUMELPLAC TWV
adedpwy, TOOO €VTOC OCO KOL EKTOC TOU TAOLOLOU TNG OLKOYEVELQG,
TMEPNAUPBAVOUEVWY TWV OXECEWV HUE TOUC ocuvopnAikouc. Eival oxedlaouévo €totl
WOTE va CUMPBAAAEL TTPOSPAOTIKA KAl TPOANTTIKA OTN CGUVOALK CUCXETION TwV
adeddwv Kol Twv AAAWV HEAWV TNG OlKoyévelag kot va Sivel ota adéAdla tn
duvatétnta va EemepvoUv TIC OUOKOALEG TNG TIEPLXAPAKWONG OF QPVNTIKEC
oAnAerudpaocelg kot apolfaio xprioLOUG TPOTIOUC EVIOXUOVTOG TIG LKAVOTNTEG
TOUG VO VONTLKOTIOLOUV TNV EUTELPLA TOUG.

To EpwtnuatoAoylo Auvatotitwy kat AuckoAlwv (SDQ), To omoio xopnyndnke mptv
KOl LETA TO Tpoypappa o delypa 9 nadwwy, £6elée BeAtiwon oTo TTOCOOTO MOU
adopa TNV euyévela, TNV poodopd Bonbelag kat tn Slatapayxn dtaywyng evw dev
€belle kaula dadopd otoug aAloug topeic. EmumAéov ta feedback forms amd ta
adépdla Kal Toug Yoveic ATtav BeTIkA.

To TPOTEWVOUEVO HOVTEAO yla TNV EUMAOKN TwV AdEAPWV TUTILKA OVATITUGOOUEVWY
maldlwyv TPEMEL v avamtuyxBel mepattépw oe peyaAUtepo Selypa matdlwv mou
peyaAwvouv pe ta adépdla Toug pE auTlopo. To poviélo Sivel éudaon otig
IKOVOTNTEC KoL TG Oduvapelc twv adeddwv otnv emiluon  SLOMPOoWTKWY
TMPOPANUATWY — KAl OTO TIWG UIMOPOUV VA TIPOAYAYyOUV TIEPALTEPW TIG SeELOTNTEC
Toug aAAnAemidpacng cupdwva e Ta EMiMESA KOWWVIKNAE avartuéng toug. Mmopet
va avarnapoxBel og KAWIKA TieptBAaAAovTa ou MPpoodPEPOUV UTNPECIEG O MALSLA e
OUTIOMO KOL T OLKOYEVELEC TOUG. MAEUPEG TOU HOVTEAOU auToU UTOPEL emiong va
glval xpolUEG 0TOUC KALVIKOUG ylatpoUg tou SouAeUouv Pe eviAlka adEAdLa,
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WOlaitepa av ta adéAdla autda cuveyxilouv va CUMHETEXOUV OTtn dpovtida Tou
TLAOXOVTOG ATOUOU.

E€akoAouBouv va umApXOUV EPWTNHATO OXETIKA HUE Tn OUVOECNH TWV OUASIKWV
TIPOYPOUUATWY TIEPLOPLOPEVOU XPOVOU KOL Yl TO OV OL OTOXOL TOU HOVTEAOU
ETITUYXAVOVTOL KOAUTEPA HE TNV Opyavwon opddwv yla ayoplo Kal Kopitola
XwpLotad N WKtwv opddwv. Eilvar mbavo ot édnPBol peyalltepng nAkiag
rmubavotata Ba wpehovvtav and pia opadikn Stadkacia tnv onoia Ba cuvtovilav
oL i8loL evepyad uTo TNV SlakpLtiky kKaBodrynon Tou cuvtovioTH.

TéANOG eVWVOUUE TN WV Hag PE TG oKEPELS Tou EPUTH TOU MOVTIEAOU, O OToLog
avadEpeL OTL MEPALTEPW EPWTHMATA TIPOKUTITOUV OTav AauPavovtal umoPn ULKTEG
opadec maldlwv gupuUTEPWYV NALKLOKWY Opiwv: ol opadlkéc Sladlkaoleg Tou
nepAappavouv peyaAUTEpPO Kal HKpOTEpA adéAdla sival duvatd va mapéxouv
€UKALPIEG Yyl ULOBETNON MOVIEAWV — yla TNV TOUTOMOLNoN, TN HUIMNoN Kal tnv
AoKnon vontikomnoinong Letagy matdlwy SLapopeTIKwY NALKLWY.
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Npdypappa Wuxoeknaidevong yovéwv Cygnet

Znfov Awatepivn — Zuykouvag NMwpyog 2. MntouAa — M. ZiakoUAn - Zrlou A.

« KaAnomépa ki and gpéva. Eyw Ba cog mapouoldow to BewpnTikd KOUUATL TOU
npoypappatog Puyoeknaideuong yovéwv Cygnet, To omolo €ival Kal To Mpoypaupa
TIOU XPNOLUOTIOLOUUE KOl €UELG OTO KEVIPO NUEPAG, OTWG ELTIE KAL O K. ZKEVIEPNG.
TNV ouvéxela Ba TMEPACOUHE OTNV TELPAUATIK UTIOBE0N KoL OTtnV avaAuon Twv
gpeuvnNTIKWY Oebopévwy, Tmou Ba ocag mapouctdcel o ocuvadeddog K. Mwpyog
Juykouvag.

Onwg €xoupe TeL kal peExpL Twpa ol AAD emnpedlouv CUVOALKA TNV AVATTUEN TOU
nadlol Kal SuoYePAivVOUV TNV AELTOUPYLKOTNTO TOU O OAOUG TOUG BACLKOUC TOUELG
™G {wNGg TOU: OTNV KOWWVIKOTNTA, OTo Taixvidl, otnv emkowwvia, dnuiovpyolv
okappia kot eppoveG. Ot TOAATAEG, AOUTOV, KoL CUVEXELG QVAYKEG TWV TIALSOLWY UE
AA® kal ta coBapad mpoPAnuata cupnepldpopdc mou avipetwnilouv emnpealouy,
OTWG £UMAUE KL TIPONYOU LEVWE, CNHUAVTLKA TNV AELToupyia OANG TNG OLKOYEVELAC Kall
NV moLotnTa tn¢ {wrg cUVOALKA.

‘Etol Aowntdv, n katavonon tou kabe maldiov dev pmopel va yivel avefaptnta anod to
OLKOYEVELAKO TOU ocUOTNUA KaBwC n oxéon Tou He auto sival audibpoun Kat
KUKALKN. AUTO mou &gv prmopoU e va TipoPAEPOUE €K TWV IPOTEPWYV OUWG, Elval TO
nwg Ba avrameEABouv ol yoveilg apxlkd otnv eunelpia tng Sldyvwong Kal EneLta,
HLOKPOTIPOBECHQ, OTIC ATMOALTAOELG TTOU TIPOKUTTOUV. AUTO ennpedlstat and moAAoUC
TIOPAYOVTEG, OMWC HUE TOV XpOvo Tou Ba pecoAafrost pEXpL TNV dlayvwon, tv
€A eykupoTNTA TWV MANpodopLwv. Onwe TovioTnke Wolaitepa HEXPL TWPA, AUTO
TIOU €lval TMOAU onNUAVTIKO yla OAoOUG HOG €lval N CUMUETOXN TWV YOVEWV OTNV
eknaidevon twv maldlwyv Kal 0 pOAOG TOUG WC CUVOEPATEVUTEG O OANn aUTH TN
Stadkaoia OxL povo yla vo KataktnBouv KAmola amoteAéopata aAAd Kol ylo va
Urmop£oouv va dtatnpnBbouv.

Exel amobelyOel katl epguvnTIKA OTL, Ta 0PEAN TWV MALSLWV Ao TNV ekmaidevon Twv
YOVEWV WG ouvBepameuteég eival mowkida. KabBwg pmopel va toug mpoodépest
eunelpiec pabnong oe Sladopetikd mAaiola Kol va evioxUoeL TS SuvatotnTES
YeVikeuong, Umopel va pelwoel Ta mpoBARuata tng cunePLdOopAG KAl VoL EVIOXUOEL
™V and KowoU TPOoooxH, VO EVIOXUOEL TIG TIPOAEKTIKEG OeELOTNTEG Kal TNV €EEALEN
™C¢ YAwooag, evw MPowBOel TNV avaduon KoWwVIKwY cuumepltdopwy Kat Se€lotnTwy
nayvidlou.
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Exouv AQPeL EUTELPIK UTIOOTAPLEN TA QIOTEAECHATA TWV  TIPOYPOUUATWV
Puyoeknaidbeuong kal €xouv Seilfel evioxuon TOOO O ATOULKO OGO KOL O OHASLKO
mAaiolo.

Jav adetnpia, TO OUYKEKPLUEVO TPOYpaAUpa Eekivnoe AapPdavovtog umoyn Toug
YOVEIC w¢ Toug MAEov €161KoUG, KaBwg Kaveig dev yvwpilel kaAutepa to Taldl Tou
oo Tou¢ Bloug Tou Toug yoveic. Metd amod tnv Sldyvwaon TOoo oL Yyovelg, 600 Kal oL
bpoVTLOTEG (OMoU GPOVTIOTEG €lval autol oL omoiol eUNAEKOVTAL TIOAU ONUOVTLKA
otnv Iwn tou matdlov: eival ot mamnmnoudeg, ot Beiot). OAol autol Aoutodv eivat
XOHEVOL O €VOV KUKEWVO TIOAWV EPWTNCEWV Kal €Xouv va SlaxeLplotouv mapa
TIOAEG QVAYKEC OL OTtOLEC SlapKWG peyoAwvouv KabBwc to maldl avamtuoosTal Kal
HEYAAWVOUV Kal OL amaltroslg tou. To mawdi mepvael and tv ednPeia, yiverat
EVAALKOG KOl £TOL OL YOVEIG TIPETEL VAL UITOPOUV Vo £XOUV KATIOU va otpadolV WoTe
va KAAUPOUV OAEG QUTEG TLG AVAYKEG.

‘Etol kanwg dpxloe va dnuoupyeital to Cygnet kal mpoomnaBbnos va olkoSounoeL
TIAVW OTNV YVWOIN TWV YOVEWV yLa TO Ttaldl Toug Kal TIG BeTIKEG eumelpleg amnod tnv
dpovtidba twv matdlwyv. ESw Asttoupyel to Movtélo ZupBouleutiking MNovEwv Tou
nipoépxetal amo 1o Kévipo Yrnootnpténg MNovéwv kat Matdlwv to omoio mponABe amnod
TNV OVAYKN TWV YOVEWV VA ELOAKOUYOVTAL Ol AVAYKEG Toug emumAéov. Exel wg apxn
TNV aKpOOOn TWV OVAYKWV TOUCG, va TPOOdEPEL OTNPLEN KOl Vo UIMOPECEL va
npoodépel  amd Kowou emiluon Twv TPOPANUATWY TIOU  OVTLUETWITLEL.
Xpnowuoroleital n dtabgoun yvwon mavw otov AUTLOUO Kal oL TEXVIKECG Slaxeiplong
¢ oupnepldopdc. To PECO TOU XpnOLUOTOLEL gival to Zupmnepldpoplkd MovtéAo
oVvAAUONG Kal KAatavonong tng ouumepldpopag, omou Baocsl autol BAEMOUpE TNV
ouuneplPopa Kal MPOooTaBoUE VO KOTAVONOOUUE TL KpUPBETAL KATW amd auTh Kol
va Vv efnynooupe. AAAG KalL n 6€éa TNG KOWWVIKAG HABnong, Omou
OUYKEKPLUEVN cuuneplPopd adopd O€ ULa CUYKEKPLUEVN CUVORKN.

H otdon twv ouvioviotwv eival xaAapr], UTOOTNPLKTIK Kol €VOUVOUWTLIKNA Kol
xpnotgornolouvtal ToAAEG HopdEC pabnong, Omwg e€lval n omtiky pabnon, MeE
ypadnUOTO, €LKOVEG, N OKOUOTIKN HABnon pe cadeic emefnynoelg oulntnon Kot
Aektikn avatpododotnon kabwg yivovtal Kal Kivolodntikol TUTIou §paotnpLOTNTES,
HE KWNOELG KAl HE PLWUATIKEG OOKNOElG. TEAOC, mMpowBdeital n avamtuén evog
apolBaia  umootnplktikol TepLBArlovtog, Omou oL yovei¢ Ba umopouv va
HOLpOOTOUV OUMPBOUAEG Kal eumelpieg. MNapakdtw eival to oXOAlo €vog yovéa o
ormolog eixe oAokANpwaoeL To Mpoypappa Puxoskmaideuong KoL avedepe:

«AloBdavopatl va vmootnpilopatl ovrag pall pe dAAoug yoveig mou kataAofaivouv
ToV AUTLOUO KOl Ta cuvaloBnuatd pou. Motpalopoote mpoPAnUaTa, TPOOPEPOULE
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OUMPBOUAEG Kal aloBavopaote KaAUTepa EEpovTag OTL SV ELLAOTE HOVOL G QLUTO TIOU
HoLlalel cav Evag SLoPOPETIKOC KOOHOG 0€ AAAOUG YOVELG. »

H amoteAeoUATIKOTNTA TOU TPOYPAUUATOC €XEL afloAoyNnOel BeTKA HEOW EPELVWV
oto naveniotnuo Northumbria aAAa kot oto Bradford €xet deifel otabepry avénon
0TNV QUTOTEMOLONON TWV YOVEWV Kal TwV $povTloTwy. AToTeAE(TAL Ao LA CELPA
€€L opadikwv ouvavtnoswv Puyoekmnaidbevong pe ddpkela amod 2,5- 3 wpeg, EVw
TPELG MAVEG META KL amd TNV TEAEUTALO OUVAVTNGON TPAYUOTOTIOLEITOL KOl HLa
ouvavtnon follow up. Alvetal Sopnpévo UALKO Tapouciaong Kal PayaTonolouvTal
BLWHATIKEG OLOKNOELG.

TNV MPWTN CUVAVTNON, TEPAV ATO TO VA YIVOUV OL CUCTACELG KOL N ELCOYWYH OTNV
opada, mapouoctalovtal ol OKOTIOL Kol TO TIEPLEXOUEVO TOU TIPOYPAUMATOC. EMeLta,
TLEPVOALE OTO TL €lval 0 AUTIOMOC KOl OO TIOU TIPOEPXETAL, TWCE UIMOPEL va Blwvouv
TOV KOO0 Ta ATOUO TIOU £ival 0To pACUA TOU AUTIOHOU KOl TToLo UImopEel va elval ta
cuvalodnpata mou BLwvouv oL Yovelg Katd tnv dtayvwaon. ANeg dopEg ival ook,
AaAAeg PopEG elvat akOun Katl avakoldLon.

Itnv 6eltepn ouvavtnon to B€pa eival n emkowwvia. Matl EMIKOWWVOUUE, UE
TIOLOUG TPOTIOUG, WG YIVETAL N ETKOWVWVIA OTO ATOMO TIOU BLWVOUV KOTAOTACELG
OUTLOTLKOU PACHOTOC KL TIOLEG E(VAL OL OTPATNYIKEC LECW TWV OTOLWV UIMOPOU UE va
ETUKOWVWVHOOUUE KOAUTEpA ME Ta ATOopa autd. Eite pe omtiky pabnon, He
KOLWVWVIKEC LOTOPLEG K.OL.

Itnv tpitn ouvavtnon avaAuoupe to BEpa twv atocbnoswv. TL eilval ol aloBnoeLg,
TIwWG AELTOUPYOUV KaL TIWG AV KATAVONCOUUE TG aoBntnplokég pag Sltadopég Le ta
ATOMA AUTA UMOPOUUE va avTAndBoUpue akopa KAAUTEPA KAl TO TWE BLwvouv Tov
kKoouo. Mapoucialovtal, €MioNG, KAMOLEG OTPATNYLIKEC yla TNV OSlaxeiplon Ttwv
awodnTNpLaKwyY {NTNUATWV.

H tétaptn ouvdvinon €xel B€pa tnv Katavonon tng cuumepldopdc. ApXLKA,
avaAUoUME Kal oulntape tnv avBpwrivn ocupneplPpopd YeEVIKOTEPA, yla va
TIEPACOUE aPYOTEPA VA SOUUE TO TWC AELTOUPYEL N CUUTEPLPOPA OTOL ATOUA TIOU
glval oto ¢pAaopa Tou AUTIOMOU. BAEMOUE WG UITOPOUE VO EAV TNV KOTOVOIGOULE
HEOW SLadopwv TPOTIWY, OTIWG lvat n apxn tou nmayoBouvou, va Pasoupue dnAadn
va Bpoupe TL Bploketal kKATw amod tnv eUdAvIon UG CUYKEKPLUEVNCG CUUTEPLPOPAG
Kal TNV mupodotnoe, va TAPEUPBOULE KAl VA UMOPECOUUE VA TIEPACOUUE OTNV
Slaxeiplon tng cupumnepipopag (Meumen ocuvavinon)

(Méurmtn ouvavinon) ESw BAEMOUUE KATIOLEG OTPATNYIKEC, adoU €XOUUE AVOAUCEL TO
TL €lval auto mou MpPEMEL val SOUUE ylo va GTACOUHE WG eKel. AnAadr, HEOW TIG
apopUnG, TNG cUVONKNC TEAKA £XEL TTPOKUPEL pLa TIPAEN JLE TA ATIOTEAECUATA TNG
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KOl TIWG TIPEMEL OTNV OUVEXELA VO TIOPEUBOUME G AUTO HMECW OUYKEKPLUEVWV
TEXVLKWV.

H €ktn ouvavinon opiletal and Toug Yoveig Kol amo Toug GPOVILOTEG Kal Elval pia
geukalpia va kaAupBoUv TuxOV amopieg kot InTAUATa TIOU ouvexilouv va
amo.oXoAoUV TouG yoveig 1 6ev kaAudBnkav mponyoupévwe. Eival pa ocuvavinon
mou ouvhnbwg adopa ota adépdla, otnv edpnPeia, otnv oe€ouvaAlkdTnTa, OTLG
HETABAOELG KOl OTOV UTIVO.

TpelG MAVEC META Kal amd TNV OAOKANpwaon TNG TPONYOUUEVNC OUVAVINONG
nipaypatonoleital pio ocuvavtnon follow up, mou eival pla sukapia ya va
gavaouvavtnBouv oL yoveig Kat va mapexouv apolpaia urootnptén. Na amoktrocouy
emumAéov  mAnpodopieg, oL (lol oL  OUVTIOVIOTEC HEOW TNG XOPnynong
gpwInUatoloyiwv va afloAoyoouv TNV OQuTomEeEmoibnon Twv yovéwv otnv
Slaxelplon TwvV KATAOTACEWV KOL OV N TL GAAO, va OTOTEAECEL KL €va wpaio
KOLVWVLKO YEYOVOG YLt OAN TNV opada.

‘Evag emutAéov oTtOXOC TOU TpoypAppatog YPuxoekmaibeuong, €ival oL Yoveig va
umopécouv va Snuloupynoouv €va Siktuo aAAnAoilmootnpEng. Na oxnuoticouv
onAadn opadeg apolBaiag umootnpng kat Ponbelag, avtoAAdooovrag
mAnpodopie¢ yla ta vedtepa epeuvnrikd Sedopéva, va culntrioouv yla TIG
Sl00€01ueg unnpeaoieg MOU UMAPXOUV OTNV KOWOTNTA TOUC aAAQ KOl Yyl TOUC
£161koV¢ oL omoiol epyalovtal BEpAMEVUTIKA YLA T TTOLSLA LE QUTLOUO.

Ta diktua aAAnAoimootnplEng anote oLV €va LOXUPO UECO yla TNV BonBela Kot TV
UTIOOTNPLEN YOVEWV TIALOLWV HE ELOLKEG QVAYKEG OTLC TIPOOTIAOELEG TIPOCAPUOYNC
touc. Kabwg, Toug divetal n dSuvatotnta va ekppdcouv T6oo ta BeTIkA Toug 600 Kal
TO APVNTIKA TOUG ouvaloBnuata mou toug dnuloupyel pla aiobnon amodoxng mou
ovtiotobuilel OAo0 eKE(VO TOV KOWVWVIKO OTTOKAELOMO TIOU MMOPEel va PBLwvel n
OLKOYEVELQL.

TéENOG, T OPEAN QMO TNV OCUUUETOXN O TETOLEG OpAdec aAAnAolmoothpleng
Buwvovtal kuplw¢ oe Tpla PBaowkd emimeda: a. OTO KOWWVIKO KOL OTO TIOALTLKO
eninedo, amd OmMoOu oL yoveic UmopoUv va GUAAEYouv TIANPOdOPIEC OXETIKA HE
B€pata mou Amtovtal Tou autlopol. Na Umopéocouv va BEATLWVOUV TG OXECELG TOUG
HE Toug €181koUC Kat oL (dlol va aAAalouv poAoug KaBwG evw HEXPL TWPO ATAV OL
6oL mou AapBavav cupBoulEg, va pumopéasouv ol idlot miia va yivouv cupBoulot. B.
Ye Slampoowriko eminedo, kKaBwg PAEMOUPE OTL SNULOUPYOUVTOL OTEVEC OXEOCELG
dWiag, Snuloupyeital ol aiobnon Tou «avAKeLY», pla aioBnon avakoudlong Kat otL
Karmowot GAAoL kataAafaivouv Kkal polpdlovtal €miong TIG OVNOUXIEC KAl TOUG
TPOPBANUATIOUOUG TOUG. TEAOG, V. O€ TPOCWTILKO eTtimedo, KaBwg ekeivol oL Yoveig
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eudavilouv mePLOCOTEPEG LKAVOTNTEG auTtoBonBelag, BEATLWVETAL OL QUTOELKOVA
TOUG KOl N €Kova Tou €xouv yla to mawdl. BeAtwwvetal n oxéon toug pall tou,
HELWVOVTAL Ta cuvalodnpata évtaong, KatabAupng kal pataiwong evw evioxvovtal
TO ouvaloOnuata evxapiotnong kot anodoxng.

Kal twpa, Ba mepAoou e 0TOV EPEVVNTIKO OXESLAOUO
Zuykouvag .

KaAnomépa ocag kot amd epéva. Oa 0OG MOPOUCLACW TO EPEUVNTIKO HEPOG TNG
gpyaciog pog . ZKomog TnG mapouoag EpYAciog eival HECW TNG CUAAOYAG TTOOOTIKWV
6ebopévwyv n Slepelivnon Tou KAtd TOCO TO TMPOYPOUPa cygnet cupBaAel otnv
av&non NG UTOMETMOIBNONC TWV YOVEWV OTO XELPLOUO CUUTIEPLPOPWY TOU TaLdLoU
TouG. O €PELVNTIKOG OXESLOOUOG ElvOL NUUTEPAMOTIKOG Kal n  SelypatoAnyia
€ywe otov mAnBuoud tou Kévipou Huépag yla madid oto Qacpa tou Autlopou
Xapd Il.  OL ouppeTEXOVTEG TpPaV UEPOG €BsAovtika kot uméypaldoav €viumo
ouykataBeong. Mwg Aoutov afloAoynoape TNV QUTOTMEMOIONON TWV YOVEWV;
Xpnotuornow0nke n kKAlpaka avtoavadopdc 15 dnAwaoswv tng Sofronoff oxetikd pe
TNV autonemnoibnon mou oL yoveig viwbouv oto Xelplopo Sladopwv cupmnepltdopwv
Tou madlol toug. H KAlpaka €xel TIHéEG amo 0 €wg 5 omou 0 eival n gAdylotn
oautonenoidnon kat 5 n péylotn avriotolya. ALOTUNIWOOUE 4 EPEVVNTIKA EPWTHUOTOL.
To TMPWTO €PEUVNTIKO €pwTnUa 0dopd OAEC TIC OMASEC TOU OAOKANpwoav TO
npoypappa Cygnet pe OUVOAIKO oplOpo 23 atOpwv Kol SlEpEUVA €AV UTTAPXEL
OTATLOTIKA onUavTtiki avénon tng avtomnenoibnong oto XELPLoUO cuUTEPLDOPWY TOU
matdlov toug. To SelTEPO €PELVNTIKO epwTnUa  e€eTAleL €dv TO GUAO TOU yoveéa
oxetTiletal pe TNV automemnoiBnon oto XElplopo oupmepitdopwyv.  H avdaluon
SlakVupAVONG E ETTAVAANTITIKEG LETPNOELG KOl EMIMESO oNUAVTIKOTNTOG 5 % yla To
TIPWTO EPEUVNTIKO epwTNUa Oelyvel OTATIOTIKA onupavtiky Stadopd HETAEL TNG
HETPNONG OTNV apxn Kal oto TEAOG TNG TapéuPaong o€ OAeg T petaBAntég. Ot
Yoveig Aowmdv kal otig 15 epwTtAoelg TG KALLAKOG onuelwoav onpavikny avénon
oTnV autonemnoibnon mou viwbouv Kabwg To EpWTNUATOAOYLO KAAUTITEL Eval LEYAAO
gupog ouunepipopwv . Ocov adopd TO OEUTEPO EPEUVNTIKO €PwWTNUA Sev
ONUEWWONKE OTOTIOTIKA onuavtiky Sladopd o oxéon He To PpUAO TOU YoOVEQ,
6nhadn katl ta Suo PUAa €del€av va wdelovvtal oMo To MPOYPAUUA. XTO Tpito
EPEUVNTIKO €PWTNUA  OUYKPIVaUE TNG automemoiBnong pag opddag Tou
olokAnpwoe 1o Cygnet KalL TNV auvtomenoibnon pwog opddag mou Bplokdtav o€
Alota avapovng . H melpapatiki opada amnoteAeital and 7 atopo evw n opada
eAéyxou, n opada otnv Alota avopovig O&nAadn amoteAsitol and 6 atopa. O
EPEUVNTIKOG OXESLOOMOC ATAV NUL-TIEPAUATIKOC OXESLOOMOC Kol adopd TNV
HETpNON Twv Oelktwv NG oautonemnoibnong mpwv (pre) kot petd (post) tnv
OAOKApWGON TOU MPOYPAUMATOC KL yia TG Suo opddec. Yroloyilotnkav ot
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OTATIOTIKEG TIAPAUETPOL TNG KEVIPLKNG TAONG Kal SLaoTopdg Kol ePpapuoOoTnKe
HEB0SO TG avaiuong SlakLUOVONG Yla EMOVAANTITIKEG WETPNOELG UE emimedo
ONUAVTIKOTNTAC 5 %. Ao TNV avaAuon MPOoEKUPE OTATIOTIKA onuavtiky Stadopd
HETAEL TNG TIEPAUATIKNAC opadag Kot TnG opadag eAéyxou F(1,11)=207,5 pe p<
0,001. Ag SoUpe to Slaypappa omou daivetatl oxnuatikd n dadopd peTtall Twv
opadwy. MapatnpoUpe onUAVTIKA auénon Tng avtonemnoibnong tng opadag Cygnet
o€ oxéon e tnv opada otn Alota avapovinG. To TETAPTO EPEUVNTIKO EPWTNUOA TIOU
Statunwoope e€etalel Tn SLAPKELA TWV ATIOTEAECUATWY OTO XpOvo. Alatnpouvtal
Aoumov Ta amoteAéopato HETAEU TNG TeAeuTalag ouvedplag Kal otng ocuvavtnong
napakoAouBnong (follow up) oe Stdotnua 3 pnvwv. Edappodotnke o EAeyxog TNG
HEONG TWNAG vy Jeuyopwtég Tmapatnpnoelg (paired t-test) pe eninedo
ONMOVTIKOTNTOG 5 % Kal IPpogkuP e OTL SV UTIAPXEL OTATLOTIKA ONUOVTIKY Stadopd
HETAEL Twv péowv Tpwv [ t(5) = 1.424 p = ns ]. Ta amoteAéopata Aoutov
Slatnpouvtal petall tng teAevtaiag ouvedplag kal Tng ouvedplag mapakoAoubnong
HETA amod Tpelg unves. Tuvoilovrag AoUmoV Ta CUUMEPACHATA TNG EPYAOIOC HOG ,
oL yovei¢ mou mapakolouBnoav to mpoypappa Cygnet  onuelwoov onUavtikn
avénon otnv aUTonEenoiBnon Toug OTO XELPLOUO cupmepldopwy Tou matdlol Toug,
To Cygnet eival amoteAeopatiko Katl yla Suo puAa, oL yoveic mou mapakoAouBnoav
TO TIPOYPOUUA  TAPOUCLAloUV UEYOAUTEPN OUTOTEMOIONCN OCUYKPLTIKA HE TOUC
Yovei¢ otn Alota avopovig Kol Ta omoTeA£opata Slatnpouvtal TOUAAXLOTOV OE
BaBog 3 pnvwv. MapodAo mou n epyacia HoG EXEL EVOL APKETA LKAVOTIOLNTIKO Selypa
Kall pot opada eAéyyou, amouolalel n LETPNON TNG automnenoibnong kata to follow
up vy T duo amo TG TpELg ouadeg kabwg Ppiokovial oe €EEALEN. Mpoteivoupe
AoUmOv VEEC €peEUVEC yla TILO a0POAN YEVIKEUON TWV AMoTeEAeoudTtwy. Euxoplotw
TIOAU TOUG OUVEPYATEG KOl TOUG YoVeig Tou Kévtpou Huépag Xapa Il. Zag euxaplotw
TIOAU ylaL TNV MPOCOoXN 00G.
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What might Acceptance and Mindfulness bring to supporting carers?
By Steve Noone

First of all, big thank you for inviting us...

When | came in earlier | was struck by all families and professionals, it was so hot up
there, this extraordinary sense of people travelling and coming together to try and
make sense of something really important.

I am really touched, so again thank you for allow me to part of that but as you can
see we are going to be changing here now and talking about something rather
different: ‘What might Acceptance and Mindfulness bring to supporting carers’
whether they are family or paid carers. This is an area of work that has been growing
slowly and in Bangor, where | was working, we set up our ABA Masters and in the
second year we decided to have a section on Clinical Behaviour Analysis to introduce
the principles of something called Acceptance and Commitment Therapy.

Acceptance and Commitment Therapy or ACT is rooted in Behaviour Analysis. This is
why we brought it to our Masters because we wanted our students in Masters to be
able to bring a whole functional understanding of human experience. And what |
want to be able to do today is by the end of my time, I've got two and a half hours,
yeah? (audience laughs) is to give you a sense of what this is about. And at the same
time this Mindfulness in the UK, you can’t open a magazine, turn on the radio
without somebody talking about Mindfulness. We have a comedian, Ruby Wax, she
is written a book she went off and did the Mindfulness Masters in Oxford...and |
want to be able to give you an overview so and | am assuming some people would be
familiar with some of these concepts, forgive me if you are not and if you have
something to contribute | would very keen to hear at the end of the talk but | would
like people to have a sense of what this Mindfulness Based Stress Reduction is, a
sense of what Acceptance and Commitment Therapy is, not because it’s an academic
presentation, because it’s part of the puzzle and Peter (Baker) alluded to this in his
presentation where he gave us this lovely overview of all the components that are
invariable to what are at play and then we need to understand, in our attempt to
glim really why people with developmental disabilities, intellectual disabilities, or
autistic spectrum disorders end of behaving these challenging ways and the bit of
contribution in the puzzle this is.

| put this slide in this morning because | wanted us to think about, this is a fairly
traditional functional analytical explanation of why a child will end up self-injuring
and | put it in because | also wanted to reference to a young man who just came to
our services: 19 years old, placement breakdown, admitting to an institution, and
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assessment and treatment unit (it is just an institution by the name), because
people couldn’t cope, because of his extreme self-injury, aggression, stripping,
spitting, the whole works and when you look at this cycle, Chris Oliver is a professor
of Psychology in Birmingham came with this idea of SIB (Self-Injurious Behaviour)
graph, the notion that parents are often caught between a rock and a hard place
..... but a child, because of the vulnerabilities that Peter (Baker) talked earlier, not
being able to play, not being able to communicate, produces a behaviour that evokes
a response from the carer and the carer goes and the child stops hitting themselves
and we create this association, that the behaviour becomes reinforced, what we are
actually doing is shaping this behaviour, and think about this cycle: this low attention
evokes SIB that then it is reinforced from the parents perspective whatever | am
doing it stops the problem, its effective for the short term but least to the long term
problem. But what’s missing here is the experience of the carer. What | was thinking
about this young man who is been recently admitted to one of our assessment and
treatment units, there is a whole range of carers: paid (carers), family who have a
tale to tell about a struggle. A struggle of confusion, the fear that some staff talk
about, the sense of being lost and confused and one of the things | think which we
are often missing in our analysis is how we can begin to make sense of human
experience of caring for somebody who is challenging and how we can begin to have
an honest description of what it is like and this is where Acceptance and
Commitment Therapy and Mindfulness have something to offer because we are
looking for ideas, we are looking for protocols, we are looking for ways of supporting
and working with families that would make a difference. So that’s the theme of
today, | wanted to be able to give a sense of what these ideas here are.

There are three interesting strands in the literature that | want to expose, the MBSR
(Mindfulnes Based Stress Reduction), Buddhist and behaviourally based intervention,
there is some work coming from...that is fascinating, we won’t be critical about it but
put it on the table and examine it to see if there is something to offer us, and then
ACT (Acceptance and Commitment Therapy/Training). So, hopefully, | am going to
help you understand what these are and how they might be working.

One final card before | move on with the talk, many many years ago | went to hear a
guy talk called Jean Manie, he set up a large community, he is a Christian thinker,
people have some issues about that but he was taking sabbatical from running
workshops and he spent it as a care assistant in a small group home with young
adults with very severe challenging behaviour. And he was in a meeting like this
jammed, packed, full of people who were working in establishments to help people
removing out of prison and he was talking about his experience and he talked about
this young man who would hit himself and he said ‘when he started hitting himself
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what happens is | get this feeling that | want to hit Joe’. The wolf turns up. The first
time | have ever heard anybody start to talk about this. This interface of caring for
somebody, wanting to do the best for them but being placed in an extreme situation
and we saw some horrible pictures that Peter (Baker) presented earlier of
Winterbourne and there is no excuses for that. But in highly stress situations we
need to be honest in order to understand the changes that occurring in us so that we
can be as responsive as possible and that’s a big challenge | am putting that out
there and see if for the next 2 and a half hours (audience loughs), for the next half
hour whether we begin to make some sense of that.

Now we know, and Richard (Hastings) will be talking about this, that there is an
increased risk of negative wellbeing just for caring for a child with ASD and this risk
emerges early on. And it is easy to think, well of course there is that of not sleeping,
children behaving in challenging ways, difficulties with institutions, not getting the
help that you need. But | want just to go underneath this because it’s not as simple
as that. You know the common understanding of stress is that the same stress can
have a different impact on different people because it's the way we appraise it,
make sense of it, and how we utilize our resources. In this literature that I've
referenced the author starts to talk about a vulnerability that we all carry, so
certainly not be lighting the burden that many families carry and | have worked with
enough families to know what it is like when not having sleep in nights, when you
constantly battling, chasing your child in the supermarket, dealing with the dangers,
and how that it can wear you down.

But it is not straightforward, if you look some of the literature about caring for aging
parents who have developed dementia, you get this theme start to emerge and
Richard and a colleague Jemma Griffiths did a lovely qualitative study with parents of
children with intellectual disabilities and it’s got a beautiful title it’s not all about the
difficulties and the stress, there is that wonderful, positive component and that is
just a list (on the slide) that you can probably identify your own, a sense of being
trusted, worthwhile, skilled, connected, being happy, the joy of the relationship, the
excitement, the pride, relief, heartwarming.

But there is also the other side, and | have mentioned a little bit with reference to
the young man, embarrassment, feeling lost, anxious and fear, confusion, anger,
sadness, sometimes feeling failure, overwhelmed — that sense of overwhelmed ‘I
can’t do it anymore’-, frustration, disbelief, alarming and nerve-wracking, distressed,
powerless and so on, you get the idea.

And another Australian researcher working with the same client group, adults
looking after their own parents who developed dementia, this is a qualitative study
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and from it he identified these three categories: ‘resigned’ ‘resentful’ ‘resilient’ and
it’s really interesting and again I’'m putting out there for us to think about, those who
sometimes are feeling ‘resigned’: you don’t ask for help, you feel it’s pointless, just
overwhelmed and depressed, this is not about people who are seeking help because
of their depression. Those who feel ‘resentful’ it’s another group, shocked and bitter
and blame its somebody’s fault, it shouldn’t happening, it shouldn’t be like this but it
is this third group an interesting group the ‘resilient’. I've had the privilege of
working with families and carers for all my career and if | can bottle that energy, that
dynamism that we would solve the world’s energy crisis, and you know exactly what
| mean. But | will try to articulate what this is. And it’'s something about being able to
detach themselves from the particular difficulty, not taking it personally, being able
to draw on your resources but | am really interested in this process of, because it’s a
psychological experience, that it is enabling them to flourish in a way that maybe
somebody else isn’t. Is there something we can understand here that can help us in
the support that we develop?

And this word ‘stress’- | don’t know what word you have in your language, you
probably have the best word- it’s such a little word and its poorly used, we use the
word stress to describe the awfulness inside us, it’s also used for the things that
cause the awfulness inside us. Stress out there, stress in here, use it all the time and
we can spend long time talking how it manifests itself. | want to draw attention,
when we are stressed, when stress hormones going through our veins, the alert
system, you know, when we do visits, when we have a care team who are under
stress they use phrases like ‘it’s like walking on egg shells, any moment he can blow’.
This is how physical this is, your blood vessels, your increased blood pressure, your
heart rate, made a mistake, we are not designed for chronic stress and ultimately
leads to cooking ourselves in our own juices almost. But there is other things also,
restricted behavioural repertoire, when you are stressed you tend to do the same
thing again, if you are late and you try to find your keys, you go back to the same
place even you know you’ve being there three times. They have done these
scenarios in atomic power stations what would happen if there was a meltdown and
when people become stressed they become repetitive, people just start pressing the
button again and again even though it’s not working. And also when you are at high
state of stress, your brain, throughout this workshop | am going to use the word
mind and | have got no time to explain why | am using it, mind and minding occur in
the ACT literature but it is not ‘mentalism’, it’s just these verbal events that go in
your head. But when you are stressed, is it not funny the way you chew into negative
things, the way you pull negative memories, if you think it functionally it would be
helpful, if we are designed to respond to difficulties and our body is in a state of
arousal, drawing to any memory that it was similar to situation when being stressed
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it would kind be helpful but when it’s like that all the time, it's the middle of the
night and it’s the same thought again and again and again and again, not so helpful.

Mark Williams put this in his book (referring to slide) and | will give you a reference
for his book, and it’s a wonderful self-help book, and the thing about stress is that it
is not static, of course. That notion of accumulative effect, the lack of sleep and
fatigue, the irritability, the unexplained physical symptoms, the physicality of that,
the sense of hopelessness and the sparkle goes out of your life. But the thing about
this funnel is that the focus of our lives becomes smaller. Now, | know | am a bit of a
downer at the moment but just trying to give us a sense, that this is not about a
particular group, this is what me and you experience when we become stressed, this
is a signature of being human. And we all have to work out how we get ourselves up
and out, that’s our task, in trying to generate ideas to support family and carers.

Tina Turner just came to my mind ‘what mindfulness got to do with it’(audience
loughs), oh it’s not mindfulness is it?. Jack Kornfield, he is one of the major authors
of this idea of the Buddhist psychology, he was a Buddhist for years and he left the
monastery, he got married and became a psychologist and he talks about the human
conditions and raises these questions: are you someone that ‘you can sit quietly
after difficult news’, or ‘in financial downturns you remain perfectly calm’, or if you
can see your neighbours travel fantastic places without a twinge of jealousy’, ‘if you
can happily eat whatever is put on your plate’, ‘if you can fall asleep after a day of
running around without a drink or a pill’, if you can find contentment just where you
are’, you are probably a dog, us humans we are not like that.

As humans, we have ‘the second dart’, the Buddha talked about that, there is a
quote: The Buddha once asked a student, ’if a person is struck by an arrow is it
painful?’ The student replied, ‘it is’. The Buddha then asked, ‘if the person is struck
by a second arrow, is that even more painful?’ The student replied again, ‘it is’. The
Buddha then explained, ‘In life, we cannot always control the first arrow. However,
the second arrow is our reaction to the first. This second arrow is optional’. This is
the central idea of Mindfulness Based interventions and ACT. Whatever is
happening, the difficulties that occur we have no control over that. If you are a dog
and something goes wrong, once that problem is over you are in your basket fast
asleep. If you are a human ‘what did it happen’, ‘this shouldn’t have happened’,
‘what they were thinking of’, you turn the thoughts over and over again and again
and this thought is never neutral because the thing about thinking, we are able to
create the situation as if it was happening now. This is the price we pay for our
language. In a room where you are safe, fed, comfortable, you can recall a trauma,
you can recall something that has upsets you and you will respond as if it is
happening now. Not only that, you can imagine an event that hasn’t happened now
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and you can worry about it as if it is happening. Is that not fantastic? Yes and no. The
second dart, just being aware of our facility to generate more difficulties for us, it is
on itself an important step.

So, one of the effects of this being human, of having this mind, of having this
constant, mental shutter, we can spend all our life on automatic-pilot, we get up, we
do the job, we drive to work, | can’t even remember how we got here, never
happened, which is ok because it is just a journey but what when we go home and
our loved ones chatting to us: ‘ha ha, yes love, hmm yeah’, not attempted. So, the
idea that our attention can be outside where the world is and where things are
happening or can be inside turning over stories and things its kind of an interesting
distinction.

Also, when we are not in the moment when we are caught in our mind, this is crucial
for this other model that Peter (Baker) was talking about earlier, we are not
attentive to what is about us, so when we are trying to understand some complex
behaviour we don’t notice it because we are thinking about something else. Often
we see that with care staff, they are not seeing that the child was just on the verge,
just about to behave in a particular way, they missed it. They missed the opportunity
to reinforce that request or they missed the opportunity to remove them from that

situation before it becomes too difficult.




YU 174

Somenteog. A Mpaktkd Emotnovikou Tuvedpiou
ey gl b g o L TO NAZA TOY AYTIESMOY 10 XpOviaL HET4 ... EEENLEELC KoL MPOOTTTIKES

N. AAPIZAZ

EXHAUSTION FUNNELs: 7 e v 155
maCal0 ettty

SLEEP FATIGUE
DISTURBANCE

UNEXPLAINED IRRITABILITY
PHYSICAL

RTIET Q0 HOPELESSNESS

JOYLESSNESS

EXHAUSTION

This is an idea that comes from the ACT literature, that when we are caught in our
head life is a banquet all the things that normally are not there like a funnel becomes
smaller and smaller and a ball of porridge. Teasdale one of the authors of
Mindfulness Cognitive Therapy, | will give you an overview later, ‘the patterns of
mind that keep people trapped in emotional suffering are, fundamentally, the same
patterns of mind that stand between all of us and the flowering of our potential for a
more deeply satisfying way of being’. What they‘ve learned in the depression
literature, depression is a chronic condition, if you‘ve been depressed, it’s episodic,
you are more likely to be depressed again. When you are not depressed you would
seem to respond pretty much the same to anybody who is not depressed, your
thought are rarely negative, there is no negative feature in your thinking. Soon as
your mood lowers all the negative thoughts come. This relationship between how
our emotional states influence our thinking, that we get trapped in patterns of
thinking, it is just again something | want to put on the table that we want to
reference in developing our support for carers and families.

And this final point, | know | am really taking us down, | promise | will get you up,
again this comes from Mark Williams book about not being fully present, about
drifting alone on automatic-pilot, ‘if you are 30 and have 50 years left to live’, (give
or take in few years — audience loughs) ‘if you are conscious and aware of every
moment for perhaps two out of every sixteen hours (not unreasonable), ‘you have a
life expectancy of six years and three months’. | can help you reflect those moments
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in your life where you are fully there, when you are fully present, when you are there
you are sucking out all the marrow of life. And there are other days doodling along
tied up in your own thoughts, and that’s an interesting differentiation.

So, Mindfulness Based Stress Reduction, what do we need to look at first? We need
to look at the Buddha. John Peacock, who is a lecturer at the Oxford Mindfulness
Center, a beautiful, intelligent, well informed speaker, he has got this lovely way of
talking about Buddha’s early writing, he refers to him as Mr. Gautama because
Buddha is actually a western name, what it means is ‘the one who was awoke’ and
what we need to understand is that two thousands and a half years ago someone,
some guy, sat down and thought ‘there is got to be a way out of this’. Was he the
first practical psychologist? He talked about this word, you may be familiar with this
notion of what it seems to be the heart Buddhism that we are all suffering but that
word ‘suffering’ needs to be translated properly, so he comes with the word, partly
word, ‘dukkha’, and think about it, it’s a spectrum word. So, what it means is that
your mind, your thinking, is often complaining, you sat there when you thought ‘I
can’t hear what he is saying’ or ‘l can’t understand the translation’, dukkha! if you
are noticing that you get a bit warm and you wish you weren’t so warm, dukkha! And
actually it translates almost like rubbing your arm against a brick wall, it’s that slight
graze. What he is referring to is the tendency of the mind to constantly want the
world to be different or want your experience to be different from what it is. This is
the heart of the problem, from Buddhist teaching.

And really what we are trying to do is to awake from our old habits, from the way we
think, from our sensations, from how things are. | would love to explore and really
draw out these wonderful ideas but this is what John Kabat-Zinn did it. John Kabat-
Zinn was a yoga teacher and a biologist by education in Boston and he meditated all
his adult life and apparently he was in a Buddha’s retreat and came to him this stuff
which is about religion and spirituality, these could be translated into a health care
intervention. We could help people dealing with stress better by using these ideas.
And he constructed this 8 weeks programme, the Mindfulness Based Stress
Reduction, a way of practicing on a daily basis a number of different mindfulness-
meditation practices that enable people to respond better to the demands of stress.

This is MBSR revolution. Mark Williams who was our professor in Bangor was looking
for intervention relapse prevention for depression and took these ideas, MBSR, and
turn it to this evidence-based intervention Mindfulness Based Cognitive Therapy.
What it is extraordinary about this, both in the MBSR —the John Kabat-Zinn’s work-
he was working with people with chronic pain, doctors had run out of options, of
medicine and surgery, they had taken on his programme, they tried to get away from
the pain and what are they practicing? focusing on their own experience rather
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trying to get rid of their distress, meditation was about learning how to control your
intention so you can have greater awareness of it and then the people experience
less pain, exactly the same way for relapse prevention for depression. People who
are vulnerable to become depressed again are practicing meditation, so when
something goes wrong in their life rather than those thoughts flooding them, they
bring their attention to their experience and are liberated from falling into
depression. Now, it’s kind of intuitive but it is kind of interesting, rather than get rid
of all this stress, all of these horrible feelings we need to return and be present to
them in a way to overcome them. So this is the central idea of this process. Now,
MBCT as in this book ‘Finding Peace in a Frantic World’ by Mark Williams and Danny
Penman, there is a cd in there, it is a book | buy for my relatives, it is very accessible
but if we would try to highlight one thing for you, that is one thing | would leave for
you to focus on.

So, a definition of mindfulness: ‘Paying attention in a particular way, on purpose, in
the present moment and non-judgmentally’. Learning to direct your attention, in
English we use this phrase: paying attention as if it is a cost and actually when it
comes to practice you realize controlling your attention is quite tricky, you need to
practice it. And another definition: ‘moment by moment’, ‘intentionality with
curiosity and compassion’.

So, what you get in two months of an MBSR programme, the first part of it is,
literally, learning how to retrain in direct your attention, so the first few exercises,
the first one you get is a raisin and you have to look at it slowly, slowly mind down,
sharpen your attention to your experience as slowly you examine the raisin and
slowly eat it. Leading on to this primary exercise learning to direct your attention on
cue to different parts of your body and as you practice this your mind goes
wandering off but learning how to regain control and bring the focus of attention
back. Then this is expanding further to develop sitting and learning how to direct
your attention to your breath, being able to direct your attention to sounds and then
eventually being able to direct your attention to your thoughts, so you can take a
step back and watch your thoughts as they come, stay around and go. There is also
some stretching and walking in there and then this last bit that is developed to
become really really important, the three-step breathing space. Because of the 8
weeks, and this where | think that has some real benefits for carers and families:
with practice you are able to do something that you cannot do without that practice.
When the stress has come, the three-step breathing space, within three steps,
enables you to redirect the focus of attention to stop your mind drawing away and
regenerating more unhelpful and uncomfortable emotions. So, you become better at
scanning what you are experiencing at the moment, bringing your attention to your
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breath and then broadening out your body. So, we have a practical technique that
we can work towards, so when something does go wrong, when you are dealing with
a real challenge, you’ve now have some new response.

Now, in the development of this other thing, the MBCT, they also helped people
dealing with very difficult, challenging emotions. And they are using what it is called
‘Befriending meditation” and the reason | want to highlight this and it is a core
Buddhist procedure, you think of somebody you love and you wish them well, may
they be safe, may be healthy, may be free of suffering, may they be ease of live, it is
easy for somebody you love but you try to think of somebody who don’t get well,
someone who is difficult and your mind will say, ‘'oh no, not that bitch’ (audience
laughs), and there is a clash there. And then you apply it to somebody that you don’t
really know. Why is this important for our work? Well, what we want to do with care
staff, who have been in a difficult situation with their service user who are struggling
to be around and they start generate negative thoughts. Can you see this
connection? That this might be a way maybe prepare care staff, possibly families, to
be able to deal with their physical and psychological responses in a different way. It
takes time this, you are talking about 16 hours of workshops over 8 weeks, 36 hours
of formal practice, additional 5 hours of a silent day. The studies have shown that it
brings physical changes in the brain and that will take time and there is some process
that has to be gone through.

Kabat-Zinn talked about enabling people to respond rather than react. React is our
habitual response, we’ve come under our habits, we always do this, we always feel
this, we always say this, now we have a different way, we have practiced our
mindfulness and we can respond in a more constructive way. He has got this lovely
phrase, you know what? Remember means to reconstruct a thought, to‘re-body’, to
re-focus your attention to your sensations within your body, to stop your mind from
running away.

The model that has been suggested, on a cognitive point of view, we are moving the
focus from what part of the brain, which is conceptual stimulation, all about labeling,
elaborating analyzing, judging etc. to much more propriorceptors, so there is some
physical shift here that has been identified with fMRI scans.

Going from a ‘doing mode’ to ‘being mode’ stop the automaticity to become more
intentional, stop being so conceptual, thinking to focus attention on your direct
experience, stop judging discrepancies to letting be, thoughts are not real there —
thoughts are just mental events there that come and go, now this will sound hard if
you hear it for a first time but | am trying to get across that there is a whole stream
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of developments, of ideas, concepts and therapies which may have something to
offer in our field.

This lovely phrase by Kabat-Zinn: ‘Weave your parachute everyday rather than
leaving it...” don’t wait to have to jump out of the plane, practice, prepare. | am very
strong now, trying to propose that we have to prepare our care staff that they are
going to be working with very challenging people, so that they know what their
physical responses will be. And when they will be attacked their mind will run away
and blame and no one told them this? What were we thinking?

Interestingly, adapted versions of the Mindfulness Based programme, it has been
used with families and it has shown to be effective. One of Richard’s teams using a
shorter just 15minutes practice a day over 5 weeks, has produced positive effects.
We've also seen studies with university students with 10 minutes worth of practice.
Now, this isn’t meditation as mindfulness has defined in the MBSR programme but it
is real orientating people’s intention that seems to make a difference.

| want to mention Nirbhay Singh, he is a cross between Buddhism and Skinner, he
was brought up as a Buddhist, he is a buddhist but he trained as a Behaviour Analyst.
And he has got this sway of studies, they are always about children, adults with
complex challenging behaviours and the carers are given a Mindfulness intervention.
By investing in the well-being of the carer through meditation you get these positive
effects in the service user, child or adult.

In a study with mothers of adolescents with autism he offered them an 8 weeks
intervention by using Mindfulness-Based training he was able to show that the
behaviour of the children improved and also the questionnaires used to measure
well-being suggested the parents were better off. The downside of this is that they
were only three parents and they actually have only one measure.

Acceptance and Commitment Therapy comes through from Behaviour Analysis but
when you start to hear some of their ideas, it was originally called ‘comprehensive
distancing’ because Steve Hayes, the main author, to help people with depression
and anxiety they need to separate and stand back from their thoughts. Now, we will
talk about this tomorrow with the people who are interested in this workshop. But
the notion of being separate, you are not your thoughts, using mindfulness as part of
ACT.

Another major contribution that ACT brings, if you think the exhaustion, the funnel,
our lives become smaller and gets close down, there is a major drive to help people
to identify what their values are, what they want their life to stand for? Because
when we are stressed we are so caught up in the problems, we forget what it is



YU 179

Somenteog. A Mpaktkd Emotnovikou Tuvedpiou
ey gl b g o L TO NAZA TOY AYTIESMOY 10 XpOviaL HET4 ... EEENLEELC KoL MPOOTTTIKES

N. AAPIZAZ

important to us. There is that lovely phrase from a guru that Wilson uses Q: ‘most
people lead lives of quiet desperation and they go to their grave with a song inside’.
Values clarification is helping people being clear what their song is, what it is most
important to you.

We did a little study recently; we interviewed parents of children with intellectual
disability and autism and asked them what they wanted. And none of them
identified anything about their needs, it was all about the children’s needs and the
difficulties with the services. When we got together with them and spend time with
them and gave them a bit of time then they started to remember, thinking about
what was important. So, ACT is really interesting helping people regenerate the
things that they are important and what is important is making sure you have time
to invest in those things.

| think because of time, | am not going to push it because it gets unhelpfully
complicated. What | wanted to get across today is that we do have things emerging
in the literature from interesting and unusual paths, MBSR, MBCT, ACT, people need
help with their thinking with their thoughts, it is not about changing thoughts as you
do in CBT (Cognitive Behaviour Therapy), it is about altering your relationship to your
thoughts, learning how to take a step back, practicing meditation, mindfulness
techniques. These things are coming through as being helpful.

Is it something that will help carers of a child and an adult with autism? To help
promote resilience, to help them be more observant and responding in a way that it
is going to be more helpful and ultimately promote their own well-being.

How much is enough? 8 weeks is an awful big ask, is there a shorter version, is there
an orientation that is going to help? And we need to understand actually, how this
process works. | hope that gives you a flavor of what | think it is fascinating, exciting
development in psychology and if you are interested we will spend a little bit more
time on this in the morning. So, that’s me, thank you!
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The psychological well-being of parents and siblings of children with autism
By Richard Hastings

Steve Noone already said thank you very much for inviting us all here to this
conference and | want to add my thanks to the organizing committee, Steve is
absolutely right we have been treated like kings and queens in your country and
that’s been absolutely wonderful, its lovely to be here, thank you very much for
inviting us. In Welsh thank you very much is ‘Diolch yn fawr’.

So, | am going to talk this evening about mummies, daddies, brothers and sisters,
that’s all, and | will try to make it as cuddly and fun as possible and recognize the fact
you have been in this room and in the room outside, all day. Thank you very much
for staying on.

Ok, so, this evening I’'m going to talk a little bit about stress that affects parents
moving on from some of the things that Steve was talking about, I’'m going to talk
about the fact that parents do face significant levels of stress but | want to give a
little bit of a different perspective on what we understand about how parents in
particular might be affected by stress when they have a child or adult with autism in
the family. In particular, I’'m going to focus on children but the message would be the
same if | was talking about evidence relating to adults with autism. In particular, |
want to try to show how useful research might be able to be in giving a slightly
different perspective on how families might be impacted by having a child with
autism within the family. | want to look what the research evidence actually tells us
about how families might be affected and | also want to move on towards some
more positive questions. | want to end today on something that might be a bit more
positive about families. Steve has already giving me a nice introduction to some of
this by mentioning lots of the positive things that families will experience as well as
some difficulties. | will also look to what research evidence tells us about siblings. |
am going to end up to some very practical suggestions, trying to think a little bit
about the context here in Greece and perhaps how families themselves are working
together also with organizations of parents.

So I’'m going to start with this issue of parents being under stress. We get some quite
strong messages in the media about stress, so | just picked a couple of examples that
| just found quickly on the internet. | would imagine that, | can’t read Greek, but |
Imagine that you would find similar stories if | was looking in the Greek media, this is
one from the States about a study that says ‘Autism Moms Have Stress Similar to
Combat Soldiers’. This is giving out the message that there is huge stress and
difficulty in bringing up a child with autism. And another example, a very sad one
here, the headline is about again ‘High stress for parents who are raising autistic
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children’ and it is about unfortunately a mother who murdered her two children
with autism, she didn’t want them to be around with autism. This is very interesting
set of messages and narrative stories out there in the media about what it might be
like to be a family member of someone with autism. The messages we see in the
media are, generally, very negative.

But there is a real problem | think with those messages and the problem is that they
may be quite sensational and make interesting new stories but | am not sure that
they may reflect the reality for all families of children with autism. | will focus on a
couple of issues here that emphasize | think why it is important for research to be
done in areas like this, to help us understand the bigger picture a little bit more
clearly.

The first point is that, it is actually really important how you ask questions if you try
to work out whether somebody might be under significant levels of stress, whether a
family member might be stressed. You have to be very careful how you ask. First, it is
important to use measures that we’ve spent a lot of time thinking about, that they
are well established, we understand what they are measuring and are they actually a
good careful way of measuring current psychological wellbeing or psychological
problems. We have to use well established and careful measures.

The second issue is that all of us get stressed and have problems in our lives, and
actually we need to ask this question of how we know whether what we are seeing
in terms of stress in families is actually related to caring for child with autism or is it
related to something else? So it is really important we actually have research where
we compare what happens with families with children with autism with other
families, with other parents, so there is a context for the information that we have.

Graph 1 — Data from Jones, Totsika, Hastings and Petalas 2013 in the Journal of
Autism and Developmental Disorders
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So | am going to show you several graphs with research data on. | am going to
explain this first one because | am going to use a similar format for several graphs
and what | want to do it is point out what | hope you will understand from each
picture | show you, give you a clear message from these. So here we have reports
from a study, where we collected some data from 214 mothers of children with
autism in the UK and we used a measure called the Hospital Anxiety and Depression
scale that measures symptoms of depression and symptoms of anxiety, and it is a
standardized measure. So, we used careful (standardized measure) and we were
able to compare what mothers told us who had a child with autism to women in the
British population generally. This measure of depression and anxiety had been used
with lots of adults in the UK, so we could work out what were typical levels of
depression and anxiety for women in the UK. The y axis, the numbers going up
vertically from the left hand side as you are looking at the graph, shows the
percentage of the 214 mothers who scored at a very high level on this measure of
depression and anxiety, at such a high level that we would be concerned that they
might have a disorder of depression or a disorder of anxiety.

Looking at the graph, you will see that there is quite a difference between the
mothers of children with autism, our sample, and UK females generally. And in fact
what we were seeing is at least twice the proportion of the sample having high levels
of depression and high levels of anxiety for the mothers of children with autism
compare to other UK females, at least twice the proportion compared to UK women
generally. The other important thing just to look at is that although the anxiety bar
on the graph, the blue bar, there is little over 50% of the mothers of children with
autism with high levels of anxiety, the red bar for depression is lower although still
much higher for the UK women generally. Although depression is more common in
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mothers of children with autism, the majority of these mothers do not report high
levels of depression symptoms.

Graph 2.
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These research data do seem to show a similar pattern to the news stories, that the
mothers of children with autism are much more likely to be experiencing high levels
of anxiety and depression. From the same research study, we also have data on 130
fathers, so we did exactly the same thing comparing 130 fathers of children with
autism to UK males. As you can see, you get the same pattern as for mothers in that
fathers are also reporting high levels of anxiety and depression compared to UK
males in general. So | asked you to keep an eye on the left hand side of the graph
and if you did you would notice that the numbers do not go up so high here. What
we are seeing here is something very typical. Mothers of children with autism report
probably twice the level of anxiety and depression that fathers do. However, women
are more likely in the UK to report higher levels of anxiety and depression than
males do, so this is not unique to autism families. What it is more unique is that
mothers and fathers are reporting increased levels of problems compared to typical
adults in the UK. These data do support in general the negative view what we may
saw earlier in the media stories.

One of the difficulties thinking about the research data | have shown you so far is the
concept of ‘bias’ in research. Many of the studies that been carried out focusing on
families with children with autism are very small, they contain small numbers of
mothers and fathers and it is very difficult to draw robust and reliable conclusions
from studies that they are small in size. We also have to really question how
representative of all families of children with autism the families are in those
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research studies. In most of the studies, researchers send out invitations to parents
saying: do you want to participate to research and tell us your experiences of being a
parent of child we autism. We have no idea about why people respond to that
request. They might respond because they are experiencing high levels of stress at
the moment. Or perhaps they are responding because they are perfectly ok at the
moment so they have got plenty of time to fill out one of our questionnaires. We
also do not know when we are comparing families of children with autism with other
families in studies, why these other families are participating either. So we also do
not know how representative the comparison families might be.

It is also sometimes difficult to know whether people responding to our research are
caring for somebody with autism. We rely on the fact that we have said ‘we are
interested in families of people with autism’ and they respond to us saying ‘yes, |
have got a child with autism’. But how do we know? We rely on their reports saying
‘indeed | do have a child with autism’, but we are not quite sure.

And there is also this issue of “file drawer” problem that is another ‘bias’ in research.
This refers to the fact most studies are published because they show something
interesting. For example, we see a difference between families of children with
autism and other families, that’s interesting! But actually not finding a difference,
not finding the parents of children with autism are more stressed than other parents
it is not quite so interesting, and people might not bother to publish those studies in
the scientific literature.

So there are lots of problems in research that we have to be quite careful to think
about when considering what it tells us about families’ experiences. What we can do,
or what we have tried to do in some of our research is to try to solve some of those
‘biases’ by looking at higher quality research.

What we can do is use data from studies that are called ‘population based studies’
that are representative of children and families in our case across the UK. So, we can
look for big surveys where we might be able to find children with autism and their
parents. One of the great surveys that has been carried out in the UK in the last
decade or so is the Office for National Statistics (ONS) surveys of children and
adolescents mental health in 1999 and 2004. These two surveys had data on over
18.000 children between the ages of 5 and 16, half of them were boys, as you would
expect. These surveys are what are called population based samples. The ONS
identified children using at the time what was universal benefit for all families called
‘child benefit’. If you sampled on the basis of children or families receiving ‘child
benefit’ you knew you are going get representative group of children or families
across the UK. And in the survey there was a very detailed interview, a structured
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interview, with parents and also with young people if there were 11 years of age or
older. This interview could lead to diagnoses of different disorders including autism,
so even if the children did not already have a diagnosis of autism they were
identified through this route. One of our colleagues (Eric Emerson, from Lancaster
University) also identified a sub-group of children within these surveys who also
have intellectual disability, we call it learning disability in the UK, and this was about
3% of the total sample of the children.

Graph 3. Data from Totsika, Hastings et al (2011) in the Journal of Child Psychology
and Psychiatry

50

40 1]

30 1

B % Emotional
disorder

20 11

ASD ASD+ID ID Control

We are interested in whether it is something about the autism or something about
the intellectual disability that perhaps parents, and other family members find
stressful. What is most important though is the information in red here. This is again
using a measure that is a very careful measure, very careful questions were asked of
mothers here and if they scored very highly on this measure then were at very high
risk of some kind of underlying emotional disorder, perhaps anxiety, perhaps
depression, and perhaps other emotional problems. Here, we have got the
comparisons between 4 different groups. On the very left hand side we have the
children with autism who did not also have an intellectual disability, next to them
the autism group who also had an intellectual disability, then the intellectual
disability group that did not have autism, and finally the rest of the children in this
UK sample without either disability. What we find in this carefully designed piece of
work that uses much better sampling methods, not quite so biased as lot of other
studies, confirms what we saw earlier We see a big difference between the
emotional problems, stress, for mothers of children with autism compared even to
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mothers of children with intellectual disability and certainly compared to mothers of
all other children. One of the other things you should notice though it is that the
intellectual disability in this study did not really seem to make a difference to how
much mothers reported high levels of stress. If the child had autism it did not seem
to matter whether the child had an intellectual disability, the mothers reported
equally high levels of stress. But again notice that here we are seeing that the bars
on the graph do not go above 50%. It is not the majority of mothers that are
reporting very high levels of difficulties here. There are many more with problems
when compared to other mothers but it is not the majority of mothers that they are
highly stressed when they have a child with autism which | think is interesting.

Now, | have got no time to show you lots of evidence to support these conclusions
(he refers to next slide he shows). However, we are seeing differences between
parents of children with autism and other parents and a key question is Why?
Interestingly, when we look at research that addresses that question of ‘why’ we get
a list that looks a little bit like this on this slide here. Families of children with autism
are more likely to be living in more deprived circumstances, they are more to be
poorer than other families and that’s a stress on family life. Children with autism are
more likely to have behavior problems, as we have been talking about throughout
the day, so again that is an additional source of stress. Families of children with
autism talk about lack of support from services and a lack of access to services to
support their child. Parents of children with autism spend more time in care giving
and support tasks for their child than other parents do, and give more daily physical
care, more daily personal care for their child — especially when the child also has an
intellectual disability. Another thing that parents talk about is other people’s
attitudes towards their child with autism, something they find very stressful. The
classic thing is that your child who finds the environment, perhaps in a supermarket,
very difficult to cope with starts behaving in a way that is not very typical for children
generally. Other people’s reactions make parents feel very stressed they think you
are a bad parent do not try to understand what might be going on with the child.
Parents also worry about what is going to happen to their child when they are adults
with autism, when they are no longer around to care for them. Parents also find
keeping up with their friends, with their family and making social connections
difficult and they often have much smaller social networks and so they do not have
those opportunities for support as other parents.

What is really important to understand from that list is, if you have noticed, that all
of those factors all of those reasons for increased stress or psychological problems in
parents of children with autism are associated with fact that the child has autism or
have nothing to do with the autism. The problems are not necessarily the autism, the
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autism is not the problem. The problem is the lack of support, the lack of services,
other people’s reactions, lacking some of the skills and support to deal with difficult
behavior perhaps.

The other important thing to notice that all of those things can be changed, we can
do something about all that lists of points. We can provide our support, we can help
parents access work and other meaningful activity, we can provide some advice
about how to manage difficult behavior. All of these factors can be changed, they
can be fixed, and they can be improved. Therefore, what we are seeing is that
parents of children with autism as a group face what we call a mental health
inequality. An inequality is something that exists in terms of a population difference
(in this case parents of children with autism compared to other parents) that does
not have to exist. There are things that we can do to support families to reduce that
difference to reduce that inequality.

| focused on very negative questions so far, asking what we know about stress and
difficulties in families and hopefully giving you a slightly different perspective on
that. One of the other important things we can think about is how if we ask negative
guestions we are going to get answers to negative questions but actually if we
bother to ask questions that they are more positively framed we may get more
positive responses.

Graph 4.
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Remember this graph? That was the best designed study we could come up with,
finding these differences in negative outcomes for parents but actually in this same
study we also measured mothers’ positive mental health and that is shown by the
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green bars on the graph. It looks like mothers of children with autism are reporting
lower levels of positive mental health just as they do increased levels of negative
mental health but actually they are no reliable differences between those groups.
Mothers of children with autism are able to maintain a positive outlook at the same
time as experiencing high levels of stress.

Positive Gain Scale

1. Since having this child I feel I have grown as a
person

2. Having this child has helped me to learn new things
/ skills

3. Raising this child helps putting life into perspective

4. Since having this child, my family has become
closer to one another

5. Since having this child, my family has become more
tolerant and accepting

6. Since having this child I have become more
determined to face up to challenges

7. Since having this child I have a greater
understanding of other people

We have done more research on parents’ positive perceptions and outcomes. Ineke
Pit-ten Cate at the University of Southampton developed this scale, the Positive Gain
Scale that | wanted to show you. The scale is about asking parents to focus on their
own and their family’s positive experiences. Take a look at these questionnaire items
and see if you recognize some of these things from your own experiences. Parents
endorsed these items at quite a high rate and | hope that this is also true for your
experiences. When we use this measure, like with the positive mental health data |
just showed you, we usually find no differences between parents of children with
autism and parents of other disabled children. All parents of children with disabilities
seem to have similar levels of perceptions of Positive Gain.

So, if you ask positive questions you get answers to positive questions and | think
that the answers are quite interesting and important for us to consider.

The last piece of the talk before | sum up is to just think very briefly about siblings.
Parents are often worried very worried about siblings. Parents often say to me that
they worry the child with autism may be causing stress and strain in the family and
that could affect siblings. Parents are worried that they are spending a lot of time
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with the child with autism and so they spend less time with siblings and they worry
about that. They worry as well that some of the young siblings have to take on
perhaps some additional responsibility for caring for their brother or sister with
autism and they worry that that might be difficult for siblings. There is a whole set of
reasons why the parents wonder whether siblings in the family might be affected in
a negative way from having a child with autism around them.

In our research with families of children with autism, we asked mothers and fathers
and also siblings themselves to report on how the siblings were doing, to report on
their wellbeing. We used a standard questionnaire again, that asked very careful
questions. This questionnaire is called ‘the strengths and the difficulties
guestionnaire’ and this one is available in Greek: search for SDQ.com and you will
see a translation of the ‘Strengths and Difficulties Questionnaire’. This standard
guestionnaire enables you to ask the parents and teachers, but also young people
themselves if they are 11years old of age or older about their emotional problems,
about their conduct problems, about how hyperactive they are, whether they have
problems with friendships, peer problems, and also whether they show prosocial
behavior. Prosocial behaviour is generally showing positive behavior towards others.
The SDQ also has an overall total difficulties score which is taking into account the
four problem domains: emotional, conduct, hyperactivity and peer problems.

Graph 5. Data from Griffith, Hastings and Petalas (2014) in the Journal of Autism and
Developmental Disorders
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This graph is very similar to what | have shown you before. The red bars are, in this
case, mothers reporting on 168 siblings in their families of children with autism
spectrum disorder. The yellow bars on the graph are the data for UK children
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generally. We made the comparison to all UK children to see what is going on with
siblings of children with autism.

At the left hand side again is this idea of proportion or percentage of the children
who are scoring very high levels on this standard questionnaire. Mothers are
reporting that siblings in their families who do not have autism themselves but have
a brother or sister with autism, have increased levels of ‘emotional problems’,
general ‘conduct problems’, lower levels of ‘prosocial behaviour’, and more ‘total
difficulties’.

Mothers think there are more problems for siblings compared to mothers of children
in other families where there is not a child with autism. Again, look at the left hand
side of the graph. It is not the majority of siblings that have high levels of problems,
it gets up to nearly 30% on one of the measures but it is not the majority of the
siblings.

Graph 6.
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Now, | am going to show you quickly two graphs from the fathers perspective and
then from the young people’s perspective themselves. If we ask fathers how siblings
are doing in their families of children with autism, they report that perhaps they
have some emotional problems and yes, perhaps some lower levels of prosocial
behavior towards others but there is not as many differences that the fathers are
reporting. You should have noticed the bars were much lower- fathers do not report
as many problems for the siblings as mothers do. The highest bar is just over 15%.
Fathers do not think that the majority of the siblings have got problems.
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Graph 7. Data from Hastings and Petalas (2014) in Child Care, Health, and
Development
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If we ask the young people themselves, they say ‘what are our mothers and mothers
are worrying about?’ (audience laugh). If you ask young people themselves, the older
ones, these are 11 and older, they report increased problems in their relationship
with peers compared to other young people in the UK. But really they are not seeing
much of difference between themselves and other young people. The siblings
themselves are not reporting high levels of problems. Those bars on the graph are
very low in comparison to the data from mothers and fathers.

So, some conclusions to sum up. If we go back to parents stuff we are seeing, if we
look very carefully the data, the picture is not as quite the media will lead us to
believe. When we are experiencing high levels of stress ourselves as parents we may
assume that other families are experiencing the same thing. In the case of autism,
lots of other families experience high levels of stress but it is probably not the
majority, the majority perhaps is not under high levels of stress when they have a
child with autism.

Mothers of children with autism are more likely to report worrying levels of
psychological distress compared to other mothers. Parents of children with autism
also experience significant positivity, positive gains, positive outcomes, and this is at
least as much as other parents which | think is good news and good for us to
remember. Most of the factors, as | tried to argue, that increase parents stress can
be changed, we can do something about them. If we look at siblings again, the vast
majority of siblings do not have psychological adjustment problems but it matters
who you ask. Mothers are seeing more problems than the fathers do and mothers
and fathers are seeing more problems than young people themselves do. It is not
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that one of them is right and the other wrong, it is that they all have a different
perspective. Therefore, it is very important in any work we do with an individual
family that we do get these individual perspectives, it is not enough to rely to what
one person says, we need to try to understand what all the people in the family
think. And there is perhaps a small risk of difficulties for siblings, so it is important for
us to support them but these differences compared to other children are generally
are quite small. It is important to support siblings but to bear in mind these
differences are small.

Now, | think | have shown you a slightly different picture for families of children with
autism than you might be used to thinking about and certainly a different view than
we are fed through the media sometimes. And | think it is important for us to look
carefully at research evidence because | think they may be some unintended
consequences about having a narrative a story about families that is overly negative.
It is important to recognize that families are under stress but we should not be
overly negative about that, partly because there is a danger of interpreting anything
that goes on within the family of a child of autism that is negative or unfortunate or
difficult, as something to do with the child with autism. We tend to interpret things
in that negative way, perhaps we should think differently about that.

And the other question | wonder about and | think it is important for us to ask about,
is whether all this negativity about families and perhaps the interpretation that it
mainly has to do with the person with autism affects the way for the people with
autism see themselves. When they hear these messages from out there in the public
and the media people with autism may think they might be the problem for their
families. In fact, | have shown you that there are other variables we need to worry
about, other factors causing the problems for families.

| want to end with what perhaps are the practical things that families together,
organizations and professionals might be able to do. It is important, as Steve (Noone)
was talking about that perhaps we work out a way to provide parents with coping
skills or stress management skills, it might be through mindfulness based
approaches, it could be through other therapeutic approaches to help parents with
some of the stress they are under, it is important to find ways to do that.

It is also important given the centrality, the importance of their child’s behavior
problems to deliver ways of supporting parents in managing their children’s difficult
behavior. There are several evidence-based parent training approaches that would
help group of parents to work on this issue. These programmes sometimes can be
quite cheap to deliver because they are delivered in a group.
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If we think about the poverty issue, then one of the most important things we can
do, and | know it is difficult under the current financial circumstances, is actually
helping parents to get into work, supporting parents to stay in work and making sure
their families have access to the resources that work brings. We should also be
working as organizations on awareness raising, it is important to change public
attitudes for people with autism because that is a source of stress and difficulty for
families, so we should change it, at least for that reason and of course for people
with autism for themselves too. We should also be thinking of ways to help families
prepare for, plan for and making available services that are about future care of the
individuals with autism. We need certainly to help parents with that early on so that
stress can at least be reduced a little. And in terms of what parents can do
themselves and organizations supporting them, social support between families is
incredibly important. There are some interesting models out there, again with some
good evidence on the ‘parent to parent support’ model including practical advice for
parents about how to set up networks of parents supporting each other.

Thank you very much for listening.
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Acceptance and Commitment Therapy - Workshop

By Steve Noone
Who hasn’t got the cards? You all got them, ok.

So, we’ve got about three quarters of an hour, maybe less, forty minutes, we are not
going to get translation as | am talking and this is a workshop. So, we need to get you
working, do this.

What | want to do is give you an opportunity to try out some core ideas in the heart
of Acceptance and Commitment Therapy (ACT), so, | want to give you a brief
overview of this ACT. If you were here yesterday, you would have heard me mention
a study that it was done a number of years ago, using ACT with parents of children
with autism and it is a two-day workshop and it is based on set of principles to
understand human distress, so let’s talk human distress.

When you are stressed, you will have to join in now, what shows up? Now, |
normally ask you to work in pairs, | want you to start focusing on when | am in
stressed where am | stressed?

audience: all over it

Steve: ok, it is not easy starting to pinpoint where, so let’s start with our body. In our
body when | am stressed, where do | feel it? What physical sensations do you have?

audience: stomach, chest (tight?), breathing (breathing becomes faster?), gums
(because you are clenching your teeth), heart rate goes, headache, sweating, our
shoulders become tight

Steve: have a missed anything? so, when we are talking physically, we are talking
about muscle tension, heart rate, sweating, tight gums, you may also notice dry
mouth, we mentioned stomach, sometimes you feel you need to go to the toilet an
awful lot, sometimes it will be like a cramp in your stomach or like butterflies

audience: nausea

Steve: in my body, you, me, we all feel these. My emotions when | am stressed, what
sort of feelings go on?

audience: feeling insecure

Steve: it is a hard one to pinpoint, it’s like feeling unsure that something is going to
go wrong, anticipating some awful thing
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audience: frustration, disappointment, anxiety (just a general sense of anxiety),
feeling nervous, feeling angry, feeling fear, feeling pessimistic that all is going to go
wrong (an interesting one), sense of losing control, shame, inferiority

Steve: yes, shame, because ‘I shouldn’t be like this, | should be like Superman,
woman, mum and dad. And there is always this sense that everybody else is coping,
not me. Feeling as if | am not as good as | should be, | am not my perfect self and |
am not good as | think everybody else is.

So, in two minutes we started to think about when | am stressed where it shows in
by body and when | am stressed where it shows in my feelings. It is hard to pinpoint,
isn’t? Is it my body, is it my feelings? Because | am also going to ask when | am
stressed how | think differently we’ve started to make some suggestions that what
goes on in my head it’s a bit different, my thoughts are different.

So, how do you think differently? You have already made some suggestions.
audience: feeling pessimistic

Steve: yeah, and you think the worst, in fact you start to construct stories that all is
going to wrong and we believe it. What else?

audience: | am not going to make it

Steve: yes, you are not going to make it, you are going to fall short, you are not quite
up to scratch

audience: not be able to focus

Steve: yes, when we are stressed one of the things is our head going - popping
around and we have lots and lots of different thoughts, most of them are negative

audience: spending too much time thinking about the problem and not the solution

Steve: how many people here have woken up in the middle of the night, a thought
going round round round? Hands up? How many people came to the solution? Just
one from the audience, ooh come up, you get the golden ticket! No, that’s fantastic,
great in a particular incident but my point is: this is a pattern. | am travelling around
Europe, meetings, people | haven’t met before making assumptions about your
experiences. Anybody had a chance to say a thought?

audience: losing track of time
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Steve: yeah. Our mind is like a time traveller, when we are sucked in our heads, we
are either stuck in the past or worry about the future, and the only thing that really
exists it’s the present.

audience: changes how | view my self

Steve: yeah, so the view of myself collapses, or already we’ve talked about feeling
inferior, feeling as if we can’t cope, not up to scratch, not as good as other people.

So, the interesting thing about this is whatever started to stress you, whatever the
problem is, left alone, you are going to make it worse and worse.

It's great we have these conversations because I’ ve worked with lots of different
groups of people and it’s kind of nice to get it out there, just to say, what it’s like
when | am stressed. It is as if we all have a secret and it is the same secret. Inside it’s
like a crazy mess at times.

The central idea of ACT is to challenge what they refer to us as the assumption of
normality. To be human is to feel everything you just described. It’s not possible to
go through day on day without feeling stomach cramps, tight chest, it not possible
not to have that, to be up to scratch, it’s not possible not to have fears that
something will go wrong, to be pessimistic, that’s the way we operate, because
we’ve got this mind.

But here is the thing, how many times, and it may be more for guys than women,
because women are more honest, people will say: ‘how is going? How are you? And
you say: ‘fine’. Yet, inside you, you are not fine. And it’'s sometimes hard to begin to
say: inside is like this because our mind is already making an assumption that you are
not as good as everybody else, and if I've told you how | was thinking you would
think: ‘not up to scratch’.

The first ACT book in 1999 by Steve Hayes, Strosahl and Kelly Wilson, Steve Hayes is
a chronic agoraphobic, suffers terrible anxiety, cannot understand how anybody is
capable of standing up on a plane in front of everybody and given the safety
instructions before the plane takes off. The problem of Steve Hayes is that he is a
lecturer, his job is giving lectures, so that was difficult for him. Strosahl suffers from
chronic depression and Kelly Wilson was an alcoholic and drug user and they were
very upfront about their experiences because... they are human. So, the central point
I am making it is not whether you are feeling all the things you’ve described or not,
the central point is how do these things stop you from getting on with the life you
want to live.
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When | do ‘stress’ workshops with care staff, it breaks my heart, so many people will
say things like ‘when | am stressed | become somebody else, | don’t like the person |
become, | am snappy, | am not sleeping, don’t get on as well with my partner, my
children and that makes them stressed. So, we get caught in a cycle of feeling as if
we are failing because of what we are experiencing.

Central metaphor in ACT is this (refers to slide). Life is like this. It is as if you’ve been
dropped on an island with lots of holes in it and you’ve got blindfold on. And all you
have is a bag with you. Because you’ve got a blindfold eventually you are going to fall
in a hole. And when you are down the hole, you open your bag and you’ve got a
shovel. So you are falling in a hole and you start to dig.

So all the experiences we have been describing, when we start thinking about them
what we do is blaming ourselves, thinking of worse problems, of other things that
are not going well and how we are not as good as everybody else. And we do this
because this is what the mind has evolved for.

So, if we close the doors now so you cannot get out and your mobile phones were
not working, what would you do?

audience: look for a landline, start shouting, panic, breaking the door, enjoying it (all
laugh), asking for a therapeutic session with Steve (all laugh), panic attack, wait, stay
calm to search for a solution

Steve: we will follow you (audience laugh), the thing is when you are faced with an
immediate problem you can’t stop your mind from looking for a solution. We used to
ask people: ‘what would you do if you had a screw that it was stuck in the wall and
you only had a lighter and a plastic toothbrush?’ how would you get the screw out?

audience replies with a solution

Steve: did you get that fantastic, you get the toothbrush, you kind of melt it, you get
it in shape, gets hard, acts like a screwdriver, minds are fantastic, they come up with
solutions, this is what they do all the time. You come up with lots and lots of ideas,
that’s what the mind does.

But when something goes wrong and you are feeling all the things you described and
you’ve got that feeling in your stomach and you start to feel pessimistic your mind
will search for a solution. And it will try to get control and find the answer.

Remember from yesterday the idea of the second dart? You see sometimes this is
not an answer. Sometimes your emotions have turned up and they have turned up.
And what’s happening as your mind tries to turn over the way it works is: ‘there
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must be a cause, it’s you, it’s your fault, you are not good as somebody, you should
have done this, no you shouldn’t have done this, it’s your fault’. Each time making
you more and more uptight and stressed.

Another metaphor in ACT it’s when we are stressed is like being in a tug of war, ‘I
just need to pull harder, | just need to do more’, need to think about it, come up
with a solution, what about this, how about dropping the rope? So, how can we do
that, how can we drop the rope?

Two things: we need to know why we are dropping the rope because sometimes
when we are feeling all the things we have described it’s not nice and even though
whether you like it or not because it’s there, it’s there. This thinking that if could just
escape it then | will be ok.

Why would anybody want to feel all this distress? If | said to you: ‘come up I've got
this special chair, you know that day that you felt really down and daunted, scared,
when you sit in this chair you are going to feel exactly the same.

If | said to you: are you willing to experience what you are experiencing right now
fully, as it is, without defense, not as your mind says it is in the service of your
values? You see when we put values there the context changes. With all the distress
we’ve described, the instinct is ‘I dint want it’, ‘1 want to solve it’, ‘get it away’ but
just entertain this idea: becoming willing to experience what it is you are
experiencing because it will enable you to get on live the life you want to live.

So, we need to know what it is, the life we want to live. On one hand, you can’t not
feel what you already feeling, the strange thing is once it sits there it’s there, once
you feeling it you have already felt it, even if the mind is trying to get rid of it.

That little pack of cards you’ve got front of you, do you want just to open it up. There
is a number of ways we want do it, we can run through the cards very quickly and
put them into three piles. One pile it’s definite: ‘that’s me’, no compromise! One pile
is: no, ‘that’s not me’ and then another one is ‘I’'m not quite sure’. So put them
quickly, without thinking.

What I’'m going try do is to spark your connection with the things they really matter
to you. Some are easy, family, children, there bits in your life, and they come
immediate. We can’t rush this, we need to take time and sometimes we need a
number of exercises to help open people up. When we do this exercise is often very
moving for me because | will find people rediscovering things they have forgotten,
little things, somebody deciding to take painting again, somebody deciding to go
back and play an instrument, remembering how it was to be you in a time when that
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thing was so important but somehow it’s been lost. And it’s funny why we lose these
things. There is another important metaphor in ACT called ‘monsters on the bus’ that
life is like driving a bus, you are the driver but what’s at the front of the bus, where
are you going? At the back of the bus you’ve got a couple of hooligans, monsters,
they don’t bother you for the most of the time but you know what, at some point in
your life they start to stand up and say: ‘stop going there’, ‘stop the bus’ and then
you feel ‘oh | won’t want go there because the monsters are near me. One of things
we are going to try is what your monsters are but where you are driving your bus?
and often the monsters say ‘you can’t do this’, ‘you are not good enough’,
‘everybody knows you are not good enough’, you are going to fail, ‘what’s the
point?” we all have our monsters and make us feel very very uncomfortable. But all
the monsters can do is stand next to you; can you continue to drive your bus with
your monsters next to you?

Just start to think about times in our lives where we shut down because everything,
that little discussion we had before that our minds turns up trying to solve our
problems, if you feel uncomfortable, your mind will immediately come to the
conclusion to stop you from feeling uncomfortable which is: ‘stop doing it’!

Stand back, move away, drop the rope, don’t do it. So, you really need to know what
is on our bus because of the point | was making before ‘why would | be willing to feel
all those things fully that will make me feel uncomfortable unless | feel it in my
bones that it is worth it.

Now, this little exercise, those headings may not be everything that is important in
your life.

Let me use your imagination, if you are willing to take part, this is a little exercise
that requires you to close your eyes and imagine a scene that both of us are going to
tell you (the speaker and the translator), just to see what shows up for you.

| want you to imagine this scene, it’s up to you: sometime in the future, a long long
time in the future, it might be your 50t anniversary, your birthday, it could be your
retirement, some people are very brave and they’d like to imagine themselves as
Skroutz and and Charles Dickens being able to visit their own funeral, you chose,
something you are comfortable with because you are not there but all the people
you know and love are there. And somebody is going to talk about you, talk about
your life. They are going to talk about what you have achieved and | want you to
think two different scenarios.

The first scenario between now and whenever this event happens, everyone loves
you but you never quite got around to the things you wanted to do, so they say nice
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things about you but there is something missing, let your imagination play around
with this a little bit.

It’s not about if people are old, it’s about people who know you, just think about
their reactions ‘oh yes, they were good but they didn’t quite do it, did they?’ Keep
this image in your mind, it's exactly the same scenario except this time you have
done everything! This talk about you is a triumph. You have sucked the marrow out
of life. So, what comes to mind? What have to say for that to happen? What
thoughts come to the front?

OK, now go very quickly to that list of favourite, important, non-compromised values
and chose three. The three things you’ve chosen may not be the three things that
were said in your little eulogy. The next thing to ask is to choose one thing of these
three. Remember that this is terribly rushed, we need to take our time normally
because now | would be interested to help you make a plan, make a commitment in
one of these values and | want to explore with you ‘what gets in the way?’” What’s
been stopping you from being able to do this?

The thing is you see, we have habits in the way we think and feel, they are our
monsters, we just take them as truth and we need to help you realize this, so one of
the things we do is through mindfulness-meditation. So, rather do meditation to get
rid of the stress, which the reason why we are doing it, but we are actually going to
sit down and welcome our experience as we are experiencing it. But this has to be
done gently; this is not about ‘macho’ acceptance. The danger is our mind will say
‘oh it is acceptance, is it? come on then, let’s get on’ (audience laughs). And you will
be doing your meditation and your mind will be thinking ‘oh, | am a natural at this’
(audience laughs) and then everything will go wrong and you will think ‘oh no | ‘m
useless’. We have to create an intro to mindfulness that enables us to slowly see the
patterns of mind. And not to be sucked in, diffused with our thoughts.

You see, it’s like being in a railway station. Our thoughts are the trains, sometimes
we stand on them and we go off to Honolulu. It’s a lovely idea that we are on the
platform looking at the trains and we can choose whether to get on or off. And some
of our thoughts, we laugh at ourselves they are so ridiculous; occasionally | have the
thought that | have the charisma of a rock star but thankfully | laugh at that. But
when | have the thought that actually ‘l can’t do this, this is too difficult, people are
better than me’ for years | was getting on that train.

So, try to sum this up: we all have a secret and it is the same secret, there is a
different way of responding, on the face of it doesn’t make sense, it is a bit like being
afraid there is a tiger on the other side of the door and you are going to open the
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door. And that’s why it is so important to be clear to know what we want our life to
be about because we open the door in the service of our values. It's not whether |
am feeling stressed or not, is whether the stress is stopping me from living that life.
And meditation and being mindful seems it will rediscover the wisdom of centuries.
But we need to be careful, this is not relaxing to get rid of being stressed, it is
learning how to wake up to experience as we are experiencing it. Thank you!
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How our School uses ABA and Skinner’s Analysis of Verbal Behaviour
to teach young people with autism

By Lesley Love

| am really pleased to be here this morning, | feel very honoured that | was asked to
come. | am not a doctor or a professor. | am a teacher, one day | am going to be a
doctor. All the speakers here have inspired me and | think having a name like Mrs
Love, it would be cool to be a doctor because then | could be Dr Love! So maybe one
day that will happen.

| have been in special education now for 20 years working in the state sector and
more recently as a Headteacher in the independent sector. | was very proud of what
we have achieved in the state school and | think it is important, to talk a little bit
about that this morning, because we did manage to do ABA (Applied Behaviour
Analysis) relatively cheaply. We found ways to do that when we couldn't afford to
pay a lot of people to help us. | am not a scholar and | don't know the research
brilliantly but what | have done is surround myself with people that do know it and
could teach me the important things that | need to know in order to teach the
children that | care for.

Where | have been working at the moment is an independent school, we have 62
pupils, the parents don't pay, the local authorities pay. It is a very expensive pupil
place, and so local authorities will only pay for children who if they didn't come to
us, they would have to go to a residential setting which would cost to the authorities
even more money. So the kinds of children that we get at our school are often
children that haven't been able to manage in other special schools.

Previously when | was at the state school, we had a big mix of the children that we
provided for. The school had 250 pupils, many of whom had autism. The children
who couldn't be in a group and we had to ran 1-to-1 ABA programmes for, ended up
being 80 children in that school.

So what | thought | would bring today is what | would think was the most important
thing somebody could tell me...if | leave one thing with you and this be it, then
hopefully it would help you teach the children, if you're teaching children with
autism.

| have worked with Dr Carbone for years. | met him in 1998 and he has influenced
me really into things that | need to know in order to teach children effectively.
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Everything | am telling you here today is what he has taught me more or less. So, it
is not my own ideas, it is research and research that he has helped me understand.

When you are teaching in a school you cannot always keep up-to-date with all the
research and as a Headteacher you certainly don't have time, and so it is important |
think that you update yourself with things that you need to know in this kind of
conferences. Someone asked me yesterday "Do you do classic ABA?" and | wasn't
quite sure what they meant by that. The ABA programmes that we use incorporate
Skinner's analysis of verbal behaviour (1957). Some ABA programmes do not and
because of that they can look quite different. There are people who come into
school and they go "Ah...this doesn’t look like ABA, the children are having fun, and
no one is getting smacked" and they are quite shocked.

| think ABA has moved on, | still think that there is quite a lot of not very good
practice but the more | learn about it, the programmes that involve Skinner's work - -
which is teaching children the mand - the request, the tact -the labels, the
intraverbals - the fill-in responses and all those that we call "the verbal operants", all
those parts of language- - look to me much more effective programmes than
programmes that do not include that work.

Some programmes will start with teaching visual skills and kind of ‘behaving
yourself’: ‘you have to sit at the table and be good and learn visual skills before you
get to learn or before you become part of the communication programme’. We
always start with ‘manding’, this means teaching request first of all. That way a lot of
the problems you would encounter, you would not, simply because the children will
have a way of requesting and a way of being able to get their needs met. VB (Verbal
Behaviour) programmes are not a different type of ABA, some people think they are
different but they are ABA including Skinner's work in 1957 and other’s people that
have influenced the field, in particular Jack Michael and | am going to talk a bit about
him today.

Pairing

The first thing that | am going to talk about is ‘pairing’. When | got to Rainbow
school, it is an ABA school, it was an ABA school before | ever got there and they
were doing VB ("verbal behaviour") but they had missed the point with pairing a
little bit. And so, even though people were thinking they were doing it, that's why it
is important to talk about it today because you can do it a bit more effectively. So
when | came to the school, my first week of the school, | kind just hang out to see
what people were doing and in the foyer in the morning when children are coming
into the school, it is a big indicator of how people feel, how children feel about
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coming to school. They weren't running in with excitement "this is the place | want
to be in the morning" so that indicated to me that there was a pairing issue. One
little boy came in lovely, he used to sit on the settee waiting for his tutor to come
and collect him and he would smile at me, | would be like "hi" ,he would keep smiling
back at me, he would see his tutor come, we have a staircase and the tutor came to
the top of the stairs and he would go (the speaker imitates dropping to the floor)
and then roll onto the floor and they would spend the next 45 minutes trying to peel
him off the floor to get him into the classroom.

So, they did pairing but obviously what they were doing wasn't very effective, which
made me think about how | was going to teach them how to do that and how |
wanted it to be in the school that | was running, that the kids are running in the door
to get there. They are running to the table to do the stuff you want to get them to
do. Because when you get a child running to you to be taught then obviously you
can teach a child a lot more if they are running to be taught than someone you are
dragging along with you and trying to teach them something. So, you are not ready
to teach until the child comes to you willingly.

| think a lot of people would agree with that. The problem is with children with
autism, they need to learn a lot of stuff. Can you translate stuff? Anyway, | am from
Essex, so that's a whole another story; | don't even speak like other English people so
good luck with that translation.

Kids need to be around teachers a lot, children with autism who need to learn a lot
of things, kind of quickly, need to be around teachers a lot, so it is important they
like being around the teachers. So, it is important that we know what they are
motivated for and in order to do that you need to hang out with them and watch out
what they like doing and see if you can include it into a game or into some kind of
fun that you can join in. To start with, we do not put a lot of demands on the
children. Now, within pairing, and this is something I've kind of learned as well...|
teach people that there are no demands in pairing except that the child has to stay
with you...Yeah? So, there is a demand there in a way. Now, if you don't teach
people to do that, and they weren't doing this at school when | got there, then you
have got a situation where you are in the playroom, the child is on the trampoline,
you go over to try and make yourself fun, now it is not that fun anymore, so the child
goes to the ballpit, so you run behind them to the ballpit, you get there, try make it
fun the child now runs to the slide...and what you get is children running around an
area with a staff member running behind them and then try to throw them a raisin
or something in order to try and pair with them and make themselves a fun person.
So what | teach people is that although there are no demands you have to ensure
the child stays with you and then make it fun enough so that they want to be there.
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So there may be a few seconds of “you are going to have to stay with me but | am
going to make this fun, so don't panic too much."

Then improve the fun, make it more fun when you are playing than when it is that
the children are playing on their own, copy what they do and then make it into a
game that actually both of you can play. And within this, | think more or less
anything goes. Sometimes children with autism don't like doing a lot of games and
toys the way they are typically played with, so you kind of have to start where they
are at and then make the game fun and then you can teach them how to play with
the things in an appropriate way.

Now, we had a conversation about this last night. | said it is part of my talk today
because | think people get a bit carried away. There has to be a limit into what you
can copy and | think in some programmes, people have got a little bit confused
about ....that they just have to copy children. And some things just are not that
effective to copy and make into a game. If the child is sitting doing this (shows hand
flapping) then | am not going to be that effective probably if | sit beside them also
going (shows hand flapping), yeah? Because | cannot make it into a fun game and |
am not impacting anything that | am doing onto the fun or adding any fun to the
child's world in order for them to want to be with me.

Somebody also asked me once “my child masturbates a lot, would | copy that?” So
obviously, no, is the answer to that. So copy things that you think can make it into a
game, so for example if a child throws a ball or a sock into the air, then you don't
have to say "socks are meant to be for feet" you know...and be miserable about it,
you can join in that game, it is no harm to anyone, you can make it into a game and
make things fun.

You need to be an expert eventually in the child's specialist subject if you like, and be
interested in the things they are interested in. So if the child that you are working
with likes, | don't know if you have the same characters on the telly (TV) here, we
have Peppa Pig and Dora and Dr Who, then you have to know about Dr Who if you
have got a child that likes Dr Who, you have to know who Dr Who was way back, you
have to learn them, because that child is only going to be interested in you if you 've
got something to talk to them about that they like talking about. So part of your job
is to become an expert in their specialist area. Now in schools if you are working in
schools, you always get one teaching assistant, you can think in your mind, there will
be somebody in your school, who will be around and they have ten children hanging
off their arms. All the kids want to be with that person and if you think of why that
is, it is because that person is the type of person that kids with autism like to be
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about because they are interested in the stuff, they talk to them about things they
like.

That to me is really important. If you got children that like being around you and you
like all the things they like and you do like all the things that they like because you
immerse yourself in it, then you can teach children many many many things. So we
want the children running to us rather than running away.

Ok, typically what we see in schools is the teacher coming and the child thinks "when
| see you my world is about to get worse. When | see you bad stuff is going to
happen”. That's true, we see children who flinch when we come over to interact with
them.

Often learners come to us with a history of learned behaviour, where the sight of the
teachers, the teaching procedures, the sight of the instructional materials even, the
presentation of instructional demands, has become an aversive condition and
therefore evokes problem behaviour which interferes with learning. The child has
correlated you, the teacher with what we call a "worsening set of conditions". They
need to terminate this set of conditions and escape-getting away from you- becomes
the reinforcer. So they produce all the behaviours that in the past have led to the
termination of the teaching situation. That's often where we find ourselves with
these children.

| am going to show you some videos, a little bit of pairing. Now, the videos | have
chosen to use today, | haven't shown them before, | haven't even seen them that
much myself. About three weeks ago, when | realised | was coming here, | asked
somebody to go around so basically the videos are of one day, one and a half day
and just film what was going on in the school. | asked them to film children that
were more difficult to teach because often you don't see those kids on videos, what
usually you see in ABA videos is the child at four and what they are doing now, which
| can show you quite a lot of those videos but | think what we don't learn then is how
to motivate children who are difficult to motivate.

So | asked them to film around the school, no one tidied it up for the occasion, as
you notice when you see the videos, there is not everything that people are doing
right in these videos either. | have only been there a year and there is still a lot of
work to do. But | think that's good also. A lot of the staff, and nearly everybody in
these videos are people that haven't worked in the school very long, that's quite
incidental, but that's quite good also because you can see what can be achieved in
not very much time with people who really want to learn what they are doing.
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So in the first video, we have got a lady called Emily, she is actually from Essex, so
she has my accent, but works in London and she is working with a lad called Harry,
who is non vocal, and then afterwards there is a little girl called Olivia who has got a
lot of physical difficulties, you will see. She did not have a lot of physical difficulties
when she was younger before she came to the school but she would hold her breath
if she didn't want to do something and didn't want to be around people, she would
hold her breath to the point where she has given herself like damage through
holding her breath till she collapsed before she came to the school. So they are kids
that aren't easy to teach.

Video 1: "Harry and Emily- 1st day pairing".

Emily interacts with Harry (student) in a way that promotes pairing: jumping on a
physioball.

Video 2: "Olivia and Ina, pairing and manding"

They sit opposite each other at a table. On the table there are various objects that
Ina (teacher) is using in a way that facilitate pairing and manding.

Did you hear that? Olivia (the student in the video) started saying "do di di Dora". Ina
(the teacher in the video) is pairing her voice with the Dora video and the little girl
actually says at the end "do di di Dora". You can actually hear her starting to say "do
di di Dora". What happens when you pair fun and your voice with fun, then children
like hearing the sounds of those words and they start to say them themselves which

is why children often say things like "weeeeeeeee" 'cause staff are pushing them on
the swing or "ts ts ts" with the train because people get carried away and they pair
their own thing sometimes. Smiling is key though, the staff are all smiling at school.
| said to Richard Hastings, | haven't got any data on this but | do think kids with

autism do better with smiley people.

| am just going to the hard bit that | am going to go with you through. This is the
research that | want to present, basically one bit of research, if you are only going to
read one thing, to me it's been the best bit of research that encompasses everything
in teaching children with autism.

You can read this next slide for your selves

CMO-R Conditioned Reflexive Motivation Operation
Or Reflexive Establishing Operation
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Jack Michael (1993)

Any stimulus which has been repeatedly correlated with a worsening set of
conditions will come to function as a CMO-R in that the onset of this stimulus will
establish its own termination (removal) as a form of reinforcement and will evoke

any behaviours that have previously produced such reinforcement

Basically this is what Jack Michael (1993) said, actually | will read it to you "any
stimulus which has been repeatedly correlated with a worsening set of conditions
will come to function as a CMO-R in that the onset of this stimulus will establish its
own termination (removal) as a form of reinforcement and will evoke any behaviours
that have previously produced such reinforcement, so provoke any behaviours that
in the past have led to the termination of the worsening condition.

So that's technical but it's basically more or less what | have been saying to you.
There is the research | have brought it with me in case anybody wants to photocopy
it. You can get it online anyway.

Next it is research done by Vincent Carbone, it's not actually research done by him,
it's just bringing together all of the research to explain how teaching can become
aversive to kids with autism and how they will try to escape aversive teaching.

This next slide is what | was going to explain to you, | am not sure if I've got the time
now. Let me just tell you quickly. They did it with rats. (Short exchange of comments
between the speaker and the audience). Ok with rats...some people don't like to
know that they did the rat thing first of all.

The audience reads this slide and the speaker talks about it

Laboratory Illustration CMO-R

e Inter-trial inverval (Rat running around)
e Tone comes in (Neutral)
e 10 seconds = Painful Shock (Worsening Condition)
e Rat runs and accidentally hits lever
e Hitting lever turns off shock (Terminates worsening condition)
e Terminates pain
After repeated correlations of the above
e Warning stimulus (CMO-R)= Tone
e Establishes termination of Warning Stimulus (tone) as a reinforcer and
evokes behaviour that has led to its termination.
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A rat in a cage running around, | am going to tell you really quickly, a noise comes on
which is neutral. Ten seconds after the noise comes on, the rat receives a shock in
the bottom of the cage. The rat runs around the cage and accidentally hits a lever,
and turns off the shock and terminates the worsening condition, which terminates
the pain. After lots and lots of trials of that, the tone (noise) in itself, the warning
stimulus, basically the rat turns the lever off after hearing the tone in order to avoid
the aversive condition and so the tone, the warning stimulus, that something bad is
about to happen is the CMO-R the conditioned reflexive motivating operation. The
tone becomes the warning stimulus 'my world is about to get worse'. That's why this
is important because with children, it can be reinforcement, this is what that means.

The audience reads the following slide and the speaker talks about it.

Child with Autism Illustration CMO-R

e Playing SR+

e Teacher, Demands or materials= Tone

e 10 seconds after= Worsening Condition, Teaching)

e Problem behaviour is evoked and turns off demands.
e Terminates or postpones worsening condition

e Return to play SR+

After repeated correlations of the above
e Warning stimulus (CMO-R) Presentation of materials or demands/Teacher
presence

e Establishes termination of Warning stimulus as a reinforcer and evokes all

responses that have led to their removal.

The teacher comes along, you see the teacher (teacher = the tone. Ten seconds
after the tone, it is the worsening condition, which is your teaching, if it is bad. The
problem behaviour is evoked which turns off the demands, which terminates the
teaching and the children get to return to what they were doing. After repeated
correlations of the above, just the sight of the teacher and the teaching materials
become the CMO-R or the presentation of the demands even and the children
quickly learn that actually by having challenging behaviour and using escape
motivated behaviours "l am going to escape the demand even before you give me a
demand. Just the sight of you will make me want to run in the other direction. "

So the stuff | have just spoken to you about, pairing, is talking about making yourself
a stimulus that when the children see you coming, they are running to you rather
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than running away. This is the person that is going to make my world better. This is
the person that knows all my favourite stuff, knows how to play it, and makes it
more fun when they play it. And we want to make our teaching an improving set of
conditions not a worsening set of conditions.

Teaching as a worsening set of conditions to a child with autism looks like something
like this.

The audience reads the following slide and the speaker talks about it

Teaching as a Worsening set of conditions

e Removal of positive reinforcement

e Low value positive reinforcement

e Low rate of positive reinforcement

e Frequent social disapproval

o Effortful and difficult responses required
e High rate of demands

e Frequent learner errors

e Delayed positive reinforcement

e Low magnitude positive reinforcement

Removal of positive reinforcement, basically fun goes away when you do work with
me, reinforcement they are not really bothered about, not very often, lots of social
disapproval "no, don't do, no don't do", things are quite difficult and hard, lots of
demands, they are making lots of errors, it takes them a long time to get back to
their fun.

Pairing leading to Manding

| am going to play this, it is a good video, this one. It shows you basically now that
you've got a child who wants to be around you how you are going to develop that
into a requesting repertoire and how you create opportunities to get children to ask
for things. In this video you see a girl called Beth and she basically, if you watch very
closely what she is doing, she is presenting fun and then the child starts asking for
the fun.

So one example....at one point she is playing with an elephant toy lifting up and
lifting it down and then the child remembers kind of this is the fun game that | like to
play and he starts asking for it. She keeps changing the music which might seem a bit
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odd, but she is trying to evoke the motivation for the child to ask for the music that
he wants and teach him how to do that. So let's watch this.

Video "Pairing leading to Manding, Hayden and Beth"
Video "Fiyin and Hayley -Mand, Training vocal"

| am going to try to finish because the lady keeps telling me that | have got 5
minutes. These are the teaching procedures that stop your teaching from becoming
an aversive set of conditions, a worsening set of conditions. In this research, in here
it tells you all of the teaching procedures and the research where that comes from
that stops your teaching from becoming aversive.

The audience reads the following slide and the speaker talks about it

Research based teaching procedures

1. Pair teaching with reinforcement. Use a competing reinforcer.

N

. Intersperse easy and difficult tasks.

w

. Low response effort at effort

IS

. Gradually fade in number of demands

5. Reduce learner errors through errorless teaching

(o))

. Use prompt-fade procedures.

~

. Pace instruction properly (short ITI)

8. Mix and vary instructional demands

Yo}

. Teach to fluency

10. Immediately deliver reinforcer

11. Extinction of off-task responses.
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So, pair your teaching and the teaching environment with reinforcement. Use
reinforcers that compete with the child's desire to escape or engage in self
stimulatory behaviour. Intersperse the easy stuff with hard, start with easy stuff and
work into harder things. Gradually fade in the demands.

We teach the children errorless teaching, we don't allow the kids to get the stuff
wrong, some ABA programmes don't do that, they use "no, no" and then they
prompt the right answer, we do the opposite, prompt the right answer, but then get
the prompt out quickly. If the children don't get frustrated...children with autism -
anybody really doesn't like being around people who say no all the time. If every
time | said something, you said "no, no", "no, | don't agree with that", "no, don't do
it like that", | would stop hanging out with you very much. That's not necessary
because you can prompt children the right answer without getting frustrated but the
key is then removing your prompt quick otherwise children become reliant on the

prompt.

Pace the instruction properly. There is some good research about having fast paced
teaching especially initially, keeping it quick so that children don't have a lot of time
to engage in self stimulatory behaviour. Mix varied demands all together, so no mass
trial in one thing at a time. Teach the children to respond fluently. Immediately give
reinforcement and extinction of off-task responses, so not rewarding responses that
aren't the response that you want. | am going to play a tiny bit of this video, just to
show, it doesn't matter about showing this because this is what you expect to see,
intensive teaching is teaching at the table. It's more important for me that people
know how to generalize the skills well, if your child can only do something at a table
with a raisin under their nose, they can't do it, ok? They can only do it, if they do it in
the situation where actually it needs to happen, you know, they can do it at home
with their parents, they can do it in the community, they can do it everywhere.
Otherwise it doesn't count in my mind and that is what | teach people at school.
Because what is the point, if they can only do it at that situation or in your classroom
or when nothing is hanging on the wall? We have very noisy classrooms, we're
teaching chaos, | think rather than trying to teach in a situation where there is no
chaos and then go outside your classroom and the world is chaos, how about just
have the classroom how it typically would be and you learn (the speaker refers to
the child) how to respond in that environment and by doing then you don't have to
worry about a lot of other stuff. On the video you hear lots going on, it's not a great
video, it shows you one child who came to us from a special school placement who
didn't speak, he is twelve, he just started to speak on this video doing some fill ins
responses and then a child using a board.

Video "DTI/ITT Simaina and Caitlin-ITT video, intraverbal fill ins"
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The child is working on fill ins responses.
"Video Parisi and Ivan ITT, Tact pictures and Token Economy System"

Teacher in the video asks "what are we working for?" (When the child completes the
work, he can have the chosen object/activity).

The speaker makes some comments about the videos while the video is on.

OK, you get the idea. | have not got the time to show you all my other examples,
which is a shame, I've got some films with the children working in the community as
well, catching a bus. People don't realize, when they see the children in the
community working through big long chains of things, that's ABA too. People only
see this (work at a table) and think it is ABA, they don't kind of realize that all of the
skills that we teach in the environment are also ABA and doesn't look like this. If |
have got the time, | want to show you those examples today but thank you anyway.
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Evtatikn aAAnAenidpaon otnv mpwipin napéupfaon
Z. MntoUAa — M. ZiakoUAn —I. Zuykouvag — A. ZR{ov

KaAn ocog nuépa, O0TO MPWTO MEPOG TNG OLKNG HAC apouciaong Ba KAVOUUE HLa
gloaywyn otnv evtatikn aAAnAenidpaocn, onwg anodoOnke ota EAANVIKA n pEB0SOG
Intensive Interaction kat oto 6eUtepo HEPOG Ba 0AG TTOPOUCLACOUE TA EVPHLOTA
™G €peUVACg Hag Tou adopd tn xpenon tng Evratikig AMnAenidpoaong (E.A) oe
nadld oto paopa tou Autiopou otnv EAAada. YrevBuvog tng épeuvag eivatl o Ap
Boywdpoukag lwavvng.

H EA elvat pla mpoktiky pEBoSOC Tpooéyylong Twv ATOMWV HE ooPapeg Kot
TIOAAQTIAEG HaBNOLOKEG SUOKOALEG 1] AUTLOMO, N omola ta Bonbd va oXeTLOTOUV Kot
Val ETILKOLVWVAOOUV KOAUTEPQ UE TOUC avOpWIOUS YUpw TOUG.

Elvat pa mpoaoéyylon mou cuAAndOnke apytka amnod toug SaokaAoug Dave Hewett kal
Melanie Nind katd tn Sldpkela TnG dekaetiog Tou '80 og £va OXOAElO ylao VEOUG UE
Bapléc pabnolakeéc SuokoAieg, aloBNTNPLAKEG 1 GUOIKEC ELOLKEC QVAYKEG KOl
TIPOKANTLKN cupmepLdopd.

H E.A xpnowomnoleitat otnv EAAGSa amd to 2010 pe ekmpoOowro Tov SoKTopa
Boywépouka lwavvn kat ¢opéa TO VOTITOUTO E£peuvag Kal ekmaidevong
AoyoBepaneiag IEEA.

Baoiletal otoug TPOMOUC HE TOUG OTMOLOUC QVAMTUCOETOL N EMKOWVWViA PETAED
yovéa kal BpEdouc.

JUYKEKPLUEVQL:

¢ tnv AloBeouotnta

e TNV Euxaplotn kot anoAavotiki aAAnAsnidpaon

o Tn ANYn mpwtoPfouAlwy amno to Bpedog

® TNV avtanokpLlon Kat tn dnuloupyia plag popdng culitnong

e Tn dnuloupyia Kal tnv emavAainn olkelwv SpacTnPLOTHTWY OL OTIOLEC
BonBouv otnv avamtuén LKavoTTWV OMwWC N TPOCOoXH, N mMapATAPNON
Kol N epunveia Twv ekPppAcEwWV TOU MPOCWITOU

o TNV eVOAAGE emtikolvwvia : onuavtiky 6e€lotnta yia 6Aoug Toug

avBpwroug nou Bplokovtal otn culitnon
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e koL TI¢ Mavoelg omou to Bpédocg Eekoupaletat. OL MaUOELS amoteAoOUV
OUCLWOEC KOMMATL TNG OVTOIMOKPLONG TWwV  eVNAKWY KAl TG
oAAnAenibpaong SLOTL ta BpEPN OCUUUETEXOUV TILO QATIOTEAECUATIKA
otav n atpoodalpa €ival APEUN Kal UIMOPOUV va KateuBuvouv Tn
oulNTnon Ue To 81KO Toug puBbUO.

H mpooéyylon €xeL pla auavopevn epeuvnTikn BAacn mou umootnpilet T xpron tng,
KOLL XPNOLUOTIOLEITOL OAO KOl TIEPLOCOTEPO OTLG EKMOLOEUTIKEG UTINPECIEG, O €va
€UPOG OTOHWV TIOU TtAPASOCLAKA €XOUV OMOUOVWOEL amod tnv emkowvwvia Kat Tnv
Kowwvik aAAnAentidpaon.

EVOEIKTIKA, KATIOLEG EPEVVEC TIOU UTTOPELTE VA AVATPEEETE:

AloAoynon tng AdaokaAiag pe tn Xprion Evtatikig AAAnAenidpaong oe Mabntég
Me MoAU ZoBapégc Mabnolakég AUGKOALEG

Watson, J. & Knight, C. (1991) Child Language Teaching and Therapy, 7 (3), 310-25.

H wtopia tou Zap: A§lodoywvtag tnv Evtatik) AAAnAenidpaon Avadopikd LE TV
Enidpaon tng otnv Kowwwvikn kot Emkowvwviakn Ikavotnta evog Mikpou Mawdiov
pe ZoBapéc MaOnolakéG AUOKOALEG

Kellett, M. (2000) Support for Learning 15 (4), 165- 171.

2TUA OMALOG TWV SACKAAWV: EMLKOVWVWVTOAG LE LABNTEG LE COPBAPEG KoL OUVOETEC
HaOnoLaKkEG SUOKOALEG

Nind, M., Kellett, M. & Hopkins, V. (2001) Child Language and Therapy, 17 (2), 143-
159.

Xpnowonowwvtag tnv Evtatikl AAAnAenidpacn yia va cUBAAOUUE OTNV MAAETO
Twv Suvartottwv aAAnAeniSpaocng otnv emkowwvia HeTafy SaokAAou Ko

padntr
Barber, M. (2008) European Journal of Special Needs Education, 23 (4), 393-402.

EvBappuvovtag tnv Kowwvikp Zuppetoxy MNodwv oamdé T Poupavia pe
EmkowwviakeéG  Awatapoxeg: Anogelg oandé  mpocdata  EKMALSEUHEVOUG
enayyeApartieg otn xprion tng Evratikng AAAnAenidpaong

Zeedyk, M. S., Davies, C., Parry, S. & Caldwell, P. (2009) British Journal of Learning
Disabilities, 37 (3), 186-196.

H EA ameuBuvetal oe avBpwroug mou Bplokovtal 6To MPOYAWOOoLKO o0TAdlo, Tou
givat 8UoKoAO va ToUC TPOOEYYIoEL KAVELG, avBpwToug e MOANATIAEC, coPapEC Kal
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KABe TUTMOU MOONOLOKEG SUOKOALEG, ME SLATOPAXEG AUTLOTIKOU TUTOU LSLaitepa
ekelvol pe kabBuotépnon tng avamtuéng. OAol autol oL avBpwrol £XouUV WG Koo
ONUElD TNGC MEWWHEVEC IKAVOTNTEG  EMIKOWVWVIAC KOl  KOLVWVLKOTIONONG
ouvobeuduevng TopdAAnAa amd SuokoAieg otn padnon, otnv kivnon Kot Tn
ocupumneplpopd. Autég oL cuvebpleg mapExouv TN duvatdTNTO OTO ATOMO QUTA Vo
€€aOKNOOUV TO AOYO XPNOLUOTIOLWVTAG KL KOTOAVOWVTIAG TIG PBOOIKEG APXEG TNG
ETUKOLVWVLAG.

To neplexopevo tng aAAnAemnidpaong eival amAd auto mou cupPaivel avapeoa ota
U0 ATopA TTOU XPNGCLUOTIOLOUV TO TPOCWTIO, TN WV KoL TN YAWCOoO TOU CWUOTOG.

IKOTOG €lval va SnNULOUPYROEL O CUVEPYATNG EmKowwviag dnAadn o €161ko¢ f ta
HEAN TNG OLKOYEVELAG TIOU CUMUETEXOUV otn Stadikaoio tng EA, pla euxaplotn
KOWWVLKA atuoodatpa He To aAAo atopo, SnAadr) cUVIOUEC TIPOCWTIO LE TIPOCWITO
ouvedpiec aAAnAenidpaonc.

Ooov adopd oto xwpo mapéupaonc EeKvape amo kel mMoOU To ATOHO aloBavetal
QVETA Kal XaAapd OMwWE OE UL YwVia, 0TO TMATWHA, 0T0 SWHATLO Tou i otV aibouoa
mayvidLoU. MPEMEL TO ATOMO UE QUTLOMO VA UIMOPEL va Hag aveXeTal SUTAa Tou Kot
va pnv Bewpel TNV mapoucia pag amelAnTikn N attia ayxoug. XpnoLUOTMOLoOUUE TN
YAWOOO TOU CWHOTOG, TN ¢wvh KAl TO TTPOCWNO HOC UE TETOLO TPOTIO TIOU VA TOV
Bewpel anodektd aveto kal evéladépovra.

Ita mpwta otadla Ba MPEMEL val EILOOTE CUYKPATNUEVOL WOTE VA AOOUE XWPO
KAl XpOVO OTO QTOMO HE AUTIOHO va eKPOOTEL KOL OTN OCUVEXELDL VO UTIAPEEL
oVTAmoKplon amo HéEPouc pag. H avtibpaor) pag upmopei va eival umepPoAikn),
YEHATN xopd aAAd Oa mpEmEL va Yivel TNV KATAAANANR OTWyN, WOTE va
emBpaPevooupe tnv omoladnmote Poodo €xeL YiveEL OTNV ETUKOLVWVLA.

OL ouvebpieg elvatl ouvnBwWC oUVTOUEG, KUplwG oTa apXKA oTddla, autd onuaivel
HEPLKA OEUTEPOAETTA KATIOLEG OTLYUEG MEOA oTnV nuépa. Ta 5 kal meploocotepa
AEMTA onpaivouv pla oAU peyain ouvedpia kal eivat mbavo To ATOUO UE AUTIOUO
VO OUUUETEXEL EVEPYA KOL Va TOPVEL PEPOC O eVOANGE emikowvwvia mou Stapkel
TIEPLOCOTEPO.

O TILO ONUAVTLKOC TTAPAYOVTAC VLA TNV eVIATIKI) aAAnAeniSpaon elval o cuvepyaTng
ETUKOLVWVLIAG. AUTO TTIOU TTIPETTEL VAL KAVEL ElVaL VO XAAQPWOEL KOl VL EUXapLoTnOel TNV
enadn UE TO ATOMO HMe AuTwlopo.  Eival onuavikd va Buupdtoal ot o idlog, to
MPOoWMO Tou, N dwvn Tou, N YAWOoOo TOU CWUATOC TOU KAl YEVIKA N TIPOCWTITLKOTNTA
TOU amoteAsl TO UALKO Twv Sp0oTnpLlOTTWV.
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1. ApXIKQ TapaATNPOUUE KOl PBplOKOUUE OCUUTEPLPOPEC TIOU UMOPOUUE va
ETULOOKIUACOUUE
2. SoKLuAaloupe va avTldpACOUE OTN CUUTEPLPOPA TOU AAAOU TOMOU,
3. akoAouBou e To 61kO Tou pUBUO, KAVOU LLE TTOUCELG
4. Mapatnpoupe onoladnmote aviidpaon mou va umtodnAwvel OTL €8eLEe KATOLO

evllapEpov yL' auTo MOU KAVOULE,

5. ITEKOUAOTE £TOL WOTE TO SIKO G Oomtiko medio va Pploketal xapnAotepa
amno to 81ko Tou, ylati eival onuavTtiko va BAEMeL SLapkwg To MPOownd pag. Auto Ba
EVIOXUOEL TNV OQuTomemnoibnon kot tnv aicbnon aodpAalelog Tou QATOMOU TIOU
oLoBAVETAL AYXOC OXETIKA LLE TOV TPOCWTTILKO TOU XWPO.

To Baowod pRvupa gival : n cupnepldopd CoU €lval ONUAVTLKI KL LOU OPECEL, AV
KAVELG KATL eyw Ba avtamokplow.

H avtamokplon ota cuvOnuata apvntikng dtabeong eivat Baowkr apxn tng EA. Oa
TPEMEL va. OUPOUAOTE TWC TPOOTAOOUE va TEICOUUE TA ATOMA UE QUTIONO va
CUMMETEXOUV OTNn Spaoctnplotnta autr oUpPwva HE TOug OLKoUC TOUuG OpOoUuC.
Emopévwe otav Bapebouyv, n Stadikacio Bo MPEMEL va OTAUATACEL £TOL WOTE VA NV
TOUG SNULOUPYNCOUME €va apvnTIKO cuvaicOnua yla tTnv OAn gUmelpia Kal va punv
B€Aouv va tnv emavaAdPfouv. Edv adrjcoupe oto ATOPOo PE auTlopd Tn Sduvatotnta
va €XEL TOV €AgyX0 TNG KATAOTAONG TOTE eilval TOAVOTEPO va OUVEXIOEL ME
HEYaAUTEPN auTtomemnoidnaon.

AVTQTOKPLVOLOOTE OF:

4 ‘Hyoug : ypuAiopata, pouppoupntd, PBUpoug, yEALA KOl YEVIKA OE
KAOe €ld0¢ nxou mou mapayeL N dwvn Hag

4 AM\ou¢ BopluBoug mou MapPAyovTaL E TO OTOMO: MAATAYLAOUA TNG
YAWOOOG 1 TwV XEWlwVY, nxoL and 1o cdAlo, puonUa UE TO OTOUA, KOUVNUA
NG YAWO oG TTAVW KATW

4 BopUPouC OMWE XTUTINUA OE KATIOLO HEPOC TOU CWHATOG, XTUTINUO OE
ETUTAQ 1 TOYOUG, XTUTTAHATA TWV TOSLWY, TIAAAUAKLO 1} TPIPLLO TWV XEPLWV
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v KAoeLg Twv XEPLWV , TNG MAAAUNG, KOUVNUO UIMPOG Tiiow, N AAAEG
KLVAOELG TwV TodLwV, Kivnon Tou KePaAlol TTAVW KATW

v EkdpAoelg MPOOWTOU: XAUOYEAQ, YKPLUATOEG, AVOLYUA KAl KAELOLUO
TOU OTOMATOG, KLVNOELG TWV Pppudlwy, KAEIOLWO TWV HATIWY, OTLYHLOia emadn)
HE TO paTLa, oTpodn Tou KEPAALOU TIPOG EUAC

v Jwpatikn emadn :eEAadpd XTUTAUATA, oyyLyLoTo Ko
4 ItepelTUTN cupnepldpopd. MoAlot avBpwrmol pe Autiopo ocuvnBilouv
va ekdpalovrtol pe emavalapBavopevo Kot puBULKO TpOTo Kal Ba ATav KaAo

va TouG akoAouBoU e o auth Tn cupnepldopd.

AVTaIOKpLVOUOOTE 000 MEPLOCOTEPO EUPAVTAOTA KOL SNULOUPYLKA UTTOPOUUE:

4 Me tn pipnon: mpoonaBboupe va PinBoupe O,TL KAVEL TO AAAO ATOUO
Selyvovtag Tautoxpova OTL To amoAapuBavou e

4 MEe T CUMMETOXA

4 Me TO va TOUME KATL: €vag KAAOG TPOTOG va EMISOKILACOUE QUTO
TIOU KAVEL TO GAAO ATOMO €ilval va TIOUHE KATL OOV «VaL» KEVIALEL» N «val

wpoia»
4 Me To va €xoUHEe BeaTpKOTNTA OTLC EKPPACELG L.
4 Me pn AekTlkéG avidpdoelg Oonwe xauoyslo, opBavolxta patia,

Kivnon tou KepaAlol Kol YEVIKA HE TN XpHoN TS YAWooaE TOU CWHATOC

4 Me ouvexy oxoMaouo Omwg : «val, EEpw OTL XALPECAL TIOU WE
BAETELGY.
EvBapplvoupe Tto Atopa  HE AUTWOMO va  SNULOUPYAOOUV  NAXOUG Kol
OVTOTIOKPLVOLLOOTE LOLOLTEPA OE €KEIVOUG TTOU HOLA{OUV HE AEEELG XPNOLLOTIOLWVTAG
™ AEEN aut wg amavinon. Mmopel va XPElAOTEL VA UELWOOUUE TG QAANEG
ovTIOPAOCELC HOG KOl VO ETKEVIPWOOUUE OTIC AeKTIKEC. Eav 8e ypnowuomolel
XELPOVOULEG yLOL VAL ETILKOWVWVHOEL Ba TPEMEL EUEIC va Elodyoupe otn Stadkaoia
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oAANAenidpaong TG SLKEG HOG XELPOVOUIEC WOTE VA QTOTEAECOUV OVTLKE(UEVO
T(POCOoXNG Ko evéladEpovTog.

Otav avadepopaoTe o€ MPO0sdo :

1. Avalntape peyaAUTtepeg o SLApKela eMAPEC. Oa UTIAPXOUV TIAVTO TTAUCELG
aAAQ oL mepiodol pe ko pocoyn Ba Sltapkolv MEPLOCOTEPO.

2. MeyaAUtepn €UmAOKN, va TapakolouBel KkAtL pe mpoooyxn, va Oelyvel
npoopovn, SnAadn va Seixvel 0Tt yvwpllel mwg elval n 0ELPA TOU CUVOULANTI TOU va
KAVEL KATL 1 va pnBel kamolo aoteio nyo.

3. VaL UTTAPXEL TTOLKIALOL O€ XOUC KaL KLV OELG TTOU OLATOUV JE XELPOVORLEG
4. va AapBavel mpwtoPBoulieg
5. va vl TTILo TPOBUHO VA CUUUETEXEL O SPACTNPLOTNTEC

Eruintape emikowvwvia HETOEU TWV OTOMWV ToU va Slapkel 6€ka 1 meplocotepa
AEMTA KAl TO ATOMO HME QUTIOMO va Oeiyxvel peyaAltepo evdladépov  Kal
OUYKEVTpwWON.

Kamototl pmopel va mpoodeloouv otn BeAtiwon TG EMIKOWVWVIOG OVATTTUGOOVTAC
HLOL OELPA IO AXOUG TIOU €XOUV VONUO KoL KATIOLOL UIMOpPEL akOun Kol va ¢ptdcouv
va xpnotuormnololv éva idog opAiag.

Twpa Oa MEPACOUE OTO KOUMUATL TNG EPEUVAC.

H €épeuva &te€nxObn oto Kévrpo Huépag yla matdid oto paopa tou AUTIOUOU 2 WG
10 etwv «Xapad lI»- otn Adploa. Aopun tou ZUAAGyou lMovéwv, Kndepdvwy kat Oidwv
ATOpwV pe Autiopo N. Adploag

To delypa amotéAecav 4 ekmatdevopevol (2 ayopla,2 kopitola) mou ¢ottovv
oto K.H. oT0 Mpwivo TUNHA MPWLUNG Tapeupaong, nAiog 6 etwv pe xpovoloyia
vévvnong(amo 01/2009- 11/2009)

Ou ouvedpieg eixav dapkela 30 Aemtwv n KABe pia O6mou 4 ekMOUSEUTEG
xpnotpomnoinoav tnv Evtatiky AAAnAemntidpaon 2 ekmaldeuteg mpog 1 ekmaldeuouevo,
omou o évag ekmaldeutnc edpapudlet tnv E.A. kat o aMlog kataypddel Ta
QIMOTEAEOHATA TNG CUUMEPLPOPAC TOU EKTTALOEUOUEVOU.
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Ou kataypadég €ywvav oto €vtumo kataypadng Evratikng AAnAenidpaong
(IEEA, 2014)

Ot kataypadEG LETPOUCAV TTEVTE TTOPAYOVTEG:
BAeppatikn emadn

MpwTtoBoulia

Ouia

Xapoyeho

Amnocupon

H épeuva mpaypatonolOnke to xpoviko diaotnua : lavouaplog-Amnpiiiog tou 2015.
AapBavovtag wg dedopévo amd KAWLK Kol Bewpntikn anoyn nwg Ba

unapéel avénon otn PAsppatiki emadn, oTiG TPWTOPROUALEC, 0TI GWVOTIOLROELG KO

OTO KOWWVLKO Xapoyeho oxnuatilou e tn undevikn undéBeon 1 n omola £xel w¢ €EAG:

1n HO : Ou ave€aptnteg petaBANTEC TNG BAEUUATIKAG €MadrC, TOU XOUOYEAOU, TNG
dwvomnoinong kat Tng mpwrtoPouliag Sev Ba mapoucldcouv auénTiki TAon Ot
oUVAPTNON HUE TOV aplOUd TwV CUVESPLWV OTOUC TECCEPLG CUMUETEXOVTEG.

Opoiwg oL anooUpoelg Ba MAPOUCLACOUV UELWON EMOUEVWE OXNUATI{OUME TN
unéevikn unoBeon 2:

2n HO : H avefdptntn petafAnt) ¢ amocupong Oev Ba mapoucldoel Tdon
uelwong oe ouvaptnon HeE Tov aplOPO Twv ouvedplwV OTOUG TECOEPLG
SlepeuvnBévteg

H avdAuon €ywve pe tn XPNon YPOUMLKAG ToAvOpounong He aveédptntn
petaBAntr tov aplbuo twv cuvedplwv Kat e€optnuevec petaBAntec tn BAEUUATIKA

enadn, To xauodyelo, tTn dwvomnoinaon, Tnv mpwrtofoudia Kol TNV andcupaon n onoia

£€6¢ele otatioTikd onpavtiky Sltadopd Kal ylo To TECOEPO ATOUA TG LEAETNG.

Jta ypadnuoTo HE KOKKWVO Kol HMAE Xpwpa BAEMOUME TNV TOPEia Twv
OUMMETEXOVTIWY 1 Kal 2 avtiotolya mou eival Kopitola, evw PE MPACWVO Kol Hwp
XpwHa PAEMOUUE TNV TOPELO TWV CUPUETEXOVIWV 3 Kol 4 avtiotolya mou eival
ayopla.
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210 ypadnua tng HetaPAntr PAeppatikn enadn, oto kabeto dfova avaypadetal o
oplOUOC TwV BAEPUATIKWY EMOPWV , EVW O0ToV 0pl{OVTIO 0 aplBuog Twv cuvedplwy
KoL elval poavepd OTL UTIAPXEL AUENTLKN TAON KoL OTa TEcoEpa TaLdLa.

210 mivaka BAEmoupe to deiktn b 6mou pag Selxvel TN KALON TNG YPORMLKAG
MaAlvépOUNoNG. ZUYKEKPLUEVA yla TNV e€aptnUévn UeTaPANT BAeppotiky emodn
000 MEYAAUTEPN N TN TOu b TO0O HeyaAlTepn n AUENTIKA TAON TNG YPOUMULKNAG
TaAvdpounong.

O &eiktng R2 delxvel TNV oxU NG MapéuPacng o KABE CUMUETEXOVTA.
JUpudwva e TIG TIHEC Tou R2 mpoKUMTEL OTL N mapEpPaon €xel BepameuTikd vonua
Kol armotEAEopa o KABe madi.

To mapamdvw CUPTIEPACHA EVIOXVETAL KoL amo to Seiktn P o omoiog dnAwvel
™V Umopén OTOTIOTIKNG ONHOVTIKOTNTAC OTLG TIUEC Ooov adopd otn PAsppOTIKA
enaodn yoti BAEmou e ot elvai<o,00l kat ota 4 maldia.

To (610 mapatnpoUue Kol ota ypadnuota Twv eéaptnUEVWY HETABANTWV
pwTtoBouAieg, dWVOTOLACELG KL KOLVWVLKO XOLOYEAO

Oocov adopad otnv avetaptntn pPetafAnty amoéoupong mapatnpeital
kaBobikn mopeia otnv KAloN TNG YPOUUIKAG TtaAlvdépdunong, To omoio daivetal Kat
OTO TIVOKO UE TIG OPVNTIKEC TLUEG TOu Seiktn b. Emiong o Seiktng p pag Seiyxvel mwg
Kol E6W UTIAPYXEL OTOTLOTLKI) CNUOAVTLKOTNTO.

ZUVOTTIKA oL UPNAEG TIEG Tou R2 otnv mAseloPndia Twv petapAntwyv
KatadelkvOouV TNV LoxL tng mapéuPaonc. Emiong to 3° maldi mapdtl CUUMETELXE OF
Alyotepeg ouvebpleg elXe CUYKPLTLKA LE TOUG UTTOAOLTIOUG ONUAVTIKOTEPN BeAtiwon.

To amoteAéopata auThG TNG TIAOTIKAG £py0oiac mapd To UIKPO Selypa
QIOTEAOUV €VOAPPUVTIKA OTOLXELA Yyl avAAOyeG EpEUVEC Peyalutepou Selypatod.
Qotooo Ole€dyovtal kot AAAeC ouvedpieg oL omoieg eival oe e€EAEn kal ta
amoteAéopata Twv omoiwv Ba avalubouv oe emndpevn €psuva. OAoL ol
SlepeuvnBévteg mapouvciaocav onUavtiki BEATIWON OTOUC AVWTEPW TOUELG, KATL TO
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omoio emBePfalwvel v WXL T™NG TAPEUPAONC Kol €ivol oUPPWVO HE TNV
BBAloypadia Kal TV KAWVIKN EUnELpia.

Mépa Twv BETIKWV AMOTEAECUATWY Ocov adopd OTLG MAPOUETPOUC TIOU
eAéyEae, oL MOPATNPNOELS TWV BepAMEUTWY KATA TN OSLAPKELD TwWV Kataypadwv
€6el€av nwg OAa ta adld mapouvoiacav MPO0do. JUYKEKPLUEVA XAV HEYOAUTEPEG
oe Oldpkela emadég, , MApPOATNPOUCAV TIEPLOCOTEPO TOV Oepameutr) Kol HE
HeEyoAUTEpPN Tpoooxn Oelyvoviag TpooHovVA ylo TNV  QvTAnOKpLlon TOou  Kal
mapouciacav MOLKIALQ 0€ AXOUG KOl KWV OELG TTou £poLlalav e xelpovouies. Akilel va
ONUEWWOEel Mw¢ 2 amod ta maldld mapryayaV TEPLOCOTEPOUC NXOUG TTou MAnoialav
Vv eviAkn ekdopd. MNa mapadelypa 1 anod ta naldld, To onoio Sev £xel avamtuel
WG Twpa PodopLkr) opAia, og pla amo tig cuvedpieg ameuBuvOnke oto Bepameutn
Aéyovtag ‘€A’ XPNOLUOTIOLWVTAG TNV AVTLOTOLXN XElPovouia Kal Slatnpwvtag KaAn
BAeppotiky emadr). Emiong, 1 amd ta madld EeKivNOE OCWHATIKO TOUXVISL,
OUVKEKPLUEVA yopyaAntd, pe Tov Oepameut, pe Ok TOUu TPwWTOROUALQ,
Slatnpwvtag tnv evaAlayr Oelpdg Kol SEiYvovtag MPOCOUOVH yla TNV avIanokplon
Tou Bepameuth, ue ekPPACELG TPOOWTIOU Kal epdavr) evxapiotnon.

Qotooo, Ba mpémel va AdPoupe UTIOYLY OTL TIPOKELTAL YL HLOL TIAOTLKA
€peuva Omou to Selypa slval Hikpo, oL cuppetexovieg Sev eixav tov 6o aplBuo
ouvedplLwv AOyw amoucLwV Kal Sev unrpxe opada eAEyxou.

Ekb00¢eLg yla tnVv eviatik aAAnAemnibpaon:

. "evtatiki aAAnAenidpaon (Intensive Interaction), évag mpaktikdg odnyog yla
ATOUO HE ETUKOWWVLIOKEG Slatapaxég, Melanie Nind, Dave Hewett, emiotnpoviki
empéAeLa lwavvng Boywvdpoukag, ekdOoeLg TafLdeUTNC.

J Evnuepwtikd eyxewpidlo evtatikng oAAnAemnibpaong (DVD «kat CD
mAnpodopLwv), LEeA

) intensive interaction-dvd pack (pe eAAnvikoU¢ UTIOTITAOUG), LEEA

MNa mneploocotepe mAnpodopieg umopeite va amevBbuvBeite oto K.
Boywépouka péow tou email:ioannisvogindroukas@gmail.com kat oto site:ieel.gr.



®
YU 223

S N Mpaktkd Emotnovikou Tuvedpiou

ey gl b g o L TO NAZA TOY AYTIESMOY 10 XpOviaL HET4 ... EEENLEELC KoL MPOOTTTIKES

N. AAPIZAZ

KAelvovtag, Oa BENaUE VO EUXAPLOTACOULE TO CUAAOYO YOVEWV KNOEUOVWVY ATOUWVY
HE QUTLOMO AGPLOAG, TNV EMLOTNUOVIKA UTIEUOUVN TOU KEVTPOU NUEPAG XaPA 2 KAl TO
ETILOTNOVIKO TIPOCWTILKO TOU KEVTPOU. Ba BEAaE €miong v EUXAPLOTHOOUUE TOUG
YOVE(C oL omolol €édwoav TN cuykatdBeon TOuG yla TN CUUHUETOXA TWV TALSLWV TOUG
oTnNV £peuva Kal Toug cuvadéddoug mou EAafav pEpog kat BornOnoav otn die€aywyn
NG. TEAOG €UXAPLOTOUE TIOAU EGAG YLO TNV TIPOCOXH OOG
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DINQN ATOMON ME AYTIZMO

N. AAPIZAZ

Differential diagnosis in Autistic Spectrum Disorders

By Patrick Bolton

Hello and thank you very much for the invitation to your meeting. | am very pleased
to be here in Larisa and | think the conference organizers should be congratulated on
putting together such an important program and such an important meeting on the
field of autism research and practice in Greece.

So | will try to speak fairly slowly and simply in order to try and explain some recent
developments and rather complicated concepts that have emerged in terms of the
diagnosis and differential diagnosis of ASD, and will, if we have time, touch briefly on
the issue of, not of the differential diagnosis, but of the diagnosis of comorbid
psychopathology in individuals who have a diagnosis of ASD.

| come from the Institute of Psychiatry, Psychology and Neuroscience at King's
College London and this is the Medical Research Council, Social, Genetic,
Developmental Psychiatry Centre (shows picture) where | am based. The Centre was
established by Sir Michael Rutter in order to explore the contributions of social,
genetic and developmental factors in child psychiatric mental health conditions and
much of the work done with colleagues of the Institute of Psychiatry has been
around the genetic factors in autism, to understand the causes of autism. But | also
work at the Michael Rutter Centre which is a national referral Centre for the
assessment and diagnosis of children with ASD where we receive referrals from
other child psychiatrists and mental health workers in the UK when there are
guestions that they have about the diagnosis and the nature of the problems and for
advice about the management.

So I’'m going to start by just describing the main conditions that you need to consider
in differential diagnosis and one of the ways of trying to determine whether
somebody has one disorder or another and then touch on some issues about
comorbidity and highlight the importance of assessment in order to be able to
answer some of the questions.

Some of you may be familiar with the fact that in child psychiatry we adopt what we
call a multi-axial diagnostic system. So this really reflects and catches the fact that
children with psychiatric disorders may have a range of other associated problems or
difficulties, for example they might have problems in their language development,
it’s common for children with ASD to have language difficulties, they might have
problems in their intellectual development, and have an intellectual disability, and
then they can also have medical problems that might be the cause of the ASD. And in
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addition there may be what we call psycho-social factors that are relevant when
thinking about the mental health of the child and the management of their
conditions. So in order to summarize and capture all of this information we adopted
this multi-axial classification system.

ASD is one of the psychiatric diagnoses, an axis | psychiatric disorder and, you’ll be
familiar already, from your own practice and some of the presentations that have
been part of this meeting so far, that there have been changes recently in the
classification and diagnostic criteria for ASD in the DSM-5, which is the American
scheme of classification and those revisions have really stemmed from some of the
research which I'll talk about later today regarding the genetic factors’ influences in
ASD. But as it is, two of the key points from those revisions has been that the triad of
impairments that was typically the basis for making a diagnosis in ICD-10 and DSM-4
has been revised to just be two main areas of impairment, one being social
communication difficulties, so the social and communication components of the
triad have been amalgamated into one domain, and then the second domain is in
the realm of repetitive and stereotyped behaviors. The scheme has also been revised
in order to reflect the fact that the causes of ASD also create a risk not just for ASD
but also for milder manifestations, autistic traits that don’t meet the criteria for a full
diagnosis of ASD. In the literature up till now, this subtle presentation has usually
been referred to as the broader autism phenotype but in DSM-5 they’ve created a
new diagnostic category called Social Communication Disorder, which is a condition
where individuals have problems in social communication and pragmatics of
communication but they fail to meet criteria for ASD, and individuals with what we
used to call the broader autism phenotype could now be diagnosed as having a
Social Communication Disorder.

So the implications of these revisions are that you first need to make a judgment and
an evaluation to determine whether the individual meets criteria for ASD or
alternatively SCD.

One of the other main changes in the DSM-5 scheme is that the hierarchies in
classification that used to exist have been removed, so this means that whereas in
the past it was not admissible in the scheme to make a diagnosis of both autism and
ADHD, that restriction is no longer present, so that you can now make diagnosis of
comorbid conditions and by comorbid | mean conditions where there is co-
occurrence of two different forms of psychiatric condition. And this has been a really
important area of recognition that individuals with ASD may be vulnerable to
developing other mental health problems. Indeed they may be vulnerable in
particular other problems such as ADHD and mood disorders and obsessive-
compulsive disorders for example. So one needs now to, in your evaluations
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committee of individuals, consider the fact that there might be more than one
problem presenting and the way which the problems can presented may be
modified or masked by the presence of the two conditions, I'll explain a little bit
more in a while.

So what are the diagnostic challenges that we are to consider when evaluating
children with ASD? | mentioned the first challenge, which is to try to make a
distinction between ASD and SCD. And that challenge is particularly difficult in firstly
young children, so children many of you will sometimes see or be presented with
children 2 years old, 2 to 3 years of age and there is a question of whether they have
a diagnosis of ASD at that point and evaluating children at a young age can be
difficult because they have a more limited repertoire of behaviors on which to make
a judgment, they won’t have as much language for example to evaluate the nature
of their social language and there’ll be more limited opportunity for them to be
interacting with peer group for you to be able to see how they manage those social
interactions with peers.

Another diagnostic challenge is making a diagnosis in individuals with severe or
profound disabilities and part of the challenge there is that many of the diagnostic
tools and instruments that have been developed so far are really applicable only to
children with mental age of 1 or 2 years or more so in a young child who has severe
or profound disabilities it might really be very hard or impossible to make a
judgment at that point as to whether they meet the criteria for autism or not.
Similarly children who have marked physical disabilities, visual impairments, hearing
impairments, cerebral palsy etc. can be difficult to evaluate because of their
limitations and the fact that the tools are not really devised or developed to meet
their needs. And then at the other end of the spectrum is the diagnosis of individuals
who present with very subtle or mild manifestations and where actually have very
good compensation mechanisms, on the surface they seem to be very skilled or
doing quite well and it’s only when you look in detail or in depth under those surface
skills that you start to see the difficulties that they are having.

The other area, which is a challenge, is that sometimes the manifestations of ASD
can be masked by the presence of other conditions. So for example in individuals
with severe mental illness, psychosis, if they are first brought up in adolescence with
a psychotic illness trying to evaluate whether they have ASD in addition is
problematic. Children with ADHD for example, they’re socially disinhibited and very
active and outgoing and it can be difficult to make a judgment about whether or not
they have the qualitative impairments in reciprocal social interaction which are part
of the autism spectrum disorder condition.
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And then lastly it’s quite common with the way which the criteria and concept upon?
the diagnosis of autism have developed over time for people to have a
misunderstanding of what the symptoms and signs of autism might be and
misinterpret behaviors as either not representing or representing presentations of
autism. So as a consequence there are quite a range of circumstances when
misdiagnosis or missed diagnosis may occur.

So in terms of the issue regarding differential diagnosis, the clinical question really is
whether the history and presentation they are best explained by one primary
diagnosis or is the presentation and the features of ASD being masked or mimicked
by another disorder and some of the main other conditions one has to be thinking
about are Specific Language Impairments, Intellectual Disabilities, ADHD, Obsessive-
Compulsive Disorder, Mood Disorders etc. Another issue that has come to light over
recent years has been the fact that we now are starting to consider and conceive of
conditions not just being categorically defined disorders but also to conceive the
dimensional, as being the extreme of dimensionally distributed traits and I'll tell you
a little more about what | mean with that in a moment. And then lastly one also
needs to be considering whether the pattern of impairments is really most
consistent with not just whether this is one condition or another or whether it’s
actually reflecting the presence of two disorders together, co-occurrence of two
disorders.

So just to explain a little bit more about this issue of dimensional concepts and
categorical concepts and diagnosis, these are some scores from a questionnaire,
called the CAST, the Childhood Autism Symptoms Test in a relations sample of
individuals and you’ll see from the histogram of these scores that the scores are very
normally distributed with a long tail of individuals who have very high scores on the
guestionnaire and the loose ends represent individuals who have a diagnosis of ASD.
So you can see that if you could take a threshold say here, you would have a very
clear distinction between individuals with ASD and those who fall low of the
threshold and you would say they don’t have autism. However there are individuals
scoring lower and we can conceive of the individuals with ASD as simply falling at the
extreme end of this dimensionally distributed set of traits or characteristics. And this
approach and way of conceptualizing mental health problems has extended to an
arrangement of scenarios for example Depression can be considered the extreme of
all mood variations, Anorexia Nervosa the extreme of all variations of eating etc. so
we need to realize that individuals don’t fall into necessarily having ASD or not and
they might have significantly elevated traits even thought they don’t meet criteria
for autism and this is increasing the evident, for example in children where there is
possible ADHD, so individuals with autism often have high rates of inattentiveness,
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overactivity and impulsivity and sometimes those features are so pronounced that
they also meet the criteria for diagnosis of ADHD. Similarly there are individuals with
ADHD who have social communication difficulties and repetitive behaviors that fall
short of a diagnosis of ASD, but might well for example meet criteria for Social
Communication Disorder while having significant additional traits, you also need to
be considering when you’re thinking of your management plan.

So what are the names of conditions that you need to be thinking about when
looking at a differential diagnosis? Attachment disorders, ADHD, selective mutism,
various mood disorders, social anxiety disorder for example, depression, obsessive-
compulsive disorders, tics and Tourette’s syndrome and psychosis. These are all
therefore Axis 1, psychiatric diagnoses and then on Axis 2 are language disorders, SLI
either expressive or receptive or mixed expressive and receptive language disorder
and the on Axis 3 a diagnosis of intellectual disability.

How do you try to make a distinction about which condition or other the child has?
Well, it’s helpful to adopt semi-standardized measures nowadays because trying to
determine whether somebody meets criteria or not is aided by having some sort of
guantitative measure of the severity of their symptoms. So we will be using in our
clinical service instruments such as the Developmental Well Being Assessment or the
Autism Diagnostic Interview or other interviews that are autism specific, as well then
as some observational assessments of the child that are designed for evaluating their
social communication skills such as the Autism Diagnostic Observation Schedule. In
addition we will be supplementing the information about the developmental history
with information from parent ratings of the autistic schedules like the SCQ,
assessments of the child’s intellectual abilities using a standardized IQ measurement
scale, their language abilities using for example instruments like the Clinical
Evaluation of Language Fundamentals or other language assessment tools and the
profile of their cognitive strengths and difficulties. And we will also be making
observations of the child in the clinic, their interactions with familiar family members
and observing them in the school context in their interactions in classroom, in
structured periods of time during classroom activities or in the more unstructured
situation in the playground to see how they are interacting and relating to the other
pupils. And if you are concerned that there might be a presence of a comorbid
psychiatric condition which is masking or modifying the presentation then having
some additional measures of these other psychiatric disorders is also valuable so we
would typically be asking questions about other aspects of psychopathology from
the DAWBA, we might use the KSADs, we would be usually using scales like the
Conners scales to assess the other domains of behavior, if there is a question about
obsessive-compulsive disorders we would be using instruments designed to gather
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information about OCD and maybe using instruments to collect more information
about anxiety and mood disturbances. Also we would be doing a mental state
examination of the child and as | said observing them in different contexts.

Having that information you can then start to map the areas of impairment that the
child presents with. And this is a sort of summary of the areas of impairment that
you might observe in children with these various different diagnoses. So what you
appreciate is that the children with ASD have impairments in all key areas that
characterize ASD but these other conditions may have impairments in some of these
areas but they won’t have impairments across the board. And therefore using this
sort of way of charting where the problems lie can help you make a differential
diagnosis. Another issue to consider is not simply the way symptoms or signs
manifest but also more about the course and presentation course of the condition so
the age of onset for example, whether there is a clear onset and whether or not the
course of the symptoms is fluctuating over time. For example the psychosis will be
extremely unusual to see in a child less then 7 years of age and typically has a very
clear period of onset, so if the history is consistent with that onset and course that
will help in making a differential diagnosis. If the child for example seemed prior to
the age of 7 or 8 to be developing fairly normally then you can say it looks more
likely to be a diagnosis of psychosis than a diagnosis of ASD, even though when you
see the child it may well have quite marked impairments in social functioning as well
as unusual experiences. Similarly OCD tends to start later than the emerging of ASD.
So the combination of age of onset, course and the symptom profile are key features
that are used in order to aid in differential diagnosis.

The other differential diagnosis to make, from the axis 1 diagnoses are the other
developmental disorders and this is where it comes in terms of whether or not the
child has a specific language impairment as the primary diagnosis or an ID. And again
you can see that the sort of mapping of the areas of difficulty and how well they fit
to the diagnostic criteria can help in resolving issues of differential diagnosis.

I’'m going to stop at that point just to see whether there are any particular questions
that people have regarding the outline of differential diagnosis.

Q: Thank you for a very interesting presentation. | wanted to ask you regarding the
differential diagnosis between children in the spectrum and children with ADHD. We
know that approximately 30% of children with ASD diagnosis meet the criteria for a
dual diagnosis with ADHD. Do we have a percentage for children with ADHD who
also have autistic features?
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A: yes. It would be roundabout 20%. So there is very substantial comorbidity
whichever way you look at it. And just to illustrate that a little bit. So these are the
figures for the prevalence of ADHD in a cohort of population based cohort of
children with ASD. Apparently 28% of that population met criteria for comorbidity
with ADHD. And that’s obviously a high rate. It was a controlled study. Elspen,
Bradley and others also looked at the features of the ADHD in a population based
sample of children with ID from Canada where the children were subdivided into
those who met criteria for autism and those who met criteria for ID without ASD and
even within the intellectually impaired group you see that there is an increased risk
of inattentiveness and hyperactivity and impulsivity compared with the controls and
a full diagnosis of ADHD with 23% of them getting the diagnosis. Another sort of
illustration of this issue is that if you look at autistic traits within individuals with a
diagnosis of ADHD, this is sample in North America of twins with a diagnosis of
ADHD, you can see that the frequency of autistic traits increases in the children with
ADHD particularly amongst children with combined type of ADHD.

Ill try to cover this very quickly. We talked about the evidence of a co-occurrence of
ASD and ADHD and | illustrated the fact that there is substantial co-occurrence of
these two conditions and the question is why that co-occurrence arises. One of the
ways to try and understand the reasons for the comorbidity is to adopt a research
design exploiting twins as a means of answering some of these questions. I'm sure
you are all familiar with the fact that there are two types of twins, identical twins
that we call monozygotic twins because they come from the same fertilized egg and
non-identical twins who are dizygotic twins who are like all brothers and sisters and
the main difference between the two types of twins is that monozygotic/identical
twins are genetically identical and dizygotic twins share on average 50% of their
genes. We can therefore use this opportunity to ask the question: If we have a
diagnosis of ASD in twin 1 and that is an identical twin and then we look at the
problems in twin 2 with regard to ADHD, if there is a genetic contribution underlying
the co-occurrence then the second twin in the identical twin pair ought to have an
elevated risk of ADHD. In comparison with the non-identical twins where the ADHD
in the co-twin will be less elevated. That would be evidence that there is shared
genetic liability to both ASD and ADHD. In the UK one of the major studies that has
been going on in the SGDP Centre that | mentioned, has been a study of all the twins
born in the UK in a successive birth coherence in the mid-90s and following and
evaluating those twin pairs over the years and they are now young adults. And an
analysis of those and other twins by Ronald has used this approach to look at the co-
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occurrence of the social impairments, communication impairments, repetitive
behaviors characterizing ASD and the inattentiveness, hyperactivity and impulsivity
characterizing ADHD, in these twin pairs. And this is the summary of what we call the
genetic model fitting where the etiology of these disorders is broken down into
additive genetic facts and unique environmental facts. And what this analysis shows
is that there is a strong genetic correlation between the genes involved in creating
the risk for autistic traits and ASD and those involved in creating the risk for ADHD
and ADHD traits. Genetic correlation is 0.88 which is highly significant. So this is
telling us there are shared genetic risks for both disorders.

| also mentioned there are comorbid mood disorders in children with ASD,
significantly higher rates of mood disorders compared with children for example
with conduct disorders, higher rates than those in the general population and
significantly higher rates of anxiety scores then in children with language
impairments for example. So again evidence of co-occurrence of these two
conditions. And in the study | mentioned in Canada, where we were looking at the
individuals with ID according to whether or not there was a diagnosis of ASD there
were higher rates of Depression and Episodic Mood Disorders in the individuals with
ASD. So again there seems to be good evidence for an increased risk for Mood
Disorders in children with ASD.

And coming back to the study undertaken by Emily Simonoff and colleagues at the
Institute of Psychiatry, Kings College, London in the prevalence of autism study, the
other key finding is that children with ASD aren’t at risk just for one additional
problem such as ADHD but sometimes a combination of other psychiatric difficulties
including Oppositional-Defiant Disorder, Conduct disorder, emotional Disorders. So
this diagram here shows that amongst the children with ASD several of them have
more than one condition, so you may need to be evaluating for a whole range of
different presentations and psychopathology. And the issue isn’t confined simply to
childhood. If you look at the follow up studies of adults with ASD conducted by
Michael Rutter and Hutton and colleagues in adult life a substantial number of
individuals develop a new disorder and these can be characterized into different
sorts of types of condition including OCD, Affective disorders of one kind or another,
sometimes with atypical presentations or complex presentations. Interestingly in the
follow-up study from the Maudsley sample there weren’t any newly diagnosed cases
of schizophrenia in adulthood. And the risk of these problems developing seemed to
be associated with increased stress or life changes, entering university for example,
starting employment; a loss or lack of structure that used to be present, for example
when they leave the structured school environment for a less structured set or
setting and disturbances in home/residential life for example loss of a parent or a
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favorite staff member. But results from molecular genetic samples of autism and
other psychiatric disorders show that in addition to these sorts of stresses there is
also evidence for shared genetic liability between ASD and schizophrenia for
example. So it’s possible that individuals with ASD may be prone to developing some
features of a psychotic illness later in life.

So when you’re thinking about what are the mechanisms that might be creating the
risk for other psychiatric conditions in somebody with a brain condition like ASD you
need to be thinking that there may be direct links creating the risk for
psychopathology such as for example shared genetic risks leading to overlapping
problems in neurodevelopmental functions or that there are also physical and
educational consequences of the condition which are impacting on their personal
and social responses and that these lead to poor self-image, adverse family
consequences and adverse social consequences or no social support, few friends etc,
which also feed in to the risk for psychopathology or mental iliness. So one needs to
be screening your understanding of origins of these additional problems within a
model of this kind in order to be able to think about where you are best of targeting
treatment.

One of the challenges of evaluating these comorbid conditions is that individuals
with ASD show fluctuations in mood and behavior which are quite marked and long
standing, and you have to make a decision as to at what point do those fluctuations
simply reflect the individual’s variation and variability or have they reached the point
where they indicate the presence or development of another psychiatric condition.
And obviously evaluating a child’s mental state if they have problems in expressing
themselves because of their language difficulties or their ID poses an additional
challenge, so you might be relying more on behavioral features. And then lastly
some of the ways in which these things or problems present can be modified by the
co-occurrence of two conditions. To give one example in individuals who have ASD
with comorbid ADHD you may well find that when you ask parents about “do they
have problems focusing their attention?” they’ll say no, because when they’re
preoccupied with one of their special interests they’re very good at focusing their
attention but it’s in other situations where the inattentiveness becomes evident.

In treating these problems in essence the principle is to use treatments that have
been established for a particular disorder tailored to the individual and that can
involve a range of strategies. And there may then be also a role to play for specific
medications for the comorbid medical and psychiatric disorders with some caution in
the way in which they are used.
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And therefore to conclude differential diagnosis can be challenging, careful and
thorough assessment is very helpful, consider they way in which the presentation,
course and risk factors are present in order to help you decide what the difficulties
are. And be aware that comorbid disorders are common and manifestations may be
masked, their identification and treatment is very important.

Thank you.
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H Attiodoyia twv NpoBAnpatwv Wuxikng Yyeiog

otn Awatapayn tou AutloTtikol QAacpotog

B.A. Manayswpyiov

Elcaywyn

H Swatapoyxn tou autiotikou ddaopatog (AAD) eivat xpovia  veupouxLatpkn
KatAaotoon, Xopaktnpllopevn amd veupoloylkd kobopllopeveg Oladopéc otn
puBuoN NG mMpoooxng, otnv emnefepyacio MAnpodoplwyv Kol Otn  HAdnon.
Awakpivovrtal tpia enineda coBapotntag: 1°, 2° 3° 1 nmua pETpla, ooPfapr, Evw n
KAWLKA €lkOva Oladépel avaloyo He tn ocofapotnta, Tn ouvlmoapén AaAlwv
Slatapaywy, to eninedo tng vonuooLvNng Kat TNV mapouaoia 1 anouvcia Adyou (APA
2013).

Ta neplocotepa mawdld, ot €pnpol kat ot eviiikeg pe AAD, vPnAng, HETPLAG N
XOUNANG AettoupykotnTag, ekdnAwvouv, ouxva, dlodopeTikd tpofAnuata PUxIKAG
uyelag. Awatapaxéc tng OwaBeong, doPieg kat ayxog, Yuxovaykaopol Kot
EMAVAANTITIKEC CUUTIEPLPOPEC, ETUOETIKEG CUUMEPLPOPEC KAl QUTOTPOUUATIOUOL,
ekpnéelgc Bupol, OSuokoAieg otn  Slaxeiplon  Twv  cuUVALCONUATWY KoL
Ppuxwokopopdes avtdpaocel avadépovtal ouxvd. Ta mpoBARuata  autd
Slatapdooouv Tn AELTOUPYLIKOTNTA, ETULOEWVWVOUV TNV KOWWVLKA €UAAWTOTNTA Kol
urnoBaBuilouv tnv mowotnta {wnc. H katavonon tng attltoAoyiag Twv mpoPAnUATWY
QUTWV Elval KEVTPLKAG onpaociog ya tnv avipetwriion tng AAD. MNapouaoialovral ot
TILO OUXVEG TIPOKANTIKEC - TPOPBANUATIKEG CUUTIEPLDOPEG KoL Ta TtPoBARaTa PUXLIKAG
vyelag mou ekdnAwvovtal oe madla, edpnpoug kat eviAikeg pe AAD, pe éudoaon
otnv afloAoynon, otn Stadopikr) Sldyvwaon Kal otn oXEon HETALU QUTWV KoL TwV
OLaitepwyv YVWOoTIKWV EAAELLUATWV.

NpoBAnpata Wuxikng Yyeiag kot Wuxikég Aratapaxeg otn AAD

H AA® eival xpovia avamrtuélakn OSwatapoyxy He amokAioelg ot Seflotnteg
KOWWVLKAG OUVOLOAAQYNG KOL ETUKOWVWVIAG, TIEPLOPLOMEVA KOL ETIAVOANTITLKA
evéladépovra, meploplopéves Se€LOTNTEC TtavISLoU Kal TPOCAPHOYNG, TIOU

ennpealouv cofopd tn AELTOUPYLKOTNTA. BAOIKO CUMMTWHA, OV UTAPXEL, €lval To
TIPWTOYEVEG, oUVNOWG €K YEVETAG EAAELUUA OTO ‘KOLWVWVIKO EVOTIKTO’, TOU Omoiou
UTTOKELVTAL TIOAAQ VEUPOYP UXOAOYLKA KOL/T) KOWVWVIKA-YVWOTIKA eAAEippaTa. Autd ta
eMelppata eival Baokég attieg Twv ouvodwv TpoBAnuatwv Yuxiknc vyeiog’ .
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To evbladépov yla T ouvumapén Slatapaxng TOU AUTLOTIKOU ACUATOG,
npoPAnudatwy Puxkng vyeiag kat Puxikwyv datapaxwyv eival peyaro. Eival yeyovog
OTL YOVELG, eKTtalSeUTIKOL KAl O0OL CUPUETEXOUV OTN PpovTida Twv atopwv pe AAD,
TOAU ouyxva {ntouv BonBela yla TNV avilpetwrnion Bgpdtwy mou nmapeunodilouv
coBapd tn Aswtoupykotnta. MoAAd maudid, €dpnPot kat evilikeg pe AAD
Sladpopetikig coBapodtntag, ekdNAwVoUV TOLKIAEC SUOAEITOUPYLKEG OUUTEPLDOPECG,
oL omoie¢ xapoaktnpilovtar ouvABw¢ w¢ ‘mpoBAjuata  CUUTTEPLPOPUC,
ouvatodnuatoc kat Yuxiknc vyeiog’. MoAL cuxva otnv KAWVLIKA Tipagn avayvwpiletal
kot AAD oe dtopa pe AAAn Sudyvwon i avti dAAng Stdyvwong, Omwg SutoAkn
Swatapayn, katabAupn Swatapoxny mavikol, Weopuxavaykaotik Slatapaxn,
Poxwon, AENY, Swatapayxy OSlaywyng Kol EVAVTIWTIKA-TIPOKANTIKY Slatapaxn,
veupoyevng avopefia, dtatapaxr tavtotntag ¢puAou, Slatapoyx MPOCWIKOTNTAC K.
a. H ¢appoKeUTIK aywyn Kot AGAAEC TAPEUPACELS ylO TNV QAVILLETWILON TWV
Tapanavw dlatapoywv cuxva dev anodidouv.

Ouwg, n AAD eival cupnepldoplkd oUVOPOUO, UE ATOKALOEL €€ OpLopoU OTn
ouumeplpopd Kal oto ouvaiobnua. OL amokAioelg oto ouvaicBnua &ev
ouuneplthapBavovtal ota SlayvwoTIKA KpLtrpla, oAAG yovelg kat KAwvikol tovilouv tn
onuaocia Twv ocuvaloBnuatikwy mpoPAnuatwyv otn AAD®, mou UTOKewTAL ouvhBwg
TWV OUUNEPLPOPLKWY. AVAUEVOUEVEG EKONAWOELS TTOU AmTovial €€ oplopol NG
OUMTEPLPOPAC KOL TOU cuvaloBnuatog, Unopel va sival cofapd SUCAEITOUPYIKEG.
Elvat autécg ol cupnepldopég mpoPAnuata Puxikng vyelag;

Ot KAwvikol kaAoUvTal cuxva va amavioouVv OTO EpWTNUA AUTO, va TapéUBouv Kal
va untootnpiéouv atopa pe AAD yla va SLaxelploTouV XpOVIO AYXOG Kol LLaitepeg
doBieg (m.x. doPBo¢ ya TNV TovaA£ta p GOBo¢ yla TNV TOoTLEPA), OAVILOPACTIKEC
ouunepldopég SladopeTtikwy HopPpwy Kol akpaleG ouvaloONUATIKEG avTLOPACELS,
katabAuttiky  ouvaloOnuatik)  &udBeon,  eupovéG  kat  uxavaykoopoug,
PuxwolkopopPeg avtidpaoelg, ekpnéelg Bupou Kot EMIOETIKOTNTA OTOV EQUTO, OTOUG
aA\oug, oto meplfallov k. a. Eival autég ot ekdnAwoelg mpoBAnpata PUXLKAG
uyeiag, SladopeTIKA Ao TOV QUTIONO AuTo KaB’' auto; Mou ) molo eival to 6plo
HETAEL cuvoonpwv Puxlkwy Slatapaxwyv Kol TwWV OVOUEVOUEVWY CUUTIEPLDOPLKWY
€KONAWOEWV TOU AUTLOUOU;

H amavtnon otnv kAW nipaén dev gival eUKoAn. Ta MOCOOTA TwWV TPOPRANUATWY
Kal Twv OSUOAEITOUpPYIKWV ocupmepldopwy eival oAU upnAda. H avadepoduevn
ouvoonpotnta £ivat uPnAn Kat TOAU CGNUOVTLKA yLol TNV avTlpetwrion. Ot Attwood
kat Sofronoff (2014) avadépouv ta akolouba mocootd TMPOoPANUATWY YUXLKAG
uyeiag otn AAD kal cuvioTouv LoLaitepn MPOCOX OTNV QVTLLETWIILON:

e JoBapn avtidpaon os aAhayeg 87%
e Ayxog 86%
e Ekpnéelg Bupou — emubetikoTnTA OTOV £AUTO Kal o€ AAAouG 83%
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e AwBntnpLakn evatodnoia 83%

e [poPAnuata otn dnuloupyia kat dtatrpnon PAkwv oxecewv 82%
e XopunAn autoektipnon Kot elkova eautol 80%

e [lpoomnoinon 78%

e KoatabAuttikn daBeon 76%

o Ofpata dlaxeiplong kabnuepvig lwng 72%

e Ekdoflopog 72%

e AuokoAieg ocuvaloBnuatikol cuvtoviopoL 58%

Ot Autieg Twv NpofAnuatwv Wuxikig Yyeiag otn AAD

Aadopetikol  attiodoylkol  mapayovie¢ oupBarlouv  otnv  ekdnAwon  Twv

npofAnpaTwy YPuxtkig vyeiag otn AAD. O kupldTepol €€ aUTWV €lval oL €E1G:

Neupoloywkoi mapayovteg: H amokAlon otn puBULON Twv ocuvoLloBNUATIKWY
OUUTEPLPOPWY KOl EKOSNAWOEWV €lval €yyevinC. AOMLKEG KoL AELTOUPYLKEG
avwpalieg Tou eykedalou kat mpoPAnuata dtacuvéeong otnv apuydaln, mou
puBuilel Sladopetikd ocuvailcOnuoata, omw¢ Tto Bupod, To ¢oOfo kal tn AUTN,
ennpealouv tnv avtiAnn kat tn puOULON TwWV cuvaloONuATWV.

Fevetikoi kot mepPaAdovtikoi  mapdayovteg:  OWKOYEVELOKO  LOTOPLKO
ocuvaloOnuatikwy datapayxwyv eival oAU cuxvo ota atopa pe AAD. Ita pEAN
TOU olkoyeveLlakoU TEPLBAAAOVTOG GUXVEC €lval oL ayXWOELG KOl Ol KATABOAUTTIKEG
Statapaxég, alAd kat n dutoAkn dtatapaxn.

ZoBapotnta tng AAD (Eminedo 1° 2° & 3°): Awokpivovtal tpla emimeda
cofBapotntag: n AAD umopel va eivat Arua (entinedo 1° ), petpla (eminedo 2°) n
coBapn (emimedo 3°). Mapdyovieg mou emnpedlouv tn cofapdtnia eival to
€UpPOG, 0O OUVOUAOUOC Kal n coBopotnNTa TWV CUUMTWHATWY, Sladopeg otnv
Slatapayn emkovwviag and ATopo o€ ATOUO, TO EMINMESO TNG VONUOOUVNG Kal oL
KLVNTIKEG Se€LoTNTEC (Opyavwon kal ermdellotnta, Suompadia Ewg katatovia).
Epneipieg: Ta dtopo pe AAD ektiBeviol CUVEXWG OE APVNTIKEG KOLVWVLKEG,
ETUKOLVWVLAKEG KAl aloOntnplakég epnelpie. O ekdoPfLOUOG KAl T TEPAYUAT
elval oAU cuyva kat odnyouv oe amouovwon, kKatdbAupn, mpoBAfuata YUXKAG
vyelag kat ouvumepidpopdc. OL amoTuXNUEVEG DLAKEG OXEOCELS KOL N Hovalld
ennpealouv coBopd TNV €KOVA €aUTOU, TN ocuvaloOnuatikn dwabeon kal tn
ocuunepldpopa.

AwoOntnplakég evaitoBnoieg: Ou awoOntnplakég SuoAettoupyieg eival mOAU
OUXVEG ota atopa pe AAD. Emnpedlouv kot emnpealovial amno to ayxog,

npokaAoUv ocofapry ouvaloBnuatikg Kol cuunepldoplk)  SuoAeltoupyia,
obnyouv oe e€ouBévwon kal emtnpedlouv cofapd tnv kaBnuepvr {wn KoL TNV
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Puxk uvyela pokpoxpovia. MeptBadAlovia OMwWG MOAUKATACTHUATO, TOLSLKA
Xapa, maptt yevebAilwyv, yevpata, Umopel va eivat mny&g Leyaing alobntnplakng
unepdoptwons. O KOOUOG €lval YEUATOC WE TPOUAKTIKEG OLOONTNPLOKEC
EUMELPLEC IOV TIPOKAAOUV UTEPSLEYEPOT, AVAYKN VLA LNXOVIOUO TIPOCAPMOYNG 1
anoduync. H atoBntnplakn evalodnoio pmopel va pelwdel pe tTnv mapodo tng
NAkkiag. H avtoxn BeAtlwvetal AOyw wPLUOTNTAG KoL N MEYAAUTEPN LKOVOTNTA
armopuyng NG EMmepilag Asttoupyel Tpootateutikd. H  ouvaioBnoia,
awoBnTnplakn SucAeltoupyia KOTA TNV omola Pl alodntnplakn eUmnelpia yivetal
avTANTTA amnod aAAn aiocdnon, napatnpeital oto 18.9% twv evnAikwv pe AAD.

e H Avtidpaon otn Aiayvwon: Aiyol €pnpol avayvwpilouv TAEOVEKTHUOTA OTN
Slayvwon. MoAAol maipvouv amooTtAaoelg kal apvouvTal va To pabouv ol dAAoL.
Kuplapxet o $pofog tng amopovwong Kal Tou oTtiypatog kat ¢ofog otL Ba
XOPAKTNPLOTEL WG ‘LN PUGLOAOYLKOC .

e H Avrtidpaon otn Awadopetikotnta: O Attwood kat Sofronoff avayvwpilouv 4
TUTIOUC aVTLOPACEWY 0T SLaPOopPETIKOTNTA:

- Amopovwon: XounAn autoesktipnon kot katdbAuwpn (‘eiuat adparog’, ‘Sev
eiuot tou Eéw’)

- Anoédpaon otn ¢pavracia: Staduyr o GavtaoTikd KOOUO Omou o€ o€Bovtal
Kol o€ avayvwpilouv (18laitepo evéladépov kal pavtaotikol dpilot)

- Ynepoyia kot OuMOG: TIPOAyEL TNV QUTOEKTIUNON Kal A€ltoupyel wg
katanpalviko! (NapkLooLloTikn Statapayr MPOocwWIKOTNTAC;)

- Mapatipnon, avaAvon, MIKNON KAl TPOCMOINon: yla vo Kpudtel —
HNXAVIOMOC TIoU mapatnpeital kuplwg ota kopitola (Atatapaxr MoAAamAng
MpoowrikoTnTac;).

e H AnokAivouca Npoocappoyn kot n Wuxikn Yyeio: NeupoAoyLKEG amOKALOELC,

YVWOTIKA eAAsippoto Kal awodntnplakn evaiwcbnoia, avtiAndn 1 un
oavtiAnyn gautol kat SuokoAwv, eival mnyEg xpoviag, vdnAng, coBapng
Puxoloyikng Suadoplag kat xpoviou ayxouc upnAou Babuou.
H mpoocappoyn otn Suodopia kal OTO XPOVIO AyXoG Mmopel va eivat
SUCAELTOUPYLKA OE TTOAAEG TIEPUTTWOELG, TIEPLTAEKEL TIEPALTEPW TLG YVWOTLKEC
amoKALOELG Kal ekGNAWVETAL SLPOPETIKA OO ATOUO OE ATOUO, OVAAoya LE
NV L8lOCUYKPAGLA — TIPOCWTILKOTNTAL:

- EAgyktkoG: Evavtiwtikn-mpokAntikn Atatapayxy n Maboloywkny Amoduyn
Anawtioewv  — Pathological Demand Avoidance Syndrome (amelA£g,
KATAoTPOdEC, CUUTIEPLDOPA “TPOUOKPATN OTNV OLKOYEVELA')

- Poutiveg kat LepoteAeotieg: Umopel va ylvouv Tilo €vtoveg Kal OLopKELS.
MNapg€xouv mpoPAsPuotTnTa, avakoudlon kat xahdpwor). Emdevwvovtat
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T000 OTOV KAQOLKO QUTIONO KoL OCO KAl OToV QUTopO  UuPnAng
AELTOUPYIKOTNTAC, OTIOU UIMOPEL va Ttdpouv TN popdn Weo uxovayKaoTIKAG
Slatapaynig.

I6waiitepeg DoPieg: AwoOnNTNplakég eumelpieg, ayxog amodoong, ¢opog
AdBoug, TeAelopavia Kal AyXog amoxXwpLoUoU.

Eppovn pe ta Wlaitepa evdiadépovia: MmAokapouv tn oképn. O Buuog
elvat ouxvr) avtibpaon otav dev eival duvaty n mpoocPaon oto Wolaitepo
evbLadpépov.

Ekpnéelg:  mpoodépouv  amodoption. Amodidovial oe mpofAnuara
Slaxeiplong tng amoyonteuong Kat tou Bupol.

OAlYn kot KataBAuwpn: ywa tn SuokoAia ‘va taipitdéel’, yla TIC CUVEXELS
QIOTUXLEC KOl TNV EAAELPN eMKOWVWVIAC, yla TN povalld, tTnv anoppun, Tov
ekdpoBLopd Kal Ta TEWpAyUaTa and cuvopnAikoug, yla tnv koupaon anod Tnv
npoomndBfela va eival amodektog/n, yla tnv e€ouBévwaon amd TO GUVEXEC
Ayxog, TNV TeEAElopavia Kal TNV TEMoiOnon OTL oL TAALEG KAKEG EUMELpleC Ba
ocuveyxioouv yla mavta, ywo ta mpoPAnuata  e€attiag tou Bupol Kol TNV
ENewpn otpatnylkwyv O10pbwong Tou ocuvaloBnuatog. Tnv katdabAupn
au&avouv n duckoAia cUANANYNG Kol Ekdpaong oKEPEWV KAl UVOLOONUATWY
o€ Yovelg, ouvopnAikoug kol Bepameutég, n eAAUITNG avTtiAnyn Twv
npoetdonowntikwy  evéeifewv Ttou Paboug NG OAIYNG (EMewn
autoyvwoiag), oL glaxlotol i kaBoAou ¢ilol ya va avakoudioouv e
ocuunapaoctacn, eniBefaiwon, cuvaiobnua Kol SLOCKESACTIKEG KOLVWVIKEG
geunelpieg, n SuokoAia avtiAnPng kot cuvaloOnUATIKOU CUVTOVIOUOU WE TN
X0pAd TWV GAAMWV KoL N TPOOTAOELN QVILUETWIIONG TNG KatdbAupng He
HOVOXLKEG UTIOKELUEVLKEG OKEWELG 1) Xprion tou blaitepou evéladEpovtog yla
‘Urhokdplopa tng okEYng’ .

Tt MeooAafBel Metafy twv Awtiwv kot Twv Zupnepipopikwv EkdnAwoewv; O

NeupoPuXOAOYLKEG-YVWOTIKEG AIOKALOELG

AnokAioelg otn Oswpia Tou Nou: Kevipikig onuaciag eivat n SuokoAia
ovayvwpLlong okEPEWV Kal ocuvaloBnUATwWY oTov €aUTO Kal Toug dAAoug. O
EOWTEPLKOC Kol SLATIPOOWTILKOG KOOMOC TwV cuvaloOnuatwv daivetal otL
glval «un yaptoypapnuevn eptoxn» yo ta atopa pue AAQ.

AnokAioslg ot EkteAeotikég Asttoupyieg: Opyavwon, TPOCApPUOoyr Kol
EKTEAEON, UELWHEVN KAVOTNTA QVAOTOANG, TOPOPUNTIKOTATO Kol EAAsWPn
Slopatikotntag, emnpedlouv TN ASIToUPYLKOTNTA. OL EKTEAECTIKEG AELTOUPYILEG
eNMNPEAlOUV TOV YVWOTLKO EAEYXO TWV CUVALCONUATWY KAl TN CUUTEPLPOPA.
Xapaktnplotiki eival n taon avtidpaong ota cuvalodBnuatika epediopata
XwpLG MPOCEKTIKA OKEWYN 1 YVWOTIKO AVOOTOXAOUO.
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AnokAioslg otnv Kevtpik Zuvoyxn: n ouvBeon twv mMANpodopLwv Kal Twv
gepeblopdTwy Kat n avtiAndn TOu VONUATOC YEYOVOTWV KAl KOTAOTACEWV
elval kevipwkn¢ onuaociac. H mpoooyxy otn AA® eotialetal kuplwg o€
Aemtopépeleg (otevo medio mpoooxng) kat odnyel oe duockoAia cuoxEtiong ,
oUVBEDNC KaL KATOVONONG TWV KOWWVLKWVY KATOOTACEWV.

Ot NeupoPUXOAOYIKEG-YVWOTIKEG QTOKALOELS €uBUVOVTAL Yyl TA XOPOKTNPLOTIKA

npoBARUATA cUVALOORUATOC Kol CUMTEPLDOPAG:

N'vwotikn akoppia - okéPn ‘povodpopocg’

Mpocoxn otn AemtopEpeELn

ZuvaloBnuatikg mapd YVwWOoTIKA aviidpaon otnv aAlayn

‘Naywua’ Tng aviidpaong f ‘mavikog’

MepLlOPLOMEVN YVWOTLKA LKavoTnTa Statrpnong vontikou oxediou avtidpaong
o€ TepUMTWOon anpoPAENTWY YEYOVOTWV

DoBo¢g otic aAAayEG Kat AyX0oG, ETUSEWVWVOUV TNV YVWOTIKN akaupia.

AAAoL NMapdyovteg ou Ennpealouv tnv Wuyikn Yyeia

ZuvaoOnNUATIKOG CUVTOVLOMOG: Ta atopa pe AAD avadépouv cuxva uynAn
LKavotnTa avtiAnyPng kat Slakplong Aemtwv onueiwv mou aduvatouv va
avtiAndBolv ot aAlot 1 avtiAnyn moAU Aemtwv Kol SUCSLAKPLTWY
ouvaloOnuatikwv evdeilewv (‘€ktn aioBnon’) mou obnyel oe amoduyn
HEPLKWV KOLWVWVLKWV KATAOTACEWV Aoyw olaitepng evalwocbnoiag otnv ‘atpa’
TIoU Kuplapxel: ‘Mmopw va Stakpivw oAU Aenta onuadia mou Sev umopouv
va douv ot aAdot iy uropei va niavw Eva ouvaioGnua’.

MpofARuata UTvou

Nontikég de€lotnteg

MpofARuata emkowwviog

Kwntikég 6e€otntec (Suompatia r katatovia).

H Avtiuetwrion twv NMpoBAnuatwv Wuyxkng Yysiag otn AAD

H avayvwplon kat n katavonon twv npofAnudtwy Puxkng vyeiag otn AAD eivat

KEVIPIKNG onuaociag ywa tnv €€€AEn kal tnv mowdtnta {wn¢. H avilpetwmion

otnpiletal otnv afloAoynon TwV YVWOTIKWV OmMOoKAIOEWVY, TNG ouvaloONUOTIKAG

OVATTUENG KAl TWV aLoBnTNPLOKWY EUTIELPLWY KAOE aTopou Kol amaltel wWlaitepn

npooapuoyn twv Bepamevtikwy texVikwy otn AAD. H aflomoinon tou Wblaitepou

npodiA pabnong e€atopkeupéva Kal n epopuoyr Twv BEPATIEVTIKWY TEXVIKWY OE

Sladopetika meplBaAlovta, O6mwe oto BepameuTikd MAALICLO, OTO OTI(TL, 0TO OXOAEl0 1

otnv epyacia, AapBavovtag unoyn tic SuckoAieg pUBULONG TNC TPOCOXNC KAl TLC

SuokoAieg yevikeuong, gival anapaitntn nmpoimobeon. O Babuog evioxuong yla T

Statripnon tng eUNMAOKNG otn Bepameia-dnuioupyla KWVATPOU, N OTTTIKN
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oVamapAoTOon TWV &pacTNPLOTATWY KAl N avaykn ywo GapUaKEUTIK oywyn
avtipetwifovtal e€atoptkevpéva. Akappia tng okéPng kot umepevaodnoia otnv
opvntiki ouvalobnuatik StdBeon Twv AAAwWV, OTNV ATOYONTEUCH, OTO AYXOG Kal
oTnV avnouxia, cuvepyaocia pe yovelg, SaokaAoug Kal ¢piloug kat AnPn HETpWY yla
TOaveég alobntnplakeg svalobnoieg, amattovv mpoooxn. Ofpata aAefubupiag —
TIEPLOPLOUEVO  AgfAOylo  yla TNV Tmeplypadry OuvaloONUATIKWY  EUTELPLWV
Sladopetikol emumédou, Kuplwg ota MmoAUTAoKa Kol Sucdlakplta cuvaloBnuata
elval KEVTPLKAG ONUACLOG ylo TNV QVTIUETWTILON TwV TiPoPANUatwy PuxIkAg vyeiag,
OMwW¢ TOVLoE €va ayopl pe AAD, 8 xpovwv:

“Xpetalouat Adyia yia va meplypapw Ti¢ avnouyiec uov”.
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Autism and the Criminal Justice System
By Glyn Murphy

Thank you very much for the introduction and can | also thank the organizers for
inviting us, as other people have said we have been having a marvelous time and we
do like to come live in Greece, we need to learn speak Greek however.

Ok, | am going to talk to you about people with autism as suspects in the criminal
justice system. | don’t know what it is like here but there is some anxiety in other
countries about whether people with autism are particularly likely to commit crimes
and be involved in the criminal justice system. They have been a couple of high
profile cases, I'm just giving you two examples here and | don’t know if you are
aware of them in Greece, if the news have travelled this far about these particular
cases. The first one is Gary McKinnon who is an English man with autism who hacked
into US government computers from his bedroom in England and he was looking for
evidence of UFOs, that means Unidentified Flying Objects, that was his special
interest. He hardly went out, he spent huge amounts of time in his bedroom doing
this and he caused apparently over $800.000 US dollars of damage. Now, there was
a big row between Britain and the States about whether he should be extradited to
the States and it took very long time before our Home Secretary said: ‘No, he is not
going’ so he didn’t go. But it was a worry for everybody involved and particularly for
him and his family.

Another case that became very well-known is Adam Lanza who is an American young
man responsible for shooting 28 people dead at Sandy Hook elementary school in
New Town, Connecticut, including his mother, he shot his mother and then he went
to the school and shot teachers and children, he also had autism. And there have
been several cases in Japan of similar high profile examples of people with autism
engaged in serious offences and so people have started to ask: does having autism
put you at risk of engaging in criminal behaviour?

Now, so far, the newspapers, that | have seen, have been very well behaved about
the way they have reported this. So, they haven’t gone over the top like Richard
Hastings was describing in relation to parents of children with autism saying that
‘Ooh all parents are terribly stressed’, they haven’t gone over the top saying ‘all
people with autism commit crimes’ but | and lots of other professionals are slightly
worried they might go that way if we are not careful.
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So, together with a student, we started to think that we should search the literature
really carefully to see if we can find an answer to whether people with autism
spectrum disorders are more or less likely to commit crimes.

And there are some reasons for thinking they would be less likely to commit crimes
and there are some reasons for thinking they might be more likely to commit crimes.
These are the reasons we think that might be less likely. First of all, if they have
severe intellectual disabilities along with their autism then most criminal justice
systems in most jurisdictions would exclude them. | don’t know what the rules are
here in Greece but in the UK in order to go through the criminal justice system if
you’ve done something bad you have to show ‘actus reus’ and ‘mens rea’ in other
words that you did the thing and that you meant to do it. And so people with severe
intellectual disabilities you cannot show that they intended to do it and so generally
speaking they don’t go through the criminal justice system. So, anyone with autism
and severe intellectual disabilities on the whole they won’t go through the criminal
justice system.

Now, obviously some people with autism spectrum disorders especially if they go out
in the community may be accompanied by support workers or family members who
they will help to prevent them from doing anything criminal, so that’s another
reason for thinking they might offend less. But even if they are out on their own,
unsupported, there are some reasons for thinking they might not be likely to commit
offences because we know that they like rules and once they have clear rules, and
laws are clear rules, they would tend to obey them, they tend to have fixed routines
and that can be very helpful if the fixed routine does not involve offending and they
also tend not to have many friends and for adolescents and young adults, especially
boys and young men, when they get involved in crimes, these are people without
autistic spectrum disorders-they often do it with their friends, so maybe not having
many friends would be helpful in protecting you for getting involved in crimes. So,
those are the reasons they might offend less.

But there also are some reasons why they might offend more. They have
communication difficulties and we’ve probably all seen people with autistic
spectrum disorders who when they cannot understand what it is going on and why
they are been asked to do something or what someone saying to them they just
have a meltdown and sometimes that can involve hitting people, which technically
is an offence. They also have sensory difficulties, and we probably all know people
with autism who when they are in a very crowdy place, for example, just find the
sensory situation so overwhelming that they are out of control. They are also well
known on the whole to have poorer ability to perspective taking. Peter Langdon
mentioned this as well, they are less good at knowing what someone else is thinking
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and that can be a difficulty especially because they are also not so good at
understanding their own emotions, not so good understanding other people’s and
together with poorer perspective taking that may make them less empathic towards
other people and therefore they might do things that upset people without being
aware of it, without correcting their own behavior. Although | said the lack of friends
may protect them from engaging in crimes there are people with autistic spectrum
disorders who don’t have many friends but one friend very badly and sometimes
because they are socially naive they could get involved in crimes because these so
called friends are actually kind of using them to do crimes. Then they very often have
very strict routines that they like to keep to and sometimes it may be that if they are
prevented from engaging in their routine that might be a flashpoint for aggressive
behavior for example which might constitute an offense and lastly, like Gary
McKinnon, they may have a special interest which they pursue to such an extent that
it is actually a crime even though they may not be thinking of it like that. Those are
all the reasons that | could think of that they might be more likely to offend.

Now, let’s look at what the research evidence says, those were what we were
thinking out of the top of our heads...what it is the research evidence? | am going to
look the evidence about whether they commit more or less crimes and what types of
crimes, and also what their characteristics are, whether they are more vulnerable in
the criminal justice system. And in answering these questions we have to be really
careful about the way we answer them because we can make some very major
mistakes.

So, for example, we have to be careful when we are saying ‘are they more or less
likely to commit crimes?’ to finish that question off: more or less likely than who?
And what we really wanted to know: are they more or less likely than other young
people of the same gender who don’t have autism? So, we need to have a
comparison group of that kind in order to say whether they are more or less likely to
commit crimes.

The second issue is that we need to be careful about how we find the people that we
are looking at, we need an unbiased sample and | will explain that as we go along. It
is very important to have an unbiased sample of all the people with ASD (autistic
spectrum disorders) in one geographical area for example to compare to a
comparison group without ASD in that same geographical area.

Thirdly, we have to be very sure that they have ASD, we all know it is hard to
diagnose and we need really good information about whether they have ASD or not
otherwise we can get the wrong answer to this.
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So, what | did with my student Claire King was a systematic review, | am not sure
how much familiar people are with the systematic reviews but basically they are a
way of researching the literature which is very systematic and it has only been
possible since there have been available electronic database of research literature.
What you do is that you specify everything about the way you have done it: what
research databases you looked at, what search terms you used, the date when you
did it, what your inclusion criteria were and your exclusion criteria and so on. And
the point of it is that if you specify that carefully anybody else can come along and
do exactly the same and get the same answers, so it is very replicable way of
reviewing the literature. So, we searched a series of well-known data bases
PsycINFO, MEDLINE, Cochrane and NAS databases, this was in 2013, and we had a
whole series of search terms to make sure we didn’t miss any articles: autism, ASD,
ASC, Asperger and a whole of Criminal Justice terms like prison, probation, court,
secure, forensic, crime etc.

And this is typical of what happens when you do this kind of systematic search, you
get a very large number of articles found, when you apply these search terms in
these data bases and then you read through them very carefully to select the ones
that meet your criteria.

So, we found 1.899 articles this is what came out with our search terms from these
data bases, 240 duplicates removed and then we applied inclusion and exclusion
criteria which were these: we only accepted English language journals, peer
reviewed journals (academic journals), participants who had ASD diagnosis according
to ICD or DSM criteria, participants who had some involvement in criminal justice
system of some kind (police, court, probation, secure hospitals, etc) and we excluded
any articles where participants only had ‘symptoms of autism’ as opposed to a full
diagnosis, participants who were witnesses in criminal justice system as opposed to
suspects, we excluded single case studies as well -if you do this kind of search you
will find quite a lot of single case studies describing ‘Mr X did the following crime and
also has autism’ but actually they don’t tell you very much about the things we want
to know: if people are more or less likely to commit crimes in general- reviews,
dissertations, books and we excluded studies with a treatment focus. As a result, a
lot of abstracts were excluded as not meeting our criteria. Then we read the 90 full
papers that were left, 68 were rejected as they turned out not to be relevant, and
we were left with 22. This is a very typical sort of picture of how you proceed in a
systematic review.

These are the topics covered by the research papers and | am going to talk about
each of them in turn. So, some of the papers were looking at offender populations,
looking in police stations, courts, prisons and asking what is the prevalence of ASD?
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Other papers were looking at populations of people with ASD and saying what is the
prevalence of offending? Then they were papers looking at types of offences, papers
looking at psychiatric co-morbidity and papers looking vulnerabilities and
characteristics of people with ASD who offend.

Taking those one by one, in the first group of papers they were 7 studies that looked
at the prevalence of ASD in offender populations. What you need in order to
consider this question properly is an unbiased total population of people in one part
of criminal justice system, all properly diagnosed with ASD or not ASD. But 5 of those
7 papers were actually looking at people in a forensic mental health facility — so
clearly they were not an unbiased population, somebody had already thought they
had some kind of mental health difficulty once referred so we excluded those papers
and we were left with 2 really good studies that had unbiased studies and | am going
to show you what they found, one from Japan and one from UK.

The one from Japan: they looked at all juvenile cases (428) coming up in 4 family
courts in Japan. They diagnosed by a semi-structured interview using DSM-IV, and
they looked at school records and court records and what they found was that about
3% had ASD. You could question the reliability of those diagnoses because obviously
it is not a prospect study but it is one the relatively good papers. The other one was a
study in Scotland of an unbiased sample of prisoners in Scottish prisons, they took
40% sample. They did screening for ASD followed by interview using the ASDI & AQ
and they screened quite lot of people, nearly 2.500 people, and they found 4% were
positive on screening for ASD. So, it is a relatively good study but | think you could
guestion the reliability of the screening method. But that gives us some idea and you
can see that both of these studies are suggesting a somewhat higher prevalence of
autism than you would expect because you would expect it to be 1% if people were
not more likely to offend if they had ASD. Now, because you could argue with some
of the methodology of both of those papers we will talk about them later on, about
how much we believe what they are saying.

Let’s look the next bunch of papers looking at populations with ASD and asking ‘what
percentage offend?’ They were 6 studies like this and of course what you need is a
large unbiased sample of people with ASD in one geographical area, all diagnosed
properly and an unbiased comparison group plus some good information on
offending. They were only 2 studies that had that kind of really good geographically
based total population study. Both of them were American, both had really good
comparison groups of unbiased samples of people without ASD as well, and both of
them found that those with ASD had fewer involvements with the criminal justice
system than the comparison groups — because as you know young people have a
relatively high rate of offending anyway without ASD. So, if you are asking yourself
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about how many people with ASD offend you have to be sure you are comparing
them to an unbiased sample of people without ASD so the figures were 11% of the
sample with ASD involved in the criminal justice system as compared to 31% of the
sample without ASD in one of the studies and it was 5,24% versus 20% in the other
study — suggesting actually that people with ASD are less likely to offend.

What about types of offences? They were 7 studies looked at this and again what
you need is an unbiased sample of people with ASD, with good ASD diagnoses and
an unbiased comparison group. Only 2 of the above 7 studies achieve that standard.
One of them, an American study, Cheely and colleagues, 2012, found that crimes
against people were significantly higher in the ASD group but there were other
crimes like school violations (rule violations), crimes against property and probation
violations that they were less likely for the ASD group and then other crimes that
they were not significantly different. In a Japanese study, Kumagami and Matsuura,
2009, found that property crimes were less likely for the ASD group than for other
groups, they found a slight higher rate of sexual crimes but the other types of crimes
were not significantly different.

And then a number of studies looked at co-morbid psychiatric diagnoses they have
been some suggestions in the research literature that the people with the ASD who
commit crimes are people who also have added mental health problems. So, to
answer that question properly you need an unbiased population of people with ASD
who offend and you need to ask ‘do more of them have other psychiatric diagnoses
as well compare to an unbiased sample of those with ASD who do not offend?” No
research study answered that question properly because they were all biased
studies.

You might also ask yourselves “Are offenders with ASD different in some way from
those who do not offend? And are they more vulnerable in criminal justice system?’
Again, you need really good samples, really unbiased samples, and very few studies
achieved that. The two studies that did, both showed that more childhood adversity
leads to a higher likelihood of offending in an ASD group. And that should not
surprise us because we know that is also true for people without ASD: childhood
adversity makes you more likely to offend later on. There are also studies of people
in secure hospitals looking at the differences between people with ASD and people
with other psychiatric diagnoses within a secure hospital. | don’t know if you have
those here in Greece, but a high secure facility is where you get sent if you have
broken the law in UK and have a mental health disorder. Those studies found very
few differences in characteristics between the people with ASD and people with
other diagnoses.
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There are two small studies from Cambridge that looked at people with ASD who
had and had not offended to try to see if they had differences in theory of mind and
emotion recognition and they could not find any such differences but they were very
small groups. They did find a very small number of people who had special interest
that linked to crime but it was a very small number.

And then there was one study that looked at whether people with ASD were more
suggestible and compliant which is a really important issue, well known in
intellectual disabilities, that people with intellectual disabilities are more suggestible
and more compliant and that puts them at risk in the criminal justice system when
they have been interviewed by police for example or when then have been cross-
examined in court; they tend to go along with suggestions made by them, especially
if they don’t understand the question. So, if you are asked a very complicated
guestion like ‘you were down at the tavern last night, weren’t you? | think you were
seen there with five people and have green clothes on you, didn’t you?’ If you don’t
quite understand the question and you have got an intellectual disability you are
quite likely to say ‘yes’ and that can get you into serious trouble if you are asked that
by the police or in court. Now, surprisingly, this study by North et al (2008) found no
differences in suggestibility although the ASD group was higher on compliance. They
were also higher on anxiety and depression and fear of negative evaluation. There
were similar findings by another study, Maras and Bowler (2012) that we didn’t
include in the systematic review because they were not actually people who had
offended.

The last study in our set of twenty-two was by David Allen (2008) from the UK and it
was the only study that asked people with ASD about their own involvement with
the criminal justice system and asked them why they thought they committed
crimes. It also asked staff. The staff listed as relevant things like that they didn’t feel
bothered about breaking the law or that they were not aware that they were
breaking the law or that they were socially naive or impulsive or misinterpreted the
rules or they had an over-riding obsession or they had been recently socially rejected
or had been subject to social disruption (like family arguments, death in family,
change in professional support) in other words, very upset. And the people with ASD
themselves said likewise that they had committed a crime at a time they were
feeling very upset, very agitated, when they felt impulsive, from a ‘bad habit’ or
following family problems or work problems or having poor mental health. So that
was the only study that asked people with ASD why they thought they had
committed crimes.

| want to draw some conclusions about the systematic review studies and then talk a
bit about what the implications are with ASD who do get involved in the criminal
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justice system. One of the conclusions that we drew was that it is extremely hard to
do this kind of research well because there are such big methodological problems to
getting it right. You need really good geographically based unbiased samples, you
need really good quality diagnoses and you need really good information on
offending. But so far, what we can say is that it seems, based on good quality
studies, that fewer young people with ASD commit crimes than those with no ASD.
This ought to mean around 1% of people with ASD appearing in various parts of
criminal justice system. So far we cannot be sure that that is the case because the
methodology of the studies is just not good enough.

We can also conclude that there are no really typical crimes but the two best studies
found that proportionately fewer crimes against property and against rules like
probation violations are down to people with ASD but proportionately some more
crimes against people.

We can also say from the studies we have reviewed that there two really good
studies that show childhood adversity is linked to risk of crime for people with ASD
just like it is for people who do not have ASD. | am afraid that we cannot really
conclude anything on whether co-morbid mental health problems are
disproportionately likely to make you commit crimes, the data is just not really
there. There is also no good data yet about theory of mind and emotional
recognition being linked to crime and no evidence yet of increased suggestibility but
some evidence of increased compliance suggesting people might be a bit more
vulnerable in the criminal justice system. And there are only very small numbers of
people who appear to commit crimes as a result of special interests like Gary
McKinnon. So | am hoping that it makes people feel less anxious about whether
people with ASD are more likely to commit crimes than others because generally
speaking the evidence is that they are not. There will of course be occasional people
who do, just like there are occasional other people who do, but having ASD does not
seem to make you disproportionately likely to commit crimes.

Before | finish | just want to say something about what help people might need if
they do have ASD and they are in the criminal justice system. | don’t know how often
that happens here but certainly | have worked in the NHS (National Health System)
for long time and | have had a number of clients who have got ASD and who have
been involved in the criminal justice system. So, it is important to know what will
help them if they do get involved in that system because it is a very unforgiving
system I’ll tell you.

So, one problem is, | think, that people with autism may not know how best to
behave in relation to the criminal justice system. For example, I've got one client
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who did commit a crime at one point, he is now living in the community, and the
police don’t understand autism in his area, they follow him around and they will
sometimes talk to him. His account to me is: ‘the police want to help me’. No matter
how often | say to him: “No, this is not why they are talking to you” he doesn’t really
believe me, he thinks the police want to help him. And of course that makes him a
bit vulnerable. Also they may not understand why the police and other members of
the community disapprove of their unusual behaviours. This very same guy has a real
problem with sleeping at night and sometimes when he can’t sleep, he gets up, goes
outside and he sweeps the courtyards of the block of flats where he lives. His
neighbours think that this is very weird and they think he must be up to no good, he
must be looking out for opportunities to burgle people so they ring up the police and
the police think he is up to no good. The young man himself just doesn’t realize how
other people are interpreting his behavior in the middle of the night, so that’s
another danger for people with ASD | think.

They also don’t know how other people interpret behavior like eye contact. We
know that people with ASD have difficulty with eye contact, some of them they
really stare in a really fixit way, so if you do that to a policeman he thinks you’ve
been aggressive. Others cannot make eye contact, so if you are unable to make eye
contact the police think you are looking shifty, you are looking as you are lying,
either way that is quite a difficulty.

People with autism also may not understand what is said to them when they are in
the police stations. In the UK when you are arrested you are told what your rights
are but it is in a very complicated language written by civil servants and it’s been
shown that people with quite high 1Qs don’t understand it, so people with autism
don’t have a lot of chance to understand what their rights are. It’s also been shown
that some of them think that if they do get arrested and confess to a crime in a
police station they can correct it later in court. For example, in the UK system, if you
are arrested and you are thought to be vulnerable you are entitled to something
called an Appropriate Adult who will come along and be in the police interview to
protect your rights but there are very few Appropriate Adults so the police will often
say something like: we can interview you now and you can go home or you can wait
for twenty hours and then you can have an Appropriate Adult and then you can go
home. So, of course, people with autism will say ‘let’s do it now’ because they want
to go home. The police will sometimes say things like ‘well, just tell us you’ve done it
and you can go home’ so they tell them they’ve done it and they go home and they
think that when they come back to court they’ll be able to say ‘no, of course, | didn’t
do it, | said that so | can go home’ and the court will believe them and of course
that’s not true.
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They may have no idea about the process. Our criminal justice system process is very
complicated and | suspect yours is too. The very least involve something like this:
police interview, then crumple prosecution service that decides whether the case
will go ahead or not, then court and often you have to go to court repeated times,
diversion out of the criminal justice system if you are lucky and then various types of
outcomes. They may get so anxious that they have a meltdown and shout at the
police or shout in court and of course that is really bad news because you will be
thought of as a troublemaker and a violent rather than a person with autism. And
then they may have no idea what kind of help is possible, so they don’t know what
to ask for.

So what should we be doing? Well, first of all we need to be identifying people in the
criminal justice system as having autism. One of the best things will be if the persons
with autism themselves could say to the police when they are arrested that they’ve
got autism and they need support but of course they don’t always want to say that.
Secondly, staff or carers that called they need to tell the police and lawyers. We
really need to be screening in police stations and in prisons, it’s very hard to screen
because it’s very hard to diagnose but once we know who has ASD then obviously
we could offer help, if we don’t know who has got ASD then it is quite hard to offer
help.

We also need a lot of training for people in the criminal justice system, so there is
need to be training for the police in autism, for lawyers in autism, for judges in
autism. We have a system of what it’s called intermediaries in court, it's a new
provision for suspects, and probation officers need training in autism. So we have a
huge training agenda to do. Most of all | think we need better diversion for people
with autism into supportive services, out of the criminal justice system. There are
opportunities in the UK and | don’t know if that’s true in Greece as well, even if
somebody is arrested, once the system knows they have ASD you can divert them
out and either back into the community or sometimes into the hospital’s system.
Providing supportive services is a much better solution, obviously ideally we would
prefer they did not get into trouble with the police at the first place.

There has been a lot of work in the UK from the government including the Autism
Act (2009) and a number of documents that followed that, Fulfilling and Rewarding
Lives, (2010 and the update 2014), there has been work by the British Psychological
Society, work also by the National Autistic Society, all looking this issue of autism
spectrum disorders and criminal justice system, so we get a little a bit ahead of this
stigma in the UK about how to tackle this and how to prevent it becoming a problem.
And | am going to stop there, thank you very much.
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